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PREFACE

When we were in school, textbooks were generally in-
formative, but uninteresting. We want this text to be
both informative and fun, and we worked hard to ac-
complish this goal. We wrote this book to share with
you the excitement we feel about teaching.

Teachers, Schools, and Society is designed for intro-
ductory courses in teacher education variously labeled
Introduction to Education; Introduction to Teaching,
Schools, and Society; or Foundations of Education.
Whatever the label, the primary intent of such a
course is to provide a sufficiently broad yet detailed
exposure to the realities of teaching. The text should
help you answer those all-important questions: Do I
want to become a teacher? What do I need to become
the best teacher possible? What should a professional
in the field of education know? To help you answer
these questions, we offer a panoramic (and we hope)
stimulating view of education.

An Interactive Text

Each edition of Teachers, Schools, and Society has broken
new ground by creating new features, introducing new
topics, and adding new supplements. This edition adds
to that rich tradition by creating an even more interac-
tive book for students. The chapters—always lauded for
their student-friendly readability—have been revised to
encourage more engagement and reflection. Reflection
questions have been added to all figures and tables, as
well as to many of the boxed features. The Online
Learning Center (www.mhhe.com/sadker6e) that was
introduced with the previous edition has been revised
to be a true extension of the text. Throughout the text,
you are directed to the Online Learning Center to com-
plete interactive activities or polls, respond to ques-
tions, and to access the online student study guide. See
page xx for a tour of the text’s features including the
Online Learning Center.

Content Coverage

We elected to view the field from several vantage
points. In Part One, you will see the world of teachers
and students from a new perspective—the teacher’s

side of the desk. In Part Two, your field of vision will
be widened so you can examine the structure, culture,
and curriculum of that complex place called school.
Part Three then examines the broad forces (historical,
philosophical, legal, and financial) that shape the
foundations of our educational system. In Part Four,
you will have a chance to examine, debate, and specu-
late about issues and trends, and explore many of the
questions students typically bring to this course, often
practical and personal questions. Following each of
the four parts are Inter-missions. The Inter-missions offer
you the opportunity to develop crucial skills related to
the teaching profession and to start your teaching
portfolio. The Appendixes contain information about
teacher licensing, including relevant addresses; teacher
competency exams; and an Observation Manual with
guidelines and strategies for collecting important in-
formation about teaching as you observe in schools.

Style of Presentation

The trouble with panoramic views is that the observer
is often at such a distance from what is being viewed
that all richness of detail is lost. Vague outlines devoid
of human interaction dominate many survey type
texts. We worked hard to personalize this book. At var-
ious points throughout the text we replace our wide-
angle lens with a more intimate view that captures the
human drama as well. For example, in many chapters,
we introduce traditionally dry, abstract topics with il-
lustrative scenarios that help personalize and drama-
tize the topic at hand. The In the News feature offers
insightful, humorous, and poignant educational news
items taken from newspapers, the Internet, and
the popular press. Class Acts offer personal insights
into teaching and schooling. Several “pop” quizzes
probe your prior knowledge and beliefs and introduce,
even personalize, governance, law, and philosophy.
The Photo-synthesis feature offers dramatic visual con-
trasts of pressing educational concerns, while You Be
the Judge invites you to evaluate different perspectives
on relevant educational issues. We hope that these sty-
listic elements, along with a writing style that is delib-
erately informal rather than academic, will add spice
and human interest to the text.

XV
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Inter-missions

The Inter-missions feature was introduced in the previ-
ous edition, as part-ending activities designed to help
you reflect on teaching, build a portfolio, and enhance
understanding of the concepts in this text. To make
these more practical, the Inter-missions are based on
the INTASC standards.

New in the Sixth Edition

This sixth edition of Teachers, Schools, and Society is de-
signed to improve an already comprehensive text. The
entire text was updated and revised to provide the
most current coverage possible. Major revision was
done in the following areas.

