B EFEREM
e R ET LA

3
%&Jﬂi’*%%

Mo R F/
AR/ W

-
o

5 S



R SO A



B /R4 B (CIP) ¥iiR

English book 3 #2545 / J& %48 . — L. EWEIFSCHR
#t, 2000.9
ISBN 7-5327-2447-6

TL.E... T.A... [.XEIHERE-HFSETE
IV.H31

o A 51 CIP BB (2000) % 30132 &

English book 3 #i$% 4
WE Y &
BER

42 H AR A
LR S AR AR R AT
LM A 955 F 14 5
2 BB I 2
L R = B

FFA850x 1168 1732 ENFK 5.625 <F# 158,000
0004 9 A 1AL 20004F 9 A% 1 WERR
ENg: 0,001—3,000 A
ISBN 7 - 5327 - 2447 - 6/H-438
Ef: 5.2076



% & W5

EHRHERE. B HFRESH ENGLISH (BOOK 3) ) £ i
AH . HBTSEFEH, ZBRE EEUEM B L, UIEFEE
BREEAZREANMNRE, hEITRERLE, LANHRE,

&R TEBEUATILIAS:

1. PRATHE[E (Pre-reading Questions)

FIREAMARXERNE MAHTEE,

2. BXEWF(RRXEEBITE %) (A Short Comment on
the Text)

B BRE R AT IR G HAT RIS RS, IR EE T
WX, RAXBEHEGRTFEENRINE ELITEHF
R, B FEEEI BRI, REX —F4 X RXHERAMRE
#h 7o

3. PR3CI¥M# (Detailed Study of the Text)

MG 060 45 R SO A R L ) L 3T E L RN 6E A E R0 R O B
&, BEUMEATHESRPZETESRES . FRIES
Rerg E A ARG MM EEF A AN HES,

4. ¥/ %1% (Sentence Translation)

BT B 7EAE A E SO R SCFE X B, 1 B AR IR X TR S0
H A% I 2 R E R o SCBR B A T

5. XTiE R (Speaking)

6. JiEIE AR (Use of English)

7. BEHFER (Reading Workshop)

BRI EATEBE LI ARG ST PHIES . SR E
B AEIHETHNE, BT FFES TR E A,

AHRERANVEMRET. ANEHERASENE, HTE
BiE, B HEREEFHTR,

REBREERELEBTERNTRENEH, AENFE—1T

L



"ﬂﬁﬂ PMERTTERFRAZZL B REENFBZRERE
Ty AT RSN BIE

%
2000 3 A FTK&



CONTENTS

Unit (1/ Mistaken Ideas about College +#===-===serrrrnrerrernennees 1
Unit Life in Death steeereerrrrerereemeiiniiiii 19
Unlt IfI Were 21 ................................................... 22
Unlt 4 Double Vision ................................................ 33
Unit @ A Roomful of Roses =+#+s++sereesserrarsrnsenseanseronens 46
Unlt 6 Some Economic Laws ....................................... 53
Unlt 7 TO What Good End? ....................................... 62
Unit (@ The Helplessness That Triggers Tears ==«-creeerererees 74
Unit @ Miss May -vereeeerseeesssessemsnmmmmmmmiumesnss e 85
Unit @ We Are All Scientists =«vte=resrerrrsrrrrsmasrrsniennc. 97
Ul’lll ] Humor ...................................................... 108
Unlt 12 Logic ......................................................... 120
Unlt 13 A Fable for Tomorrow ................................. 131
Unit 14 Watch Your Language! ................................. 141
Unit 15 The Young ll’l Hair ....................................... 153
Unit The Woods in “Stopping by Woods on a Snowy

Evening” ...................................................... 164



h 1 Did you ever imagine what the college life. would be before you came
~ here? Is the college life quite different from what you expected?
\2./,What do you think of the upper-classmen? Did they help you to

Unit 1
Mistaken Ideas about College

L | Pre-reading Questions

~ straighten out the problems when you first came here?

N/

tween them?

4. How do you cope with the final examinations? Are they really a

headache to you? And why?

