PSS RBCAIR SR (1)
£ RPEREHFMFIC IR R EmE
(2003. 7-2006. 6)

/\ ‘ju”m‘l‘inn uIj /\wnrclfwinn‘n_(] I)npm’s on ”-[ in r,llhm
(July 2003 June 2006)

NEBFSHAE L EH —

FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS



hESLESAIRF I (1)
B RPEIEREA MO IO ERSE
(2003. 7—2006. 6)

A Collection o{ Awar(l-winning p apers on ELT in China
(July 2003-June 2006)

fEBESHRLE#

FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS
4t BENING



B PR B (CIP) 17

P EIEIEHEFEMNF L NE. 2, B EPEEEHFERTF L CEERE
VESREE: 2003.7~2006.6 = A Collection of Award-winning Papers on ELT
in China: July 2003~ June 2006) / 3C#F5 % . —Jba: IMBEB SR BN
ik, 2009.12

ISBN 978 — 7 — 5600 — 9265 —2

1. O 0. Ox M. OXBEBHEHR—RE—XE
IV. ®H319.3-53

o A B 548 CIP BT (2010) 55 003147 5

H B A TEHER

HEHRE: & B

Hmigit: x| £

HAREIT: SMEHF S AL

HE: JEE TV =30 19 5 (100089)
: http://www. fltrp. com

: R EAROW AR ER AR

: 650%980 1/16

1 27.25

M 20104E 4 HEE 1A 2010 4E 4 A% 1 YRENRI
: ISBN 7 — 5600 — 9265 — 2

: 49.90 7T

+ A FIHIAR
* SAHHFRHBE

*

WI5%5: (010)88819929  HA TR : club@flrp. com
WA BRI . TR BRI, 5 MR R

BERMIE: (010)61207896  HL TP : zhijian@fltrp. com
TR IT B A SR

RRAUBR Dl 2y S B4R Hhi% : (010)88817519

PlHE: 192650001



—

B B

SRR E S LSRN RIE AR EDNIT R, REEIERITRIREEK
B, hEEESEPRAT200343 AkE, AL2ETEENBTEEEER
iR SOERTES . Ea il ERIERFEH A TS, INEEESH
R, B— BRERCIFRIEE T 2000427 H $20034£6 A EEE WS
Fu R FM R E ARSI h IR ECRIBREHERIRI. BB
£ D RIMESY: SHF T AR AL T20054E AR .

AREENE R, BETESFRSEST: KO, FEE. OF2
Esr 8 KX T, HEKRKEHRLBIASKAT. SFNHRICERRT20034
7R E20064E6 A, B%WICHE186%, HAS6RABEHEALE L.
20094E8 H, MR P EEEREHRALIESBERISATRAREEE
Ra ARIEEFENE TR CREE RO, REETZLEHE, G5
e BHRLAR, TEERARE, ERA NI, BILESANFHEER,
B AR D BURM S S BN SR A, AR A2, RE
Ve a8 N, Hrp—S3m, THEeE, Z4RI8K, HIFELERET
EEIEREWRSMMEE AR T2 A, SR RKEHE R R R ET.
20094811 F fEFo i BIF I B SEIE R R 20004 £ 4 L AREIEZEME
TiE$.

ERBLIFET AR X RRRENSENERE, MR TRE
WEHCERARIPIKES THERE. ROEB0ED], HUHXKIERS
LURAEM, BhACk&MIE, WRMAA ) 2. FIlEREHN
B, EiERLEHEBNRERITLRE T —Ertk.

2= BHRBRCIEEEI UL CLF S, FLIE20064E7 A £20084212 1
HIFR R X ASRERN. NENEFHERERE—K, MEER
Bt it R e R E S E SR MR R R . BB BB A. ARPHR
WIS BiE Lk B SRiE SR & Mh, WakA . http/www.celea.org.cn

SCRKT5
20094£12H1H



i

2ETWERS

XEKFT : ALFSNEIE RS
XA . HERE R

SFIR.: ALIPEIE ¥R

T—H: ALRIESRPER

Eordk: XHRHE B A
BRRYEZERSGIRA

BB, RibX (BRI, &k, iL5)