New/Expanded Topics and Issues

Topics receiving increased attention in this edition in-
clude philosophy, finance, induction, technology, na-
tional standards, and testing. The philosophy chapter
has an expanded section on social reconstructionism
and includes a greater emphasis on female and non-
western philosophers. The quiz has been revised and
shortened, as have the descriptions of the five philoso-
phies. The first chapter, Becoming a Teacher, has been
rewritten to provide greater focus on the pros and cons
of teaching, and to highlight school reform efforts.
The chapter also suggests that creating teacher-friendly
school climates can be a valuable dimension of school
improvement efforts, although it is too rarely a part of
the national debate. Financing and Governing America’s
Schools now has an expanded discussion of the legal
arguments surrounding educational adequacy.

Multicultural Focus

Multicultural issues, a strong feature in the fifth edi-
tion, is further expanded in this sixth edition. Student
diversity, which may be the single most critical issue
facing our schools in the decades ahead, is a powerful
focus, as is the educational history of many ethnic and
racial groups. The text also provides several popular
theories explaining group differences in academic per-
formance, as well as some practical strategies for non-
racist, nonsexist teaching.

www.mhhe.com/sadkerée

Technology

The coverage has been expanded throughout the text,
as well as revised in the Technology in Education chap-
ter. This chapter has been rewritten to reflect how
teacher effectiveness research can be connected to, and
enhanced by, technology. We now describe several
practical considerations for teachers to consider as
they introduce new technology in their classrooms.

Features

The text’s features have been revised and expanded.
New features include:

e What Do You Think? links you to the Online
Learning Center where you can take a quick survey
or self-inventory. Responses are submitted to a
national poll so you can immediately (and
confidentially) see where you stand in comparison
with your colleagues.

e [nteractive Activities link you to the Online Learning
Center to do a content-related activity.

* You Be the Judge is a feature providing two views
of relevant, often critical, education issues. The
feature invites you to reflect and consider
conflicting points of view.

e Profile in Education offers brief biographies of
leading educators who have made, and continue
to make, a difference in the lives of children.

e Reflection questions are included throughout the
text to engage you in educational issues and ideas.
It is one example of the interactive nature of this
edition.

* Frame of Reference provides research updates,
personal anecdotes, critical statistics, and practical
advice for new teachers.

e Reel to Real Teaching, included at the end of each
chapter, describes relevant films and videotapes,
and offers strategies for incorporating these media
to highlight chapter ideas and concepts.

e Further Reading provides selected annotated
bibliographies after each chapter.

® Chapter Summaries are now organized around focus
questions and are more detailed.

* Key Terms and People now reference relevant text
pages.

You'll find a full listing of the text’s features is located

on page xx.
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A GUIDED TOUR OF

YOUR INTERACTIVE TEXT

If you think that Teachers, Schools, and Society was writ-
ten to introduce you to the world of teaching, you are
only half right. This book also reflects our excitement
about a life in the classroom and is intended to spark
your own fascination about working with children.
The basic premise for this text has not changed
through all the previous editions: write a book stu-
dents want to read, not have to read. While we con-
tinue to work hard to provide you with information
that is both current and concise, we work even harder
to create an engaging book—one that will give you a
sense of the wonderful possibilities found in a career
in the classroom.

To help you determine if teaching is right for you,
and to learn more about education in general, you will
find Reflection questions throughout this sixth edi-
tion. These questions will put you right into the center
of these issues, a personal connection that encourages
your thoughtful deliberation. While the text has been
designed to engage you, we also devised an absorbing
“Electronic-option,” the Online Learning Center. The
Online Learning Center (OLC) is part of the text’s web-
site and offers a number of features that respond to
different student styles, interests, and experiences.
Throughout the text, you will see links to the activities
and study resources found on the OLC. Each link in-
cludes a brief explanation of what you will find on-

XX

line. Now it is time for your first reflection question:
How can you discover this wonder trove of electronic
treasures? Easy. We have blue “hot link” type when-
ever there is an Online Learning Center connection.
Visit us in our cyber-classroom at www.mhhe.com/
sadker6e.

To help you discover and use all of these new inter-
active opportunities, we have created a key of useful
icons. Look for the following as you read this book:

highlights reflection questions.

What makes the f

indicates that you should go to the Online
Learning Center for more information or
to do an activity.

indicates that you can go to the Online
Learning Center to e-mail your professor
the response to a reflection question and/
or save your response for your portfolio.

