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(BB B2 ) (ACTIVE Skills for Reading ) BehUR:—2iE A 1 A et RO OB B e by, 3k
AySiE, HEEELEIERIREFEERICR - ZfEFE (Neil J. Anderson ) 4’5 . #M S BR T ZERFEEWN
BB CF 2R, A (B IESIRER: MB5%K) (Exploring Second Language Reading:
Issues and Strategies ) '—HH R RIEHFHIL S A C SENBALBRERHE G, HNESS T 8FhIeiR b is#
o, B

(1) #IEH S AR (Activate prior knowledge )

(2) BEFFiRCHBE ( Cultivate vocabulary )

(3) f&#25 575 ( Teach for comprehension )

(4) $EE 3B (Increase reading rate )

(5) BGUFPRSERME ( Verify reading strategies )

(6) PHt2EI%ER ( Evaluate progress )

(7) &Srpaishdl ( Build motivation )

(8) EFEAIEMEL ( Select appropriate reading materials )

FEIXSFHE M R, RIORIIIOERARME—NFRAHIHNA, C, T, 1, VHE, NIF4HMACTIVE. H
WEH, 1E&AXEREHEM I HACTIVER B R Z ZM 5 W .

1. MEF TR

B R E SEH Z M — R R IE S . fEH A CFHERBUAME . RIS IR A RR
H REACAH W RARRER BRSO, RBUEE . B . HEEE . ABTEC AR SRR,
FEH 0 PRTE Sh R IO T I . XA R AR PR R B (schemata) , BHEFEIA SEE CANEA
KWLM RIREN . BEZH . XEBFHEIN. 55 MR. BTIEFTARMESUEE RS

5 P S S0 B E T SR R AN A Ktk AT . BUWAE B R BIEECE T, AR B B SO ERUA H i
MRS, 5P T KRR (brainstorming ) | MR8 (mind mapping ) FIEBUSFN ( predicting )
SEE, LIS AR O A R RANR, IR ARG, B A EMEE R E XS, B’
A X B M N A e @A RGK, BOMII REK A 22 A R LB R RV R, Bl R R N ERE R
HIR, B BB A R R bR, DA B A i R A A

TEWOE T S E A, BUWE R IZ R R E R AR, X R R R 3R AR B A W R
B R sEEHR AT R, B S EIE PR AN A B . FERE AR R E R E e, BOWE K T
SRSy SCIBFRARUK PSR ZE R, BRMTRMEBeer i, BT stE.

7 (FBRWSGEREHRE )Y B, LEHELT TR T RIS S =AM S) . Getting Ready FiBefore You
Read, Rt A . CEBLAESAE SRR M A RR T HRAWE, R T e DASE siiy g2

| ZHERR, P4



ii

edge) o Ja & fe—Sobt X B SCAS R MG AR, @A A EESEEN NS, 51T — P REA K
FREARANR, DSOS A, R T 2 R AT

2. #ERBFICHAE

A AE B s AR R A VE R R TR B BERY . LR (vocabulary size ) A2 B [ 152 2 BE AN B RE )
—RER TRV RN, BhAREN, MAGRFNCRENEE, HIAERINRETRAR—
B, MR BB AKMEE R RE A & R BRI B e T A A . SRR UL, B ERE
3 55 AL BRI BRIV %, T HLBRIAVCH BB (vocabulary skills) MR RAH T B R.  “ILE
A" FRMRIAICAERE S, WA R, EMESEA ., R SOF IR S

T RE B R HF N FBEARZ — . KERE (FBESHERER: NESKRE) PHga T
ClarkeffINation (1990 ) $#2iH AJ4FMANCHF 775"

(1) AFYNEBEP R B AR, S TR XN 22

(2) AdalfEScA s B4R K BUAS AT R A RT3, SRR DAL ik

(3) TANC#H S5 HALE S TG AISE S, WNTEWT B2 A0S SRl Tr AR A 48— Se oA, dn] IR =T
NG AT SR ;

