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Abstract

The main purpose of this book is to explore how to better
develop in Chinese universities, students’ translation competence
(TC), especially market-oriented translation competence, which
consists of a number of sub-competences (hereafter “competences”
for short). The research seeks first to apply a constructivist
project-based approach (PBA) to building a pedagogy model for
improving the translation competence most needed by the market
which can not otherwise be developed adequately,in the traditional
translation class for example. The pedagogy model is later
implemented in a practical education experiment of technical
translation as the centre of an empirical study. The empirical
study also seeks to measure the data drawn from the experimental
teaching to see if students’ translation competences have been
improved and,if so,to what degree. The research results can also
be used to evaluate the effectiveness of the teaching programme
based on the pedagogy model.

The research is significant as part of translation studies,as an
effort to promote professional translator training,and as a probe
into an important aspect of translation pedagogy.

Firstly, as one of the sub-branches of applied translation
studies,research in translator training is an important component
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of translation studies as a whole, and progress in this area will
undoubtedly contribute to the development of the discipline.
Although it is generally agreed that the ultimate goal of translator
training is to foster students’ translation competence, not much
has been published in translation studies on what translation
competence really is,how it should be developed and evaluated,or
how its development should be built into a training programme.
The attempt to give a working definition, to build a pedagogy
model for its development in a Chinese context, and to test the
validity of this model in an empirical study,will help make up this
deficiency in applied translation studies.

Secondly, the 21st century has seen great changes in the
translation market, especially with the rapidly developing
technology. In the face of those changes, student translators
should prepare well to adapt to the current translation market.
This means translation programmes and courses must respond to
the changing needs of the market. However, as many researches
show, the discrepancy between the growing needs of the
translation market and the deficiency of translation training in
meeting those needs is striking. Graduates complain that after
years of translation education in the university they have not
learned the most-needed knowledge and skills of a professional
translator,and employers also complain that they are unable to get
competent translators. Research in this area will lead to more
effective programmes for training professionally competent
translators for the market.

Thirdly, an undergraduate degree in translation is a

comparatively recent phenomenon faced with many challenges.
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The current research, which seeks to explore how undergraduate
translation programmes in China can have validity both for the
profession (the needs of the industry) and for translation studies
as an academically-based discipline, will shed light on a less
investigated area of translation pedagogy.

Research questions based on the research purpose are:

(1) What constitutes market-oriented translation competence?

(2) What is the model of the constructivist, project-based
translation pedagogy used in this research? From a theoretical
perspective, in what ways can this model help improve student
translators’ market-oriented translation competence?

(3) From an empirical perspective, to what degree does the
translation project based on this model help improve student
translators’ translation competence?

The research synthesizes the methods of conceptual
speculation and empirical research. By conceptual speculation, the
study seeks first to build a constructivist project-based model of
translation pedagogy. Based on this model, experimental teaching
is conducted in a real translation project. Data drawn from the
experiment are analyzed to find out if students’ TC is developed
after the project.

Qualitative and quantitative methods are combined to analyze
the data in the empirical study. The two methods complement
each other in exploring in width and depth if students” TC can be
improved and,if yes,how much it can be improved with the model.
The study also seeks to explain why some TC can be improved and
others can not.

The thesis is divided into seven chapters. Introduction gives
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an account of the purpose, significance, questions, feasibility and
methodology of the research as well as a summary of the structure
of the thesis.

Chapter 2 reviews current research in TC, which mainly falls
into three kinds: (a) defining TC and TC models, (b) how to
develop TC especially in an academic setting, and (c¢) how to
measure empirically the development of TC. The study seeks to
borrow previous empirical research on how to develop TC,
especially how to use a PBA in translation education in a university
to develop the students’ TC, where the results can be
demonstrated in two ways: a publishable artefact of translation
work, and convincing result derived from a series of statistical
analyses of data drawn from experimental teaching.

Chapter 3 concerns itself with the theoretical basis of the

research constructivism and its application to translation
education. The history of constructivism is traced from prehistory
to the present. The myriad varieties of constructivist thought
espoused by a number of highly regarded cognitive and social
psychologists and educators are reviewed. Their basic themes are
generalized and the possible manifestations of a constructivist
approach to teaching are considered.

Chapter 4 presents one of the author’s contributions,i. e. a
workable model evolved from previous translation pedagogy and
her own research. First,a working definition of market-oriented
TC is offered as a point of departure. This is followed by
conceptual speculation,in which the model is considered seeking to
answer how translation teachers and researchers should work out

an approach to help develop students” TC and to evaluate it. The
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approach is to be situated in an authentic project based on social
constructivism and applied to translation education in a Chinese
university. The model that supports the approach is to be
empirically tested through experimental teaching.

Chapter 5 is the empirical study on developing TC. It explains
in detail the research purpose, research hypotheses, research
subjects, the project, research methods, research instruments and
research procedures. It sets out to find to what degree the
constructivist project-based translation pedagogy model helps
improve student translators” TC. Experimental teaching through
a real project is carried out based on the pedagogy model with a
group of students. Data from the experiment are collected and
analyzed by statistical methods to test if the students’ TC has
improved after the project and, if so, how effectively the project
has helped improve them.

