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NIE 2A Teaching Scheme

#1-2 1 . Using Words exercise: Fire Rescue ¢ Reading passage:

: Speaking, remembering, seeing, ‘Newspaper article
expressions of time and compound about office fire’
nouns ‘

* The present participle (the -ing
form of the verb)
® To-infinitive
#3-4 2 e Using Words exercise: Kane’s Greed ~ ® Reading passage:
Nouns, adjectives and verbs ‘Diary entries
* Using quantifiers with countable about desert
and uncountable nouns expedition’
® Using when and while with the
present progressive tense
#5-6 3 ¢ Using Words exercise: Police Files - ® Reading passage:
Occupations, general vocabulary The Case of ‘Description of an
and restaurant vocabulary Miss Huang evening out in
® Possessive adjectives and possessive : Macao’
pronouns
® Apostrophes
¢ Reflexive pronouns
#7-8 4 e Using Words exercise: Inspector Lu ® Reading passage:
General vocabulary, crime and ‘Description of
polict? words, literal and idiomatic police murder
meanings . i e B
e Past participles as adjectives investigation
¢ The past perfect tense
e Using when and while with the

past progressive tense

#9-10 5 ¢ Using Words exercise: Family Ties ® Reading passage:
Ways of holding, describing “Description of
people and parts of the body police murder

® Indirect objects investigation’

#11-12 6 e Using Words exercise: Are You a * Quiz: ‘How to test

General vocabulary, too much, not Good Friend? what kind of friend

enough and making suggestions
If-clauses
Clauses with unless

Using but to show contrast

you are’



Listen to tape recorded
conversations and fill in

form and gaps in a report

Pair work: .

information
gap exercise
about interests
and future

plans

Composition: ¢ NIE 2A Workbook Unit 1
Write an imaginary

first-person narrative

or

Write an informal

letter to a friend

(150 - 200 words)

Listen to tape recorded

Pair and small ¢

Composition: * NIE 2A Workbook Unit 2

conversations and fill in group work: Write a feature article
the gaps in the passages Information or
exchange Imaginative writing
about (150 - 200 words)
homework
habits
Listen to a tape recorded ® Role play: * Composition: ® NIE 2A Workbook Unit 3
conversation and do Argument Imaginative writing

multiple-choice exercise

with a sibling

or
Write a letter to a friend

Use Data File information  or friend (150 — 200 words)
and recorded information
to write a police report
Listen to tape recorded  ® Role play: ¢ Composition: * NIE 2A Workbook Unit 4
conversations and answer  Conversation Write a story using
questions with a friend guidelines
or
e ~ Write a possible ending
propetty to the story in the
reading passage
(150 - 200 words)
Listen to a tape recorded *® Role play: * Composition: ¢ NIE 2A Workbook Unit 5
conversation and fill in Interview Write an informal letter

the gaps in a report

about future

to a family member
or

plans Imaginative writing
(150 - 200 words)
Listen to tape recorded  ® Pair work: ¢ Composition: ¢ NIE 2A Workbook Unit 6

conversations and

summarise information

Design a quiz

Write an informal letter
or '
Imaginative writing

(150 - 200 words)
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Introduction

S e S S5 S S R

New Integrated English has all the material secondary school students and teachers require
to fulfil their English Language needs. The five-year course has been redesigned, in line
with the changes in the English Language syllabus, to enable students to develop both
their ability to communicate in English and their understanding the structure of the

language.

The Teacher’s Book contains all the information and material the English teacher needs to
prepare lessons thoroughly and teach effectively. At the beginning of the Teacher’s
Book, sound, “practical teaching methods are suggested for each section of a unit. In
subsequent units, the teacher is provided with clear explanations for the students and
step-by-step instructions for the execution of each activity. There are definitions of all
new vocabulary and additional examples of using words and language. All the reading
passages are translated into Chinese. The answers to all the exercises and activities in the
Students’ Book are given, including sample answers for speaking and writing activities.
The tapescripts of recorded material used in the Reading, Listening, Writing section are
provided. There are also optional extension and consolidation exercises for students.
Where appropriate, notes and background information are provided. At the back of each
unit, the answers to all the exercises and activities in the Workbook are provided, and so
are the tapescripts of recorded material used in the Workbook.

