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Introduction

If teaching itself is a type of professional art, teachers need to learn the art diligently

before they can become artists. Lifelong learning should be advocated in a teacher’ s
whole-life career. Abraham Lincoln points out, “Give me six hours to chop down a tree
and I will spend the first four sharpening the axe. ” It is for the purpose of providing
teachers with an excellent book to support their learning that some of the experts in the
field of primary English education have been determined to write this training book,
which focuses on the useful teaching techniques in the primary English classroom.

The initiation of the book started with the two-year Primary English Teachers’
Training Programme, which was cosponsored by the University of Leeds, Cultural and
Education Section of British Consulate-General Guangzhou, Guangdong Department of
Education and Guangdong Teachers College of Foreign Language and Arts. Trainers
involved in this programme have learnt some useful and practical teaching techniques
which can be taken and used in the primary English classroom. In order to spread their
experience about the new concepts‘ in English teaching in the UK, based on the English
teaching and learning context in the primary classroom in China, the writers wrote this
book for primary English teachers’ in-service training. It is also an enlightening book
for student teachers.

This book examines English teaching in primary schools with a panoramic view,
tackling the nature of children’ s English learning in the Chinese context. It discusses
different topics which are all of great importance to the success of English teaching. It
elaborates how these techniques can be used in the classroom with appropriate
examples. By integrating the western language teaching and learning theory with the
Chinese context, this book is the first of its kind focusing on primary English teachers’
training.
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With a clear and systematic layout, this book is composed of ten chapters. In each
chapter there are individual tasks focusing on different aspects of the topic. There are
quite a few questions based on the specific examples (scripts) for the readers to interact
with the book and to reflect on his or her own teaching experience. The tables in the
book remind either the trainers or the trainees of the key points in reading of this book
or in the process of teacher training. Ai the end of the book, the National English
Curriculum(NEC) as well as some classroom English is provided for the readers’
convenience.

This introduction outlines the main contents of this book and recommends how to use
it in teacher training.

Chapter 1 is the discussion of children’ s characteristics. Any study of language
teaching or learning should be based on the study of the nature of chil({ren, or it is like
a castle in the air. This chapter introduces children’ s characteristics and how these
characteristics are connected with language learning and how to make full use of these
characteristics in language teaching. All the later teaching techniques in the book are

based on children’ s characteristics.. This chapter lays theoretical foundations for the

following chapters.

Chapter 2 is about contexts and conditions for children’ s English learning. Contexts
and conditions play very important roles in learning a foreign language. As language
teachers, we should try our best to find out ways to create better language learning
conditions for children.

Chapter 3 argues that games are one of the most important and indispensable
components in children’ s language learning. Many a teacher has used games in their
classroom. However, they may possibly not use games effectively because of neglecting
children’ s characteristics and the nature of foreign language learning. This chapter
explains why, when, where and how to use games effectively in English classroom, as
well as how to develop children’ s creativity and imagination. It also deals with the
differences between games and activities, which are always quite confusing for primary
English teachers.

Chapter 4 proposes that songs, rhymes and chants are very useful in the young
learners English classroom. It describes how to choose, adapt and use songs, rhymes
and chants in teaching English to young learners. Teachers should not teach songs,
thymes and chants for the only sake of doing so, but should have clear purposes in
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mind. - At the end of the chapter, some useful songs, rhymes and chants are provided for
teachers’ choices. :

Chapter 5 looks at stories, which are considered very important in developing
children’ s language ability®, creativity and imagination from a new perspective of
supporting effective language teaching. On the basis of the characteristics of stories and
children’ s characteristics in learning a foreign language, the writer describes the
standards of choosing and adapting stories as well as the skills of telling stories effectively
with young learners. It emphasizes that teachers and students should be actively
involved in the process of storytelling.

In Chapter 6, viewing performing from a brand-new perspective, the writer states that
performing is not only a “product” but also a “process”. Performing techniques are
expounded in this chapter in great detail and depth. From children’ s characteristics,
we know that children are always active, energetic and eager to show off their capability
in front of the audience. They are able to take actively part in the performances which
provide them opportunities to use the limited language in genuine contexts. What
teachers must do is to manage and monitor the whole process of performing.

Chapter 7 deals with one of the most controversial issues in primary English teaching.
That is, whether grammar should be taught in the elementary stage of foreign language
learning. In the Chinese context, learners are learning instead of acquiring English
since English is a foreign language. Thus, the writer suggests grammar should be taught
to young learners in a new way. Teachers must recognize the importance of grammar
teaching but they should not teach grammar for the sake of teaching grammar. A number
of teaching techniques including storytelling and songs can be used in teaching
grammar. The writer also proposes a new mode of grammar teaching, which suggests
grammar teaching should follow the procedures of meaning, use and form.