(4) BphiiaiCEeE, BWL I 1EI PSRN T Ringie . Atk b Camsial i ss .

e B ZTE b, 0 AR B KA RIC ANA SR . RNCIRIC A B AR Wk ALRE SR
( rote repetition ) FIiTIZ A% BI¥: ( mnemonic approaches ) ; Al SGRBIHLAE Wikl 3 A FB . AliE 0 Hr
( analysis of word structure ) FIiEEFIF (use of context) . HNLUICAES IR EA B T4 KiaiL &, mia X
PUHIAE 7 A5 e WA A T BRSO AR RE . BRI, 3R] SCUR 5 ) TS A A0 OB B I L . AR A Clarke 11
Nation 3] RSB 95 5 BRAEAGFRAT R A 52 B2

AR 1 ERAE, HRANEE,

B2 EEEAFFERENTF . WRZAFIRZ R, HE 28 RSB e i 2550 AR 6 3)
i, WKEE 7RI ML T4, REEM T4 WRESE, BaNERSEREEANAE, L
B RGBT WRREEAR, MANERSE—REHMLR; WRZEE, a8 EBmn
i,

B3, GEZA TS5 HMAE THREERN LR, A, XFERB— & R RIAE R,
but, because, if, when, however, as a result; AR, XA AHM, PaXFRRBMATGERZER. X
W, fodr, mE ., F2, B45%; AR SHRITRE—FER, AINESRAEEXR. BITSRRERY
W%, 54k, this, that, suchZFIEnRCALEERIEAER -

HIE 4. FIFETRI—3PRENGEE, FHE L,

BT 5. BENRERYE, A (1) BRNRREES AR RE -3 (2) AsEERRAR; (3) R
AIRBAIE, MRMERTER . AMREUE SR A R (4) (TR,

(PR EE P AR ) T4 131 T Vocabulary ComprehensionfflVocabulary Skillstit#, Vocabulary
ComprehensionfE AIRRC 4, BRIt ia SGRAIRRE S, GRS, PFMIYER] . Vocabulary Skills %
YIGFRNCRRIE, FIRHEAR T EFET. BRI, b, 1EEEFEGMER HTF KR4 T Vocabulary

Learning Tips:

1 %ZfEfk, P26
2 ZiEFR, PP26—27



(2) WEABBIAALUC R REESEINNE, AT, HiE, e, Wbt JRia . Ea5%;
(3) 2R HABIRE R, WmgiE, shinl, A, BliEsg;

(4) 220 ZHIA)N EZEN;

(5) GIEFNCR, BXRSFAE SR ;

(6) FicH FARRIZ . ARG ({EBUM 5 MiFA Prefixes and Suffixes ) ;

(7) EBAE BRI

(8) #lVERiAR A, IEmE R, HES 3 SOfEA],

3. AR EET

BE RS B0 EE EH AR, b, B BN A B T R ] R Hh AR A — A
4% o TSR TR OE S B AR RS SR B AR R PR B RTTE B, ABA, ALBEI i T RN R B R
DA, FEEfRREEENIKE, T, IfF, BB RS —RFEARRER SR, HOEESW &
GG, HE ., 012, BARBYES, XU LGS RN, BARGEARE, ([HEBGEE T BRI
BSOS, T S e R S AR AR R . VIR R T B R B R I S S — SR P A 2
HOBRAE, Wit Imte], ST RIR M PR RIS, TS SR R T A SRS

TN M R AT 43R03 TEINAAR (SHARITE ShE 2 . SR AMXER AR ) . TS (f#
BEIA N BT 7 A BT AR ) AGIA R Wt ( EMHAETE sh M 5 ) o Hooh B = Io R
Fk, BRI EERBREAC AR S, BRSNS EREE IR, SRS PP ILA R M
AN IS, X BEE R IR AT TE P e R Ty 3 e B T B SR AT o