II. A Short Comment on the Writing Technique of the Text (for

reference)

"“4 In the text, tl the author contrasts her mistaken ideas abouL college
before she entered it with her real experience in the college. The tech-
nique of comparison-contrast is employed to illustrate the change of her

_attitude. Ui

3. What do you think of the teachers? What similarities do they share
with your middle school teachers and what are the differences be-

‘worries

realities

upper-classmen V|

bossy

civilized

other freshmenv/|contemptuous | trust one another
professors V| impatient interested in teaching me
homework v |anigh meet due dates without working

late into night

examinations .,

a total disaster

pass with good grades

The comparisons and contrasts are normall); made in two ways:

a) the one-side-at-a-time method

In this method, discuss everything relevant to one subject first and




then switch, in turn, to the other subjects to be compared.
b) the point-by-point method
In this method, alternate from one point of the first subject to its
counterpoint in the other subject(s). The text is a good example of
this method.
In either case, the organizational cues should be supplied clearly. The
cues help weave the discussion into a coherent whole by indicating clear-
ly when subjects are being compared or contrasted.
The following linking cues in boldface are examples from the text,
used to signal differences:
* But, in fact, the upper-classmen (when I could tell them from the
freshmen) turned out to be quite civilized.
"+ Actually, I got most of my homework done well before midnight
and I met all my due dates.
More linking cues to signal differences: by way of contrast; on the
other hand; however; etc.
Linking cues to signal similarities: also, in the same way; likewise;
similarly; etc.

Suggested Essay Topics

1. high school life versus college life

2. living at home versus living in an apartment or dorm

3. the atmosphgre in two classes _
Ly \ﬁ v 2 Dovws Verswg L‘u Y Al

HI. Detailed Study of the Text 2| &4 =X

/1 ) , and I had seen more than my share of old “college” movies where
the heroes belonged to “jock™ fraternities and the heroines to sophi-
sticated sororities.: ...I had seen more old movies about college life
than 1 was supposed t to. In these movigs, the hero&s _were_always
members of the athlete clubs at university and the heroines members
_of the clubs for cultured women students._

) “fmtermty ” and sarant)”“are clubs respectively for men and wo-

. 2 .



_ men students at an American university.

Z:J used to imagine bossy upper-classmen, for example. I thought they
would be know-it-all rulers of the campus who got their kicks from
harassing freshmen.: For example, I would think the students of high-
er grades as those who like to order other people in an annoying way.

In my imaginationMas if they knew every-
thing and they sought fun by bullying first-year students.

know-it-all (infinl): AmE somgope who behaves as if they know every-
thing. In British English, it is “know-all”.

e.g. one of those young know-alls from university (OALD)

kick (infml): thrill; feeling of pleasure

A.. ..., and later they encouraged me to stick with my tough courses
(even calculus) and they tried (unsuccessfully) to teach me how to
stay cool during examinations.: ..., and later they encouraged me to
continue the study of some difficult courses, (even such a hard course
as calculus) and they tried, though unsuccessfully, to teach me how to
keépcalm during examinations.

Sﬁ*’ﬁ@_@li% % Y
( f)jto continue doing something, esp. something difficult 22 FIS/C@{
 eg. Stick with it and you will win through in the end. (DCE)
2} )to stay close to someone &‘}%S*’ P s oo oo kQI,P

e.g. Stick with me until we get out of the crowd. (DCEU)
(35) to continue doing something as planned or in the way you did be-
 fore vf‘ﬁ% ﬁﬁ;@

e.g. Let’s stick with the original arraggcr/n%\nts. (DCE) X ll_e“l

4. They were as uneasy with me as I was with them, and as we started to
openp, we began to trust one another.: Other students felt uneasy
with me in the same way I felt uneasy with them. When we began to
talk ggenly, we started to trust each other. ) 3
open up: to stop being shy and say what you really think \?& «ET%?A
e.g. Once she knew she could trust me, Melissa started to open up.