Under the guidance of the NEC Level 1 and 2, Chapter 8 tackles why children are
difficult in their reading and writing as well as the ways of solving these problems. The
writer suggests teachers should create links between reading and writing as well as create
more opportunities for children to read and write on the basis of their own learning

contexts so as to develop their abilities in reading and writing effectively.

@ ability: a learner’ s underlying capacity to do certain things. It is usually demonstrated in
performance though any single instance does not necessarily reveal a learner’ s full ability.
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Chapter 9 deals with the ways of making assessment on the basis of the new concept
in the NEC, which focuses on the assessment of the learning process rather than the
result. It also clearly states that the purpose of assessing is not to discourage learners
but to promote learning in the process of assessment. Teachers must know what should
be assessed and how to make assessment. A number of factors about a new mode of
assessment — formative assessment are dealt with, including the functions of formative
assessment in classroom English teaching and teachers’ roles in formative assessment.
The writer also introduces a number of techniques for effective classroom assessment.

Chapter 10 explores the processes of lesson planning. Planning is the prerequisite of
giving a lesson. Good plans may result in good lessons. The writer argues that planning
should be based on the detailed analysis of textbooks from the perspective of language
structure,, language skills as well as the sequences of different activities. On the basis of
textbook analysis, teachers must be able to make decisions in adapting the textbook ,
restructuring or adding activities. A number of factors including timing, linking as well
as the aims and purposes of the activities must be taken into consideration in planning.

This book is written in simple English with Chinese introduction and summary at the
beginning and end of each chapter, in order to help teachers to better understand the

language. The footnotes provide explanations for some terminologies. This book can be

used as a training handbook for primary English teachers, Trainers shall keep in mind
that the theories are not useful unless it is well combined with the Chinese context of
teaching and learning a foreign language. The training course lasts about ten days with
one chapter for one day appropriately. In the morning, trainers can make presentationis
and have discussions with the trainees about the techniques and the specific examples.
In the afternoon, the trainees are suggested to try out what they have learnt in the
morning and to reflect what they have done in their ordinary classroom. Comments and
feedbacks should be given to the trainees about their trying-out. Thus, practical skills
can be improved in this way. The questions in the boxes provide dynamic interactions
between the book and the readers or trainees. Readers of this book should not read the
suggested answers at the end of the book before thinking over the questions by
themselves by connecting their own teaching context. Chapters also include suggestions
for further thinking and learning activities when trainees return to their class.

In conclusion, it is an indispensable book for primary English teachers who want to
be successful in teaching.



How Children Learn English

. Objectives

By the end of this chapter, hopefully you will be able to -
o identify children’ s special characteristics and instincts® in language learning.
_ @ explain how these abilities may support children’s ‘foreign language learning.
@ exploit children’ s characteristics in your teaching contexts@.
" @ understand the influence of language learning conditions.

@ provide more favorable conditions for language learning.

Par"r 1 Children’ s characteristics and instincts

In foreign language teaching, only when we know our learners well can we find the best

@ characteristics and instincts: qualities which will help children to leam a foreign language,
e. g. the skill in using limited language creatively, imagination, etec.

@ context: language takes place in a particular situation for a purpose with specific participants
with reference to events or topics — this is all parts of the context and these aspects help to give clues
to the meaning.
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way to teach. We need to unpack the generalizations to find out what lies underneath as
characteristics of children as language learners. Knowing children’ s characteristics and

instincts in foreign language learning makes effective teaching possible.

ISy

Task 1. 1 _How good learners learn English

Before exploring® children’ s special characteristics and instincts in foreign language
learning directly, let’ s prepare ourselves with the following discussion :
Think about your children learning English and answer the following questions

1. What do they like doing in the classroom?

2. What do good English learners do in the classroom?

b oeBoxBoaBoEBoEDoR DO

imitate teachers and tapes

good language

learners
AN

==

Task 1. 2 Children are imaginative

Read Anecdote®] and then brainstorm® the following questions in pairs or groups.

Anecdote 1
Context: The children are in their 3rd year of English learning and they have learnt words

@ explore: examine thoroughly in order to find out.

@ anecdote: short, interesting or amusing story about a real person or event.

® brainstorm: if a group of people brainstorm, they have a meeting in which they all put forward
as many ideas and suggestions as they can think of.
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of weather. The teacher is playing music with a tape recorder. Here comes the music with
something like bird singing. The teacher is asking the children to listen and imagine:
What’ s the weather going to be like on the moon?

One of the children guesses:

“It’s going to be fine.”

Another one guesses:

“It’s going to be warm.”

The teacher praises both of them and encourages others to make imaginative conclusions.

Questions ;

] i

1. What are the children doing in this activity?

% 2. What sentences are they practising?

3. Think of your pupils; do they like imagining? Can you give us any examples

of activities where they have used their imagination?
4. What characteristic of children does this example indicate?