T2 H O FACTIVEHR T ERR A — 2. MBI T N Test for comprehension, fH5HiE#2~:
BT SE SRR A R b, SRR Al e A R BRAR B R . 5 R Mb 4R T Teach for comprehension, M
MR E SR R R b, (RS 3R A P S A v i TG B BB R B A B — DN H AR

H E AR REA

— REFEEL;

— R, B, MBECARER;

— WA G BT, G, HERT

— R, W, Bl

— WL, fRiE. &I, Kk

— AW, ARBIE, BT KEE;
B PFRIEE R4 R
TEFRAE (B BV MESRN) HARE T A O LB M — oyt
(1) BR2EAAEDIEEH A FokIR 3 C—m, DLEE B CRE#FZE ., 20: Why am I reading this material?

What do I hope to learn? Do I understand what I’m reading? What am I doing right now to comprehend what I'm

reading? If I’m not understanding what I’m reading, what else could I do to comprehend?
(2) BRI, MhTT AR —2 B OB R, A B I s [R] AR A5 2R
(3) ERFAMBEANASHMREONE, SEREAFBZENGELR: FEUA, XHRA, W5
WA
(4) H2pd—iE > ARsre i s Pl B i P . InRAHFEF S EEH . also, besides, equally,

1 Z{8R%, PP47—49
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result, then, therefore, thus; F/REEH : actually, admittedly, certainly, for example, in fact, indeed, really, of
course, that is; 77N L#E: by comparison, likewise, similarly; F/R%fIt: however, instead, in spite

L4 b ’ ’

of that, anyhow, nevertheless, on the contrary, on the other hand, otherwise, still; FK/RIH44: in all, in
a word, in brief, briefly, in short, in summary; F/RIKJF: first, finally, last; FRMEET : subsequently,
later, next, after that, afterwards, then, now, nowadays, concurrently, simultaneously, first, formerly,
earlier, previously, before that,

(5) BoR2AAE PR M SUE 5UE B ORI, DU ER e IE R .

W4 Teach for comprehension & HF =15 3), HB-AThink about meaningt iy K2 A i B TR 3, %1
FRAE (BB DY R ) AL TH#IE A Think about meaning, HARMRZRE LIFA L, FEBEAER
ABI# A . XEHM LT VE 0 SR BRI T PIZSES) . Check Your UnderstandingICritical Thinking, Hif
HV R SORTR, AR BN ; FEETIRERELSS ABAESEN, RN SCRMFE, FhERAaS
IAFE o

4. ¥ kg B

BE R R M R R A BEBYINCR . 185 FUAIFE & T ERAR 0 R s BEAE T 17 2 A sk ik,
JensenZ 1 FH AR R0 040 4P 3001 ; Nuttallth ARy, Zid—BEF . HAIEH . BIEEE—ET
WS 34 R e BE 24 R B 44030018 ;. Carverd® Y 1 57 el {Sess B .

Reading Processing Target
Process Components WPM
Scanning Lexical accessing 600
Skimming Semantic encoding 450
Rauding Sentence integrating 300
Learning Idea remembering 200
Memorizing Fact rehearsing 138

Hy AT UL, R R B D H AR R, AN (R A B 32 A X T D 8 B ) SR AN R A, PR
('scanning ) FAEE P REAE IR B 440406000, T4 7E D el AR BC 2 — 2040y, MR EREsE 1, B
ARSI . SR, REEBREATSR, FOAKEEBFSERAR—L, MIEAREE TEXE—
Mo (HPY RS BB E, XEMRE IR

FEVIRBF P AAE—FR X, FE NN ERE— A, P —, BERaRZ 5%, XAMEZE T
{EGREEHCA R, REANIBTETER) . S H s AR, Mf1HRATeEE . Fie, ATBe, L
RS R, HoL, @R XA R SR I, RO R E QTR R, BB B 2
JREE SR, MARIERZE . B8 —FiR X 5 = 5 55 B 6 B b 3 % Aread the following as quickly
as possible, XFH—BRIESRHEBE . 2RI Mk HBELEDS S sF B2 b B b, mBEES 1 B e 52
i, HE5R QGRS S .

