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PREFACE FOR THE TEACHER

Across Cultures is a reader that invites students to look beyond their own
society and culture. The title embodies our guiding image of a reaching
out—moving beyond the immediate and the parochial to an acknowledg-
ment and acceptance of pluralism and diversity within and among cul-
tures. In our usage, such reaching out does not mean blending or blurring
or assimilating (or hybridizing, in the biological sense). The outreach we
mean may be found first, in the selection of readings by authors from and
about many countries: by North Americans writing about other cultures
and about United States culture and subcultures; by members of ethnic
subcultures in the United States, such as immigrants or their children,
African-Americans, or American Indians, writing about the United States;
and by persons from other cultures writing about those cultures. Second,
this reaching out is encouraged by the text's apparatus, in aids to the
student. “Perspectives” (quotations); chapter introductions; selection
headnotes; the end-of-lesson trio “Interpretations,” “Correspondences,”
“Applications”; and “Additional Writing Topics” are found in every
chapter.

The second edition of Across Cultures includes two student essays per
chapter, reinforcing our conviction that students do examine their own
cultural interactions and are open to new ones. In Chapter 1, for example,
Andrew Rein and Yael Yarimi recall mourning rituals for a family relative,
while Brian Delaney and Juliet Wright evaluate their experiences with vastly
different cultures. We have also included three additional selections in each
chapter on topics suggested by users of the first edition.

The outreach implied by the title Across Cultures is an outgrowth
of our understanding of the term culture. To define culture is a task
not to be limited to a mere dictionary definition. Distinguished anthro-
pologists A. L. Kroeber and Clyde Kluckhohn have devoted a sizable
volume, Culture: A Critical Review of Concepts and Definitions, to this
topic. Their effort continues whenever anthropologists communicate.
In assembling this textbook, we have found Bronislaw Malinowski’s
essay on culture in the Encyclopedia of the Social Sciences (vol. IV),
and Kluckhohn’s 1962 essay, “The Concept of Culture,” particularly
useful. In those works these definitions appear: Culture is the “artifi-
cial, secondary environment” that human beings superimpose on the
natural, and (from Kluckhohn)
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xvi PREFACE FOR THE TEACHER

Culture, then, is . . . that part [of human life] which is learned by
people as the result of belonging to some particular group, and
is that part of learned behavior which is shared with others. It is
our social legacy, as contrasted with our organic heredity. It is
the main factor which permits us to live together in a society,
giving us ready-made solutions to our problems, helping us to
predict the behavior of others, and permitting others to know
what to expect of us.

From these definitions, then, these characteristics of culture follow:
Culture is social, it is a human achievement, and human achievements are
designed to serve an end or good; that is, the good of human beings. The
world of culture is a world of values. Although the good may be immate-
rial—truth, beauty, honor, glory—cultural good must be realized in tem-
poral and material form. Culture consists as much in conserving values as
in realizing them. And finally, culture is pluralistic. It is society’s attempt
to realize a large number of values, some of them highly complex.

Today, travel across boundaries and continents—physical meeting of
people from different cultures—is going on at a rapid rate. The rate of
immigration to America approaches that at the turn of the century. “With
an annual influx of 90,000 or more legal immigrants and an additional
40,000 or so undocumented aliens arriving each year, the proportion of
foreign-born New Yorkers may pass the historic 1910 high of 40 percent
within a decade,” writes Sam Roberts in The New York Times of July 22,
1989. “The latest group of immigrants is considerably more diverse na-
tionally,” he says. These numbers and this diversity are reflected in our
schools, especially those in New York, Los Angeles, Miami, San Antonio,
and other cities, but also in smaller towns across the country.