Chapter 6 presents and discusses the results of the empirical
study. It seeks to test if the students’ market-oriented translation
competence is improved after the implementation of the translation
pedagogy model. In addition, it also demonstrates if the different
components of market-oriented translation competence are
improved in different degrees and in a hierarchical system in their
significance.

Moreover,research on the students’ translation quality (TQ)
shows that the quality of the students’ translated texts at the
second stage is improved compared with that at the first stage of
the project,and that TC correlates with the quality of translated
texts at both stages.

Chapter 7 is the conclusion, in which the research questions
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are revisited, pedagogical implications discussed, limitations of the
study presented,and suggestions for further research put forward.

In response to the research questions, the major
conclusions are:

(1) What constitutes market-oriented translation competence?

Conceptual studies in the thesis reveals that the market-
oriented translation competence in the study is composed of four
sub-competences, i. e. psycho-physiological, instrumental,
knowledge about translation, and professional competence in its
narrow sense. They are considered to be catering for the real
market demands on professional translators.

In sum,the four sub-competences and the components of each
are the capacities, knowledge, awareness, reflectiveness or
resourcefulness of (a) Physical and Psychological Conditions, (b)
Translation Resources Management, (c¢) Quality Management
Skills,and (d)Professional Competence in its narrow sense, which
consists of Ethics, Working Attitudes and Behaviours,
Interpersonal Skills, Training,and Certification.

(2) What is the model of the constructivist, project-based
translation pedagogy used in this research? From a theoretical
perspective, in what ways can this model help improve student
translators’ market-oriented translation competence?

A model of constructivist project-based translation pedagogy
aims to involve students in the translation community in the real
world that they are to enter after graduation. The model engages
students in real projects to motivate them in problem-solving and
learning autonomy, thus paving the way for their future

profession. The following explains in some detail how such a
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model works in our case as well as the underlying mechanism.

The specific goal of this model is to help students achieve a
semi-professional level of autonomy and expertise through
authentic experience. From the perspective of ecological validity,
the benefits of authentic work in translation education and
professional assessment procedures are readily apparent. First, it
seems plausible that having students handle real translation
assignments embedded in authentic situations with the same sorts
of complexity and problem-solving constraints that they can expect
to face after graduation will be more motivating than having them
complete mere exercises. It can be hypothesized that students’
self-confidence will improve if they can see progress in their work
on the basis of what are demonstrably professional criteria. In
addition, students can be expected to be better prepared for the
market if they work on texts chosen to reflect the work actually
done on the market rather than textbooks selected for the sake of
expediency by the teacher’s personal preferences. Moreover, by
actively doing exactly what professional translators do, students
gradually learn the discourse of the translating community and
know the norms and conventions of the community. They acquire
significant personal and interpersonal experience of how to
translate. They learn to work collaboratively with others, to
negotiate with authors and clients. They learn to compromise, to
give and accept criticism, and they come to understand that there
are no right answers, only more or less viable ones. They learn
how to use the tools of the trade and how and where to obtain
information they need in order to translate.

In short, the model reflects all the students-teacher, students-
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client, students-users, and students-resources relationships.
Following this pedagogy model, students, having actively
participated in extensive learning-centred classrooms, will find it
natural to work as experienced semi-professionals. They will
become self-confident autonomous learners with a sense of
responsibility towards work and achieve “metacognitive strategies”
of planning, monitoring and evaluating the success of their own
performance.

(3) From an empirical perspective, to what degree does the
translation project based on this model help improve student
translators’ translation competence?

Based on the statistical analysis and accompanying discussion
in Chapter 6, the following conclusions regarding the above
question are drawn:

(a) The students have made remarkable progress in
improving their market-oriented TC, which testifies to the positive
effect of authentic translation experience in cultivating
students” TC.

(b) The components (or sub-competences) of TC have also
been improved in different degrees and in a hierarchical ranking in
significance. The three best developed components of TC are:
Ethics, Interpersonal Communication Skills and Translation
Resources Management, followed by Physical and Psychological
Conditions, Training, Working Attitudes and Behaviours, and
finally Quality Management Skills.

(¢) There is a significant difference between statistics on TQ
collected at the first stage and those collected at the second stage

of the translation project. In addition,the mean value for each item
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of TQ at the second stage is larger than that at the first stage,
which signifies a great improvement in the students’ translation
quality.

(d) There is a positive correlation between TC and the quality
of the translated text,though with some TC components including
B3 (Visits to the Factory and Workers) (0. 097),C5 (Keeping the
Latest Information of the Translation Project) (0. 064), D3
(Attitude towards Payment) (0. 089) and G2 (Awareness of the
Importance of Further Training in Translation Theories) (0. 043),
the correlations are low and insignificant, possibly due to the
limited size of the group of subjects. Ethics (Component C),
Interpersonal Communication Skills ( Component F) and
Translation Resources Management (Component B) are the top
three that show significant positive correlations with the quality of
the translated texts(see 6. 3)

Granting that all the sub-competences interact with each other
in any translation and the improvement of one may lead to the
improvement of others, the study infers that the other
competences, bi-lingual, extra-linguistic and strategic, which are
excluded from this study, might still be improved. This is
suggested by the results gained from the questionnaires on

translation quality for the client.
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