e 53 B 107 1% [F B} 44 Bl fluently Alautomatically . Grabefgifi: ... fluent reading is rapid; the reader needs to

1 Carver, R.P. 1990. Reading Rate: A Review of Research and Theory. San Diego, CA: Academic Press. P14

iv




B3 ( fluent readmg) ﬁ‘é%fﬁﬁfé{)ﬁ IR HERAR %?Eﬁfﬁo Eﬁ]ﬁﬁlﬁll& (automatlc readmg) ?“H‘stﬁ%‘ﬂﬁ
BRI AL R RE ST, REAS F THbIE PRI B BB RE .

S T AN P, S B LA RS RIGPIEST I, BB HET IR, 0K, &
TR IS, T (BTSRRI SR ) A T AR DR B A T

(1) FERERMFE, B2k s, BRI THE60R Eh HUR AT RE B BER R}, 536 PHAA~ AL 60V B
SR T, X TR SAR, BEE R, AR R KRANES TE T R AT — KN A
W, 2SR H R R B

(2) BE S, k2 R 8 R — R 3ces, BoR kB4R D Bk HE R A AR o S A4
20018, PRAFFREEATO%

(3) BRI ML, SeiE— PR SR Hs, Hindgsreh2soid SR e T ) 132 S
TR, RS TOT R BUR 125/ 807, R4 A R BORAE 30Rb B A B8 — I 30808, #
IS b B T — T T 2 i B SRS T I A IS0 S S D A 3R R T AR S — T

(4) HEMIE. KRR S PRRIA S RS, R AT ATTHE P B AR, R
T A 45 A T R R B . R R I DR S B O A 2 1807A] 17 58] 15 S
(AT EBHAROR 104008, IB4, % R G5 P 78 1817 4 ABIA B H A5 o BRG] AXAE: 27
e Aot S B LA 1 84T B AR 2 L T ph R AR I IR R e S 7 40, AR R A ) B AY D BE B
EE 7

CBUREETE R ) FEAMATL T BRI X S AR, FrhikZHE T4 Review, P ReviewHlix
7 Fluency Practicel& 3, BALE& Wik &, TGRSR BIIAR IR TR, IR S04 Bo A AR [ Reading
Rate ChartfIReading Comprehension Chart, LAJ5 {24 A I ZRBa L E L, ELEES A i)

5. BiE [l ik R

I R IE T TE B EAARIE RUTIA R M TR, B A IR R WIS

SRy [ O FR e S (TS B . TRATIE A 9 B e v, O MO T ML B BRI Z2 R X
2 PR W 0 5, 25 S SO A B e B U T, R EE P B SE B P IR, (RSPRACR
A AR . R TN EE , AR S S B R, FED BB AT R [ A
AR SR s , T LA B At S S UE DR SR A o

- B Y1) A PR S o () 152 SR M Winograd*ﬂHare@ﬁ(?ﬁmﬁfLX%%&T?UI‘EJ@%%%E%\EFEE
FH Y SRS <

— What is the strategy?

— Why should the strategy be used?

— How can the strategy be used?

— When should the strategy be used?

— Where should the reader look?

— How can you evaluate the use of the strategy?