Now, join us for a tour of the special features of the
text.



Class Acts

Each of the four part openers includes a Class
Act—a story from a current or future teacher about
their involvement in education. You can find
additional Class Acts on the Online Learning
Center submitted by your classmates nationwide.
Have you had a teacher who made a difference in
your life? We want to hear about that teacher, and
perhaps include your story in the next edition of
the text. Please submit your own story!

Chapter Opener

The Chapter Opener page includes
Focus Questions and a Chapter
Preview to prime you for the
content that will follow. At the
end of the chapter, the summary
will be framed by these very same
focus questions. The page also
includes an online What Do You
Think? activity. One such activity
might be a quiz that captures your
opinion on some of the topics
you will soon read about. Answer
the questions and then, via the
Internet, find out how your peers
responded. It’s an opportunity to

Y
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CLASS ACT

Every December | watch It  Wonderul e | was 13
years old when | first saw George Bailey scramble
down the Main Sueet of Bedford Fails, waying his
s and screaming at the top of his kungs, rejoicing
i the beauty of e, love and friendship. As an adult
who savors this fim, | feel the bittessweet pang of

nition that he has made & difference in the workd. In
the final act, as George stands in his living room sus-
rounded by family and friends celebrating his e, | 2k
s eviop tht pakd v K teo—you

awmtmmm and | ways want o say
that | know & George Balley. The thing s | do—he's

‘The oider | got, the more | reslized that these span-
tanequs reunions were quite special. These people
were paying tribute 1o someone who touched their
ives. It wasn't  grand parade of s fronl-page article
or a million dollar salary banus. They were simple yet
beautifully sincere words—*You Inspired me . . . You
gmmemmmmuy wamm-unly

mydad. % My father has been
Dramatic Arts at the same high sehool in Massachu-
sets for the last thirty years. Hisfourney fas been one.

profession, but at times frustrated. He has seen thou-
ods ol d

big and exciting things, others staying in the very
‘same town. From time 1o time growing up, I'd see a
‘glmmer in his eyes wondering, “What . .. 7 What if

the world?” These moments of wonder were not full
of anger or resentment, only seconds of reflection,
and perhaps a ftle regret for not “doing more with
his Iife:* But he always retumed to teaching with
positive spirit, endless patience, and astounding en-
ergy.  Over the years my dad and | have shared
lots of travels together. It was a family joke that no

father's former students. More often than not the

Technology in Education

FOCUS

QUESTIONS
1. Has technology changed schools?

2. How does television affect children?

3. Why is computer technology difficult to implement in schools?
4. How can teachers effectively use computers and the Intemet?
5. In what ways does global education refocus the curriculum?

e How s wadaw tedefined in the virtual high school?
J acial, class, geographic, and gender divisions?

WHAT DO YOU THINK? Wiy Tech Sy Are You? Taks this qui 15 fes ko mieh

y0u) Wit (a0 ot ko).

CHAPTER PREVIEW
In an earfier time, before there were factories, there were
manufactured

The Internet

cottage industries.
not as 2 group of workers in a central place but

the yellow school bus to a large school building,
mdem are now traveling to
can transport students around the world (through virtual field

on the Internet.

Certainly, the

mmmmmmmmmm

teachers, including the need to
‘monitor hmﬂm lm miaterial and to aveid the health risks assocated
| While:

these pi |, the potential of technalogy is

of books and articles to school
mmunmmm.mum personal tutors can
Md&wmwmmwmmmxmmwm

look remarkably similar to
schools you attended as a child? The future, if nothing ekse, is unpredictable.

information age has not included everyone. Poorer students and

cmw.mmmmmuam
some degree it s. But It is aso recognition of some-
thing more. Just like George Balley, my dad has 3
wonderful life, Through teaching he 1 able 1o resch
that wroubled kid who sits in the back making wise-
cracks and give him & reason to care about school.
He has taken the shy girl who doesn't speak, put her
up on the stage and helped her find her voice and
confidence. He has acted as adviser and Inspiration
for countless young peopie, giving them the oppor-
tunity to leam, grow and succeed. Although I've
never been a student in his class, my dad has Inspired
me as well. As | begin my pursuit of # Masters in
Teaching, | see [ust how uniquie my father's gifs are.
This year when | watched It a Worderful Ui, | could-
't heip but think of my father. | sl got that lump in
my throat—and loved it

Amanda Heifen

participate in our national survey
system and is only one of the
activities that you will find on
the Online Learning Center.