Course objectives

® to provide material which will sustain interest, increase enjoyment and build
confidence, enabling students to communicate successfully and fluently

® to develop students’ competence in the four skills of reading, listening, speaking and
writing so that they are well prepared for the English examinations

* to develop students’ language awareness, enabling them to perceive and understand
patterns and apply them in their own speech and writing

® to provide language topics which are both interesting to students and relevant to
their language needs

How the course fulfils its objectives

®  The course material provides a range of activities which are stimulating, enjoyable
" and within the students’ ability range. .

e As the language is contextualised and activities are clearly explained and valid within
their contexts, students understand and appreciate the purpose of the tasks set.

*  Emphasis is placed on pair and group work as these classroom strategies are essential
if communication is to be achieved. Group work also has the advantage of reducing
the pressure on individual students to perform in front of the whole class, reducing
the amount of ‘teacher-talk’ and increasing the number of language exchanges



made by each student.

® Each unit contains material reflecting the style and content of authentic documents
and broadcasts which students are likely to encounter in Hong Kong SAR as well as
other parts of China.

Course structure

Book 2A is divided into units 1- 6 and Book 2B is divided into units 7-13. Each unit
follows the same pattern.

Pre-reading

The pre-reading activities introduce the topic of each unit and enables students to discuss
their ideas and experiences. The pre-reading activities are best conducted as pair or group
activities. Information produced in the pre-reading activities can be collated in a feedback
session, directed by the teacher. At this stage, it is more important that students should
feel confident discussing their ideas and experiences than that their information and their
use of language should be corrected by the teacher.

Reading

The passages are based on authentic material from a variety of local and foreign
sources. The topics all have local implications and, it is hoped, will provide a basis
for classroom discussion. The different examples of style you will find in these passages
will also help students with their own writing. It is suggested that students be allowed
to read the passages individually at their own speed as this is how they will have to
handle such passages outside the classtoom. Each reading passage is recorded on the
tape accompanying the Students’ Book.

Comprehension

The comprehension activities are designed to develop the students’ reading skills. Students
are required to identify the main idea of paragraphs or the entire passage by skimming.
They are also required to scan for specific information in order to answer some questions.
The comprehension activities will also develop the students’ deduction skills by requiring
them to match words with definitions and encouraging them to guess meanings from the
context. Frequently, students are asked to make inferences, analyse the writer’s style and
intentions and express their own opinions on the topic of the passage.

Using Words

New words and their usage, or new uses for words that students have already encountered,
are explained in simple terms, with a variety of examples. All the words in these sections
are taken from the reading passages to provide students with an authentic context.
Related words and expressions are also explored. Exercises, with clear explanations and
examples, provide opportunities for the students to use the new language.




Language

New language structures are introduced systematically throughout the course, creating a
gradual, cumulative increase in the students’ ability to use language. Language structures
are always introduced within the context of the reading passage. Structures are explained
in simple terms, emphasising how they can be used by the students, and further exam-
ples are given. Over To You! exercises, which have clear explanations and examples,
provide opportunities for the students to use the new language structures.

Reading, Listening, Writing

This section is designed to provide students with authentic tasks in which they are asked
to listen for a specific purpose and to skim and scan a variety of written material. They
are then required to make use of the knowledge or information they have acquired to
complete the tasks, which involve gap and form filling and producing various types of
written documents, such as letters, reports, newspaper or magazine articles and essays.

