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PREFACE

nterest in the development of the child has increased

enormously in the past decade as a result of

major advances in our knowledge of perception,

language, and cognition. These advances,

fostered by the lifelong efforts of Jean Piaget,

are forcing wholesale revisions of textbook chapters on cognitive develop-

ment and are exerting a strong influence on our view of the child’s mind.

However, a clearer understanding of the motivational and emotional side of

the child’s progress toward maturity has been delayed. This volume attempts

to highlight the major phenomena of personality development within a

descriptive and eclectic framework. The book does not attempt to accom-

modate the basic facts of development to a single consistent set of theoreti-

cal ideas because, unfortunately, developmental psychology does not seem

ready for theoretical unification. Such an attempt might result, as Peter
Medawar notes, in annihilation of the facts.

This book is designed primarily for use in personality and child devel-
opment courses. Its organization can be simply stated: Each chapter focuses
on the central phenomena of a major epoch of development. Hence, I em-
phasize attachment to a caretaker during the first year, early socialization of
exploration and toilet training during the second year, identification and sex
typing during the fourth and fifth years, and the shaping role of school and
peers during the preadolescent period.



I do not mean to imply by this chronological organization that social-
ization is restricted to the second year or that the school’s influence is
limited to preadolescence. Rather, I want to note that certain shaping forces
have their major influence on the child’s psychological functioning at certain
times, and to state the form of that influence as clearly as possible. There-
fore, the influence of siblings, for example, is not discussed until Chapter 8
because I feel that the six-year-old is more profoundly influenced by the
presence of a brother or sister than the one-year-old.

The major theoretical theme is the idea that the growing child has to
deal with different profiles of uncertainty and that his conceptualizations of
the world, which vary with culture, age, and time, are the organizing forces
that direct the behavioral profile we come to know and try to predict.

This theoretical orientation is embodied in two biases. In the first place,
the book’s chief concern is with understanding internal processes, such as
attachment, identification, motivation, and anxiety, rather than overt be-
havior. There are two reasons for this attitude: First, any response displayed
by a child can reflect many different motives or emotions, and is never an
absolutely reliable clue to what the child is thinking or feeling; second,
understanding the child’s beliefs and wishes will eventually enable us to
predict and appreciate the child’s future decisions, symptoms, and actions.
Perhaps the best illustration of this view is contained in the last chapter,
on parent-child relationships, where I emphasize the child’s perception of
his parents’ feelings toward him, rather than the direct effect of their actions
on his personality. This attitude leads to an emphasis on sex typing and the
child’s identification with adult models as important influences on future
personality.

The second bias is more subtle and is evidenced in the attempt to make
the intellectual barriers between concepts like motive, emotion, and thought
less formidable. To this end, Chapter 6 defines a motive as an idea, separate
from the strong feelings that often can accompany desire, and the discussion
of socialization in Chapter 3 rests on the notion of a standard, which is, in
essence, a belief about the rightness or wrongness of an act. I believe that
this cognitive view of personality will become more popular in the next few
years as psychology develops a more holistic and integrated view of man.

This book was first published as Part III of Personality: Dynamics,
Development, and Assessment (Harcourt Brace Jovanovich, 1969) by Irving
L. Janis, George F. Mahl, Jerome Kagan, and Robert R. Holt, under the
editorship of Irving L. Janis. I am grateful to my coauthors of that work for
their valuable comments and criticisms on the various drafts of my chapters.
Thanks are also due to Mrs. Doris Simpson and Mrs. Henriette Salek for
their help in preparing the manuscript.

Jerome Kagan
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CHAPTER 1
WHAT [5
PERSONALITY
DEVELOPMENT?




he phenomena of growth fall into two patterns: enlarge-

ment and change. The leaf expands as it grows,

but it does not alter its essential form. The

butterfly, on the other hand, passes through

dramatically different stages of change en route to

adulthood. Man illustrates both kinds of development. Bone, muscle, and

fat become larger and heavier, but like the leaf they retain essentially the

same structure throughout life. Man’s psychological processes and overt

actions bear a closer kinship to the butterfly, for they undergo major changes

during the first dozen years of life. The development of an individual per-

sonality furnishes a classic example of how changes in organization char-
acterize the growth process.

Personality can best be conceptualized, in terms of mental processes
and overt actions, as the relation between thinking, wishing, and feeling
on the one hand and behavior on the other. Both the child and the adult
have expectancies of events that might happen, beliefs about the world,
motives and wishes, standards, emotions, anxieties, and defenses against
unpleasant feelings. Each person also has a large collection of responses
designed to maintain beliefs, gratify motives, express or inhibit emotion,
and protect himself against anxiety. The task of a theory of personality de-



velopment is to trace the connections between the personality of the child
and that of the adult—to understand how the adult organization of psychic
processes and behaviors was derived from that of the child. In other words,
how does the butterfly emerge from the caterpillar? A look at the case of a
moderately disturbed personality will help to illustrate the nature and com-
plexity of the problem.

