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Aristotle says, “Rhetoric is the
counterpart of dialect. ”And now we
all realize that a world without
rhetoric would be a world without
logic, laws, culture tradition, and
better interpersonal relations.
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The author of this work has spent quite a lot of time and
energy writing the book to the best of his ability, searching
and researching, organizing all the data he has on hand in
the way that will make it easier for any knowledgeable
readers to get into wonders of English rhetorical modes.

This book is respectfully dedicated to Professor Dick Cor-
ballis, Head of School of English and Media Studies at
Massey University, whose image of me is that of a man
hunched over the keyboard of a computer and going to him
with questions on rhetoric and writing.
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Preface by Professor Dick Corballis

In New Zealand —as in the United Kingdom —courses in writing have
not traditionally formed part of the curriculum offered in university En-
glish departments. Until about ten years ago it was assumed not only that
all students could write but also that they needed no help to master the
rather specialised style required in most university disciplines.

Those assumptions began to be questioned in the late 1980s, when
the numbers of students attending university increased significantly, and
a wide variation in writing standards became apparent. At this point
most New Zealand universities realised that something had to be done,
but they set about solving the problem in very different ways. Some set
up remedial classes; others introduced writing courses for academic
credit. But these initiatives often took place outside English depart-
ments, which generally stuck to their traditional interest in English liter-
ature. _

At Massey University, however, the Department of English decided
to make the teaching of writing an important part of its core business, on
the basis that writing is something that everybody —even the best writ-
ers—can learn to do better. The School of English and Media Studies
(as we are now called) currently offers four successful and popular
courses in writing (of which two are offered to distance students by
email), and these are supplemented by a course in the theory and prac-
tice of speaking. More such ‘communication’ courses are planned.

With so much of our research tied up in the area of writing, it is log-
ical that we should seek to bring in overseas experts as often as possible,
and it has been pleasure and a privilege to host Visiting Professor Binglin
Li from Guizhou University during 1998 —9. He has taken a close inter-
est in our courses, and has made many constructive comments, especially
with respect to the teaching of writing to students from non-English-
speaking backgrounds. At the same time he has been working on this
book of his own.

While I myself do not have the expertise to judge his work defini-
tively, I am impressed by the dedication which has enabled him to pro-
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duce a thorough and systematic textbook in English on rhetoric and essay
writing in less than a year, and by the range of examples (from Ameri-
can, British, New Zealand and Chinese sources. ) I imagine that it will
prove a very useful addition to the range of texts available on that sub-
ject, and I know that he intends to follow it with a related book in Chi-
nese. The two books together should form a very effective platform for
students wishing to master written English.

On behalf of my colleagues here at Massey University, who have all
enjoyed their interaction with Binglin, I wish him and his books a very
successful future.

;

(Professor) Dick Corballis
Head of School
May, 1999
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Introduction

Rhetoric concerning the teaching of writing varies from country to coun-
try. 1 wrote this book while visiting Massey University in New Zealand,
where the teaching of writing generally is not subordinated to the greater
value of writing, but required in every course, whether it is a humanities
course, an economics course, a computer course, or any other courses.
In fact, every course is a writing course in the university. Teachers will
require reports from students in various courses. For example, in a busi-
ness course the required report may be a market investigation, or market
activities. In a natural science course the required report might be a de-
scription of a procedure. The required report in a social science course
may deal with some library research. An English course may require an
essay of review on a book or a play. As students advance in the universi-
ty, the research tasks they undertake become increasingly difficult and
complex, and any report they write will reflect that increasing difficulty
and complexity. In this university, any student who wants to do well in a
course and every student who wishes to go on to graduate school has to be
able to write sensible research papers.

In universities in China, however, the ability to write well in En-
glish is often required of students of the English major, though non-En-
glish majors may also be required to write English. In either case, the
ability to write well will definitely help students in their future. There is
not a field in the world today that does not demand the ability to gather
information, develop ideas, organize them and write them down. Most
often all this is done in English. In workplaces, be they academic, busi-

‘ness; or government offices, staff frequently meet situations which
require of them the ability to write in English. Texts written in these
specific pragmatic-working communities make institutional collaboration
possible. Without the ability to write in English the collaboration would
not be possible and communication and relationships would be broken.
Therefore, it would be reasonable to say that writing is social action,
and writing in English is international social action.