XXi



You Be the judge

We Should Seek Educational
“Adequacy” Because . . .

We Should Seek Educational
“Equity” Because

MONEY DIVIDES

Robin Hood is dead. Wealthy communities are not going to
fund poor ones, happily sending their hard earmed dollars
to educate someone else’s children. The cornerstone of
democracy Is local control, and trying to redistribute
wealth is fundamentally unfair, and smacks of the approach
used by Communists (another falled system).

MONEY TALKS

The gap between wealthy and poor communities makes a
mockery of democracy and fairness, Poor students attend
schools with leaking roofs and uncertified teachers; wealthy
students learn in schools with computers, swimming pools,
and well-paid and qualified teachers. No real democracy
can Ignore such glaring inequities.

EQUALIZING INPUT IS INEFFECTIVE
We will never make schools more effective by throwing dol-
lars at them, When California moved toward equitable In-
put, the quality of ts public schools deteriorated. Our goal
is not to increase school budgets and per puplil expendi-
tures, but to Increase student achievement.

EQUALIZING INPUT IS CRUCIAL

Isn't it strange that those who advocate business values like
choice and competition ignore the most fundamental busi-
ness value of all: money. Wealth creates good schools;
poverty creates weak ones. Invest maney wisely over a pe-
riod of time, and watch those ance poor schools thrive.

ADEQUACY IS ATTAINABLE
Equity is a powerful dream, but adequacy is an attainable
one. We are unlikely to achieve a completely equitable
school system, but we can demand reasonable and reach-
able educational standards. Moreover, we are on firmer
legal footing, since state constitutions guarantee not iden-
tical expenditures, but an adequate education for afl.

EQUITY IS POWERFUL
Democracy and equity are powerful words representing
powerful ideals. Adequacy is a feeble word subject to inter-
pretation and compromise. What's adequate? s it the abil-
ity to read at a high school level, or at an eighth grade
level? Does an adequate education lead to a minimum
wage job? Only “Equity” can serve as a rallying cry.

WL Bt

Do you befleve that adequacy or equity provides the best foundation for reforming schools? Explain, Can
these approaches be blended, or are they mutually exclusive?

States Finding the Money

The last fifty years have seen dramatic changes in the centuries-old system of financ-
ing schools. We have moved from local communities funding schools through a
property tax, to a shared state and local responsibility. (Although you wouldn’t know
it when listening to political campaign speeches, the federal government Is a very
Junior partner in paying for America’s education.) We have already looked at the
property tax, the primary revenue source for local communities. As we indicated, it is
a flawed system leading to gross inequities in the funding of schools. Let’s see what
states do to find the dollars they need to fund schools.

39

Profile in Education

Teaching is all about people—it's a very
human connection. The people we profile
are teachers, teacher educators, social activ-
ists working for children, and educational
researchers. Each was chosen for an impor-
tant contribution to education. And to
follow up the text descriptions, you can
visit the Online Learning Center to find out
more about the profiled educator. As always,
we also invite you to submit your own
profiles to be housed on the site.

You Be the Judge gives both sides of

an argument so you can consider different
points of view, and not just ours. Then we ask
you to be the judge (law school not required),
by responding to the reflection questions
following the arguments. You can also do

this on the Online Learning Center and either
e-mail your response to your instructor, or
save your response for your portfolio.

MARIAN WRIGHT EDELN

Growing up in South Carolina (vintage 19405), Marian
Wright Edelman leared to counter the summer heat with a
swim. African American children were not allowed [n the
public pool, 30 Marian and her friends did their summer
swimming, diving, and fishing in the creek, despite the fact
that it was polluted with hospital sewage. One of her friends
decided that the bridge spanning the creek would be a good
diving platform, but that decision tumed out to be fatal: He
broke his neck on impact. His death was one of several
tragedies that taught Edelman early lessons on the deadly im-
pact of race segregation. In recalling these tragedes, Edel-
man says: “You never, eve forget."!

