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Introduction to Teacher's Book

The key distinguishing features of this series of
Teacher’s Books are to help English teachers in China
to practise more current teaching methods, to improve
teaching skills and strategies which they use in class,
and to serve as a resource for teacher development.

The element of teaching skills includes how to
organize a class efficiently and effectively for students’
learning, how to make maximum use of the limited
class time available, and how to manage group and pair
work to promote real interaction in English. Teachers
can improve teaching skills and strategies by following
the teaching steps given for particular activities, by
carrying out the teaching tips, by considering and
trying out a broad range of alternative and additional
activities. Collectively, these elements represent a
range of choices and resources through which teachers
can extend their repertoire of skills and strategies in the
immediate context of current English classes.

The Teacher’s Books have an additional resource for
teacher development in the form of additional cultural
and language information which goes well beyond the
information presented in the Student’s Books. This gives
teachers extra background knowledge and interesting

points for their teaching.

What is in the Teacher’s Book?

Each unit of the Teacher’s Book includes:

Unit overview

e Brief summary of the key content

e Key features showing the listening and speaking

skills practised in the unit

Extra information

e Language and culture

e [anguage support

Guidance and suggestions

Guidance and suggestions for the different sections
in each unit in the form of:

e Teaching steps

e Teaching tips

e Teaching techniques

e Alternative activities

e Additional activities

Answers

e Answers to the closed exercises

e Example answers to the open-ended activities

Features of the Teacher’s Books

The following is an outline of relevant information that

can be found in the Teacher’s Book.

Unit overview
The unit overview outlines the key content so that

teachers can get a rapid overview of the whole unit.

Language and culture

This section is related to the video clips and audio
passages. It provides much more information about
words and phrases, background information and culture
than what appears in the Student’s Book.

The language points are defined and explained in
English only, using mainly the Macmillan English
Dictionary for Advanced Learners Second Edition
published 2007 © Macmillan Publishers Limited.
These words and expressions are sometimes given
more extensive explanation so that teachers can add
something extra and students can hear vocabulary
items explained in a different way. Some words and
expressions are explained using other associated terms
so that teachers can help students develop a sense of
vocabulary networks.

The cultural points have information about proper
names, terms and cultural concepts or points of
information which arise from the listening material.
This gives teachers extra knowledge to explain such
points or to answer students’ questions. Sometimes this
section has a related additional activity, like a quiz,

which could be given at any time in the unit.

Language support
For some speaking activities, useful vocabulary and

expressions are provided.



Teaching steps

Additional notes about how to carry out a particular
activity are given in clear steps, especially in earlier
units. In later units, only different steps or steps for new
activities are suggested. For similar activities, teachers

can check the steps given in earlier units.

Teaching tips

This section offers specific guidance about how
to conduct some activities in class. They also offer
practical hints for some activities. These are not given
for every activity, but only where there is an extra point
to be made. Paying attention to these tips will help
teachers reflect on practical aspects of English teaching
and learning.

There are also teaching tips with language examples
for different ways of involving students actively in the
feedback — each of these will multiply the opportunities
for active practice for students’ listening and speaking

in English.

Teaching techniques

These are practical techniques for teaching which are
introduced in relation to specific contexts in different
units; however, they can be applied to many other units.
They are connected to Teaching steps and Teaching

tips.

Alternative activities

This section appears to offer teachers an alternative
way of conducting an activity, which is different from
the one given in the Student’s Book. The purpose of
this is to give teachers more choices and to extend the
repertoire of teaching strategies. These alternatives are,
of course, optional ideas to bring students a greater

variety.

Additional activities

Some units offer additional activities which are not
mentioned in the Student’s Book. These are offered
as optional extras to extend teachers’ repertoire of

teaching strategies and increase students’ knowledge.

Often they can be used at any point in the unit, so
sometimes they may be useful to finish a class in a

different way.

Answers

The book has answers to activities and questions
which are closed. Sometimes there are explanations or
comments to help teachers clarify why one answer is
right and others are wrong.

For open-ended activities, there are example answers
since many answers or a likely range of opinions for
such questions are possible.

The example answers:

e help teachers prepare for the activity and have an

idea of target levels for good students

® provide relevant vocabulary and expressions

® can sometimes be shared with students before they

do an activity to give them an idea of the response
expected. This is particularly useful for those activities
where a more extended response can be expected, for
example, in Developing critical thinking.

