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TO THE
TEACHER

This course book, Reading and Writing, is an important com-
ponent of the series Active English for Postgraduates. Before entering
the graduate program students have generally reached the level of
CET -4 or higher. Accordingly, during their graduate studies they
are expected to acquire the ability to proficiently read and under-
stand both writings of general interest, and the literature within their
own specific academic fields. In addition, they are expected to be
able to express their ideas in writing, especially in such practical
forms of English writing as business letters, resumes, abstracts, and
essays. With this in mind, the compilers have endeavored to prepare
a textbook that presents interesting and thought-provoking reading
materials. To facilitate their independent work, ample notes and de-
tailed explanations are provided within each unit following new words
and expressions. There are quite a number of exercises for review,
consolidation and expansion. A “Text B” is provided at the end of
each unit with new words and expressions and questions for further
independent learning. Within each unit there is a writing section
which deals with various aspects of writing, from the format of let-
ter, resume, short essay, to the professional writing of abstract, re-
port and thesis. It is believed that if students methodically work
through this course book under your careful guidance, they will de-
velop competent English reading and writing ability, which is of vital
importance to their 21st century Information Age careers.

Since ours is such a vast country with varied conditions for
teaching graduate English, we have attempted to compile a textbook
on reading and writing that will, as nearly as possible, meet the
needs of different programs. Its primary features include :

1. Providing sufficient reading materials to expose the students
to writings of different genres such as popular science, news reports,
essays, and short stories. It is at your discretion, in accordance with
the time allotted for English study within the graduate program, to
choose and select appropriate materials or complete all of the read-
ings.

2. Providing very detailed textual notes and explanations in or-
der to facilitate the students’ independent study. It is advisable to
ask the students to individually work on the texts and then bring to

class their questions and insights. In so doing it is not necessary to
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be excessively concerned about words and phrases within the texts.
You can therefore teach the texts from a discoursal point of view,
concentrating more on the ideas and emotions expressed by the au-
thors, their methods of organizing the texts, their points of view and
other subtleties of culture which students need to know to be efficient
and critical readers. If, on the other hand, your students have more
difficulty grasping the text on their own, it might be useful to first
help them acquire reading comprehension as accurately as possible
with the help of the notes and then go beyond the sentence level to
that of discourse and the general ideas within each text.

3. Starting each unit with an “Introducing the Topic” section,
which is used to introduce the students to the general topic discussed
in the text, and to activate their knowledge framework which they al-
ready possess in a Chinese context, so that they may take advantage
of this framework in their English reading. Research has shown the
importance of pre-reading activities, and in the case of graduate
students who are fairly knowledgeable both in their specific fields
and otherwise, such activities are especially relevant. Remember,
however, that pre-reading activities are meant to stimulate rather
than intimidate your students, so don’t make it too hard for them to
answer some of the questions even before they have acquired the
necessary expressions in English to do so. The questions are there
merely to provoke student thinking. Correctly answering them may
often wait until after the text is read and understood.

4. Preparing exercises for students of different proficiency.
There are exercises that are meant to strengthen their command of
words, phrases and difficult grammatical points, and others of a
more communicative nature, testing their global understanding and
appreciation and asking them to dicuss and argue a certain point. It
is felt that a combination of the two will be most beneficial for learn-
ing, and we hope that you will not just do one kind of exercise at the
expense of the other.

5. Building a connection between reading and writing through
the “Word Study”, which contains especially useful collocations for
our students to use in their writing. It may not be necessary for you

to work on this part; in most cases, calling your students’ attention
to this will be adequate.



6. The writing section deals with what the students need most,
from the writing of letter to that of short essay, which often appears
in writing tests. In Book 2 more topics are dealt with to enable
students to ultimately write their theses in English. It has been
proved that imitation provides a good starting point for learning.
Therefore several samples are provided as an integral part of each
unit. These samples are intended to help your students, rather than
to confine them. They are encouraged to do their own writing to
serve real-life purposes.

We believe that graduate English teaching should be conducted
in a way different from the teaching of undergraduate English. While
it unmistakably sets higher demands on the instructor, it is in turn
significantly more rewarding. The students will bring their real-life
problems in the use of English to the classroom, thus making the
teaching truly communicative in nature. Greater flexibility must be
incorporated in textbooks used for teaching graduate students. This
two-volume course book for reading and writing contains enough ma-
terials for roughly 80 hours of teaching in increments of 4 hours for
each unit. Each volume consists of 10 units intended for 40 hours of
classroom instruction. A teacher’s guide is provided to assist your
teaching.

Finally, as much as we emphasize the importance of reading
and writing in graduate English, we never for a moment minimize the
importance of listening and speaking skills for graduate students.
We view language as an integrated whole with all four fundamental
skills feeding into and complementing one another. We are confident
that you will implement this idea in your teaching of this book so as
to assist your students to develop their proficiency not only in read-

ing and writing, but in listening and speaking as well.