Marian Wright Edelman’s family provided a refuge from
this racial hatred. Her father was a Baptist minister, her
mother a devout Sunday schoolteacher, and both instilled a
sense of service, Sharing a bed, a meal, or a pair of shoes with
foster children o neighbors in need was a common event for
Edelman and her four siblings, While public playgrounds
were closed to black children, her parents made Shiloh Bap-
tist Church a community resource center for black sports
teams, Boys Scouts and Girl Scouts. Edelman learned that
“[sJervice Is the rent we pay for living, It is the very purpose
o fife and ot something you do in your spare time.”*

During the 19605, Edelman warked as a volunteer at the
National Association for the Advancement of Colored People
(NAACP), campaigning for passage of the Voting Rights Act as
well as finding legal assistance for students jailed during sit-ins
and demonstrations. As she sorted through requests for
INAACP assistance from poor black citizens, Edelman realized
that law could be a vehicle to social justice. She attended Yale
University Law Schiool and became the first black woman to
pass the bar exam in Mississippi. Although she practiced civil
rights law, Edelman’ s work with poor children helped her to
see that they were the most vulnerable and voiceless group In
our society. Children “had no one to speak out on their
behalf—no one to make sure that there were laws and gov-

emment policies i place to protect them.* During the next
four decades, Marian Wright Edeiman became their voice.
Edelman founded the Children's Defense Fund (COF) in
1973, with the mission to “Leave No Child Behind.“ The CDF
works to ensure that every child has a Start, a Head
Start, a Fair Start, a Safe Start, and a Moral Start in life, The
(CDF strives to protect all children—and particularly children of
fow-income and minority families—thtough research, com-
munity organization, federal and state govemment lobbying,
and public education. those who worked for the CDF
was  young Wellesley graduate named Hillary Rodham, wha
continued to advocate for children's rights later when she be-
‘came the First Lay and then U, Senator from New York:
CDF also sponsors Freedom Schools that recruit coliege
students 1 A af-
ter schaol and during the summer, Edelman understands the
Iasting Influence mentors give students, and she has a mes.
sage for all teachers:
fancy the school, how low the student-teacher ratio (which |
believe should be lower), how high the pay (which 1 think
should be higher): If children don't el respected by adults
who respect themselves, and don't feel valued, then they lose
and all of us lose. Make it a reality that all children, especially
poor children, sre taught how to read, write, and computs 3o
they can have happy and healthy options i their future. We
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WRITE YOUR OWN PROFILE IN EDUCATION:
Click on Profiles in Edvucation, write & Profile in

Education about an educator, and post It on
the Onling Learning Center. Check oul Profiies
I Echucation submiltted By other future
teachets

To learn more abaut Marian Wright Edeiman

click on Profiles in Fdueatian




school sign fit in the photo gallery?

What does a school’s name, mascot, message board, and presentation say about what's happening inside the class-
room? What do these school signs tell you? Are there ways to identify a good school by its sign? How would your high

Photo-synthesis

Most of us enjoy “seeing” theoretical concepts
come to life. In fact, some people are more visual
than verbal and greatly benefit from photographs
and illustrations. That’s why we developed Photo-
synthesis—photo collages that encourage analysis.
And if you need a thoughtful boost, one or more
questions help you focus your inquiry. You can
respond to the reflection question on the Online
Learning Center and either e-mail your response
to your instructor or save your response for your
portfolio (or to use for review at a later time).

N THENEWS

SOURCE: The Washington Fog, june 17, 2001

&

At Thomas Jefferson Middle School in Arlington, Virginia, yearbook signing has a new twist: Students are required to "write
nice.” Principal Sharon M. implemented the rule to ensure that these keepsakes would be filled with fond remembrances, not
hurtful memories. So when jotana C. was asked to sign a former friend's yearbook, there wasn't a hint of nastiness. She even
wrote K.L.T. (keep in touch). Students who choose to pen yearbooks with profane or harassing words can be suspended, dis-
missed from award ceremonies, or required to buy replacement yearbooks.