When we look up from our daily newspapets and around at the faces
of our students, we can see that this immigration is reflected in our
students’ diverse racial, ethnic, national, and cultural backgrounds—
blacks, whites, Native Americans, Asians, Africans, and Hispanics. If ever
a group of people faced the world’s variety, it is today’s teachers and
students. As Mike Rose, associate director of Writing Programs at the
University of California at Los Angeles and author of Lives on the Bound-
ary: The Struggles and Achievements of America’s Underprepared (1989),
writes:

Diversity. A word much in the news. A single word used to
represent many kinds of students who are not from mainstream
America: ethnic minority students, immigrant students, older
students, students from the white working class. Both the popu-
lar media and our professional literature tell us about the prob-
lems and challenges a diverse student population presents to
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colleges—to our professional training, our curricula, our institu-
tional procedures.*

And Ronald Takaki, professor of ethnic studies at the University of Cali-
fornia at Berkeley, writes 1n the same Chronicle (March 8, 1989), p. 15:

The need to open the American mind to greater cultural diversity
will not go away We can resist it by ignoring the changing ethnic
composition of our student bodies and the larger society, or we
can realize how it offers colleges and universities a timely and
exciting opportunity to revitalize the social sciences and human-
ities, giving both a new sense of purpose and a more inclusive
definition of knowledge.

In the last few years we have heard much about cultural literacy.
Without engaging in the debate about whether E. D. Hirsch over-
emphasizes education as information, we simply point out that. Hirsch
sees no conflict in cultural literacy and multicultural literacy: a large
percentage of the items in Hirsch’s own “Appendix: What Literate Ameri-
cans Should Know”t relate to non-American or American minority cul-
tures. Abraham and Isaac, Achilles, Africa, Afghanistan, the Alamo,
Algiers, Allah, Ankara, Apaches, apartheid, and Aztecs are just a few of
the A items.

Advocates of both cultural and multicultural literacy may complain
that Hirsch’s list is arbitrary, but who would wish it monocultural? The
goal of this volume is to provide a sampler of today’s vast cultural
diversity. In doing so, we hope to promote an attitude of acceptance,
even celebration, of that diversity and to suggest ways of probing corre-
spondences, relationships, and mutual benefits therein. We do not at-
tempt to—we cannot—hide the difficulties and suffering sometimes
caused by cultural diversity, but we do believe these difficulties can be
reduced when people know more about others and therefore are more
accepting of them.

The selections we offer in Across Cultures cover a much greater
variety of cultural trends than the table of contents indicates, For exam-
ple, traditions, the subject of Chapter 1, naturally lead to questions of
family life, the roles of women and men, the influence of feminism, class
differences, and rituals and ceremonies of all kinds. Work, the subject of
Chapter 4, leads to such related subjects as affirmative action, immigra-
tion, cultural displacement, family narratives, and definitions of success.

*“Non-Traditional Students Often Excel in College and Can Offer Many Benefits to Their
Institutions,” Chronicle of Higher Education (Oct. 11, 1989), p. B2,

tCultural Literacy (1987), pp. 152-215.



xviii PREFACE FOR THE TEACHER

The chapter on aspirations (Chapter 7) deals with many of these same
subtopics, but seen from a different angle; it also focuses on the relation-
ship between the individual and the group, mentors, and role models.
The chapters are also interconnected in ways that the table of contents
cannot indicate. For example, “work” exists within a matrix of traditions,
relationships, education, choices, and aspirations. Hence our inclusion of
“Correspondences” throughout the book. These questions ask students to
make connections and draw comparisons between the “Perspectives”
(brief quotations at the beginning of each chapter) and the selections in
that chapter, between the selections within the chapter, and between the
selections in different chapters.

Each chapter begins, as we have said, with “Perspectives,” brief
provocative quotations that stimulate thought and discussion on the
chapter topic. Next come the selections—myths, folk tales, essays, and
short stories. Whereas many of the essays and stories reflect the seem-
ingly endless—often tumultuous—changes in current events, our rationale
for including myths and folk tales is to show culture in its conserving role.
Although Across Cultures probably pays more attention to shifts in pop-
ulation and to political and economic changes around the world, these
changes occur against backgrounds of centuries of history and tradition,
of treasured stories of origins and beginnings that give direction to the
current shifting allegiances. Such stories may actually revive and sustain
some cultures.