Persondlity Development:
A Case Study

Louise was a member of a research group that had been studied since
birth. At 22, when she appeared for an interview with the author, she was attractive,
unmarried, and recently graduated from college with a major in biology. She was
initially cooperative and superficially relaxed, but bursts of inappropriate laughter
and hostility eventually began to punctuate the interview. Louise was often unable
to answer questions directly, and she became entangled in long strings of tan-
gential associations that had little to do with the original question. She was ex-
cessively preoccupied with danger and with the integrity of her body. When asked
about her major area of study in college, she replied:

| had gone up with my zoology professor and seven other girls, and we went
through the lab and saw the medical technologists at work. At the hospital
up there | saw the apparatus and understood that there are three or four dif-
ferent fields of medical technology, and | was always worried about my eye-
sight a little bit because | always heard there was quite a bit of microscopic
work and, ah, then | talked to my optometrist about that and he said that |
needn’t have to worry—he wore glasses—and that if | ever go into a hospital
that | planned to work on for any, any length of time that they grind the top
lens for you according to your eyes and so, ah, that sort of abolished that
and | felt free to go into the field as far as my eyesight was concerned.

Louise showed a deep suspicion of others. She spoke repeatedly about the
jealousy of other women and said that she maintained a wall between herself and
the social environment. As the interview progressed, she became increasingly icy
and hostile to the interviewer until she suddenly turned on her heel and left
without a comment.

During the two days of assessment, she had shown serious disorganization
in her thinking, a tendency to attribute hostility to others, and generally inappro-
priate behavior. She was easily threatened, and the subsequent anxiety disrupted
her behavior and thinking. How had this personality structure developed? In
search of an answer, let us look briefly at Louise as a child.

Observations on Louise and her mother during the first 10 years revealed
that Louise was an extremely irritable baby. During the first 2 years of her life,
she had wild tantrums, which her mother did not know how to handle. The mother
was cold and critical and as early as 2 years of age placed excessive demands
on Louise’s development. Louise’s irritability subsided after age 2; by the time
she was 5 she was described as a shy, withdrawn, and frightened child. It was
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sometimes difficult to understand her speech, and she appeared suspicious of adults
and other children. However, after she entered elementary school her behavior
changed markedly. The school situation seemed to provide Louise with a way
to contain her basic conflicts. She became more friendly, seemed happier, and
was less concerned with potential danger than she had been during the prekinder-
garten years. She was an excellent pupil, highly motivated to do well. She got
A’s and B’s, and her teachers regarded her as a relatively mature, intelligent,
self-contained child who was not conspicuously different from her peers Louise’s
behavior remained essentially the same until she went to college, when the stress
of leaving home and adjusting to new people began to reveal itself in open signs
of anxiety and behavioral disruption. The time of the interview was a relatively
anxious period, for she had just graduated from college and now faced the problem
of deciding what to do with her life.

Louise was an irritable infant, a shy, withdrawn 5-year-old, a composed
and motivated 10-year-old, and an anxious, suspicious adult. How did she
get to be that way? How are we to explain the changes? These are the ques-
tions that a theory of personality development attempts to answer.

Why Study the Development
of Persondlity?

There are three reasons why the gradual establishment of adult
personality deserves close attention. First, understanding how a structure
develops aids in understanding how the structure functions in its mature
form. This is true in spite of the fact that the laws that govern the function-
ing of an organism, group, or institution are often different from the laws
that explain the gradual growth or establishment of that organism, group,
or institution. For example, the sociological laws that describe the function-
ing of contemporary American cities are not the same as the laws that de-
scribe how these cities grew to their current size. An understanding of the
current social problems of Detroit is facilitated if one knows that part of
the labor market in Detroit is composed of migrants from Southern cities.

Similarly, understanding the personality of an adult is facilitated if one
knows how that personality was formed. Consider two women, similar in
temperament, both of whom have decided to become professional
economists. One woman is the daughter of a famous statesman who has
encouraged her to enter the field of economics ever since she was in
elementary school. Her father spent many evenings reading to her and often
took her on trips with him. He led his daughter to believe that if she became
a scholar in economics he would be very pleased with her. As the daughter
approached maturity, she realized that if she became an economist she
would retain her father’s affection; since she wanted this goal, she was
highly motivated to succeed in graduate school. Her desire to be an
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economist was based primarily on her desire to please her father and thus to
retain his affection.

