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Preface

Through seven previous editions, The McGraw-Hill Reader has presented the
finest classic and contemporary essays, works that span various ages, cultures,
and disciplines, providing students with a range of quality prose works. Eudora
Welty speaks of reading as “a sweet devouring.” This anthology alerts students
to the vast and varied pleasures of reading and writing, while offering them
opportunities to experience numerous perspectives on academic discourse.
Addressing the abiding national interest in core liberal arts programs, inter-
disciplinary issues, and multicultural perspectives, this eighth edition continues
to offer students and instructors a full range of quality prose models important
to writing courses, reading sequences, and key undergraduate disciplines. All of
the selections have been chosen for their significance, vitality, and technical pre-
cision. With the high quality of its essays, its consistent humanistic emphases,
and its clear organization, The McGraw-Hill Reader is a lively, sophisticated, and
eminently flexible text for college composition and reading programs.

Organization and Proven Features

Composed of 12 chapters, The McGraw-Hill Reader covers the major modes of
writing and most of the disciplines that college students will encounter as un-
dergraduates. Chapter 1 presents an extensive overview of the critical thinking,
reading, and writing processes. Chapter 2, new to this edition, provides exten-
sive coverage of argument and persuasion. Chapters 3 through 11 cover core
liberal arts disciplines, including education, the social sciences, business and
economics, the humanities, and the sciences. Each chapter asks a key question
drawn from the disciplines it represents and designed to elicit constructive class
discussion and sound critical writing. These disciplinary chapters offer prose
models that allow students to practice skills they will need throughout college,
including analysis, criticism, argumentation, and persuasion. Chapter 12 is a
concise guide to research and documentation in the electronic age.
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Preface

Throughout its eight editions, instructors and students have appreciated

the following features of The McGraw-Hill Reader:

A rich selection of readings: A distinct strength of The McGraw-Hill
Reader—perhaps the primary one for teachers who prefer to create their
own approaches to composition and reading courses—is the wide range of
material and the varied constituencies represented in the text. The essays
in this book have been selected carefully to embrace a rich assortment of
authors, to achieve balance among constituencies, to cover major historical
periods, and to provide prose models and styles for class analysis, discus-
sion, and imitation. The authors in this text—whether Plato or Maya
Angelou, Jonathan Swift or Amy Tan—have high visibility as writers and
thinkers of value. Some of these authors are represented by two essays.
All the authors—writing from such vantage points as literature, journalism,
anthropology, sociology, art history, biology, and philosophy—start from
the perspective that ideas exist in the world, that we should be alert to
them, and that we should be able to deal with them in our own discourse.
A text that works with a wide variety of levels and approaches: Because
the selections range from very simple essays to the most abstract and com-
plex modes of prose, teachers and students will be able to use The McGraw-
Hill Reader at virtually all levels of a program. Containing 100 complete
essays, The McGraw-Hill Reader thus is a flexible companion for composition
courses. It can be used with any of the major pedagogical perspectives
common to the practice of composition today: as a writing-across-the-
curricula text; as the basis for a rhetorically focused course; as a thematic
reader; as a multicultural anthology, as an in-depth reader. An alternate
table of contents, listing carefully selected essays in 11 rhetorical categories,
also makes The McGraw-Hill Reader adaptable to an approach based on the
rhetorical patterns. Above all, teachers can develop their own sequences of
essays that will contribute not only to their students’ reading and writing
proficiency but also to their growing intellectual power.

Chapter introductions that encourage students to reflect on major issues
in the discipline: The introduction to each disciplinary chapter gives stu-
dents a broad perspective on the field at hand by putting major issues and
concerns in context. Each introduction ends with a previewing section that
alerts students to strategies for reading, discussion, and writing.