T EeX (B, TE. §R. HE. %)
A B FERHX (RHM. I, 'K, =@, . AR
BREESE: PRI (J7FR. ¥R, WIRE. #iRE. k)
SGEEE: FARMKER (L. WL, I, ER)
EF: ERBEALE (T, {K¥. WHR)

IR AL (A%, T, @b, KiEe)

EFIR:

Eloy-8: 1



(EHE—EEEKHEHRF, TH)
Self-identity Changes and English Learning Among Chinese
Undergraduates ...... Gao Yihong, Cheng Ying, Zhao Yuan & Zhou Yan

FEEBOE S B S PR R E IR KBRS e £ #

TERTFHRNERSERFEREBEXEMSTERR ... wigEh FRitE

20

32

'8 Lt s 1,2 WR2

Learner Resistance in Metacognition Training? An Exploration of
Mismatches Between Learner and Teacher Agendas......... Huang Jing

Classroom Negotiation and Learner Participation
........................................................................... Liu Xuehui & Zhao Xia

Cognitive Strategies Adopted by Chinese Students When Writing in
ENGlish......o e Wang Junju

Validating the Feasibility Study Framework of Streamline English
Curriculum Innovation in China ..................... Yang Jun & Li Xiaoxiang

EINSHIHAIIRZEBIUIIET oo RAFH%

47

55

81

108

128

152



Correlations Between Classroom Anxiety and College Students’ Oral

Performance........cccccceeeevieiieceeccccccens Cheng Yanping & Sun Yinghui
LR SR AT I BRER e Bt¥
HEETERFERABRENBEIETR oo Wik BEED
RWFEIERENHETUERBET oo e

An Empirical Study on Learning Strategies of Tertiary-level EFL
Learners in China ........c.cccceeiieiiiiien e Li Jiongying

AERBBMABFESIEERTHANXF—EHSERATHR

..................................................................................... B % 3
ESASFAIINRERENITELARENNME ... TER EH2

Effects of Previewing and Providing Background Knowledge on EFL
Reading Comprehension of American Documentary Narratives

....................................................................................... Shen Zhaohua
OZVIT S 3VE 3): 05 17 & 22 O F#E FEFRE
e L R 4007 € ko W o S Fay %
AFEEEEPTIANAEKEISRELIERE ..o RIA=

Do We Reliably Know What EFL Students Like in English Classrooms
at University Level? ... e Xiao Lixin

171

188

197

212

225

248

258

275

290

306

320

329



SRz, SMERHBBEMARIZ oo #® 75 356

FERFELAZEQEIURIEFIRNARS ST
....................................................................... wEy Wik RIF 372

A Report of an ESL Classroom Observation in Two Language Schools

INAUCKIANG ... e Yang Hong 382
KN ZAMANMBESRABHEIAR ..o HEE 397
B R SN A VAL, 2o IRy 2 B S RAEFR X B 412
TRE - Eck ot 8: LI E 22221 7 B PR 421
BT BB ... 428



—FRIL






Self-identity Changes and English Learning Among

Chinese Undergraduates

Gao Yihong', Cheng Ying', Zhao Yuan? & Zhou Yan®
1. Peking University; 2. Stanford University, USA,;
3. Beijing Foreign Studies University

Abstract: This quantitative study investigated Chinese college students’ self-
identity changes associated with English learning. The subjects were 2,278
undergraduates from 30 universities, obtained from a stratified sampling. Based on
existing literature of bilinguals’ identities, the self-designed questionnaire defined
six categories of self-identity change: self-confidence, subtractive bilingualism,
additive bilingualism, productive bilingualism, identity split, and zero change.
Results showed that in the Chinese EFL context, English learning exerted
influence on learners’ identities, the most prominent being self-confidence. At the
same time, learners’ values and communication styles underwent some productive
and additive changes. Sex, college major, and starting age for English learning had
significant effects on certain types of self-identity change. Female students scored
higher than male students on self-confidence and productive changes. Compared
with natural and social science majors, English majors demonstrated more changes
in self-confidence, subtractive, additive and productive changes. With self-
confidence change, those who started English learning under 8 scored lower than
groups of higher starting ages. With additive change, the 9-12 group scored higher
than the 13-15 group. With identity split, the above 16 group scored higher than
groups of lower starting ages.