® can be used as models for feedback to students

after they have completed the activity

e give ideas and extra thoughts for possible class

discussion to follow up an activity

Teaching aims of the sections in the
Student’s Book

Starting point

This section includes one or more activities to raise
the topic in students’ minds and develop a focus on the
theme of the unit. They may involve a short discussion
about a photo, a common experience, some quotations
or perhaps a questionnaire.

Students are encouraged to share ideas, interpretations
and opinions. Later units encourage students to give
reasons for their opinions.

For this section, teachers should make sure students
understand what to do and arrange for them to
work in pair or groups. As they work, teachers may

circulate and listen to check that the student discussion
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is appropriate and give help with vocabulary and
expression, if necessary. Later, teachers may choose
a pair to report back or summarize their discussion to
the whole class. Teachers can then give a very brief
comment for encouragement and feedback, or make a

link with the next section.

Inside view

This section is based on two video conversations.
Each conversation has two or more activities which
aim to help students understand the conversation and
use the target language within it. Each conversation
is viewed twice for a different purpose each time. In
a later activity, students also read part of the written
version to complete sentences from it. Since the
activities are arranged progressively, with re-viewing,
students should not worry if they cannot understand
everything the first time.

The viewing is preceded by a pre-listening activity,
in which students discuss a photo related to the video,
or work in pairs to predict aspects of the topic or the
uses of likely words and expressions or the sequence
of sentences. This task is in itself language practice.
Students should know that a prediction task means
that it focuses on what the text might be about or asks
students to discuss relevant personal experiences as
preparation for listening. Clearly a range of answers are
possible because students can make different, but valid,
predictions. The emphasis is not about being right or
wrong but of discussing ideas, and giving reasons for
predictions, or working with relevant language.

This section has listening activities in which
students respond by checking a list or chart, completing
sentences from given choices, making sentences
using given words, giving answers to the questions,
completing the conversation by filling in blanks etc.

The Everyday English highlights common words,
phrases and idioms with an activity for students to deduce
their meanings and to check that they understand them.

This section also has a guided functional dialogue
(“act out the conversation™): Students are given functional

instructions about what to say but they need to supply

the actual words themselves, which means that there
is an element of creativity here with the content and
a variety of different expressions in slightly different
dialogues is possible.

The Teacher’s Book gives guidance on using each

activity, especially for the early units.

Talking point

The aim of this section is for students to discuss
their own thoughts, ideas, opinions and experiences, ie
to use their English in a more personalized way. Some
Talking point activities use pages at the back of the
book arranged in a communicative format, and others
ask students to discuss and formulate advice or talk
about ideas, actions and experiences, or to complete a
questionnaire. The Talking point activities are designed
to be more open-ended activities than the ones in later
Developing critical thinking.

The Teacher’s Book has examples of possible
responses which can be used as model answers. More
detailed answers are given when students need to draw
on general knowledge; thus, if some students find the
activities difficult, the Teacher’s Book offers extensive
information for teachers to help them. Such answers
also give teachers extra background information.

Outside view

This section has activities following the viewing of
an authentic video clip which explores the topic from a
different angle.

Before viewing the clip, there is a pre-listening
activity in which students discuss photos from the
video or questions related to the topic. The Watching
and understanding section has three or four activities,
arranged so that students actually view the clip two or
three times. Students should not worry if they do not
understand everything after the first or second viewing.
The activities include checking a chart related to the
content, identifying true statements, numbering
sentences in the order in which they appear, finding
out specific information, completing a factfile etc.

The Teacher’s Book provides answers to these



activities and the Language and culture should help
teachers to support the students’ understanding with
additional background knowledge and cultural
information.

Developing critical thinking asks students in pairs
to discuss questions related to their own opinions,
ideas, views, and experiences with the aim to help them
develop independent thinking. These are open-ended
discussions and the Teacher’s Book provides examples
of possible answers, together with guidance on helping
students extend their answers. Sometimes it will be
better for students in their pairs to discuss one or two
questions in more detail — with examples, reasons,
evidence or alternative ideas — rather than to answer all
questions with only brief or superficial answers.

Many students find this critical thinking discussion
difficult at first. The Teacher’s Book gives specific
guidance and suggests specific steps and ideas to
stimulate thinking. Teachers can introduce these
before, during or after the student discussion and give
extensive examples to encourage students in critical
thinking. Many examples can be used to show students
how to develop argument by elaborating opinions
through giving reasons, examples or evidence, and later
considering counter-arguments. The examples also
suggest appropriate language for critical thinking.