Uniform apparatus that reinforces critical reading and writing:
Another major strength of The McGraw-Hill Reader is in the uniform appa-
ratus that accompanies every essay. Much can be learned from any well-
written essay, especially if the apparatus is systematic in design. Each
selection in this text is preceded by a brief introduction that offers bio-
graphical information about the author. The questions that follow each
essay are organized in a consistent format created to reinforce essential
reading, writing, and oral communication skills. Arranged in three
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categories—Comprehension, Rhetoric, and Writing—these questions re-
flect current compositional theory as they move students from audience
analysis to various modes and processes of composition. All specialized
terms used in the questions are defined for students in an extensive
Glossary of Terms at the end of the text. The integrated design of these
questions makes each essay—simple or complex, short or long, old or
new—accessible to college students who possess varied reading and
writing abilities.

“Connections for Critical Thinking” sections: The essay topics listed at
the end of each chapter help students make comparative assessments of
various groups of essays and use Internet resources.

A Guide to Research and Documentation: Chapter 12 offers guidance on
the most current research writing processes and the documentation styles
recommended by the Modern Language Association and the American
Psychological Association.

Highlights of the Eighth Edition

Informed by the comments and suggestions of over 60 instructors from across
the country whose reviews and advice have shaped the eighth edition of The
McGraw-Hill Reader, this revision offers a number of new and significant
features.

Thirty-three new selections: The new selections, on topics of current and
enduring interest such as film, immigration, the death penalty, and work,
will elicit provocative student writing. New readings added to this edition
include essays by Ishmael Reed, Amy Tan, Natalie Angier, Ronald Takaki,
Esther Dyson, Bharati Mukherjee, Stephen King, and others.

Expanded coverage of the critical thinking, reading, and writing process
in Chapter 1: In order to give instructors more options in teaching with
this chapter, four engaging selections on reading and the writing
process—by Mortimer Adler, Annie Dillard, Peter Elbow, and Donald
Murray—have been added to Chapter 1. In addition, the chapter now in-
cludes a new section on reading and analyzing visual texts.

A new chapter on argument: Chapter 2, Reading and Writing Effective
Arguments, offers students guidelines for reading arguments critically
and writing strong arguments of their own. It offers five professional read-
ings, including classic and contemporary essays on the death penalty and
two additional essays for analysis.

New classic and contemporary visuals near the beginning of each chap-
ter: The eighth edition provides a classic and a contemporary image near
the beginning of each chapter. These visuals include photographs, paint-
ings, and political cartoons. Students are engaged by visual texts, and
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these provocative, high-quality images, along with the accompanying
“Using a Critical Perspective” questions, will serve to interest them in the
topic of the chapter and get them thinking and writing,.
Repositioned “Classic and Contemporary” essays: Now appearing near
the beginning of each disciplinary chapter, these essay pairs—an older es-
sayist juxtaposed with a more recent one—give students fresh perspec-
tives on authorial influence and the essay tradition. Complemented by the
classic and contemporary images, each essay pair helps promote critical
thinking and provides historical perspective on an issue.
¢ An emphasis on film in Chapter 9. This chapter, retitled “Communica-
tion, Film, and Media,” now contains three intriguing essays on film, a fa-
vorite subject for most students, including a classic and contemporary pair
on the gangster film.

Useful Supplements

The following supplements are designed to help instructors and students derive
the full benefit from The McGraw-Hill Reader:

* A Guide to the McGraw-Hill Reader, by Gilbert H. Muller and Alan Gers-
tle, Drexel University, offers well-considered strategies for teaching indi-
vidual essays, sample rhetorical analyses, answers to questions, additional
thought-provoking questions, comparative essay discussion formats, and
tips for prewriting and guided writing activities. There is also a bibliogra-
phy of criticism and research on the teaching of composition.

¢ A comprehensive Online Learning Center. The Web site for The McGraw-

Hill Reader includes additional connections assignments, collaborative as-

signments, links to information on the authors of the reading selections,

and links to further information on the great issues considered in or illus-
trated by the classic and contemporary essays and visuals.

Teaching Composition Faculty Listserv (www.mhhe.com/tcomp). Mod-

erated by Chris Anson at University of North Carolina, Raleigh, and of-

fered by McGraw-Hill as a service to the composition community, this
listserv brings together senior members of the college composition com-
munity with newer members—junior faculty, adjuncts, and teaching assis-
tants—in an online newsletter and accompanying discussion group to
address issues of pedagogy, in theory and in practice.
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