Does this policy violate a student’s First Amendment right to freedom of speech? What values are students learning?

Frame of Reference

BILINGUAL AMNESIA

“My grandparents prcked up Engish ke everyone else back then, n school, where chiren learmed thei lessons in Engiish, 00
sh o Vietnamese.”

“If people want 1o remain Immersed in their old culture and old language, they should stay In their old country.”
“Bilingual education h us llterate youngsters who can do little more than work at Taco Bell.“

Sound familiar? After all, many of our ancestors came to America with few resources or funds, but they were

Richard Rothste
ollection of history differs significantly trom actual events. The author believes that some bilingual programs wo

These boxes take a closer
look at important topics.
They provide research
updates, further information
about a topic, or even sug-
gestions for classroom use.

Interactive Activities

A

Multiple Intelligences and
Emotional Intelligence @

puzzled by these contradictions was Harvard professor Howard Gardner. Con-
ed about the trads assessment of intelligence, with such a heavy emphasis
ge and mathematical-logical skills, he broadened the concept to define

ligence as “the capacity 1o solve problems or to fashion products that are valued
ne e cultural settings
ardner identified eight kinds of intelligence, not all of which are commonly rec-

settings, yet Gardner believes that his theory of multiple intelli-
ore accurately captures the diverse nature of human capability. Consider
Iner's eight intelligences:

ogic her L Skills related to al and
iscerning and solving logical problems (related careers: scientist, mathematician)

ingulstic. Sensitivity to the meanings, sounds, and rhythms of words, as well as
h the function of language as a whole (related careers: poet, journalist, author)

lodity-kinesthetic. Ability to excel physically and to handle

Interactive Activities are listed
in the margin and can be found
on the Online Learning Center
under the corresponding
chapter. The activities are
designed to allow you to apply
what you are learning in an
interactive environment.

In the News

Throughout the chapters you will
find brief summaries of education-
related news items. We selected
these items because we found them
funny, poignant, or particularly
relevant to the chapter content. The
In the News items also provide a
sense of currency to the issues and
topics discussed in the text. To keep
them as current as possible, new
summaries are regularly added to
the Online Learning Center. We also
invite you to submit your own
summary of a news item that you
find interesting. You can respond to
the reflection question on the
Online Learning Center or e-mail
your response to your instructor.
xxiii



1. What are the advantages and disadvantages of being a teacher?

« In the You Be the [udge feature, we consider both advantages and disadvantages of teaching.
On the negative side of the ledger, teachers are not paid wonderful salaries, sometimes fack
professional respect from others, get bogged down by routine, have Inadequate time for con-
tact with other adults, and face frustration when idealistic goals collide with student apathy,
parent hostlity, and the demands of old-fashioned bureaucratic red tape.

+ On the positive side of the leciger are rising salaries, the growing pride in the profession, the
joy of working with ehildren and caring colleagues, and the intellectual stimulation that are so
often a part of classroom ife, as well as the opportunity to affect the lives of the nation's

&

CHAPTER REVIEW

Go to the Online
Learning Center to
take o chapter self
quiz, practice with key

terms, TZ“ lu‘v)em h’cy i
the
e ZZTPW . 2. Whatare the satisfactions—and complaints—of today's teachers?

« The vast majority of teachers surveyed indiicate that they are satisfied with their jobs, but there
are problems. While teachers' salaties have improved, many teachers believe that their pay is
stillinadequate. Local conditions have a major Impact on teacher satisfaction. On the teacher’s
wish lst for job improvement are fighter workloads, more parental support, fewer discipline
problems, and greater adminlstration support.

3. Can we consider teaching to be a profession?

« Some claiim teaching has not achieved true professional status and is, at best, a semiprofes-
sion. To support their point of view, these eritics note the short preparation time needed for
becoming a teacher and the employment of teachers with little or o training in programs

KEY TERMS AND PEOPLE

American Federation of in-service, 558 National Education Association

Teachers (AFT), 571 i taatherd 450 (NEA), 571
board certification, 568 Jearning communities, 560 Peer review, 555
career ladders, 568 mestons; 553 professional development, 558
collsborative action research  meri pay, 567 stages of teacher

oAy a6 National Board for Professional ~ “SveloPment, $52
collective bargaining, 571 Teaching Standands
Margaret Haley, 572 (NBPTS), 567

induction program, 552

DISCUSSION QUESTIONS AND ACTIVITIES

1. How might you redefine or modify any of the stages of teacher development? Can these stages
be applied to other carcers?

