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Foreword to the Second Edition

As 1 Re-ReAD the Foreword to the First Edition the phrase
“conceptual itinerary” caught my eye—and [ italicized it, for
I was in search of a formula which would explain the fate of
this book. Originally written to supplement the psychiatric edu-
cation of American physicians, psychologists and social work-
ers, it has gone its own way, into colleges and into the graduate
schools of a variety of fields in this and in a number of foreign
countries. A second edition, and with it the question of a revision,
has become a matter of practical urgency.

The thought that this book was being widely read by younger
as well as older people who could not judge it on the basis of
clinical experience, has at times embarrassed me. Before starting
the revision, I took this matter up with my freshman seminar
(1961-62) at Harvard, and I found that the personal unity which,
for better or for worse, characterizes an itinerary may, in fact, help
young students gain a first guided overview of a field which en-
croaches upon their self-consciousness and their vocabulary from
so many divers sources. My students, incidentally, decided al-

most unanimously that I should not make any drastic changes—
IX



12 Foreword to the Second Edition

as if tampering with an itinerary written in younger years was
not one of an older man’s prerogatives. My thanks to their dili-
gence and solicitude.

But the book has also been used in the training of professional
workers concerned with psychoanalysis. Here, too, I have come
to the conclusion that the book’s shortcomings are inseparable
from its character as a record of the first phase of one worker’s
itinerary and that like many first voyages it provides impressions
which on re-visiting prove resistant to undoing or doing over.
I have, therefore, revised only in order to clarify my original
intentions and added only material from the same period of my
work.

In what revision has taken place, then, I have first of all cor-
rected those passages which on re-reading I did not quite under-
stand myself. Secondly, I have amplified or corrected descrip-
tions and explanations which have often been misunderstood or
repeatedly questioned by students of whatever field. Lengthy
additions are to be found primarily at the end of Part One and
throughout Part Three. Finally, I have provided initialed foot-
notes which reflect critically on what I wrote a decade and a half
ago, and refer to later writings of mine which develop the themes
then initiated.

The acknowledgments in the Foreword to the First Edition
do not include the name of the late David Rapaport. He had read
the manuscript but I had not received his suggestions (immensely
detailed, as I need not tell those who knew him) when the book
went to press. In subsequent years we worked together; and he
more than anybody else (and this includes me) made explicit
the theoretical implications of my work and its relation to that of
other psychoanalysts and psychologists. I can only gratefully
refer to some of his writings which contain exhaustive bibli-
ographies.

Longer additions to the Second Edition are based on the papers
“Sex Differences in the Play Construction of Pre-Adolescents,”
Journal of Orthopsychiatry, XXI, 4, 1951; and “Growth and
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Crises of the ‘Healthy Personality,” ” Synmzposiun: on the Healthy
Personality (1950), M. J. E. Senn, editorp New York, Josiah
Macy, Jr. Foundation.

ERIK HOMBURGER ERIKSON

Center for the Advanced Study
in the Bebavioral Sciences

Stanford, California

March 1963






Foreword to the First Edition

A FOREWORD enables an author to put his afterthoughts first.
Looking back on what he has written, he can try to tell the
reader what lies before him.

First: this book originated in the practice of psychoanalysis.
Its main chapters are based on specimen situations which called
for interpretation and correction: anxiety in young children,
apathy in American Indians, confusion in veterans of war, arro-
gance in young Nazis. In these, as in all situations, the psycho-
analytic method detects conflict; for this method was first focused
on mental disturbance. Through the work of Freud, neurotic
conflict has become the most comprehensively studied aspect of
human behavior. However, this book avoids the easy conclusion
that our relatively advanced knowledge of neurosis permits us to
view mass phenomena—culture, religion, revolution—as analogies
of neuroses in order to make them amenable to our concepts.
We will pursue a different path.

Psychoanalysis today is implementing the study of the ego, a
concept denoting man’s capacity to unify his experience and his
action in an adaptive manner. It is shifting its emphasis from the
concentrated study of the conditions which blunt and distort the
individual ego to the study of the ego’s roots in social organiza-

15



16 Foreword to the First Edition

tion. This we try to understand not in order to offer a rash cure to
a rashly diagnosed society, but in order first to complete the blue-
print of our theory. In this sense, this is a psychoanalytic book
on the relation of the ego to society.

This is a book on childhood. One may scan work after work on
history, society, and morality and find little reference to the fact
that all people start as children and that all peoples begin in their
nurseries. It is human to have a long childhood; it is civilized to
have an ever longer childhood. Long childhood makes a technical
and mental virtuoso out of man, but it also leaves a lifelong resi-
due of emotional immaturity in him. While tribes and nations, in
many intuitive ways, use child training to the end of gaining their
particular form of mature human identity, their unique version of
integrity, they are, and remain, beset by the irrational fears which
stem from the very state of childhood which they exploited in
their specific way.

What can a clinician know about this? I think that the psycho-
analytic method is essentially a historical method. Even where it
focuses on medical data, it interprets them as a function of past
experience. To say that psychoanalysis studies the conflict be-
tween the mature and the infantile, the up-to-date and the archaic
layers in the mind, means that psychoanalysis studies psycho-
logical evolution through the analysis of the individual. At the
same time it throws light on the fact that the history of humanity
is 2 gigantic metabolism of individual life cycles.

I would like to say, then, that this is a book on historical proc-
esses. Yet the psychoasnalyst is an odd, maybe a new kind of
historian: in committing himself to influencing what he observes,
he becomes part of the historical process which he studies. As a
therapist, he must be aware of his own reaction to the observed:
his “equations” as an observer become his very instruments of
observation. Therefore, neither terminological alignment with
the more objective sciences nor dignified detachment from the
clamoring of the day can and should keep the psychoanalytic
method from being what H. S. Sullivan called “participant,” and
systematically so.