The opening selections of each chapter are myths and folk tales that
remind us of how culture sustains us. These stories are regarded as holy,
as scripture, as culturally indispensable; they link time and the timeless.
As N. Scott Momaday says of the storyteller in American Indian tradition:
“[He] creates himself and his listeners through the power of his percep-
tion, his imagination, his expression, his devotion to important details. He
is a holy man; his function is sacred.”

Helen Vendler, distinguished critic, professor of English at Harvard
University, and past president of the Modern Language Association,
pleads in her Presidential Address of 1980 for the implicit value of study-
ing “myth, legend, and parable™:

It is not within our power to reform the primary and secondary
schools, even if we have a sense of how that reform might begin.
We do have it within our power, I believe, to reform ourselves,
to make it our own first task to give, especially to our beginning
students, that rich web of associations, lodged in the tales of
majority and minority culture alike, by which they could begin to
understand themselves as individuals and as social beings. We
must give them some examples of literature, suited to their level
of reading, in which these tales have an indisputable literary
embodiment. All freshman English courses, to my mind, should
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devote at least half their time to the reading of myth, legend, and
parable; and beginning language courses should do the same.
LPMLA, Vol. 96, no. 3, p. 350}

Cultural commentary in our text is direct and explicit. Each chapter
includes one section on general American culture by an American writer,
two or three selections by writers from diverse ethnic groups within the
United States writing either on the experience of those groups or on
individuals within them, and about five selections by writers from cul-
tures elsewhere in the world.

A “Geographical Index” at the back of the book indicates the world-
wide scope of these selections, the better to place American culture and
its own diversity in a world context for comparison. Comparison or
cross-examination is the purpose of the questions called Correspon-
dences, which follow each selection. The Applications section provides
writing and discussion topics and follows each group of “Perspectives”
and each selection,

These activities call on the student to analyze cross-cultural similari-
ties and differences and sometimes to place themselves at crossroads.
Each selection is preceded by a biographical/cultural headnote and is
followed by questions—Interpretations—which provoke thinking and
discussion, probe comprehension, call attention to important rhetorical
features, and help the reader relate the selection to the chapter topic.

We are again grateful to Joe Opiela, our editor, who enthusiastically
supported the inclusion of student essays. Our special thanks to the
following faculty at Queensborough who offered incisive criticisms and
suggestions and assisted in obtaining student texts: Mary Bernardez,
Virginia Cleary, Jean Darcy, Terezinha Fonseca, Gretchen Haynes, Allen
Lanner, Elizabeth McGrath, Helene O’Connor, Tony Pipolo, and Barbara
Witenko. We acknowledge our gratitude to Margaret Cavanaugh, Kathy
Howard, and Marge Caronna for their generous assistance in the prepa-
ration of the manuscript.

We would like to thank the following reviewers for their helpful
comments and suggestions: Margot Banks, Kean College of New Jersey;
Vivian R. Brown, Laredo Junior College; Kathleen Shine Cain, Merrimack
College; Barbara Carr, Stephen F. Austin State University; Ian Cruikshank,
Florrisant Valley Community College; Jean English, Tallahassee Commu-
nity College; Sallyanne H. Fitzgerald, University of Missouri-St. Louis;
Christopher Gould, University of North Carolina; Alan Heineman, Univer-
sity of San Francisco; Carol Hovanec, Ramapo College; Keith Miller,
Arizona State University; Joyce M. Pair, Dekalb College; Victor Villanueva,
Northern Arizona University; Gary Waller, Carnegie-Mellon University;
John R. Williams, Southeastern Louisiana University.
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This book points toward possibilities hardly imagined in the world of
your parents. Through business travel, tourism, governmental foreign
aid, immigration, and an explosion in all kinds of communication, cul-
tural interactions are occurring at a greater rate than ever before.