The second woman initially wanted to be a physicist because a teacher
suggested early in her adolescence that she would be good at physics. Her
parents were neither pleased nor displeased with this choice. However, after
two years of college she decided that physics was too difficult a study to
pursue and shifted her interest to economics. She had no strong desire to
be an economist but chose this area because it held some interest for her,
and it allowed her to capitalize on her background in mathematics.

These two life histories give us valuable information for predicting
the future behavior of the two women. The first woman should be expected
to persist more strongly in her studies than the second in the face of un-
usual hardship or frustration, because economics was a primary choice,
closely linked with her family relationships. The second woman’s choice
was a compromise and is, therefore, potentially less stable. We must, of
course, know the history of the two women’s choices of career in order to
understand their different behaviors.

A second rationale for the study of development is that the organiza-
tion of motives, beliefs, fears, skills, and defenses is different at different
ages. Psychological development is not like the growth of muscle, during
which a strand merely becomes stronger and larger with time but never
changes its basic structure. At 4 years of age anxiety over possible loss of
parental affection is usually the most intensely felt fear. At 1 or 18 years of
age, however, this fear is weak in relation to other sources of anxiety. The
l-year-old is most afraid of strange situations; the 18-year-old is anxious over
his self-image. In order to understand why a child of a given age behaves as
he does, it is necessary to know the specific organization of motives and
fears that exists at different ages.

A third reason for inquiry into development is born of the practical
need to predict adult personality—and personality disturbance—from
knowledge of the child’s life experiences and personality. A basic assumption
of developmental psychology is that the child is father to the man, that
responses learned early in childhood guide and direct the adoption and prac-
tice of future behavior, thus giving a sense of continuity to human behavior.
Although boys do not seriously select a vocation until late adolescence, they
typically begin to adopt sex-typed interests and traits between 5 and 10 years
of age. If the boy fails to adopt traditional masculine characteristics during
this early stage, he is less likely than those of his peers who do develop these
characteristics to select the traditionally masculine vocations of medicine,
law, engineering, professional athletics, or business when he is 18. The
adoption of one set of responses at age 10 reduces the chances of selecting a
new set of responses at age 18. It is often of practical importance that we be
able to predict occupational choice, performance in high school and college,
or future creativity from behavior displayed during the early school years.

The prediction of adult behavior is also important for prevention of
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adult personality disturbances. Most of the psychological ills that plague
man and, in turn, society as a whole are difficult to modify in the adult.
Schizophrenia, suicidal depression, drug addiction, criminality, and alcoholism
are each the result of a long history of specific experiences. Many psychol-
ogists assume that the critical events that predispose the adult to develop any
one of these disorders occur at different stages in childhood. During various
critical—or sensitive—periods in human development, specific psychological
processes are developing most rapidly. An intrusion during one of these
periods is most likely to alter the course of a particular pattern of behavior
developing at that time. It is during the critical periods that patterns that
lead to psychological disturbances in the adult may best be altered.

Critical Periods in Development

The term “eritical period,” then, refers to those time periods
during which a particular type of environmental event has its most dramatic
influence on a specific developing organ, physiological process, or behavior.
During each critical period, the effect of a particular event or experience on
a behavior is maximal.

It is common knowledge among students of biology that changing the
location of a few cells of a recently fertilized egg will have one effect during
the early hours after fertilization and a much different effect 48 hours later.
Castration of a newborn male rat during the first 5 postnatal days leads to
the display of female mating behavior in adulthood, because the presence of
testicular androgens during the first 5 days is necessary if the hypothalamus
of the rat is to take on normal male functioning. Castration of the male rat
after the fifth day minimizes the likelihood of female mating responses in
adulthood, because the androgens have had a chance to masculinize the
central nervous system (Young, Goy, & Phoenix, 1964).

Examples of critical-period phenomena in human development are not
so easily isolated as they are in animal development. One example comes
from information on the child’s physical growth. The first 3 years of life
constitute the period of most rapid growth in stature; it is also at this time
that quality of diet exerts its maximal effect on the adult’s final height. In
fact, improved diet is probably one reason that second-generation American
children are taller, on the average, than their parents. Thus, there is a clear
relation between the time during which a particular attribute—in this case,
stature—is developing most rapidly and the time when it is most vulnerable
to environmental processes—in this case, diet.

Another example of the critical-period phenomenon in human physio-
logical development involves a rare form of mental deficiency called phenyl-
ketonuria. The child with this disease lacks an enzyme that is necessary for
normal physiological functioning of the brain. In effect, the child becomes
poisoned because he cannot metabolize certain substances that are in most
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