The Compilers
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Unit 1
Text A
Introducing the Topic

Esther Dyson was born in 1951 in Zurich, Switzerland. She grew up in Princeton, New Jersey,
and received a B. A. from Harvard. Dyson is the editor and publisher of the widely respected computer
newsletter Release 1.0 which circulates to 1,600 computer industry leaders. She is chairperson of the
Electronic Frontier Foundation, an industry-financed civil liberties watchdog group. Dyson is also the
organizer and moderator of the annual Personal Computer Forum. “Cyberspace: If You Don’t Love It,
Leave It” appeared in the New York Times Magazine (July 1995).

Cyberspace generally refers to the Internet and the information contained on it. Useful
information is easily accessible to any computer user via a modem and a server. For this reason, many
people are fascinated with cyberspace. Unfortunately, cyberspace also offers undesirable information
and indecent pictures. Some websites even give instructions in stealing, gambling and other crimes,
thus creating social problems. Therefore, for some, cyberspace is a nasty place that good citizens
should avoid and government should control. What should be done? Should cyberspace be destroyed?
Should it be strictly regulated? These issues are discussed in the present article.

The Gist of the Article

This article mainly answers three questions:

* What is the nature of cyberspace?
* What does cyberspace comprise?
* Should cyberspace be regulated? If so, how should it be regulated?

In paragraphs 1 to 5, the author defines the nature of cyberspace by comparing it with real
estate. According to the author, cyberspace is like real estate consisting of many different areas such as
parkland, shopping mall, school district, church, state and drugstore. Cyberspace also consists of
different places, each place catering to the tastes and interests of a particular group of people. It is up
to the individual to decide which area to go to. Unfortunately, some places are not suitable for
children, others are nasty places that good citizens should avoid. Therefore, many people think that
cyberspace should be regulated.

Paragraphs 6 to 10 discuss what cyberspace comprises. According to the author, cyberspace
comprises three parts. First, there are e-mail conversations. Second, there are information and
entertainment services. Third, there are communities in which individuals can choose to participate. If
they are not interested in a particular cyberspace community and its rules, they can simply leave it.

The author argues in paragraphs 11 to 16 that, besides government regulations, cyberspace com-
munities should also rule themselves by setting and enforcing their own community standards. Some

1



communities are already doing so.
The author admits at the end of the article that cyberspace, like any terrestrial place, is not a
perfect place; it has its own problems, but individuals can exercise their freedom to choose what suits

them: they can have individual choice and responsibility.

Teaching Suggestions

@ Lead-in questions

Time: 10 minutes

Purposes :

® To present key words and phrases related to Internet and cyberspace

® To encourage students to think about the topic of the coming text, i. e. cyberspace
® To arouse students’ interest in the topic of the coming text

® To develop students’ skill in predicting the main idea of the text

Methodology :

1. In activity 1, some key words and phrases along with their definitions are presented.
Although many students are already familiar with these words and phrases, they cannot
always give accurate definitions of them in English. To make sure that the whole class
participate in the discussion, let them work in pairs first and then encourage them to
compare their answers with other neighboring classmates. By working with a partner first
and then more classmates, students should be able to match the terms and definitions
correctly. There is no need to check the answers in class, but be ready to provide any
help they need while they are working.

2. Activity 2 is designed to arouse students’ interest in the topic of the text and prepare
them to read the text actively. Make sure that everybody is interviewing or is being
interviewed. They can ask the five questions listed in the textbook. Also encourage them
to think of other questions to ask. If time permits, you can find one or two students to
report to the class what they have found.

3. In order to get the whole class involved, pair-work is recommended for activity 3. It may
be very easy for your students to give a list of reasons why they like cyberspace. For
example, they can do all the things listed in activity 2 and perhaps many others.
Encourage students to think critically about cyberspace, for example, what problems
cyberspace has created or may create, what harm it may do to adults and children in
their life, work and studies, etc.

4. Activity 4 can be a class discussion. But control the time!



Key to lead-in questions

1. Match the terms with the definitions.
1) cyberspace: the Internet and the information on it (e)

2) cyberspace community: a group of people with similar interests and tastes communi-

cating among themselves on the Internet (f)

3) e-mail: messages that computer users send to each other via a modem and servers on the
Internet (b)

4) the Internet/Net: a network of computers through which people with a computer and

a modem can exchange messages (c)
5) surfing the Internet: looking for information on the Internet (a)

6) website: the place where screens of information are found on the Internet (d)

2.& 3. (B%) Answers can be diverse.

