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Welcome to the Teacher’s Edition

The Teacher’s Edition of Interactions/Mosaic provides support and flexibility to teachers using the Interactions/
Mosaic 14—book academic skills series. The Teacher’s Edition provides step —by—step guidance for implementing
each activity in the Student Book. The Teacher’s Edition also provides expansion activities with pl.lotocopiab]e
masters of select expansion activities, identification of activities that support a Best Practice, valuable notes on
content, answer keys, audioscripts, end—of—chapter tests, and placement tests. Each chapter in the Teacher’s Edition
begins with an overview of the content, vocabulary, and teaching goals in that chapter. Each chapter in the Student
Book begins with an engaging photo and related discussion questions that strengthen the educational experience and
connect students to the topic.

B Procedural Notes
The procedural notes are useful for both experienced and new teachers. Experienced teachers can use the
bulleted, step—by—step procedural notes as a quick guide and refresher before class, while newer or substitute
teachers can use the notes as a more extensive guide to assist them in the classroom. The procedural notes guide
teachers through each strategy and activity; describe what materials teachers might need for an activity; and help
teachers provide context for the activities.

Bl Answer Keys
Answer keys are provided for all activities that have definite answers. For items that have multiple correct
answers, various possible answers are provided. The answer key follows the procedural note for the relevant
activity. Answer keys are also provided for the Chapter Tests and the Placement Tests.

B Expansion Activities
A number of expansion activities with procedural notes are included in each ~kapter. These activities offer
teachers creative ideas for reinforcing the chapter content while appealing to different learning styles. Activities
include games, conversation practice, presentations, and projects. These expansion activities often allow students
to practice integrated language skills, not just the skills that the student book focuses on. Some of the expansion
activities include photocopiable black line masters included in the back of the book.

Bl Content Notes
Where appropriate, content notes are included in the Teacher’s Edition. These are notes that might illuminate
or enhance a learning point in the activity and might help teachers answer student questions about the content.
These notes are provided at the logical point of use, but teachers can decide if and when to use the information
in class.

B Chapter Tests
Each chapter includes a chapter test that was designed to test the vocabulary, reading, writing, grammar, and/or
listening strategies taught in the chapter, depending on the language skill strand being used. Teachers can simply
copy and distribute the tests, then use the answer keys found in the Teacher’s Edition. The purpose of the
chapter tests is not only to assess students” understanding of material covered in the chapter but also to give
students an idea of how they are doing and what they need to work on. Each chapter test has four parts with
items totaling 100 points. Item types include multiple choice, fill—in—the blank, and true/false. Audioscripts are

provided when used.



B Black Line Masters (Photocopiable Masters)
Each chapter includes a number of expansion activities with black line masters, or master worksheets, that
teachers can copy and distribute. These activities and black line masters are optional. They can help reinforce
and expand on chapter material in an engaging way. Activities include games; conversation practice; working
with manipulatives such as sentence strips; projects; and presentations. Procedural notes and answer keys (when
applicable) are provided in the Teacher’s Edition.

B Placement Tests
Each of the four language skill strands has a placement test designed to help assess in which level the student
belongs. Each test has been constructed to be given in under an hour. Be sure to go over the directions and
answer any questions before the test begins. Students are instructed not to ask questions once the test begins.
Following each placement test, you’ll find a scoring placement key that suggests the appropriate book to be
used based on the number of items answered correctly. Teachers should use judgment in placing students and

selecting texts.