(DCE)
Vs qamd Yt epenn e I




l imagined myself lost in a two-hundred seat lecture hall, d&spe;ately
scratchmg down pieces of notes preached from a great distance by a
tiny, inaudible male professor with white hair and little gold-rimmed
glasses.: In my imagination, I was totally unnoticed in a lecture hall
with two hundred seats. The professor was a little man with white
hair and little gold-rimmed glasses and his voice could hardly be
heard. I tried to write down, i_n/a‘désperate}way, fragments of notes
given from afar.

6.}1 was convinced he’d have no patience with my stupid questions, so
I'd be perpetually lost.: T believed that the professor would not be pa-
tient enough fo answer my stupid questions, so I could never under-
stand the lectures well. . o

7> 1 had expected homework to be & book-filled nightmare as I burned
~ the midnight oil until 2 a.m., fighting off a headache which would
keep me from meeting-dte dates and eventually send me back to the
corner store.: I had tHought that homework ka asa
nightmare.To finish lt I had to read a lot of books and stayed up
deep into the mght while trying hard to overcome the headache
which would prevent me from finishing the homework on time.
Otherwise, I wpu\ldgtg_eﬂdg»op@@tﬁoj the school and have to return
home. - ) T

& TT@/ were not three-hour tests crammed into one hour, nor were they
made up of many pages of single-spaced typed questions exclusively
on details I had overlooked.: The number of examination questions
was reasonable. The pages of the test paper were not many, nor tight-
ly printed and not all the questions were on those particular points
which I hadn’t paid attention to. A

_ cram sth in: push, force too much of sth into sth else pg ~~ i‘x
e.g.” The room’s full; we can’t cram any more pople in. (OALD)
>cram.... with sthi.make sth too full 3 .~ %\&
eg. The restaurant was cranimed with people (OALD)

~cram for sth (infml): learn a lot of facts in a short time, esp. for an ex-
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amination %/L’(/ 2y} ;‘-.,,frg %—\ '
e.g. He'd crammed for the test until four in the morning. (DCE)
Oh yes, I did have some awful tests; I did break out in a clammy
sweat, develop a stomach upset and a gigantic headache; and 1 did
spend finals week on Pepto-Bismol, ...: Indeed, I took some terrible
tests. I also had the experience of being suddenly covered in sweat,
starting to feel uncomfortable in stomach and a severe headache. And
during the week for final examinations, I had to take medicine con-
stantly to fight off the stomach troubles, ...
break out in sth: suddenly become covered in sth ¢s Ak 2} {,? i
e.g. His face broke out ina tash. (OALD) prwsples c g @ >
» He broke out in a cold sweat through fear. (OALD)
1 9 For at least three and a half more years, I plan to live by this philo-
~ sophy, but even with this, I know I won’t be as negative as I was be-
fore I got to college.: For at least more than three and a half years, I
plan to go on with this attitude toward life. But even with such a
pessimistic attitude, I know I will be more positive than I used to be
before I entered the college.
philosophy: a rule you follow in living your life, doing your job etc.
e.g. My philosophy is “live and let live”. (DCEU)
£ Yive by a principle/rule etc.: to always behave according to a par-
ticular set of rules or ideas T ’
e.g. people who live by the Bible (DCE)
£ cf. live by doing sth fo carn one’s iving by doing sth
e.g. live by working | writing | one’s wits/ cheating others (DCEU)
’113 ... —a good lesson in not jumping to conclusions.: ... — my experi-
" ence in this university taught me that I should not draw a conclusion
too hastily.
jump to conclusions (a conclusion): to form an opinion about some-
thing before you have all the facts
e.g. Don’t jump to conclusions — just because they're late doesn’t
mean they've had an accident! (DCE)




3,

“conclusion” is often used with the following words or phrases:
come to; arrive at; reach; draw.