2, Visita school and analyze the faculty in terms of the stages of development. What are the specific
behaviors and skills that place a teacher at each of these stages?

3, Survey local school districts and analyze their first-year induction programs. What resources do they

. REEL TO REAL TEACHING

PAY IT FORWARD (2000)

y.
(‘ ’ Run Time: 123 minutes
U

" syndps rw&?‘pcmnuq, 2 twelve-year-old boy in a small California town, accepts a teacher's chal-
Jenge: En extra credit by creating and putting into action a plan to change the world for the better

Reflection:

1. What i§thg cannection of Pay It Forward with technology? Visit the Pay It Forward Foundation at
www.payitforwardfoundation.org to find out! As a teacher, how might you use this site? What
knowledge, values, or skills would you want your students to learn from participating in the Pay It
Forward project?

. Video is a common form of techriology often used In schools. Discuss the benefits and limitations
of using this educational medium. In your answer, apply what you have leared about effective in-
struction, forces that shape the curriculum, and technology’s impact on leaming. Consider, too,
how this book's Reel to Real Teaching feature has contributed to your leaming.

3, Pay It or that many of your experience: stud de
violence, family alcoholism, domestic abuse, and parental separation. Do you think film is a help-
ful tool to confront these issues? Describe the pros and cons as well as how you might use film in
your classroom ta confront social injustices.

~

Follow-up Activity: Take on Mr. Simonet's challenge: Create a that makes our world a better

Chapter-Ending Spread

The material at the end of the chapter is designed to
structure your review of the content and help you
make sure you understand key ideas. Here’s what
you'll find there:

* A Chapter Review link reminds you to go to
the Online Learning Center to take a quiz,
practice with key terms, and review key ideas
from the chapter.

® The Summary is organized by the Focus
Questions at the start of the chapter. Bullets
highlight key ideas.

e Key Terms and People will help you identify and
remember the critical terminology and
influential individuals discussed in the chapter.
Page references next to each entry guide you to
the place that each is discussed in the chapter.

® The Discussion Questions and Activities are
designed to promote deeper analysis, further
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FOR FURTHER READIN

hip In Schools: Connecting People, Purpose, and Practice, by Gordon Donaldson,
er the real-life world of decision making by administrators, teachers, parents, and
. “See” how Interpersonal and intrapersonal skills are the keys 1o successful

demonstrates how inequalities in school resources create inequalities in student achievement.

Equlty and Adequacy In Education Finance: lssies and Perspectives, Helen F. Ladd, Rosemary Chalk,
and Janet 5. Hansen (1999). A timely collection of papers explores such questions as; What do the
terms equity and adequacy In school finance really mean? and What is the impact of court-ordered
school finance feform on spending dispariies?

Making Money Matter: Financing America’s Schools, by Helen F. Ladd and Janet S. Hansen (1999).
Details the shifting expectations placed upon public schaols in the last half-century and the resl
diversity that characterizes the existing system of gavernance and finance for public education.
Given this backdrop, the authors discuss ways to break the nexus between student background
and achievement.

Partners In Progress: the Boart

by Matthew King (1999).

investigation, and even an evaluation of

the controversial issues discussed in the
chapter. Also included are the Internet-based
WEB-tivities you can find on the Online
Learning Center.

® Reel to Real Teaching summarizes a popular
movie, usually available on videotape or DVD,
that will add to your appreciation of the
information included in this chapter. We believe
that Hollywood can actually enhance your
education, and movies can both deepen your
understanding of the chapter and offer a richer
educational context. The Reel to Real feature
provides questions and follow-up activities that
guide you through the movie and the issues
described in the text. Go to the Online Learning
Center to submit your own review of the movie
and read reviews by other students.

® For Further Reading includes an annotated
list of recent and influential books related to
the chapter.