These tasks not only enhance the students’ listening skills in realistic and communicative
contexts, but also prepare them for English examinations. The tasks begin simply and
become increasingly more demanding as the students’ confidence and familiarity with this
type of task grows. This section is related in theme to the reading passage, providing
further examples and practice of the new language structures and vocabulary.

Speaking

Students are provided with authentic, communicative tasks related to the theme of the
unit. The tasks are designed as paired role play activities, including interviews, surveys
and dialogues and group activities in the form of discussions. For the paired role plays,
the roles of each student are clearly defined and ample information is given to ensure
students’ success in carrying out the tasks. Useful expressions are introduced in some cases
to provide students with the functional language structures they need to complete the
tasks. For the discussions, interesting and sometimes controversial topics are given and
points for consideration are provided to boost confidence and act as a springboard for
students’ own ideas. Each task is contextualised so that students can perceive the function
of the language they are using. Sample dialogues and discussions are provided in the
Teacher’s Book. '

Writing

Writing tasks are related to the theme of the unit. Students are able to draw on the
material they have encountered elsewhere in the unit, but are required to transform the
material, writing from a new perspective, providing an alternative version of events or
adding new details. A choice of topics is provided so that students can select their
compositions according to their interests. Tasks are authentic and contextualised,
enabling students to develop writing skills which will be valuable to them outside the
classroom. The Teacher’s Book provides sample compositions for each of the topics
given.

6



Contents

Unit 1 ‘ 1
Answer Keys to Workbook 14
Unit 2 | 19
Answer Keys to Workbook 31
Unit 3 36
Answer Keys to Workbook 49
Unit 4 54
Answer Keys to Workbook | 68
Unit 5 | 73
Answer Keys to Workbook ' 85
Unit 6 90

Answer Keys to Workbook 103




INTRODUCTION

Ask for a volunteer to read out the
introduction on SB page 1.

Ask Ss to explain what an adjective is
(a describing word) and what a noun is
(an object, | thing, place, person,
animal, feeling or idea. Nouns often
have ‘a’ or ‘the’ in front of them).
Make sure Ss know the meanings of
expect  (think that something will
happen), and -hope (wish for and look
toward to something happening).

PRE-READING

The lesson before you begin this unit,
tell Ss to bring an English language
newspaper to the following lesson. Bring
a good supply of newspapers yourself in
case Ss forget!

Read through the pre-reading activities on
SB page 1 with Ss.

Begin the first pre-reading activity orally
with the whole class. Ask Ss to look at
the headline on the front SB page of the
newspaper they have brought in. Ask Ss
to read out their headlines and hold them

up for others to see. Ask Ss what is the .

difference between the size of the
headlines and the size of the writing in
the article (headlines are much bigger).
Give Ss time to complete this and the
other activities in groups. Establish the
classroom conditions and move around
the class, monitoring Ss’ progress.
Conduct a feedback session.

2’“”“..

answers

READING

Ask Ss to read the newspaper
article on SB pages 1 -2.

Play the tape or read the
newspaper article aloud. The
latter can be done either by the
teacher or by volunteers.

Ask a few simple questions
about the article and supply the
correct answers to make sure
that Ss are following the story.

lines 1-11
Where is
( Quarry Bay)
What time was the fire?
o'clock in the afternoon)
What sort of firm is Peacocks?

Grand Tower?

(five

1




(a publishing firm)

How many people were working
on the 18th floor on the day of
the fire? (one person, Louise
Wang)

lines 12 -21

Why did Louise go into the
office that day? (because she
had an urgent report to finish)
Why didnt she notice anything
was wrong? (because she was
too busy writing)

What did she see when she
looked down the corridor?
(flames and smoke in the

regeption area)

lines 22 -33

Who called the fire brigade?
( Peter Hu, the security guard)
How did he see the smoke in
the lift on the 18th floor? (he
looked at the surveillance
monitors)

How many fire engines came?
( three)

How did the firemen get high
enough to direct their hoses onto
the flames? (they extended their
ladders)