- In this sense, English Rhetoric and Essay Writing, is a preparation
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to producing an outline and then to the finished copy that evolves. Writ-
ing becomes the tool that they use throughout the process; but they have
to be sure that they are using the information that they have found, rath-
er than being used by it. Chapters 2 discusses the writing of outline, one
of the most effective approaches to the study of rhetorical methods. It is
a valuable, basic step toward producing a coherent composition. It
makes students identify their purpose in writing and arrange their infor-
mation discovered in their brainstorming in a logical way that will most
forcefully express their ideas. Chapter 3 deals with writing summaries,
which will definitely help students to organize their paragraphs and es-
says, especially memos, reports and book reviews. Chapter 4 discusses
paragraph organization, arranged after the writing process and writing
outline, as an initial step to help students to organize each idea derived
from their brainstorming and outline into an essay in miniature, which is
a paragraph. Through learning to write a well-proportionated and uni-
fied paragraph, they will know how to develop the unit of thought stated
in the topic sentence.

Part two consists of three chapters about the introduction, middle
and conclusion of an essay. Chapters 5 and 6 discuss ways to write an ef-
fective introductory paragraph for an essay and a sound conclusion.
Chapter 7 generally treats two different ways to organize a body para-
graph for.an essay: structural (presenting information according to a
certain order of organization, ¢. g. chronological order, spatial order,
etc.) and rhetorical (developing the paragraph through some persuasive
means, e.g. analogy, induction, etc.).

Part three consists of nine chapters (Chapters 8 to 16). As the core
of the book, this part provides detailed treatment of rhetorical modes,
one per chapter, and considers how we can move from exemplification
to discursive arguments. Herein I concern myself with such matters as
substance, rhetoric and organization of longer essays. My discussions and
illustrations attempt to make clear that we all can make rhetorical deci-
sions in our communication through classification, comparison, contrast,
analogy, analysis, etc. 4

Part four is made up of Chapter 17, Writing Memos and Chapter
18, Writing Reports. Chapter 17 discusses audience and functions of
memos—to inform, persuade, or inquire, and the different kinds of
memos — informative, persuasive and inquiry. Detailed discussion on
organizing different memos is provided. In Chapter 18 audiences and
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Rhetoric is not a narrow discipline, confined only to literature and
linguistics. It is a subject relevant also to social sciences and natural sci-
ences: logic, psychology, sociology, history, etc., as shown in the book
by the range of quotations and sources. The explanation of rhetorical
principles, backed up by these wide-ranging quotations and samples,
makes the book an interdisciplinary approach to composition and com-
munication. The book can make students aware of the interdisciplinary
nature of all learning and will aid them in all areas of study.

This book is also so designed that any graduate student who has been
assigned an English research paper in any course can pick it up and find
step-by-step procedures for generating a research paper. My hope is that
students will see English Rhetoric and Essay Writing as a process manual
that belongs on their desks alongside other reference books. But the gen-
eral usefulness of this book goes beyond the information and strategies
provided about writing and the format and style of organization. My ex-
periences in teaching English essay writing and rhetoric to senior students
has taught me that the spirit may be willing but the body can be weak.
For some students, the approaches discussed in the book is very different
from their normal way of attacking writing problems and, in the flurry
of a normally busy and demanding semester, they may fall back into
their old habits of writing at random, which is not very good for a senior
student. Many of them may need to try the approaches laid out in the
book before the advice and strategies fit them comfortably and before
they are able to see for themselves how these strategies work to their ad-
vantage. If they keep the book on their desks, they will always have
available a reminder of steps they can go through to develop their essays.

Concerning teaching writing, every writing teacher holds to some
theory of how writing should be taught, theoretically, practically, sys-
tematically, or selectively. My feeling is that it should be taught system-

_atically, but the system should make students aware not only of the prac-
tical aspects of writing but also of the cultural and rhetorical milien of
the language they are studying. They are taught not only how to express
their. ideas clearly and convincingly, but also how to generate new ideas,
analyse their beliefs and evidence critically, and select among choices in-
telligently. My experience shows that students will and can produce what
is expected of them, and therefore we should demand that they meet the
intellectual challenge of realistic writing situations. The book, English
Rhetoric and Essay Writing, a compilation of ideas from classical rhetoric
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and insights from modern rhetoric, with an ultimate goal to give students
the confidence and skills to approach any writing task, provides ways of
meeting that challenge. It requires students to be aware of rhetorical op-
tions and to sharpen their thinking as a means of improving their writ-
ing.

Finally, I see my task of writing this book not in terms of setting
down authoritative statements about the rules of writing or rhetoric, but
of recording and organizing, to the best of my ability, the materials I
have on hand. The author of a writing course book is an organizer, not a
lawgiver.

May 2000,

in Guizhou University
Guiyang, China
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