1F B et frh, AN AT “H ki (verbal report ) HITH:, g “AAE4E" (thinking

1 Grabe, W. 1991. Current Developments in Second Language Reading Research. TESOL Quarterly 25: 378
2 BB, PP62—63
3 LAEFR, P76




X J7 H BY B

(1) SO ELe—R LARTS s i 3CE 5

(2) BUWKFERIEE, ARG R JE, B0 0 SkB0RO P i B 4ERS )5

(3) fEHMNACHBERE, BOTEAE AN FEMAT O BB

(4) HOWATLAR 2N AL e, ATORE BB TRl Dk W R A

(5) AT = A—A—R2)I%, B4 80EEESIEHR, HEH— AR, HaRi
R Dl . X, ST 10 AR ] 5 i AL A0 o (o D ) SR 5

(6) SBEIRNZH PIAE AW AR 22 A b FEAATT IR

Irwind tH, BRI INGIEZ AT LR “BBEIERR" MR, BOTgSE RSN R, BRSP4 —K—
AWML, RIE DRI B %, 5 —Ffhot seatf i Bl HLALH WL . BRSO A R AE 75 B #B
B — A e, PR R A AT o WK DR A AR Th3h, 7EAER
Pt A, REH TR, ZRMAATR A CRBAETES), AT DR ER AR, BRIF AR HAR
Yo “HLRAE” 8 “HREBA” AOURTFIRATES, ®ATLHERRIMENL., Davey @ B#HEAE B BE I R 52

AR, DA 72 B IS Bl Hh T ol FH PR 25 SR e

S S B 2 o A T IO E O D SRS, HEARAE (B TIE S RRR . MBSR) hPHT
24Fh, HAAFEIARIBIEE R (cognitive reading strategies ) . JGIAKIFI RS ( metacognitive reading strategies )

FHAMEFE 2R M ( compensating reading strategies ) 2,
AR BRI A
(1) PSRN
(2) REFIELL;
(3) FRfFHC R,
(4) P RENCE., SBITEL;
(5) FEMRE A,
(6) s, SO R 5
(7) RS 585,
(8) S,
(9) FIIEFENCERAESE —E S P IrBHI AT,
(10) HaEAH B A CHK A 5
(11) EHMELES,
TCIA N ] R A
(12) #xE HO®"RBREWEF
(13) B S5EFZENAA RN ;
(14) HR2¥—ig>, 258 EREE;
(15) UELEZGRIERMAE;
(16) AT
FME DY RS A
(17) fEBER MK,
(18) id%Eid;

| 18R, P77
2 ZfEFR, PP82—83
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(20) [EIESCEH HARAE ;

(21) DTS

(22) [BIJBREE AN 5

(23) {HFRARSVERBICIZ;

(24) Feia) LAy 4 BhiciZiai

(PR B PR ) ERGHI T E T RUE D 2R X — 31, Bk, B0 40 B B SC R AR AC

TReading Skillf:H , Ti4FHITHR i E T Real Life Skill#itik, Reading SkillBhfu & T BEEaBiR, XARHE T
B AR, HAME TR PR, WA BT I7ES B 5E, Real Life SkilFZW K54 H
Wop SR TG R R RE, JFRBEN A T B s IAh, ZBRERETE BT IR 385 $2 4L T Tips for Fluent
Reading, 67| T FLUENT READER/E A48 & Tipl & 74«

Find time to read every day ( 4R 8] 2332 ) 5

Look for a good place to read ( #%—>EHAR i) 1 75 ] 152 ) 5

Use clues in the text to make predictions ( | F SCEEH LR REFEM ) 5

Establish goals before you read ( BERTIX B HFR )3

Notice how your eyes and head are moving ( ERARERFIL BN );

Try not to translate ( ANEFPE ) ;

Read in phrases rather than word by word ( PASIE A BN, AEFHRE);

Engage your imagination ( JEFFAEHA );

Avoid subvocalization ( HEFREREE );

Don’t worry about understanding every word ( A~ K 4 A REFELR i A i) R E ) 5
Enjoy your reading ( ABIE AR )5