Inter- .
mission

PART 4:

TOMORROW

Here we are, at your final Inter-mission. These last applications and reflections are in-
tended to get you ready for—tomorrow.

Ay -

Applications and Reflections
4:1 ADD A NONTRADITIONAL HERO

Purpose: We know that students need inspiring figures—individuals who serve as role
models and motivate students. Your subject matter expertise affords you knowledge
of people who might motivate your future students. Although heroes come from all
backgrounds, curricular materials do not always reflect diversity. The result is a “dis-
connect” between the growing diversity of America’s students and the curriculum
they study. You can tighten this connection by supplementing the curriculum. Can
you add to the list of champions in their lives, especially nontraditional individuals
(consider ethnicity, race, gender, age, class, lifestyle, and circumstances)? Identifying
such heroes has the additional advantage of broadening your own scholarship.

INTASC PRINCIPLE 1
Knowledge of
Subject Matter

Activity: In a subject area that you will be teaching, select a unique individual or hero
who has made a difference. Create a billboard, poster, or computer graphic that cap-
tures the importance of this person. Make the language, content, and style relevant
to the grade level you plan to teach, one that will attract and motivate your students.

Reflection: What has this activity taught you about nontraditional heroes? How
might you plan to have your students seek out additional heroes? What criteria
might you add to guarantee a good selection? What structure might produce inform-
ative research (questions to be covered, length and depth of coverage, assessment)?
What format might you create for displaying your students’ final products?

Inter-missions

At the end of each of the four parts of this book you
will find an Inter-missions section. These sections offer
you the opportunity to more carefully consider the
ideas that you read about in that part of the text, and
to implement some of these activities in the real
world. This feature is also your introduction to portfo-
lio development. Whether or not portfolios are used as
part of the evaluation process in this course, you will
probably find yourself using them in the future. Inter-

missions are your opportunity to begin building your
professional portfolio. In the Inter-missions introduc-
tion, you will learn what a portfolio is and why it is
important. Each section includes several activities you
can do to create artifacts for your portfolio. Every ac-
tivity is keyed to INTASC standards, the very areas that
professional educators use to evaluate teachers. These
Inter-missions offer a tangible way for you to connect
with this book. A red OLC icon indicates that a form
to be used with the activity is available on the Online
Learning Center.
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The Online Learning Center

Next, here is a tour of the Online lLearning Center

located at www.mhhe.com/sadker6e.

Learning Center

Teachers, Schools, and Society, 6/e
Myra Pollack Sadker, Late of The American University
David Miller Sadker, The American University

Student View

Contents:
Chapter 1: Becoming a Teacher

What Do You Think? WEB-tivities
Chapter Outline Web Links

Chapter Objectives Pick-n-Match

Main Points Multiple Choice Quiz
Definitions True or False
Interactive Activities Essay Quiz

In the News

You Be the Judge
Profiles in Education
Reel to Real Teaching
PowerPoint Slides

General Resources

XXVi

Activities

These activities include archives and updates
for Class Acts, In the News, Profiles in Educa-
tion, Reel to Real Teaching, and Educational
Challenge. You can also make your own sub-
missions here.

Resources

These resources include an Internet Guide,
Portfolio Primer, updated figures and tables,
a book glossary, and an interactive map.

Chapter-Specific Resources

¢ Online Student Study Guide
Each chapter on the Online Learning Center
has an online study guide including: out-
line, objectives, chapter overview, quizzing
with feedback, chapter glossary, a key term
exercise, Web links, and PowerPoint slides.

e Activities
Go to the specific chapter to find the What
Do You Think?, Interactive Activities, and
WEB-tivities listed in the text. You can also
access additional resources related to the In
the News and Profile in Education features. Go
to the You Be the Judge section to submit
your response to the reflection question.

Additional Student Supplement:
Making the Grade

Packaged with your new text is a Making the Grade
Student CD-ROM. It includes quizzes and feed-
back for each chapter, as well as a Learning Styles
Assessment to help you understand how you
learn, and, based on this assessment, how you can
use your study time most effectively; an Internet
Primer; and a Guide to Electronic Research.
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