Welcome to College English — The Interactions/Mosaic Edition Program
Interactions/Mosaic Edition is a fully —integrated, 14 —book academic skills series. Language proficiencies are
articulated from the beginning through advanced levels within each of the the four language skill strands. Chapter
themes articulate across the four skill strands to systematically recycle content, vocabulary, and grammar.
B Reading Strand

Reading skills and strategies are strategically presented and practiced through a variety of themes and reading
genres in the five Reading books. Pre—reading, reading, and post—reading activities include strategies and activities
that aid comprehension, build vocabulary, and prepare students for academic success. Each chapter includes at least
two readings that center around the same theme, allowing students to deepen their understanding of a topic and
command of vocabulary related to that topic. Readings include magazine articles, textbook passages, essays, letters,
and website articles. They explore, and guide the student to explore, stimulating topics. Vocabulary is presented
before each reading and is built on throughout the chapter. High—frequency words and words from the Academic
Word List are focused on and pointed out with asterisks (*) in each chapter’s Self—Assessment Log.
B Listening/Speaking Strand

A variety of listening input, including lectures, academic discussions, and conversations help students explore
stimulating topics in the five Listening/Speaking books. Activities associated with the listening input, such as pre—
listening tasks, systematically guide students through strategies and critical thinking skills that help prepare them for
academic achievement. In the Interactions books, the activities are coupled with instructional photos featuring a cast
of engaging, multi —ethnic students participating in North American college life. Across the strand, lectures and
dialogues are broken down into manageable parts giving students an opportunity to predict, identify main ideas, and
effectively manage lengthy input. Questions, guided discussion activities, and structured pair and group work
stimulate interest and interaction among students, often culminating in organizing their information and ideas in a
graphic organizer, writing, and/or making a presentation to the class. Pronunciation is highlighted in every chapter,
an aid to improving both listening comprehension and speaking fluency. Enhanced focus on vocabulary building is
developed throughout and a list of target words for each chapter is provided so students can interact meaningfully
with the material. Finally, Online Learning Center features MP3 files from the Student Book audio program for



students to download onto portable digital audio players.
l Writing Strand

Activities in each of the four Writing books are systematically structured to culminate in a Whiting Product task.
Activities build on key elements of writing from sentence development to writing single paragraphs, articles,
narratives, and essays of multiple lengths and genres. Connections between writing and grammar tie the writing skill
in focus with the grammar structures needed to develop each writing skill. Academic themes, activities, writing
topics, vocabulary development, and critical thinking strategies prepare students for university life. Instructional
photos are used to strengthen engagement and the educational experience. Explicit pre —writing questions and
discussions activate prior knowledge, help organize ideas and information, and create a foundation for the writing
product. Each chapter includes a self—evaluation rubric which supports the learner as he or she builds confidence
and autonomy in academic writing. Finally, the Writing Articulation Chart helps teachers see the progression of

writing strategies both in terms of mechanics and writing genres.

H Focus on Testing for the TOEFL ® iBT

“The all-new TOEFL ® iBT Focus on Testing sections prepare students for success on the TOEFL ® iBT by
presenting and practicing specific strategies for each language skill area. The Focus on Testing sections are
introduced in Interactions 1 and are included in all subsequent levels of the Reading, Listening/Speaking, and
Writing strands. These strategies focus on what The Educational Testing Service (ETS) has identified as the target
skills in each language skill area. For example, "reading for basic comprehension" (identifying the main idea,
understanding pronoun reference) is a target reading skill and is presented and practiced in one or more Focus on
Testing sections. In addition, this and other target skills are presented and practiced in chapter components outside
the Focus on Testing sections and have special relevance to the TOEFL ® iBT. For example, note —taking is an
important test—taking strategy, particularly in the listening section of the TOEFL ® iBT -~nd is included in activities
within each of the Listening/Speaking books. All but two of the Interactions/Mosaic titles have a Focus on Testing
section. Although Interactions Access Reading and Interaction Access Listening/Speaking don’t include these sections
because of their level, they do present and develop skills that will prepare students for the TOEFL ® iBT.
Bl Best Practices

In each chapter of this Teacher’s Edition, you’ll find Best Practices boxes that highlight a particular activity and
show how this activity is tied to a particular Best Practice. The Interactions/Mosaic Edition team of writers, editors,

and teacher consultants has identified the following six interconnected Best Practices.



Interactions/Mosaic Best Practices

Best Practices

Each chapter identifies at least six different activities that support six Best Practices, principles that contribute to
excellent language teaching and learning. Identifying Best Practices helps teachers to see, and make explicit for
students, how a particular activity will aid the learning process.