» And, being a pessimist, | had the extra fun of discovering just how

much better it could be.: And, as a pessimist, I didn’t expect much,
so I could have the addmonal fun of discovering how much better
the college could be than | my expectation.
No doubt my attitude toward college will §hiﬁ more as I go on, but
I know Tl never be as far off as I was before I got here.: Un-
doubtedly, my attitude toward college will have more changes as my
college life continues, but I know I get a much better understanding
of the college than before.
no doubt: very probably
_gg. No doubt he means to help, but in fact he just gets in the way.
(OALD)
The court will no doubt deal severely with the criminal. (DCEU)

IV. Sentence Translation

Li s

and I had seen more than my share of old “college” movies where
the heroes belonged to “jock™ fraternities and the heroines to sophi-
snmted sororities. 4

""" RUBHASEEALAENERY, afh, BEAREAE
I FRARELH R, ML EANR TR LERES,

I used to imagine bossy upper-classmen, for example I thought they
would be know-it-all rulers of the campus who got their kicks from
harassing freshmen.

o, RS RS BREIESEN EE, RUDMITR—FELY
FERTARREZAK, B BB, EFFETI0o

I pictured being directed to the wrong classroom, being snubbed be-
cause I was too young, and eating lunch standing up because older
students wouldn't allow me at their tables.
BREREWRTMERHE, BARBERM& 0%, £
WZAAR, BN BRI AR A TR 5.
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. In the beginning, more experienced students helped me to choose my
professors and courses and to find my rooms, and later they en-
couraged me to stick with my tough courses (even calculus) and they
tried (unsuccessfully) to teach me how to stay cool during examina-
tions.

RIFFaaeT, B LR 2 A4 H R ZITAIRE, EFRVBIH =,
JE 3k, TSR BRAEHFEHFHIRE (RERMAD), 1Bk
(BRBA) BRI AR R,

. T thought their backgrounds and interests would be much more
exciting than mine: I wondered who would care about a small-town
girl whose typical pastime was strolling to the corner store for penny
candy, popsicles, and Pepsi.

KUK MG RNBFEE LR, RAMEESETF—
AIMELE SRR, Hib SRR B R A/ INVE , KRR
AR, VKB E A 4R,

. They were as uneasy with me as I was with them, and as we started to
open up, we began to trust one another. We began to become curious
about each other’s backgrounds and interests; the differences among
us actually became attractions.

BRI TE—ER B, i TRE—EORIIRBE. E4RITF
SEMIF L BERC I , R IR ARG . BATFEXHRE T BB
BOGER, el Z [RIFZE R ER IR (8] HRE S P TE,

. T imagined my_se'n:lqs't_ in a two-hundred seat lecture hall, desperately
scratching down pleoes of notes preached from a great distance by a
tiny, inaudible male professor with white hair and little gold-rimmed
glasses. o

RESE B CAE—EE G EANEHTE, AR, Znf
k—AAFR/AN, BREE, A/ NSUREN BHBRNERE, FE
SRR, RFEHE, Pt TEENEL

. T was convinced he’d have no patience with my stupid questions, so
I'd be perpetually lost.

(5 A A TR R A TRIR L BIR M B, BTl RS AT ST

7 .



10.

11.

12.

13,

14.

B,

. I had expected homework to be a book-filled nightmare as I burned

the midnight oil until 2 a.m., fighting off a headache which would
keep me from meeting due dates and eventually send me back to the
corner store.
RIEUAREEL R BB, REBERERRFR, BN
SelR 3k 9, B EITE, B REHRR SE AR L, & AR B 1 45 A Y
/NE,
They were not three-hour tests crammed into one hour, nor were
they made up of many pages of single-spaced typed questions exclu-
sively on details I had overlooked.
ENARE =D ERZE— PR ER, AR BFZ T
FRRRRR, TP B L BT A
Oh yes, I did have some awful tests; I did break out in a clammy
sweat, develop a stomach upset and a gigantic headache; and I did
spend finals week on Pepto-Bismol, ...
R, REZL /LG HKF K, RILESRRENES B BT
Yo IF, 4K B AETAR, SRR, WAL ENRE R — AL, AW
IR PR A5 EC TR /R 2 4 s e
For at least three and a half more years, I plan to live by this philo-
sophy, but even with this, I know I won’t be as negative as I was be-
fore I got to college.
ELOA=FLME, BITARBXMAET AR, EEENL, R
HERASEERFEZ AFAEEHR,
And, being a pessimist, I had the extra fun of discovering just how
much better it could be.
M, EA— M EXE, RAFFELFRRENFEE, 4R
WML
No doubt my attitude toward college will shift more as I go on, but
I know I'll never be as far off as I was before I got here,
ZETCREIR], BN K F IS A R B F A T8 IR SE Tk e, (B3R
BB BBRKF Z RIERIR LI,