4. The title “Cyberspace: If You Don’t Love It, Leave It” consists of two parts divided by

a “:7. The first part tells us the subject of the article; the second part indicates a

choice: love it, or leave it. You have complete freedom.

@ Detailed reading of the text

Time: 45 — 50 minutes

Purposes :
® To help students draw important facts of each paragraph

® To help students identify and remove the source of difficulty in understanding the text

® To help students actively interact with the text and develop strategies to work out the
meaning of the text

® To give students practice in note-taking

Methodology :

When working through the text, you can, besides explanation ( refer to “ Detailed
Explanation of the Text” in the student’s book ), use the technique of asking questions to
develop students’ understanding. Make sure students always keep their text open when they
answer the questions. The purpose of asking questions is to make students actively interact
with the text and develop their strategies to draw the meaning from the text. At the same
time, they can become aware of the way language is used to convey meaning. There is a
close connection between answering questions and developing understanding.

At the start, three types of questions should be designed for this purpose. First,
straightforward questions need to be asked to draw students’ attention to important facts in

the text and to ensure they understand the literal meaning of the facts. The second type of
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questions should be used to develop students’ skills of tackling difficult sentences. The

third type should make students recognize grammatical and lexical features that play a

crucial part in the interpretation of the text.
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18.
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When students answer your questions they should also practice taking notes.

You can ask the following questions orally.

What do Americans like to do?

Is there a place on earth where you can go and be yourself?

What was cyberspace formerly? Who go to cyberspace now?

What is real estate?

What metaphor does the author use to describe cyberspace?

In what way is cyberspace similar to real estate?

What places in cyberspace are capturing the popular imagination?

What advantage does cyberspace have over television system?

Why, according to the author, do e-mail conversations require no regulations?

In what way is cyberspace like bookstores, malls and movie houses?

. In what way is cyberspace like bars and restaurants?
. How do cyberspace communities evolve? Give examples to illustrate your point.
. What is the unique characteristic about cyberspace according to the author?

. What freedom do people in cyberspace have that people in terrestrial environments do

not have?

What will happen if people in a cyberspace community sign off?

What kind of government will cyberspace communities need?

What measures can be taken to deal with questionable items in cyberspace? Can you give
an example?

Is cyberspace a perfect place? If not, why are people so excited about it?

4@ Global understanding and appreciation of the text

Titme: 20 — 25 minutes

Purposes :

To help students get a full understanding of the text as a whole

To increase students’ awareness of the organization of the text

To help students read between the lines and put together the pieces of information that
are scattered in the text

To help students read critically and evaluate the text in terms of the writer's attitude,,
bias, as well as the force and effectiveness of her argument

To make students aware of the rhetorical devices and language style of the text

Methodology :

In this text the author uses analogy to define the nature of cyberspace. Let students



refer back to the text to see how the comparison between real estate and cyberspace is
made. To make sure the students fully understand the text, you can ask them to transform
information from the text into chart.

First, let your students do the global understanding and appreciation exercises
individually, and then ask one of them to report the information from the chart in complete
sentences.

Promote active discussion about the author’s argument and her attitude towards
cyberspace, especially about how cyberspace should be regulated. Students may come up

with bright ideas and sound suggestions.

4@ Vocabulary development

Time: 30 — 35 minutes .

Purposes :

® To focus on important vocabulary items ( phrases and collocations) that occur in the text

® To provide, in the form of Word Study, a number of common verb phrases, nouns and
adjectives that can be used in students’ writing

® To provide different exercise types so that students can work out their own strategies for
consolidating and using vocabulary

Methodology :

It is not always necessary to explain every vocabulary item. But you may want to
explain the unfamiliar ones and explain them in contexts. The “Detailed Explanation of the
Text” in the student’s book has provided explanations and, sometimes, examples to show
how a vocabulary item is used. You can refer particular vocabulary usage to this part of the
student’s book.

For vocabulary exercise A, students can refer to the paragraphs indicated in the
brackets to find similar words and expressions. Ask students to check their answers with
each other when they finish. This exercise is relatively easy, so it is up to you to decide
whether it is necessary to give correct answers in class,

Vocabulary exercise B is a type that often appears in examinations. This exercise is
intended to increase the accuracy in using vocabulary. Students may find it difficult to

distinguish one choice from another. Therefore, you may need to explain the subtle

differences between the choices.
@ Cloze

Time: 15 — 20 minutes

Purposes :
® To consolidate language related to the text



® To develop students’ skills of recognizing complex sentence structures

e To give students practice in using common vocabulary items

Methodology : ‘

Individual differences may be rather wide in students’ ability to do this exercise.
Encourage all students to work out the answers independently, because this is a good
exercise 1o involve students in using the language actively. Should there be any difficulties,

they can discuss with each other or in class after they finish it.
Time: 10 minutes