[ aking Use of Academic Content
Materials and tasks based on academic content and experiences give learning real purpose. Students explore real

world issues, discuss academic topics, and study content—based and thematic materials.

[8)rganizing Information
Students learn to organize thoughts and notes through a variety of graphic organizers that accommodate diverse
learning and thinking styles.

B caffolding Instruction

A scaffold is a physical structure that facilitates construction of a building. Similarly, scaffolding instruction is a tool
used to facilitate language learning in the form of predictable and flexible tasks. Some examples include oral or
written modeling by the teacher or students, placing information in a larger framework, and reinterpretation.

P ctivating Prior Knowledge

Students can better understand new spoken or written material when they connect to the content. Activating prior
knowledge allows students to tap into what they already know, building on this knowledge, and stirring a curiosity
for more knowledge.

Enteracting with Others

Activities that promote human interaction in pair work, small group work, and whole class activities present

opportunities for real world contact and real world use of language.

[#ultivating Critical Thinking
Strategies for critical thinking are taught explicitly. Students learn tools that promote critical thinking skills crucial to

success in the academic world.
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In this chapter, students will write about learning a language. They will answer a questionnaire
about their personal language-learning experiences. This will prepare them to read an article from
the New York Times about learning a language. The students will interview people about their
language-learning experiences. They will be introduced to important vocabulary for learning a
language. Then, they will analyze an academic essay about language learning. All of this will prepare
the students for writing an essay about the best way to learn a foreign language.

Q Point out the Writing Product topic. Tell students that as they work
through the chapter, they should keep in mind that this is the topic for
the chapter’s major writing assignment.

Q Read the quotation by Charlemagne (page 2) or ask a student to read
it. Ask the students what it means to them. Point out how long ago
Charlemagne lived. Ask: Is his viewpoint still true today? Ask what a soul
is (one’s inner being).

QO Have students look at the opening photo and the three Connecting

to the Topic questions: What are some reasons to learn a second
language? What are some ways to learn a second language? What are
some places you might go to learn a second language? Have students
discuss the questions in groups. Then have groups share information
with the class.




Writing Product
A descriptive essay on the best way to learn a foreign
language

Preparing to Write
Discussing second and foreign languages
Interviewing

Reading: Want to Learn a Language? Don’t Make It a
Mount Everest

Freewriting
Gathering Information: Interview

Focusing on Words and Phrases

Recognizing Idioms

Words and phrases for describing foreign language
learning

Chapter Overview

Vocabulary

Organizing and Developing Your Ideas
Essay form and function
Discovering the academic essay

Critical Thinking

Interpreting images

Using a graphic organizer to visualize main ideas and
details

Recognizing cultural references
Analyzing an academic essay

Focus on Testing
Checking your responses

Evaluating Your Writing
Rubric for writing about learning a new language
Self-assessment log




Getting Started

Discussing Second and Foreign

Best Practice b

Interviewing “

4

Q The first three exercises in this part prepare
students to read a newspaper article.

Languages =
Q Have students look at the photos and the
three questions for the activity. Give them an
opportunity to ask questions about anything
they do not understand.

Q Put the students in small groups. Tell them to
discuss the three questions.

Q When the students have finished their
discussions, have them share their opinions
with the class.

Interacting with Others

By interacting with other students using the content
of a lesson, students create a class and group bond.
The learning styles of some students are such that
they benefit greatly from studying or working through
activities with peers. In addition, activities such as the
interview below help students use the key language
for this topic in an authentic situation, which helps
them master the vocabulary.

<
REPRODUCIBLE

Q Use this as a “getting to know you” exercise.

Q Give the students some time to look over the
survey and ask questions. Point out the 1-6
scale and make sure that they understand that
1is “poor” and 6 is “excellent.”

Q Point out that this is a good example of a
graphic organizer.

Q Put the students in pairs and tell them to use
the survey form to interview each other.