- 8



V. Speaking

1. tire (AmE): tyre (BrE)

2. so long: good-bye; bye-bye

3. take a nap: have a short sleep

VI. Use of English
i. Dictation

Everybody has his or her interest, and interests differ widely from
person to person, owing to age, sex, health, education, intelligence and
many other background factors. To some extent, interest also reflects
one’s ability or wish.

Interest is vital to good learning and good work. If you want to
learn something well, you have to develop a keen interest in it. And this
is quite possible. Once you have found your way into the subject, you
may have also found a world of curiosities.

Great interest may not only result in skill and knowledge, it may
also develop into expertise and even creativeness. Isn’t it true that many
inventions and discoveries -have been made by amateurs and not pro-
fessionals? (119 words)

i
L 1. Error Correction
1. turn out: develop, progress, in a certain way, usu. events, things; child,
pupil
e.g. We needn’t have worried. Everything turned out all right in the
end. (ODIE)
3. be exclusive to sb: sth available only to particular people, so that only
they can have, do, or use it
e.g. The interview is exclusive to this magazine. (OALD)
cf. exclusive of sb/sth: not including
e.g. Our prices are exclusive of sales tax. (DCE)
5. a. Both ‘Wand “no good doing sth” are acce-

. 9 .



ptable.
e.g. It's no good my arguing with you. (DCEU)
Do you think it would be any good to try and see her
tomorrow? (DCEU)
b. to the exclusion of: if you do sth to the exclusion of sth else, you
only do the first thing and do not do the second thing at all.
e.g. He studied history at the university, fo the exclusion of other
subjects. (ECD)
9. interest (sing. u): state of wanting to learn or know (about sb/sth).
feel, have , show, express (an, little, no, efc.) interest in sb or sth; lose
interest

VII. Reading Workshop
Compound nouns are the commonest type among compounds in

English and new ones are constantly being formed. Usually, compound

nouns are subclassified in the following two ways.

i. According to the parts of speech of the compounding elements.

1. adj. + n.: soft disk (X #%); clearway (#8 2\B%); easy chair (% 4k
) e

2. n. + n.: mousemat (FFR#); bar code( & TE); forgery ring(thiE A
1X); information highway({& B A R); lip service (K% i30T
1)

3. prep. + n.: after-effect (J5%X, BIfEM); under-clothes (F4X)

4. ger. + n.: chewing gum (1 ###); baking powder (& B£#7); lodging
house (43B] HABEA (LTS FIRGE )

5. pres. part. + n.: leading article (#1:3£); floating bridge (7##7)

6. v. + n.: swearword (Z Ai); breakwater (B {E3R); jump suit (5B
AfR)

7. n. + v.: window-dress (fi BE###); toothpick (54); nightfall (&)

8. v. + adv.: follow-up (ELE &); slip-up (Hi2); show-off (ZHE)

9. adv. + v.: upset (HUH); upstart (F A& F); downfall (¥6); onflow (&
R H]

-10.



i. According to the syntactic relation of the compounding elements.

. subj. + v.: heartbeat (the heart beats); commanding officer (the of-
ficer commands)

. v. T obj.: pickpocket (to pick other’s pocket); scarecrow (to scare the
Crow)

. subj. + obj.: water mill (mill operated by water power); steamboat
(steam powers the boat)

. restrictive relation: raindrop (a drop of rain); ashtray (a tray for ash)

. Appositive relation: a peasant girl (the girl is a peasant); killerwhale
(a whale that is a killer)

. juxtaposed relation: deaf-mute (deaf and mute M A ); amplifier-in-
verter (amplifier and inverter SUAHBUAER)