Read as much as you can ( /REZFRIEE ),

X tips [F) A RIOUE— AR bR, UM AT ATE RS TR Bosixr AR SR SR EAS | =2

6. 1HEF T HR
PR RHCAS S EEART S, WREBE AW, —JH, EREBHBIBUT TR R, LA

(3 SR HCET R, Sel B S, B AT DA FRR A A A — B I Sk i B L RE J7, AT
ek A DRl AR ) BOTE A A o

D A R OB e | A A R B M AE AR KRR B B T D IR B I 3 R O S AT SR . AR R

IO AR, AR TILA O, B, (1) AR, (2) ZR¥PAILREHFENHNE (WF
%) (3) fd7 FH O L o B R A B A AL R LAY B2 AR T N A HAR (%R B 5% iU Reading Rate Chart#l
Reading Comprehension Chart ) 4§,

Name:

Date Reading Time Reading Materials Comments

VIERBENNE T “PIERYZER" (reading portfolios ) HIPEME Ak, HAHASIMIR:

1 %487%, PP90—93

vii



(2) RIS R

(3) XArRYZRAR;

(4) WHANAES BIF—3;

(5) idgPAE#HE;

(6) ik#F4ESY;

(7) EFPEAL S BT 5

(8) PG LR

PR PR LS — g R E , . KRR DA E; BRIeR; HiEHH; REEERE
A BRI ERSE :

7E (BRI REHAR ) B, REFMINZEBT TG TR (1) $XEEE, MeESEniitT
What do you think? 7, %IV FE#l SRR SGEER R, 51 F%4EREH O X S aiES
¥5Z¥ T EEME—8, Wik, 24 ARFTENFER GESMAAEL ) N—DLEE B R R T A B
it XU BESERE B T VA s (2) BEXoF PR s R AR A R, AR R SR T Reading Rate
ChartfliReading Comprehension Chart®igkzR ( I b3 “$RmREEERE" ¥4 ), BTHBEERIFE; (3) 8t
FHIAGTE % E T Are You an Active Reader? [a]45, HZ%F1 T Start of courseFEnd of courseiA=, %I Al A1/ M
MIVERT, BERE LRI, MEMRHITRY A PR B TR AL .. BLRBR & RAZK-F 3R E

BN, (B IET RIEER: MESERE) b, REFELITR @i M EEaEM
B ET RS . P RFEZ WA FIEER (BUWRGERRER ) AERRNESREX, B
A Bh T HUME V-0 PR ECA A RO . SRR A R R, R RN e . EELR, &
FHORREE A B L AN (5 B S WIS ER . MBS ) R R (FURGEREEERE ), M
KR RZEL N A BIZBM W BEEE RS, MBCRSELT .

2009511 A
TaTHE

E: FEPEATEABAENI LB A (FFZRERE: MESRS) , BR - Z&4&F, BRETE,
20034 b R IMER T 5 A kAL,
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What Is ACTIVE Reading?

ACTIVE reading is an approach to reading, advocated by Neil J. Anderson, that focuses on the following elements:

A = Activate Prior Knowledge
¢ Activation of background knowledge can help improve reading comprehension.
* Getting Ready and Before You Read sections elicit learners’ prior knowledge, and generate interest in
the topic, through use of visual prompts and questions.

C = Cultivate Vocabulary
¢ Vocabulary plays a crucial role in the development of reading ability.
e Vocabulary Comprehension sections in each unit examine vocabulary items encountered in the
main reading passage.
e Vocabulary Skill sections provide learners with explicit skills-based instruction in how to learn, process,
and decipher new vocabulary.

T = Think About Meaning
e |n addition to testing for comprehension, the ACTIVE approach encourages learners to think deeply
about the meaning of the text.
e Check Your Understanding questions focus learners on the main ideas and key details of the text.
e Critical Thinking questions require learners to go beyond reading comprehension to analyze each text
and the author’s intent.

I = Increase Reading Fluency
e Conscious development of reading rate and comprehension are key ingredients in building reading fluency.
e Tips for Fluent Reading (pages 8 and 9) encourage learners to become more aware of their own
reading habits.
e Four Review Units reinforce learners’ use of strategies and provide additional reading fluency practice.