Key words: English learning; self-identity; self-confidence; productive; additive

1. Introduction
1.1 Research Background

Language is not only an instrument for communication. It is related to a set of
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behavioral norms and cultural values, which construct one’s self-identity. After learning
a new language, one’s perceptions of his or her competence, communication styles and
value systems may undergo some changes. In Gardner’s classical social psychological
model of language learning (Gardner, 1985), there is a set of “non-linguistic outcomes”
where self-identity changes belonged. Previous research on learners’ identity changes
focused mainly on cultural identities. Lambert (1975) proposed two different types
of bilingualism—*“subtractive” and “additive”. With subtractive bilingualism, the
native language and native cultural identity are replaced by the target language and
target cultural identity. With additive bilingualism, the learner’s native language and
native cultural identity are maintained while the target language and target cultural
identity are acquired in addition. Although subtractive bilingualism in the form of
complete “acculturation” has been favored by a few (e.g., Schumann, 1978), additive
bilingualism has been regarded by many as an ideal kind of bilingualism. Since the
1990s, some attempts have been made to expand Gardner’s classical model (e.g.,
Clément, Domyei, & Noels, 1994; Domyei, 1994; Tremblay & Gardner, 1995). Most
of the expansions, however, were about the influencing factors rather than the outcome
of language learning. There have been a few studies on leamers’ identity changes
from a dynamic and pluralistic perspective (e.g., Norton Peirce, 1995). Meanwhile,
it has been proposed that language learning motivation research should broaden its
perspective by drawing on a wider range of psychological theories (Oxford & Shearin,
1994).

In light of humanistic psychology, particularly Fromm’s “productive
orientation” (Fromm, 1948), Maslow’s theory of basic human needs (Maslow,
1957) and its expansion (Xu, 1988, 1999), Gao (2001, 2002) proposed “productive
bilingualism” as an alternative to subtractive and additive bilingualism. With
productive bilingualism, the command of the target language and that of the native
language positively reinforce each other; deeper understanding and appreciation
of the target culture goes hand in hand with deeper understanding and appreciation
of the native culture. Such language learners have a “productive orientation” in
language learning (Fromm, 1948); they are motivated by self-actualization needs

(Maslow, 1957). As an ideal type of bilingualism, productive bilingualism is
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symbolized as “1+1>2”, while subtractive bilingualism and additive bilingualism
are symbolized as “1-1=1 and “1+1=1" respectively. The empirical basis of
productive bilingualism consisted of interviews with some recognized “best
foreign language learners”, mostly professors, researchers and translators. So
far no quantitative research on productive bilingualism or learners’ self-identity
changes in general has been conducted among ordinary learners. It remains to be
examined what kind of identity changes Chinese college (university) students have
undergone after learning English, and whether “productive bilingualism” exists

among them.
1.2 Research Questions

This paper presents part of a research project on Chinese college students’
English learning motivation and self-identity changes. This part of the study
was intended to explore learners’ self-identity changes associated with English
learning. There were two specific research questions:

1. Have English learners undergone self-identity changes after learning

English? What types of changes have they undergone?
2. Do learners’ self-identity changes differ with regard to their sex, college

major, and starting age of English learning?

2. Method
2.1 Subjects

Subjects of the study were 2,278 undergraduates at 30 universities from 29
provinces, autonomous regions and municipalities across the mainland of China.
A stratified sampling was performed according to the ratio of school types and
corresponding numbers of students, as issued by the Chinese Ministry of Education
in the spring of 2002 (Table 1). The distribution of subjects’ demographic features
is presented in Table 2 and 3.
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Table 2: Distribution of Subjects’ Age, Sex, College Year and Major

Age Sex College Year Major
<17{18-22{23-29{>30{ M F | 1st |{2nd{ 3rd {4th| Sci. {Arts{Eng.

No. of
cases

6 |2,060{ 208 { 1 {1,100{1,163}830|745]513 185} 1,247 {565 | 404

% 1031905 9.1 0 |48.6{51.4(36.5{32.8{22.6{8.1} 56.3 125.5/18.2

Table 3: Distribution of Subjects’ Family Background, Starting Age of
English Learning, and English Proficiency’

Family Background | Starting Age of English Proficiency
English Learning
Country| Town| City {< 819-12|13-15}>16{<Band Band| Band | Band 8
4 4 | 6/MBand |for Eng.
4 for { major

Eng.

major

No. of]

cases
% 372 |41.2121.613.5{31.1} 62.9 |{2.4] 62.5 | 19.0| 17.7 0.8

Missing values have been omitted.