Old cultures, and even some not so old, like that of the United States,
like to think, “We are the world.” But once cultures cross—whether such
meetings add to or subtract from the sum of their parts—they are never
again the same: they can never again claim absoluteness, exclusivity, or
monopoly. To promote such meetings, or crossings, is the purpose of
Across Cultures: A Reader for Writers.

Whenever you read a newspaper or watch television, you are re-
minded that every aspect of your life—from politics and economics to
music, the movies, fashion, sports, and education—is affected by devel-
opments around the globe. A tunnel is built under the English Channel
from Dover to Calais and people in Gloucestershire pubs feel less like
islanders. The Berlin Wall falls and Washington talks of a peace dividend.
The U.S.S.R. has been replaced by the Commonwealth of Independent
States (C.1.S.).The NATO and European Community countries must adapt
to a non-Communist Eastern Europe and a united Germany. Tiananmen
Square explodes and London steps up its attempts to evacuate a shaky
Hong Kong. Only thirty-five years after the Civil Rights sit-ins in Mont-
gomery, Alabama, approximately 7,000 African Americans hold public
office in the United States, one of them the first black governor. The New
World reverberates in the Old. Nelson Mandela walks out of prison in
Capetown and credits world-wide sanctions with bringing hope to anti-
apartheid forces in South Africa. Change begets change. Immigration to
New York City approaches again its historic 1910 high of 40 percent. How
do we meet such changes? Preparation for the redefinition of an educated
person: An educated person is one who is culturally literate and appreci-
ates, understands, and is tolerant of intercultural relationships.

Cultural meetings can occur in many ways. By culture we mean that
“artificial, secondary environment” (Malinowski) which human beings
superimpose on the natural environment. Wherever people make their
mark on nature, they are creating a culture; a great deal of effort goes into a
“creative conversation” about the value of these marks. A society expends a
great deal of effort in attempting to conserve what it deems to be most
valuable. Our first chapter, “Traditions,” deals with such efforts. The remain-
ing six chapters suggest some of the many ways in which cultural meetings
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can occur; in the family and other relationships, in education, in our
work, interactions, choices, and aspirations.

At the center of each chapter are readings on a common subject or
meeting ground, but you are introduced to the chapter through a group
of brief quotations (“Perspectives”) to stimulate personal responses in
journal entries and collaborative explorations in group projects. Each
selection is introduced with a biographical headnote that places the
author in a particular historical-geographical context. After each selection
are two sets of questions: “Interpretations,” to provoke thinking and
discussion and to call attention to specific rhetorical features, and “Corre-
spondences,” to encourage comparisons of cultures. Accordingly, you
will often be asked to compare selections within, between, and among
chapters.

The first one or two selections in each chapter are myths or folktales.
These stories show culture in its conserving role. The stories purport to
explain a people’s origin or trace their values to earliest times. Each
chapter also has selections by authors from and about a variety of coun-
tries: by North Americans writing on other cultures or about United States
culture and subcultures; by members of ethnic subcultures within the
United States, writing about themselves (often as outsiders); and by
foreigners writing about their native cultures. At least two selections in
each chapter are short stories.

Several features of the book will help you to apply the readings to
your study of writing. The “Perspectives” section can be used to stimulate
journal writing. “Applications” questions provide structured opportuni-
ties for you to convey what you have learned to a wider audience than
just your peers through more structured writing and discussion activities.
The “Additional Writing Topics” at the end of each chapter require you to
conduct interviews, engage in debate, take positions, or reach conclu-
sions. And a “Rhetorical Glossary” defines terminology essential to any
writing class.