What did Stephen think when he
was told there was a young
woman on the 18th floor? (he
thoughy they wouldnt be able to
save her)

~ lines 34 -44

What did Louise try to do when
she saw the fire engines below?
(she tried to signal to them)
Why did Louise take the water
container back into her office?
(to soak her jacket, which she
used to block the gap at the
bottom of the door)

Why did she open the window?
(to shout and wave to the
firemen)

lines 45 -59
How did Stephen reach the 18th

floor? (he stood on a platform
at the end of the third ladder)
What instructions did Stephen
give his men? (he told them to
bring the ladder in closer to the
building)

What effect did the smoke have
on Louise? (it made her start
coughing)

How far away was the platform
when Louise jumped? (about
two metres)

lines 60 -71

Why were Stephen and Louise
lucky they got away from the
window so fast?  (because
flames began to shoot out of the
window; they would have been
hurt if they had been close to
the window)

What did Louise think when her
office caught fire? (she thought
she was going to die)

Why did she want to see
Stephen again? (she wanted to
thank him for saving her life)

VOCABULARY

Check that Ss wunderstand new or
difficult words and phrases.

rescue n. saving sb/sth from danger, etc
bring in (@ to pick, gather or collect

@ to introduce
headline 7. line of words printed in large

letters at the top of a page, esp in a
newspaper
blaze v. to burn with a bright flame

sweep v. (D to clean (a floor, etc) using
a brush @ to move quickly over (an
area) '
sweep through to ‘move quickly
through

storey n. a floor or level in a building

firm »n. business company

desert v. to leave empty
deserted adj. empty

urgent adj. very important



recover .
health, etc)

minor adj. small; not serious

peer v. to look hard at sth

reception n. action of receiving or being
received

trap v. to keep (sb) in a place from
which he wants to move but cannot

alarm n. warning sound or signal

security n. freedom or protection from
danger or worry

glance v. to take a quick look

surveillance monitor screen linked to
a camera enabling one to see what is
happening elsewhere in the building

to get back the use of (one’s

shoot out to come out very quickly
state  v. to give factual information
extend v. to make longer or bigger
meanwhile adv. at the same time

catch sight of
for a moment

signal v. to make a signal or sign

corridor n. .a passage esp between two
rows of rooms

recollect v. to bring back to one’s mind

soak v. to make sth thoroughly wet

block v. to make movement difficult or
impossible

give way @ to allow sb/sth to be first
@ to break or collapse

recount v. to tell the story of sth that has
already happened

get away to escape sb or a place

recall v. to bring back the memory of sth

sill n. piece of wood, or stone, etc
forming the base of a window or a door

to notice; to see sb/sth

dreadful adj. causing great fear

catch ° fire to begin to burn, esp
accidentally

confess v. to tell the truth

modest adj. not telling everyone about
good things one has done

involve v. to include
break out to start suddenly
circuit n complete path along which an

electric current flows

murder n. killing

inspector n. (@ official who inspects
schools, factories, mines, etc (@ police
officer of middle rank

lean over to bend over

reflection n. thing reflected, esp a

visible image-in a mirror, etc
burgle v. to break into a building and
steal from it or the people in it

chew v. to work or grind between the
teeth
variety n. difference of condition or

quality; change

stern  adj. serious and grim

previous adj. coming before in time or
order

echo v. to repeat a sound

put out to cause sth to stop burning

drip v. tolet (liquid) fall in drops

Unidentified Flying Objects
Flying Saucers

plumber n. person whose job is to fit
and repair water pipes, etc in buildings

bake v. to (cause sth to) be cooked by
dry heat in an oven

carve v. to form (sth) by cutting away
material from wood or stone

viewer n. (D person who views sth
@ person watching a TV programme

host n. O person who receives and
entertains one or more guests (@ person
who introduces the performers in a TV
programme

administrator n. person responsible for
managing (esp business) affairs

chef n. professional cook, esp the chief
cook in a restaurant

wok n. large pan like a bowl, used for
cooking Chinese food

temporary adj. lasting for a limited time
only; not permanent

(UFOs) =

ranger n. keeper of a park, etc

section n. part

make use of to use or benefit from
sth/sb

1. something valuable: Adjectives  de-
scribing something, everything, anything,
nothing,”  somebody, anywhere  and
similar words come after them instead of
before them. For example:

There is something interesting on this
page.
Let’s go somewhere quiet.