Purposes :
® To consolidate, by translating the particular part of the text, understanding of the text
® To help students memorize vocabulary items used in the text

® To give students practice in developing their translation skills

Methodology :

This exercise can be assigned as homework. It will do students good to give them some
written work. After reading their work, you can comment on students’ common mistakes or

problems in class if there are any.
Key to Exercises

I. Reading comprehension

A. Read the text and answer the following questions.
Students can use their own words to answer the questions. The answers provided
here are only for reference.
1. Americans love new frontiers. For example, they hanker after wide-open spaces;
they like to explore; they like to make rules but refuse to follow them.
2. Cyberspace.
3. Real estate, because both real estate and cyberspace consist of different parts,
and each part is suitable for a particular group of people.
4. Yes, but first, it is fundamental to understand the nature of cyberspace.
5. Self-rule.
6. E-mail conversations, information and entertainment services , cyberspace com-
munities.
7. People of similar interests and tastes form a community. For example, communi-
ties on CompuServe tend to be professional, those on America Online are afflu-

ent young singles. . .

8. It allows communities of any size and kind to flourish. Cyberspace rules have



moral authority that terrestrial governments don’t have.
9. Communities cater to their own members’ inclination.
10. Their own local government besides terrestrial government.
11. Banning them and using labels and automatic filters to get rid of them. Yes.
12. No, it is not. People are excited about it because it offers a lot of information

and freedom.

B. Global understanding and appreciation of the text.
1. The analogy between real estate and cyberspace:

Real estate Cyberspace
parkland, church common land
shopping mall, drugstore private and rented out
red-light zone places to be avoided
school district places for children

Main point: A real estate is made up of different areas, and it recognizes the
differences between these parts. The same is true of cyberspace. So when the

author suggests that we think of cyberspace as a real estate, she is using a good

analogy.

2. Different parts in cyberspace, their corresponding similes and characteristics :

Parts Similes Characteristics

1. e-mail telephone They are private, consensual and
conversations conversations require no regulation.

2. information and bookstores, malls, | Items are not given if not reques-
entertainment movie houses ted.
services

3. cyberspace com- | bars, restaurants, | Rules are being imposed to keep
munities bathhouses out unwanted ads, discussions

and participants.

3. Differences between the rules in a terrestrial government and those of a cyberspace

community :

The rules in a terrestrial government: People cannot choose their own
community ; they are forced to be a member of a certain community just because
they happen to be born or live in a place. Rules of a terrestrial government do not
have moral authority.

The rules of a cyberspace community : Any minority groups are allowed to exist

and flourish. People choose their own communities and follow community rules.
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If they do not like the rules, they can leave freely. So the rules of cyberspace

communities have moral authority.

4. This article is written in an informal and conversational style. For example, the
author uses some slangy words, incomplete sentences, contractions, and

addresses the reader as “you”.

II. Vocabulary

A. Find a word or phrase from the paragraph indicated in the bracket that
means the same as the following.

1. formerly 2. embrace 3. artificial 4. regulate
5. precisely 6. unwanted 7. extraneous 8. passionate
9. be targeted to 10. at hand 11. be sued for
B. Choose the best word to complete each of the following sentences:
1. A 2. C 3. C 4. D 5. B
6. B 7. C 8. A 9. C 10. D
II1. Cloze
(1) even (2) as (3) that (4) won
(5) annually (6) by (7) they (8) virtual
(9) because (10) simply (11) across (12) still
(13) exactly (14) concern (15) response (16) access
(17) to (18) led (19) between (20) place

IV. Translation ( B§)
Transkation of the Text
BERZE:HAREE

MEEANNLRLRE R EEEF SN SER. RIS REBNS, RINTERE
R, EWHE TS, MAEEYT, LS, HRERE R, T UEHRE = I3, X
AR RIREIEE .

PR A B — s 6] AR R AR B o 3 BLRA R T ML ek Koo, (L 10 4> R B A8
BRANTRABNARE, GEPFILE BRYRS EHEQNTRA L%, @ERMAT
HREMEALL? AMESSEAENBRTIREREEEM L NEREA TR EE R

BN e e Bk FER AR SR, RATTE LASLIF R A B L THS 37 U %5 oy, 31
BEABEF-ITEXWER, Hlk EEEANEXNER, RAEN ATEENRAE, ©R
MELMZ Eo EEEE, AR PO LATR 538 % 5 R E SR 2 TR,

ER IR TT LU RB 0 S4TSR R — N E R AR R R R . Ho A s
ARAFAEHCHE FERARGIT, ANGMESILE LA, T L AT BFRT, Rs
BT , TE R S ] R T B3t 7 A8 AT TR 33X 38 380 R AR 3 e A 3 S AR 4 i 12
BB BRI SIBIE AR A X B2 AR R R E— A+ B M . EEK

8