V = Verify Strategies
e Learners are encouraged to be aware of what they are doing and why they are doing it, as they read.
e Reading strategies are presented in the Reading Skill sections, the Vocabulary Skill sections, and the
Real Life Skill section in each unit.
e Self Check sections in each Review Unit require learners to monitor the effectiveness of their own use
of strategies.

E = Evaluate Progress
e Both qualitative and quantitative evaluation of learners’ progress is advocated.
» The Reading Rate Chart and the Reading Comprehension Chart allow learners to plot their achievements
in building reading fluency.
e What Do You Think? sections provide opportunities for learners to show comprehension of the unit theme,
through verbal or written discussion.

For more information on his ACTIVE reading methodology, see Neil J. Anderson’s professional title Exploring
Second Language Reading: Issues and Strategies, part of Thomson Heinle’s TeacherSource series as well as his
online professional development course, ELT Advantage: Teaching ESL/EFL Reading.
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Over the years I have been fortunate to be able to
meet and train a wide variety of EFL/ESL reading
instructors from many places-around the world. All
reading instructors recognize that the teaching of
good reading skills and strategies is a vital part of
learners’ English development.

In my discussions with these teachers, certain
questions have come up a number of times. In the
following list of frequently asked questions, I have
provided some answers to these common concerns.

“It’s sometimes difficult to get my students
motivated to read in English. How can this
book help?”

| understand exactly how you feel. | face that
same challenge in my classes. Motivation can
come from outside the reader (external
motivation) as well as inside the reader
(internal motivation). | work hard to make
sure that | am providing the appropriate
external motivations so that my students will
want to be in class and will want to try to
improve their reading.

ACTIVE Skills for Reading uses high-interest
texts relevant to students’ lives and interests.
For example, there are readings on studying
abroad, money and budgets, use of the
Internet, and cross-cultural topics. In the
second edition, | have included a wider variety
of text types. Students will get practice
reading interviews, diary extracts, and recipes,
as well as articles—the kinds of reading
materials they’ll face in real life. | find that
these text types, in combination with the
topics, really help to motivate readers.
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“My students want to read in English but
they think it’s too difficult. How can this book
help?”

Sometimes students get discouraged
because they are reading a book that is too
difficult. There are five books in this series.
The passages in each of these books are
carefully graded to the appropriate level. The
passages here are designed so that they are
not too long and that they incorporate
suitable vocabulary and grammar. |
encourage teachers to select the appropriate
level of book from the series so that they will
be able to engage their students appropriately.
Furthermore, an Intro level has been added to
meet the needs of beginning level readers.

“What should 1 do before I have students
read the passage?”

Engaging students in prereading activities is
an essential part of getting them motivated
to read more. If we fail to prepare them well,
they will not be meaningfully engaged while
reading. Each unit begins with the Get Ready
section with thought-provoking questions to




activate the students’ prior knowledge (the A
in ACTIVE Reading). Each chapter begins with
a Before You Read section that also provides
an opportunity for the reader to link what they
already know with what they are about to read.

“My students struggle with reading because
they find so many unfamiliar words. How can
this book help them deal with vocabulary?”

Vocabulary knowledge is essential for
successful reading. The C in ACTIVE Reading
focuses specifically on cultivating vocabulary.
Two successful features from the first edition
of the series are the vocabulary comprehension
and vocabulary skill sections.

| have included a vocabulary index at the back
of the student book to help both the teacher
and the students. | have also added eight
vocabulary learning tips to help readers be
focused in how they approach vocabulary
study. Review these tips on pages 6-7. I've
added a list of common prefixes and suffixes
in order to help readers focus on word analysis
skills.

Together, these sections will help your
students successfully address their vocabulary
learning needs.

“Sometimes my students understand the
words in a passage, but they don’t really
understand the overall meaning. How can |
help my students to really comprehend the
meaning of a text?”

This is an excellent opportunity for you to help
your students see that successful reading

is more than knowing the meanings of
individual words. To be a successful reader,
students must move to understanding the
overall meaning of what they are reading. After
each reading passage, ACTIVE Skills for
Reading provides reading comprehension
questions that cover a range of comprehension
skills from literal (facts and main ideas) to more
inferential.