I looked around the shop, but found
nothing attractive.

FIRE CHIEF RESCUES GIRL FROM
BLAZING BUILDING: In some styles
of writing, articles and the verb be are
often dropped so that the most important
words may catch the eye immediately or
space may be saved on a printed page.
For instance:

Newspaper headlines:  (A) TRAIN
(IS) SAVED BY (A) BOY

(A) MAN (IS) KILLED ON (THE)
MOUNTAIN

Titles in notices: (A) Boy (is)
wanted. (The) Hospital (is) ahead

Telegramg: (A) Boy (was) born this
morning.

In newspaper headlines the simple
present tense is often used, for instance:
PEACE TALKS FAIL.

Surveillance monitors: screens linked
to cameras which are placed everywhere
in a large building so that a security
guard can sit before the screens in one
room and watch what is happening in the
whole building. Surveillance monitors are
now widely used for security in
supermarkets, airports, railway stations,
office buildings and other public places in
developed countries.

So I tried soaking ... and using it
to block .... This sentence means I
soaked my jacket with water and used it
to block the gap at the bottom of the
door to see whether I could keep the fire
out. ’

When fry means ‘make an experiment’
or ‘do something to see what will
happen’, it is followed by a gerund. For
example:

He tried painting his house white.

This means that he painted his house
white to see whether his house might
look better. We know that he actually did
this action; what we don’t know is
whether this action had the desired
effect, that is, made the house look
better. Another example:

Try knocking at the back door if

nobody hears you at the front door.

This sentence means that if nobody hears
you at the front door, knock at the back
door to see’ whether anybody can hear
you. :

When try means ‘make an effort’ or
‘attempt to do something difficult’, it is
followed by an infinitive:

He tried to paint his house white.

This sentence tells us that he did
everything he could to paint his house
white, ‘but it doesnt tell us whether he
succeeded: ‘or not.

When the ladder carrying Stephen
was' about 10 metres from Louise’s
window: Adjectives can be formed from
a present participle ( the -ing form of
the verb):

a smiling child a changing world

In these expressions the participles are
rather like adjectives: they give more
information about the nouns they are
connected with. Participles used in this
way can be put together with other words
to make adjectival participle phrases,
which are put after the nouns they
modify.

The child smiling sweetly in the
picture is my cousin.

We are now living in a world
changing more and more rapidly.

These participle phrases are rather like
relative clauses. Instead of a child
smiling sweetly we could say a child
who was smiling sweetly; instead of a
world . changing more and more rapidly
we could say a world which is changing
more and more rapidly. Therefore, the
ladder carrying Stephen means the same
as the ladder which was carrying
Stephen.

Good writers of English often use
different words to express the same or
nearly the same meanings ‘to make their
writing more vivid, interesting and exact
in meaning. They generally avoid using
the same word again and again, unless
they do so for some good reason.
Therefore it is important for students to
learn as many as possible different words



with the same or nearly the same
meaning if they want to write well in
English. In this passage, instead of using
the same verb said after the direct
speeches, the writer used explained,
stated, recounted, recalled, remembered
or confessed.

The -ing form of the verb: In
grammar, the form of a verb ending in
-ing is often called the present
participle. Present participles can be
used rather like adjectives. For instance,
we can say a boring story or a working
man. When we put a present participle
before a noun, it usually expresses some
fixed quality. It is more like an adjective
than a verd. If we talk about a boring
story, we probably do not mean that the
story is boring somebody at the moment
when we speak; we are talking about a
general quality of the story. When we
refer to a working man, we are not
thinking of the action of the man at a
particular time; we may just be thinking
of the way the man does his job
regularly to make a living.

