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Chapter 1

Breaking with Tradition in English

Reading Instruction

Teachers make a difference. This is not a wishful or hopeful rhetoric; it
is a fact established by many vears of painstaking research by many au-
thorities, which shows that when teachers do certain things, they produce
higher achievement, and when they do not do these things, they produce
less achievement. Being an instructionally effective teacher, however, is
not easy. Teaching is extremely demanding, and the constraints and real-
ities of classroom life often cause teachers to favor mechanical instruc-
tion, which, although less effective in producing reading achievement, is
easer and makes classroom life more manageable.

To help you get ready for real classroom teaching of reading, we start
this book by discussing these realities, describing current instructional
practices in reading, and explaining how classroom life encourages these
practices. We then describe characteristics that you need to acquire to
overcome the constraints of classroom life and to become a professional

decision maker who is in control of your own instruction.

1.1 What is the challenge for English teacher of reading in
the years to come

One of the most alarming results of recent educational research is the

B



% Chapter 1 Breaking with Tradition in English Reading Instruction

finding that most English teachers believe that they already know how to
teach before their teacher education ever begins! What these prospec-
tive teachers mean is that they have accumulated hours and hours of
experience watching teachers teach when they themselves were elemen-
tary and high school students. They remember what their favorite teach-
ers did and they plan to do likewise.

Unfortunately, this practice perpetuates the status quo. The children
of new generation are educated in the same manner as the children of
past generation. In a rapidly changing world that will change even more
rapidly in the decades to come, perpetuating the educational status quo
is woefully inadequate.

Consequently, this book challenges you to break the cycle. It challen-
ges you to prepare students for a new world by teaching a new literacy in
a new way. It challenges you put aside the ways you were taught when
you were in school until you can combine that old knowledge with new
knowledge. It challenges you to prepare yourself to become a new kind
of teacher — an independent decision maker who teaches reading in

ways that prepare students for a new age.

1.1.1 The new literacy

In an era of the world’ s economic development having been into infor-
mationlization and globalization, English, as a linguistic tool for commu-
nication among different nations, has a significant importance for us.
And most of Chinese students begin to study English (as a foreign lan-
guage) even from the kindergarten school, but after many years, those
students cann’ t listen, speak, read, write, and think the way as the
natives which is the big challenge for the Chinese English teachers. As
we know, human being’ s existence and development, country’ s thriving

.2.



1.1 What is the challenge for English teacher of reading in the years to come %

and prosperity, and individual® s nature and success all need English
( which is regarded as an international language) ; so, all need the great
changes in education. Education can nurture the talents, and talents can
exploit science and technology. And science and technology will promote
the development of economy, and the expansion of economic power can
make a splendid future for our people and our lovely country, so in this
chain-reaction, education is the crux, in the impetus for people’ s full-
scale development.

Under these circumstances, the old literacy will no longer do. Being
able to read and write is no longer sufficient. Nor is it sufficient to meas-
ure our success. What we need is a new literacy — a literacy in which
students not only read and write in their mother language but are in con-
trol of another language — English and enthusiastic about its use; in
which they do not passively receive and send message but use reading
and writing to control their destinies; in which they not only comprehend
and compose but interpreter, adapt, analyze, frame and solve problems,

and persuade using higher forms of thinking.
1.1.2 The new teacher

The new literacy cannot be developed by old-style teaching. The instruc-
tion you probably experienced as an elementary school students often
called a“recitation”mode of teaching. Students are asked to do tasks and
then to recite what they learned. In reading, for instance, the dominant
instructional practices have required students to learn new words, then
study the whole reading material sentence by sentence, often in an oral
turn to answer comprehension questions, and to follow directions for
completing a workbook page or worksheet. The task is to provide

answers the teacher wants to hear. Students’ mastery of the answers is
. 3.