Q When pairs have finished, as a class, complete
Black Line Master 1, Results of interview
Questionnaire on page BLM 1 of this Teacher’s
Edition.

Chapter 1mms

Best Practice '

Activating Prior Knowledge

In this activity, students use their knowledge of
language learning to make text-to-self connections
that help them answer questions about what makes
a good language learner, teacher, and course. This
process will help them understand the structure of
the newspaper article in this activity, which includes
ideas about good learners and teachers.

Preparing to Read

Q Review the questions with the students. Give
them time to ask for clarification.

Q Have students answer the questions individually
or in pairs.

Q Briefly go over the answers as a class.

READING: WANT TO LEARN A LANGUAGE? DON'T
MAKE IT A MOUNT EVEREST

m  Have students read the article to themselves.
Set a time limit.

™ You may alternatively wish to assign the reading
for homework.

B Uunderstanding the Reading
Q Put the students into small groups.
Q Have the students discuss the questions.

QO Go over their responses to the three questions
as aclass.



ANSWEI

1. motive, method, and teacher

Answers for items 2 and 3 will v

Strategy

Using a Graphic Organizer

® Have a student read the information about
using a graphic organizer.

B Ask students abbut their experience using
graphic organizers.

Completing a Graphic Organizer

O Have students complete the graphic organizer
in pairs or in groups. Encourage them to add
examples from their own experiences in the
margin.

O When they have finished, call on a few students
to read their answers.

EXPANSION ACTIVITY

B Ask students to discuss the method and
teacher aspects of language learning. In small
groups, have them list language-learning
methods they have experienced and kinds of

l teachers that they have had. As a class,

explore the best language-learning methods
they have tried and the characteristics of
effective teachers they have had.

Best Practice ]

Cultivating Critical Thinking

Point out to students that recognizing and guessing
the meaning of idioms is an important critical thinking
skill for understanding another language. Students
sometimes get discouraged or confused because they
can read all the words that make up an idiom but still
don’t understand its meaning. They may try to interpret
the idiom literally instead of figuratively. As they
become more comfortable with a language, students
will begin to understand idioms. This comes with time
and practice.

' Strategy

Thinking Critically: Recognizing
Cultural References

® Read the Strategy b.x to the students. Give
them an opportunity to ask questions.

® Ask students to share an idiom from their
native language, providing both the figurative
and literal meanings.

B Recognizing Idioms
Q Read the directions with the students.

Q Have students work in pairs or small groups to

match the idioms to the meanings.

Q Check the answers as a class.

=mm Mosaic 2 Writing

5




Best Practice |

Making Use of Academic Content

This activity is very similar to the type of activity that
students may be called upon to perform in higher
education in the United States. Students will often be
asked to do in-class writing, a high-pressure task.

Freewriting

Q

Read the box about freewriting. Take some time
explaining this as the concept may be new for
some students. Students should write what
comes into their minds about the topic; they
should not be concerned with grammar, spelling
or proper sentence structure. They should not
edit themselves—at this point every idea is a
good idea. The purpose is to just keep writing.

Read the directions to the students.

Read the freewriting topic to the students. Give
them an opportunity to ask for clarification.

Give the students fifteen minutes to write on
the topic.

Collect their papers after the 15 minutes. Read
the papers after class and write comments to
the students about their ideas. Do not correct
their spelling or grammar.

Bl Gathering Information

6

a
Q

Read the instructions with the students.

Make sure that they understand that they
should add more questions to the interview
from Activity 2.

Point out that they can interview three native
English speakers who also speak a foreign

language. Have them keep in mind what they
learned in the reading about motive, method,
and teacher as they conduct their interviews.

As this is a very complicated interview, it should
be assigned as homework.

Chapter 1 mmu

El sharing Results

Q

Q

Copy and hand out copies of Black Line
Master 1.

Have students compile the results of the
Activity 2 questionnaire in small groups using
the Black Line Master.

Help students look for trends, patterns, and new
ideas.

Have each group summarize their findings for
the class.



