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elf in the World: Elementary and Middle School Social Studies takes an innova-
S tive approach to social studies education. Its underlying theme makes connections
between identity formation based on individual characteristics and interests, on the
one hand, and social, political, and cultural norms, on the other hand. The signifi-
cance of this premise is manifested in a variety of ways throughout Self in the World.
First, Self in the World highlights the need to infegrate social, psychological, and cog-
nitive learning. Second, placing Self as the centerpiece to social learning dramatically
challenges traditional social studies frameworks that emphasize the expanding hori-
zons approach. In the new scope and sequence, the individual is integrated in learn-
ing from kindergarten through eighth grade, not confined to primary levels. At the
same time, Self in the World addresses national and international dimensions in the
primary grades, thereby acknowledging that social learning is not confined to the lo-
cal community. Third, Self in the World not only demonstrates ways to relate to a va-
riety of cultural contexts throughout each grade level, it provides ways that future
teachers can incorporate the best scholarship and practices that have shaped the so-
cial studies field. Future teachers not only learn about best practices in the social stud-
ies, they become actively engaged in the material in ways that model effective social
studies teaching and incorporate national standards. Each of these unique features is
discussed in the following.

< INTEGRATING THE INDIVIDUAL
IN SOCIETY

Throughout its evolution, social studies has emphasized the study of people and
places collectively. This tradition based on the classics, political history, and military
history, has influenced the curriculum in significant ways. Less attention has been
given to the relationships between one’s developing self and one’s role in society. Self
in the World bridges this gap by addressing social, psychological, and cognitive de-
velopment. The world and more immediate communities are presented as entities
with which one has a potential or real psychological connection. Cognitive develop-
ment is viewed as the growing awareness and knowledge of Self and others as well
as one’s role in society.

Content from the social science disciplines and humanities is presented in re-
lation to the developmental stages of children and youth. For example, when dis-
cussing time and chronology in Chapter 3, a discussion of children’s orientations to
time and space is given to guide preservice teachers in selecting appropriate subject
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matter. Unlike texts that present developmental stages in a generic fashion, Self in the
World ties developmental learning to content in specific disciplines.

In “Professional Discussions and Field Experiences” preservice teachers are
given opportunities for active participation as they begin their careers. Contemporary
issues and classroom activities are included for students to integrate and apply their
college and university learning. The section “Resources: Teacher and Student Mate-
rials” provides future teachers with the means to further their education, consult
teaching resources, and participate in professional organizations.

Special features actively engage preservice students in the teaching profession.
For example, the debate on student-initiated prayer, in Chapter 5, involves students
in timely issues and current events. The debate not only provides a great social sci-
ence model for students to use in the classroom where diverse points of view should
be encouraged but also illustrates that the Bill of Rights is a living document. “Case
Studies” are another way to integrate learning experiences. In Chapter 7, for exam-
ple, the schooling experiences of Diane Bradford, a student who has both learning
disabilities and gifted characteristics, portray the tough decisions that professionals
make when trying to educate the whole child. Case studies model a teaching strategy
appropriate to social studies, that is, oral history and interviews, while making teach-
ing realities come alive for preservice students.

< SELF IN THE WORLD SCOPE
AND SEQUENCE

The generation of educators who will witness the turn of the twentieth century is quite
different from educators who lived in the early 1900s when the expanding horizons
scope and sequence emerged. Access to the daily lives of people in the far reaches of
the globe seemed unusual in the beginning of this century but now has become com-
monplace through round-the-clock news networks and Internet capabilities. As inter-
dependent relationships have been made more explicit, the assumption that close ge-
ographical proximity is more relevant to learning no longer stands. Furthermore, the
efforts of social psychologists underscore the dynamic relationship between self-
acceptance and the acceptance of others, whether referring to neighbors or people in
other countries. Looking ahead to the twenty-first century, it is important to recon-
ceptualize the expanding horizons scope and sequence so that citizenship goals are
inclusive of the international community. How world events influence a developing
self is a phenomenon that is highlighted in this new scope and sequence.

Self in the World is a scope and sequence that permeates rigid geopolitical
boundaries and centers the individual in a way that makes all realms accessible. Self
in the World builds on the contributions of social studies educators and psychologists,
such as John Dewey, Paul Hanna, Hilda Taba, and Jerome Bruner, who have at-
tempted to make the multidimensional context of Self understandable to the elemen-
tary and middle school student. The important distinction made by this new configu-
ration is that each of the psychosocial realms of identity can be investigated
throughout the elementary and middle school years and beyond. In this way, under-
standing one’s identity and role in the world through connecting spheres is more com-
patible with human growth and development.

xiii
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< BEST PRACTICE IN SOCIAL STUDIES:
ADDRESSING NATIONAL STANDARDS

Certain core ideas in curriculum and instruction are important when developing a so-
cial studies program. Core curriculum ideas include the history of the field; organi-
zational patterns and scope and sequence; social science disciplines; interdisciplinar-
ity; pluralism; facts, concepts, and generalizations; skill development; and current
events. Professional educators continuously build on these core ideas and add further
refinement to the efforts of social studies scholars. The National Standards featured
in this text represent the efforts of many educators whose careers have been devoted
to enhancing the social studies curriculum. The National Standards and supporting
organizations include:

Curriculum Standards for the Social Studies: Expectations of Excellence;
National Council for the Social Studies

National History Standards; National Center for History in the Schools

National Standards for Civics and Government; Center for Civic Education

Geography for Life: National Geography Standards; The Geography
Education Standards Project

National Content Standards in Economics; National Council on Economic
Education

National Standards for Art Education; Consortium of National Arts Education
Associations

Core instructional strategies include direct and indirect instruction, thinking
skills, grouping patterns and individualized instruction, objectives and unit prepara-
tion, computers and technology, incorporating literature, skill development, and eval-
uation techniques. Most texts provide students with the ~ow and what to do but sel-
dom provide lesson plans that demonstrate step-by-step procedures from beginning
to end. This text not only provides daily lesson plans but also includes teaching and
resource units. In addition, this college-ievel text makes linkages to K-8 texts as a
means to integrate theory and practice. Another unique feature is that the blueprint
provided by lesson plans is extended by “Internet Links.” Website addresses are in-
cluded for easy access to additional lesson plans or other pertinent student and teach-
ing resources.

% ORGANIZATION

Part I, “The Evolution of Social Studies and Its Future Course,” focuses on core cur-
ricula in the social studies field. Chapter I provides a history of the social studies field
and introduces the Self in the World scope and sequence. Chapters 2 through 5 spot-
light key ideas and concepts in the social science disciplines, including the new cat-
egories added by the Social Studies National Standards—Psychology, Ecology,
Global Education, and Citizenship. In these chapters, research on children’s stages of
development appropriate for content is presented. For featured disciplines, linkages
to national standards across primary, intermediate, and middle school levels are
demonstrated through curricular applications. A matrix entitled “Self in the World
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Connections” depicts how classroom practice exemplifies psychosocial identity for-
mation across the expanding horizons. “Resources: Teacher and Student Materials”
provides preservice teachers with guidelines for further research in their professional
development. “Professional Discussions and Field Experiences” presents topics for
college-level discussions and suggested activities for field experiences.

Part I1, “Instructional Principles in Teaching Social Studies,” addresses classroom
practice and salient issues to consider when presenting social studies content. Chapters
6 and 7 present pedagogical principles and contemporary aspects of social foundations
that impact on curriculum, primarily cultural pluralism and multicultural education,
teaching styles, learning styles, and reflective teaching. In Chapters 8 and 9, preservice
teachers are exposed to a variety of skill development exercises for the following top-
ics: concept attainment, time and chronology, maps and globes, cooperative learning,
questioning strategies, problem solving and problem-based learning, and creative ex-
pression. Evaluating student performance is also presented in Chapter 10, with accom-
panying case illustrations.

Part I1I, “Putting It All Together: Unit Development,” provides interdiscipli-
nary resource units, teaching units, and literature tied to the reconceptualized
scope and sequence Self in the World. Chapter 11 provides elements for consider-
ation when developing units, whether one chooses to focus on concepts within a
particular discipline such as economics or across disciplines. Illustrative resource
units feature literature around the world and survival adventures across time and
place. Chapter 12 is an interdisciplinary humanities/social studies unit highlight-
ing artists, artforms, and the importance of designing lessons that foster creative
expression. Three appendixes give preservice and experienced teachers useful
tools. Appendix A provides excerpts from a variety of national standards re-
sources. Appendix B is a compendium of sample lessons for middle school stu-
dents. Appendix C is a bibliography of children’s literature selections that corre-
spond with popular social studies themes.

% FEATURES

Self in the World includes numerous features and pedagogical elements to provide the
most comprehensive and engaging learning experience possible.

 Each chapter in Part I includes both Primary and Intermediate Applications
to demonstration how the content discussed can be applied in the
classroom.

e The chapters in Part II each contain a Case Study that provides a “‘real-life”
application of the materials.

* The text is filled with figures, tables, and student examples that expand on
the content of each chapter.

¢ Each chapter has Internet Links—annotated websites either referred to in
the chapter or that will extend learning.

¢ Professional Discussions and Field Experiences appear at the end of each
chapter to encourage students to reflect on the reading and their own
experiences, and also provide suggested activities they can do with their
future students.

XV
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e Resources: Teacher and Student Materials provides a listing of suggested
resources related to the chapter’s content.

* National Standards are integrated throughout the text. Appendix A provides
a listing of pertinent standards for easy reference.

« Appendix B includes a wealth of Middle School Curriculum Applications.

< FROM “ADVENTURES IN TIME AND PLACE”

In order to provide future teachers with a unique glimpse into the classroom, we have
included pieces from the award-winning McGraw-Hill School Division social stud-
ies program Adventures in Time and Place. These examples include:

Building the Railroad 44
Dictionary of Geographic Words 64
Family and Friends in Japan 98
Citizenship Viewpoints 136

You’re a Grand Old Flag 146
Struggling Against Slavery 172
Patriots Fight in the Colonies 175
This is My House 348
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