The -ing form of verb can also be
used as a noun.. When used in this way,
it is called the gerund. We can add
other words to the gerund to make a
phrase. The gerund and the phrase
containing the gerund can be used

(a) as the subject of a sentence:

Smoking is harmful.
Reading this textbook bored me
very much.

(b) as the object of a sentence:

He likes walking.
I hate asking him for money.

(c) as the predicative:

His hobby is collecting stamps.

(d) after prepositions:

She is afraid of going out alone.

Unidentified Flying Objects (UFOs):
are lights or objects in the air that have
no obvious explanation. In 1947 a US
pilot saw a group of strange objects in
the sky, which he described as moving
‘like saucers skipping across the water’ .
An officer  responsible for the

investigation of the ‘flying saucers’ gave
them the name Unidentified Flying
Objects (UFOs). Since the term was first
invented, thousands of people have said
they saw UFOs. Investigators discover
ordinary explanations for most reported
UFOs. Many of them are actually bright
stars, birds, airplanes, weather balloons
and other natural or man-made objects.
Although there is no reliable evidence to
show that UFOs definitely exist, many
people continue to believe that they are
spaceships from other planets. A lot of
science fiction novels and films have told
stories about UFOs and visitors coming
from other planets by UFOs.

Four Secondary Six students: four
secondary-school students in Form Six.
Children in Hong Kong generally spend
six years in primary schools and five
years in secondary schools. In secondary
schools they first study in junior
secondary Forms (Forms One to Three).
After they pass an examination in Form
Three, they may go to study in senior
secondary Forms (Forms Four and Five).
Some of the students who have got their
five-year  secondary  education  may
continue  their study in technical
institutes, to prepare for jobs in industry.
Others may get into secondary Forms Six
and Seven to prepare for their studies in
universities.

TRANSLATION
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H—E 21 BAAKBEEERE. 20 SR - £
BOHBT AT F - MK KRB A ZEEH
Tk AT 2 B K EAEX TR K B E R



SWE TR, BHLBAMB. “HHFFHTREMH, &
REREIAZF HBSFRAFHESRN  FEHREELEME . REGHME,
ERABRARRER. 8 FTHEXERAH , DAZEE
BRIN. RMER 18 B L, BH LR E 13t WRIFRT BB, M SRR, "Bk R
K R T, B—RMTELEHK”

“REDAER, BNRAEE—HELRES -
52, "B 5 AR MBS B | TEAE R DR, EJ
R RR TN — KT, REKESANDAZE
T, YHRECESRE, RAEERRIAEIL
T o RARZE, REERTGHMA SR Lo M3 B

ARif1 B2 1307 L, — IR AT KRR BRA R IRAT . &
FXHRILI R K L RARE o BT 1 K KGE B

FRERAR . RBWET . ” ® Remind Ss to reread paragraph 1
carefully.

REHRABRRLE LHEEG - 91,40 % T— e Remind them to write in complete
IRUSHLGER, BRI 18 EHWHBNELREHEE. ) sentences. Explain that they do not need
R, ZWIHBT F XTI R T8, to use a separate sentence to answer each

of the what?, where?, when?, who?

“RAVEBIMAR, ATLIE RGN 18 E#E RS questions.

H.” 33 SWMHS - ML, “RAMKTHING o  You may wish to do the first sentence
B, MR REIE K X MK IE . BRA , REETDERT orally with the whole class as an
A—NFEFELEME— AT 18 B# E T, 4, example.
RERATATHATRAELT . "

Answers .