When you look around your classes and your campus, you probably
see a student body diverse in its many countries, classes, and ages. When
this inclusive group says, or sings, “We are the world,” they are right. This
is the world of Across Cultures.
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JiM FusILl  Opting for the Light (U.S.A ~Ireland-TItaly)

“I want to be solely Itahan, I bad told myself, because Itahans
are wonderful- warm, gregarious, loving "

BRIAN DELANEY  An Indian/Irish Interaction*
(U.S.A./Irtsh and Indian-American)

“These same traditions that tend to drwe the Indian families wing in

America apart are the ones I wish I bad more wn my Insh-American
upbringing ”
RUSSELL HOWE  from A Life in Contrasts (Korea)

“  one surveys Seoul’s cityscape conscious that this 1s a
population made for the graces  of country life, yet inbabiing
a megalopolis .~

RUTH PRAWER JHABVALA  The Englishwoman (India~England)
“She 1s eloping, leaving everything bebind ber—busband, children,
grandchildren, thirty years of marred life.”

JAMES FALLOWS A Few Pointers (U.S.A ~China~Japan)

“

. less choice for tndwiduals can mean more freedom and
success for the social whole ”

ALASTAIR REID  Digging up Scotland (Scotland)

“I am always trying on the country to see if 1t still fits, or fits
better than 1t did "

MTUTUZELI MATSHOBA  Call Me Not a Man (South Africa)
“There are na greater thieves than these men of the law ”

CHAPTER 6. Choices

SwAHILI FOLK TALE  The Wise Daughter (East Africa)
“Eat, you three fools ”
MARSHALL GLICKMAN  The Zen Master, My Father, and Me
(US.A)

“A shocking bright purple lump the size of a baseball swelled from
a sea of lavender and blue Why bad I let myself be beaten?”
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CONIENTS  ix

ROSA PARKS from A Long Way to Go (U.S.A./African-American) 452
“Mr Meacham asked me what was the first thing I wanted lo do in
New York I told bim, to see the Statue of Liberty ”

PHAN HUU THANH  Not Too Young to Understand Communism*

(South Vietnam) 456
“Aside from the sound of water beating on the sides of the boa,
1 beard prayers from many people ”

RICHARD RODRIGUEZ  To the Border (Mexico-U.S.A.) 463
“They were men without women They were Mexicans without Mexico.”

NADINE GORDIMER ~ The Moment Before the Gun Went Off

(South Africa) 469
“The moment before the gun went off was a moment of bigh excitement
shared through the roof of the cab, as the bullet was to pass, between the
young black man outside and the white farmer inside the vebicle ”

MARK MATHABANE  Passport to Knowledge (South Africa) 474
“To learn to express my thoughts and feelings effectwely in
Enghsh became my main goal m life ”

PETER BERGER A Tale of Two Moralities (Mexico-U.S.A.) 479
“It took a while for Manuela to grasp that every dollar of ber
savings had already been mentally spent by ber relatives ”

HANA WEHLE  The Impossible Became No Longer Unthinkable

(Czechoslovakia—Poland) 486
“Auschunrtz—a landscape so alienated from any culture ever
knouwn—seemed to be the end of the road for the three of them ”

LEV TAGAYEV  No Sacrifice Too Great* (U.S.A.) 496
“Little did I know that star-crossed might bow that simple news would
change and rearrange my whole hife ”

HUGO LINDO Translated by Elizabeth Gamble Miller A Train Ride

(El Salvador) 500

“If be ran, they would surely go through bis briefcase and
consequently bis mission would fail ”

CHAPTER 7.  Aspirations 507
IROQUOIS MYTH  Hiawatha, the Great Unifier (U.S A /American
Indian-Iroquois) 512

“Ta-ren-ya-wa-gon resolved to live among the people as a
buman being be took the name of Hiawatha

INDIAN FOLK TALE  The Brahman and the Pot of Rice (India) 518

“Ab, that pot 1s indeed brimful of rice Now if there should be a
Jamune, I should certainly make a bundred rupees by 1t
With this I shall buy a couple of goats ”