We have also added Critical Thinking

questions to encourage students to use

their own opinions and thoughts to relate to the
ideas in the texts. These sections of the book
are designed to get the readers to think about
meaning, the T in ACTIVE. Those who used the
first edition will notice that the T has changed
from “teach for comprehension” to “think about
meaning.” This is because | want to provide the
readers with more opportunities to think about
meaning and monitor their own comprehension.

“My students often take a long time to read a
text in English, which discourages them. How
can | get them to read more fluently?”

Fluent reading is the area that interests me the
most about teaching reading. | know that most
second language readers read more slowly in
their second language than in their first. This is
a matter that must be directly addressed by
teachers. We cannot ignore the explicit
teaching of fluent reading.

Twelve tips for fluent reading are provided on
pages 8-9 of the student book. As well, the
Review Units provide explicit practice in
developing readers’ reading rates. Specific
instructions on how to use rate building
activities in the classroom are addressed on
pages 10-11 of this teacher’s guide. Have your
students record their progress using the charts
at the back of the book. Those charts have
become a great source of motivation for my
students for improving their reading fluency.

“m worried that my students might try a
reading strategy once, then forget about it.
How can | encourage them to really develop
their strategy use?”

| keep a list of the key reading skills taught in
each chapter in the classroom and encourage
students to report how they are using them
outside of the classroom. These key reading
skills are recycled through each book, and
across the series (predicting, main ideas,
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scanning, etc), so that students get multiple
opportunities to practice them.

New to this edition are other strategy
techniques, presented in the Review Units—
see above and below, which students can use
in any type of reading. The Review Units also
provide a Self Check section to help readers
focus on how to transfer the use of the
strategies from in-class reading to all their
reading opportunities.

“How can | tell whether my students are
making progress in their reading?”

The E in ACTIVE reminds us to evaluate
progress. Making learners aware of their
progress ties into their motivation to continue
learning to be good readers. One way this is
done in ACTIVE Skills for Reading is
quantitatively. Readers can get a “score” on
the comprehension questions and the
vocabulary questions. Monitoring reading rate
through the use of the charts is another
progress marker.

-In addition to the quantitative progress
markers, there are qualitative markers as well.
Responses to the Critical Thinking and the
What Do You Think? questions provide
progress markers. Teachers can use the
question bank on the ExamView® assessment
CD-ROM to create progress tests, or mid-
book and final exams.

“Many of my students are planning to take
a standardized exam in the future, such as
TOEFL®, TOEIC®, or IELTS. How can this
course help them prepare?”

All of the reading skills covered in ACTIVE
Skills for Reading are useful for standardized
examinations. Strong reading skills are
essential for any of the standardized exams.
Reading rate development will help students
deal with the time limits in the exam.
ExamView® includes question formats

that appear in standardized exams like TOEFL®
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iBT and IELTS.* The ASR website also gives
additional quizzes to develop vocabulary.

“There’s only so much I can do with my
students during class time. How can |
encourage them to read more outside of
class?”

We should encourage our students to take
responsibility for their own development as
readers by encouraging them to read as much
as they can outside of class. The Internet is an
excellent resource for extensive reading. The
ASR website elt.heinle.com/asr includes
guided search activities that allow students to
build on what they are learning from the
readings in the book.

The Real Life Skill section of the coursebook
gives guidance on dealing with Internet
research and blogs as well as other contexts.
This section acts as a bridge between the
coursebook and out-of-class reading.

| also encourage students to use graded
readers. The Heinle Foundations Readers and
Footprint Readers series, for example, are
excellent resources that students could turn to
for appropriate reading material. As students
become better readers they will be better
language learners.

* See page 64 for an overview of the TOEFL® iBT
reading skills covered in ACTIVE Skills for Reading: Intro.