Listening in

This section has two audio recordings of monologues
or dialogues for students to listen to. Each passage has
a pre-listening activity and several other activities after
listening. Generally the activities follow more than one
playing of the passage, which again means that students
need not worry if they do not understand everything the
first time, though they will be listening for the second
time with a different focus.

The pre-listening activity asks students to discuss
photos or illustrations, or questions and this can
generally be done quite rapidly as a prediction activity.
Then there are sets of Listening and understanding
activities to be completed after listening. These
include completing charts, tables or forms to identify

information, correcting sentences, completing sentences,
or matching items together etc. Since responses are
generally brief these activities can usually be completed
quite quickly. The answers are given in the Teacher’s
Book.

A Developing critical thinking section follows each
listening passage. As before, these require personal
responses from students in pair discussion. Example

responses are given in the Teacher’s Book.

Presentation skills

This section helps students to discuss, plan, practise
and give presentations. A box in the Student’s Book
gives advice and guidance about the particular
presentation, so that progressively students practise
various presentation skills. Each time, there are several
steps for pairs or groups of students and these lead
up to an actual presentation. These steps are designed
to help students think of ideas and relevant language
and to structure their presentations. Some of this
preparation might be done out of class and where
presentations require factual information, students
should be encouraged to use the Internet or other

resources to get the information in advance.

Presentations need not be long: perhaps less than a
minute and probably not more than two minutes. Even
so, for reasons of time, it is unlikely that more than
two or three students could give their presentations
to the whole class for any particular unit. However,
presentations can often be given in groups working
simultaneously while teachers circulate to listen and
give assistance — later teachers can choose one or two
students to give their presentation to the whole class.
Teachers can keep a record of those who have given
presentations to ensure that all students have the chance
to give a whole class presentation at some time.

There are examples of presentations in the Teacher’s
Book which will help give students an idea of the kind
of language that a good presentation would have.
These models might sometimes be read to the class or
teachers could ask one student to present this example.
Sharing the examples in this way will also share the

VIl
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cultural information and background knowledge in the

model with the class.

Pronunciation

Each pronunciation activity focuses on a specific
point, which is generally explained in a box in the
Student’s Book. Students should be assured that
this regular practice with a specific focus is a sound
approach to developing good pronunciation over time:
The first important step is for them to become aware of
key features through listening and, often, underlining.
Students then read a dialogue or a passage which has
examples of the target feature, either before or after
listening to the recording. This reading can be done in
pairs for both dialogues and passages — the latter can
easily be divided into sections for pairs to practise.
The Teacher’s Book has answers to the underlining

activities and sometimes an additional activity.

Unit task

This is a culminating oral activity in the form of
a pair or group task which allows students to make
productive use of the language skills in the unit. The
task has several steps which lead to a prepared pair
or group presentation or a role-play of a meeting, an
interview, a radio programme etc. Students can be
reminded that the process of preparing the task is itself
language practice. This section may be started during
class so that there is a benefit of sharing the stimulation
and ideas in a group, but it can probably be developed
out of class (especially if students need to locate factual
information) and presented in a later class.

The Teacher’s Book gives examples, which are additional
sources of expressions, ideas for the format and content
of the task outcome, so teachers may read them to
students or ask students to read them to the class.

Unit file

This is a summary list of the language points and
skills presented in the unit. It is given in the Student’s
Book so that students themselves have a clear record
of what they have accomplished in a unit. They can
check their vocabulary knowledge and evaluate their
own perceptions of the skills they are developing. To
encourage students to check for themselves, teachers
could ask them in pairs to test each other briefly on the
useful expressions and to discuss how well they feel
they have developed the language and skills.

Levian YJin
Warntin Corntazze
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B Starting out

Unit overview

Inside view

Conversation 1
Conversation 2
Conversation 3

Outside view

Listening in

Passage 1
Passage 2

Presentation skills

Giving a factual presentation

Pronunciation

Stressed words

Rising intonation in unfinished
sentences

Sense groups

Cl1 is about Janet’s experience of getting her room
key from a porter in the college.

C2 gives a clip about introductions in a new
environment.

C3 shows another account of introductions and
having a conversation with people you do not know.

This is an interview of a staff member and a student
who talk about their work and life experiences of
college traditions at Oxford University.

P1 is an interview about the history, information and
achievements of the Ivy League universities in the US.

P2 is a conversation about the film A4 Beautiful Mind,
which is about the academic and personal life of the
genius mathematician and Nobel Prize winner, John
Forbes Nash.

This section highlights the presentation skills
of giving facts by asking Ss to present factual
information about their own university.

This section gives opportunities to practise stressed
words and intonation to show a sentence is
unfinished.