5. What teaching implications can we get from this example?

1<y

Commentary

The more interesting the learning activity is, the more children will get involved in it.
In the NEC, one of the basic learning strategies is “to build up imagination between the
words and the corresponding things or objects” (2001:23). By making good use of
their capability of imagination, children can have a better understanding of the target
language, and we can create a more interesting situation for them, in which they can
experience many interesting and unusual things that they don’ t have chance to
experience in the real world. Therefore, English learning becomes more enjoyable to

them and their interest to learn and desire to participate in the learning activities will be
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increased. Furthermore, they will have more language input® and more opportunities to

practise the target language.

ISy

Task 1. 3 _ Children focus on meaning first

Read Anecdote 2 and then brainstorm the following questions in pairs or groups.

Anecdote 2

Context: In this lesson, the teacher is talking about a sports meeting with the first year
English learners. He is asking David: “What’ s your favourite sport?”

T: teacher / D: David

T: Hi, Davidl What’ s your favourite sport?
D: I favourite sport is basketball.

T: I favourite?

D: I fa..

T: “I” favourite or “My” favourite?

D: My favourite sport is basketball.

Questions ;

é’ 1. In the anecdote, there is a breakdown in the talk between David and the

teacher. What is the reason for it?

2. What does the teacher focus on? What does the boy focus on?
3. When you talk to each other, do you focus on meaning or grammar?
4. What characteristic of children does this example indicate?

5. What teaching implications can we get from this example?

@ input: the language that the child is exposed to through listening to the teacher, peers or
tapes etc. or through written text. This provides the raw material for the child to work and develop
his / her internal language system.
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Commentary

Through relating their knowledge of everyday life and finding the clues provided by the
situation, realia®, or pictures, children tend to work out the meaning from a situation
first instead of paying attention to words and grammar, like the boy in this example.
Children have a good instinct for interpreting the meaning of a situation. This ability to
go for meaning first is very useful in language learning. We, as teachers, should allow
children to focus on meaning initially, and respond to their interest in what is going on.
Furthermore, we should make full use of gestures, intonations, demonstrations, actions
and facial expressions to convey what we mean. We should also provide meaningful
contexts, in which children can make use of their sense-making ability, like stories,

action games, dramas, project work, etc.

[y

Task 1. 4 _ Children use language creatively

We are usually surprised by what children say. Read the following anecdote, brainstorm
the following questions and find out clues about how children learn language from the
words they say.

Anecdote 3

The teacher wants to play a cartoon VCD but she forgets to turn on the TV. She
murmurs: “What’ s wrong?”

One student says: “Open the TV.”

And the teacher says: “Oh, that’s right. Turn on the TV.”

1. What does the student mean when he says“Open the TV” ?

2. Does the student focus on meaning or grammar?

i
:
H
i
i
i
i
L

b oaoamoaBoaBoeoamowmod

@ realia: real objects.
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3. In your opinion, how has the student learnt “open” and “the TV”? How

does he make up the sentence?

4. When the student says the wrong sentence, what does the teacher say? Does

she force the student to correct the sentence?
5. What characteristic of children does this example indicate?

6. What teaching implications can we get from this example?

ISy

Commentary

The boy in this example makes up a new sentence to express himself, i. e. “Open the
TV.” He is focusing on the meaning he wants to express, and he is experimenting with
the previously learnt language creatively, since he has a real need to do so. Therefore,
teachers’ supportive behavior, such as listening with interest and patience, allowing
them to make mistakes, and encouraging them to say what they really think, provide
children with opportunities to use the language they have already learnt and try it out in
new contexts. Gradually, a sense of confidence will be built up. Teachers should, also
provide helpful feedback® to help children to confirm or correct their inner guesses about

langnage.

W) Tusk 1. 5 Chidren eam 6y doing

Read the following anecdote and then brainstorm the questions in pairs or groups.

® feedback: information provided to someone on his or her performance. For example, if a

teacher suggests a boy give more details about the accident he wrote about in his composition, this is a
kind of feedback.
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Anecdote 4

Context:the teacher has just presented new words:“nose”,“ear”,“mouth” and “eye”
with a story. She used the phrase“ Touch your ..” with actions in the story. Now the
teacher is asking the children to act like the monkey in the story and play an action game
with her (T:teacher.)

T: Touch your nose.

Most children touch their noses by themselves. Some imitate their classmates’ action.
T: Touch your eye. .

As the children have reacted correctly, the teacher says the instructions faster to make
it more challenging. Every child join in the activity and sometimes they laugh.

Questions;

>

1. What activity are the children doing?

2. What helps the children understand the phrase “Touch your . ..”?
3. Are the children enjoying the activity? Why?

4. What characteristic of children does this example indicate?

5. What teaching implications can we get from this example?

=

Commentary

Children are energetic and active. They learn well by doing actions in which teachers
convey the meaning of words. Physical activities like action games, songs, crafts
making and drama provide rich contexts for language learning. The purpose is to expose
children to the target language, and reinforce their memory with actions. Besides,

children develop their listening ability much earlier than their speaking or writing

11