SR, 54 B 2FH TR TRHEBE, 3
HRAEMELES. “RICIREREAKE, A
BWAE IR LE, " B B S B R L. “4AH
B BA 51 B i EHiE] , MBI BIR B AR, X—SREE, inday afternoon. Louise Wang
Bk, A EFERKREBRO LY, AR T kR n the fire by Fire Chief StephenN
EETTURT 4L, RAGE, R—E BRI A was the only person trapped by
KEEAE I, KRG, RITHEF, FRIEF KRS . .
M, "

fire on the 18th floor of Grand
rry Bay. The fire was at five

WU TE S =B TR T & o oyt
THBTBA BB TH 215 18 Btk UMEHTHFHWHFHE o  Remind Ss to refer to the text carefully.
B 5 LW EA 10 KEAKEHE, SPAZMNIIH% e Remind Ss that they should write their

W 8E  ZUAPFRE B R, “REAR RIS, L answers in complete sentences.
THESFRERESIL, R)G, REFMERMLGWAS o  You may wish to do the first one on the
Y, LA Bk, T TR IS RURE . AV blackboard with the whole class as an
AL 7 ‘ example.

RASFWMEERTN, " B LB, “RF  Answers
B, ERERRLETEHE BB ENTENBERY
PRI, T RERETBT . AN —RI, KL
GRE. —PWE REEETLELE. 7

Peacocks have ofﬁces in Grand

e only one. them when the
“RIMET BB LIFMBRIARAKBRIITE,” &7 'aase it was a Sunday
WITEINLE YA TR “ERNIME KB R,
KIENIVAZE P ESNEE . RIVBEHBREE. ” | 5 »
4 Lmnse ehdrx’t leave the building at once
CHRDAEEKGR, BXB, REAHBK  because the fire prevented her from



sill and jumped towards Stephen’s

_reaching the lifts and the stairs, so she Was
trapped. .
5 As Stephen Chu arrived at the buﬁdmg, he
- could see flames shoetmg out of the 18th
floor.

6 To keep the fire out uf her office, Luutse,,
She then soaked her
jacket and used it to block the gap at the»

closed the door

bottom of the door.
7 When Stephen’s platform was .ab‘ou.t-. -.10

metres from Louise’s window, the door to
_her office gave way and the fire came mto.

‘the room.

8 As the platform carrymg Stephen and'

. Louise was moving away from the
- buﬂdmg, flames »started shootmg out af the

 office window.

)

® Remind Ss to refer to the text carefully.

e Tell Ss to re-read Louise’s account of
events carefully. You may want to
suggest they work in pairs to separate the
facts from the details. They can
underline the important words or phrases
in the text. Once they have agreed on
the main facts, Ss should write individual
accounts.

e Remind Ss that they should write in
complete sentences.

Sample answer
Louise went into the office on Si

because she wanted to write a report.
was busy working, she did not

anythmg was wrong unt:l she smelt burmng/?-f

ﬁremﬁns attennon When the doar
office gave way, she got onto the

Louise landed safely on the platf
and Stephen were lnwered to the gre
Stephen’s men. . -

Optional extension exercise

Give Ss the following sentences from the
passage and ask them to say what the
underlined words refer to.

1 I came in because I was hoping to finish
an urgent report. (line 12)

2  When I peered down the corridor, a
terrifying sight met my eyes. (lines 18 —
19)

3  Three fire engines were soon racing to
the scene. (lines 25 —26)

4 At that point, I didn’t think we’d be able
to save her. (lines 32 —33)

5 We had to get away from there fast.
(lines 52 —53)

6 It’s all in a day’s work. (lines 70 -71)

Answers

1 into the office on the 18th flm)r of
~ Grand Towcr

| US1NG HORDS

A SPEAKING, REMEMBERING
AND SEEING

"Read through the instruction for the
exercise on SB page 4 with Ss.
® Ss can work individually or in pairs to
check meanings in a dictionary.

Definitions

explain to give an account of what
happened or how something works

state to give factual i ation
recollect to bring back into your mind
recount to tell the story of something

7