« It explains how pauses between sense groups form a

part of meaning and help the fluency of speech.
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Unit 1 Starting out

Starting point

staircase /'steakers/ n. #h[E]
Work with the whole class. sign for 25Uk

Find someone who: Stewart /'stjuat/ 3 & /R4

+ comes from the same province as you do

» used the same English textbook in senior 1 Work in pairs. Look at the form and talk about:
high school as you did

» liked the same subjects at school as you did

* has an English name

« worked during the summer vacation

» when you might see or use a form like this
« if you’re likely to know the person you’re speaking to

« did some studying during the summer vacation Hertford College accommodation form
» knows where Oxford and Harvard : :
’ s First name Family name
universities are
- is excited about starting out at college
¢ is missing their family
I am from Sichuan. Staircase number
So am 1!
Room number
Inside view
Keys )
e (sign here)
k Predicting ‘
f . ; \ TR IO
| Before we listen in class, we usually make vt et ALy ib o ettt emeNU AL AT

FradiGiE S Usiian @ 1o piotos and any . 2 Watch Conversation 1 and complete the form in Activity 1.
i other illustrations (such as the form on the
right), and think about:

How many people am | likely to hear?

What's the situation likely to be?

3 Watch Conversation 1 again and answer the questions.

What does the porter ask Janet?

What does the porter give Janet?

What does Janet call the porter at first?
What does the porter ask Janet to call him?
What does the porter ask Janet to do?
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Starting point

neaching steps

* Ask Ss to talk to at least five others from all
areas of the room to find the information.

* Encourage Ss to use a variety of questions and
comments, for example, about the province:
Yes, I'm from Sichuan, too. | wonder how
many other people we will meet from Sichuan.

Well, I'm from Hubei. | haven’t met anyone

from my province yet.
* Walk around to listen and encourage

conversations. Help any Ss who seem
uncertain or shy.

* After four to five minutes check whether most of

the Ss have collected the information. It is not
necessary for all Ss to have all the information.

* Go over the activity with the whole class. For
each item, choose one or two Ss to talk about
the information. Give conversational comments,

for example, Really? That’s interesting, | suppose

that’s unusual or | think that might be a common

experience, don’t you? J

neaching tips

Before Ss start, establish a clear signal to ask
Ss to stop and go back to their seats.

Remind Ss to ask questions or give comments
politely to find the information and to make a

quick note of other people’s names. J

Inside view

Her'l'ford College was founded in 1740. It
is one of the 38 colleges of Oxford University.
(The merger of Green College and Templeton
College in 2008 has reduced the number of
official Oxford colleges from 39 to 38.) Itis
made up of three quads which are joined by
a pedestrian bridge (seen in Conversation 1)
called the Bridge of Sighs, after a similar bridge
in Venice. Former students include the poet,
John Donne, the philosopher, Thomas Hobbes,
the satirist and writer, Jonathan Swift, and the
novelist, Evelyn Waugh. It was also one of the
first Oxford colleges to admit women.

Staircase 6, Room 5 shows that the
building is quite large and complex.

Sharing a room refers to two or more
people living in one bedroom. In Britain,
students may share university accommmodation
but they more often have their own bedrooms
and share the bathroom and the kitchen.

Conversation1

1

Example answers

* When you first arrive at your university
accommodation and collect a room key.
* No, because the person is a college employee

(probably in a college office) and you have just

arrived.
2
Answers
Hertford College accommodation form
First name Family name

Janet Li

Staircase number 6

Room number 5

Keys Janet Li

(sign here)
- 2 (A A £Fa ¥

3

neaching steps
* Ask Ss to note down short answers while they
watch.
* Check the answers by asking one or two Ss
what they have written.
* Share some of the cultural information about
Hertford College.

.

Answers
1 Her family name and her first name.
2 The porter gives Janet the keys to her room.
3 Janet calls the porter “sir” at first.
4 The porter asks Janet to call him Stewart.
5 The porter asks Janet to sign for her keys.
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4
Example answers

- Janet is speaking to another student.

» They are in the college.

+ They probably do not know each other.

+ They are likely to introduce themselves and tell
each other where they are from and what they
are studying.

5
Eeaching tips

As a different way to check the answers, ask
two Ss to perform a role-play. Ask one to introduce
herself as Janet and the other as Kate. The pair
uses the information from their completed tables
while other Ss check their answers.

Answers
Janet Kate
English name Janet Li Kate Santos
Chinese name Li Hui
Home town Anshan New York