833 | 921 | 484 | 80{705|1,425}54 | 1,410 | 428 | 399 19

2.2 Instrument

A questionnaire in Chinese was designed, which included 24 statements on
self-identity changes, measured by a 5-point Likert scale (1=strongly disagree;
5=strongly agree). The design of the items was based on existing bilingual theories

and concepts, supplemented by student feedback to an open question issued in four

1. Band 4, Band 6 and Band 8 are levels of a national English proficiency test in the main-
Jand of China. According to Guidelines for the Teaching of College English issued by China’s
Ministry of Education (2000), all university students are required to pass College English
Band 4. On job markets, a Band 6 certificate is preferred by many foreign enterprises. The
band levels set for English majors are higher than those for non-English majors.
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universities in different provinces. There were altogether six types of self-identity
changes, each of which contained four items.

1. Self-confidence change—change in the perception of one’s own competence.
“ feel terrific when I find my command of English is better than that of
others™; “English learning has a great impact on my self-confidence”;
“when I have difficulties in English learning, I begin to doubt my own
ability”; “whenever I have overcome a difficulty in English learning, I can
feel my own growth”.

2. Additive change—the co-existence of two sets of languages, behavioral
patterns and values, each specified for particular contexts. “I can easily
switch between Chinese and English according to situational needs”; “I am
relatively confident when speaking in English, and relatively modest when
speaking in Chinese”; “I prefer to listen to the original English dialogue
when watching English movies, just as I enjoy the original Chinese
dialogue when watching Chinese movies”; “I have an English name in
addition to my Chinese name. They are used in different situations”.

3. Subtractive change—the native language and native cultural identity are
replaced by the target language and target cultural identity. “With the
improvement of my English proficiency, I feel my Chinese is becoming
less idiomatic”; “after learning English, I feel my behaviors have become
somewhat westernized”; “after learning English, I feel repugnant about
some Chinese conventions”; “after learning English, I begin to reject some
traditional Chinese ideas”.

4. Productive change—the command of the target language and that of the
native language positively reinforce each other. “With the improvement of
my English proficiency, I can better appreciate the subtleties in Chinese”;
“after learning English, I find myself more sensitive to changes in the
outside world”; “after learning English, I have become more understanding
and can better communicate with others”; “as my ability of appreciating
English literature and art increases, I have become more interested in

Chinese literature and arts”.
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5. Split change—the struggle between the languages and cultures gives
rise to identity conflict. “I feel weird when my speech in Chinese is
subconsciously mixed with English words”; “I feel a painful split when 1
switch between English and Chinese behavioral patterns”; “when parting
with foreign friends, I'm frequently confused as to whether I should shake
hands or hug and kiss”; “after learning English, I'm often caught between
contradicting values and beliefs”.

6. Zero change—absence of self-identity change. “No matter which language
is used for expression, I remain to be myself”; “I’ve not felt any change
in myself after learning English”; “an instrument is an instrument. It’s
impossible for me to change into another person after learning a
language™; “for me, it’s meaningless to talk about personal changes after
learning English”.

In the above-mentioned categories, “zero change” was a category used
for comparison; “self-confidence change” was independent of cultural identity
changes. The other four categories were cultural identity changes, among which
“split change” might be viewed as an intermediate phase. In order to avoid
cognitive dissonance, learners experiencing split change might develop other types
of identity changes afterward.

Five pilot studies were carried out in three universities in Beijing, and the
items were adjusted accordingly. The resulting version of the questionnaire was
formally administrated between March and May 2002. Altogether 2,473 copies
were issued and 2,278 valid copies were collected, amounting to a valid return rate
of 92.1%. Cronbach o was calculated; the reliability for the entire questionnaire
was 0.84, and that for the identity change section was 0.65.

Data analysis, performed with SPSS 10.0, consisted of two parts. First,
descriptive statistics for various categories of self-identity change were calculated.
Second, MANOVA was carried out to examine if demographic features had

significant effects on self-identity changes.



