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FOREWORD

WHEN Li Xiaoju launched her communicative approach from her Guangzhou base in 1979
or earlier, all her friends voiced support but did so with fingers crossed. After all, a text-based,
teacher-centered learning pattern had dominated China for so long that although everybody thought
a break was long overdue few believed that to be possible. It was too deeply entrenched, in cur-
riculums and books and educational thinking to be pulled down by a handful of teachers, however
inventive as experimentalisté, and however devoted. It wasn’t that China had remained static
socially or educationally (although this has been our post-facto view), for between 1950 and: 1976
there was a centrally inspired teaching reform once every three years, each with an enthusiastically
acclaimed new method lasting an average span of about six months or slightly longer. It was on
when a political movement was on, oﬁ’ when it was off, begun with fanfare and terminated as a rule
with a sigh of relief. Whatever new method was adopted, in the center of it was the teacher deli-
vering knowledge from a text and the student receiving it notebook in hand. Each reform pro-
mised a get-away from our stereotyped education but in the end invariably surrendered to tradition
which was thought dependable though uninnovative. .

Then something truly different came on the scene—in 1964, that mid-year in the lull before the
storm. It was the audio-lingual method, or in plain Chinese, the listen-and-speak method. Some
literature came along with it which gave the semblance of arationale in TEFL. Language being in its
primary state spoken language, the printed text was in some cases deliberately done away with and
in most cases withheld from the students until audio-lingual drills- bad been.thoroughly
done. The lesson began with a story told by the teacher, who after rebearsals did it with skill and
charm. The students listened avidly, knowing well they were to be questioned on the content after
the telling was over. Then came the questions, all carefully structured, each with a statement
followed by a tag question. Using the built-in answer for his response the respondent was both.
quick and accurate. Classes were filled from beginning to end with an orchestrated pattern play,
and the occasional visitor would be amazed and delighted—but for the first hour only. The second
hour entertained him with much the same orchestration—that of word or phrase substitution in a
given slot. It would then be seen that the whole performance was but a demonstration of Bloom-
field’s Stimulus-Response Theory, fashionable during the last war and for some years immediately
afterwards, but already thought antiquated by the mid-1960s.

Now why was it that the S-R theory could have been so unquestioningly embraced in China,
and went on well into the 70’s, and this after Chomsky, after the two scathing reviews of B. F. Skin-
ner, after the Colorado experiment, and after our own discovery that the 1964-66 experiment failed
to provide a sound foundation for a learner’s first two years ?
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It is, I think, not difficult to give an answer. The audio-lingual method, in spite of its oral-
approach novelty, fitted in well enough with the country’s centuries-old tradition of teacher-cen-
tered education. It went one step further, and for worse. In the old type of education, 'tcaching
was at least meaning-related, and a student would be asked to pre-read a text, to make .sensc out
of strings of printed forms before coming to class, where he was expected to answer questions,
generally on poiats likely to have escaped him. A thoughtful student did educate himself that way
and speed away on his steam . Under the pattern drill orchestration, however, language was taught
in formulas or patterns, and every exchange between student and teacher was pre-structured to per-
fection. Every sentence was made to be predictable although unpredictability was the very essence
of human communication. With automatic response as the aim, the student was being trained as -
an automaton, who in actual communication finished his stock of drilled responses in a matter of
minutes.

The early seventies saw the advent of Pingpong diplomacy and Kissinger and Nixon—and a
variety of TEFL targets and the means to get there. Teaching began to be split into listening,
reading, speaking and writing—no doubt a welcome change, but the Bloomfieldian S-R stayed on,
the teacher-centeredness remained unchallenged.

And there were other methods, each with a theory and a book to substantiate that theory.
Then came Xiaoju’s Communicative Approach, which differed from the rest in two important
ways.

1. Because the method was new in every way, it met with considerable resistance from the
start. It not only proposed the communicative approach: it actually viewed language itself as
communication. What role was then lgft for the teacher, or for that matter, for examinations ?
How about grammar, which strings words into meaningful utterances, and general knowledge,
which provides matter for communication ? Your adult learners will of course be interested—
but where are they going to learn the means for appropriateness and pointedness ? Questions were
followed by discussions and these by patched-up agreements—hardly a concerted effort aided by an
unshaken faith which was so important to any innovator.

Xiaoju remained firm; she thought and read and revised and redesigned; her work went on as
she went on undaunted; gradually, a feasible model evolved of itself, receptive to modifications but
never losing sight of its original goal. The devotion she was known for now became infectious, and
in time there grew up a core of devotees, loyal to the experiment, to its initiator and leader, to each
other. One and all, they were the designer and writer of the book which is now before us.

2. What was even more important than the'formation of a core of devoted teachers was the
formulation of a language-teaching thgory, and I believe it was this that really distinguished Xiao-
ju and her group. o

Ilove to read Xiaoju’s theorizings. These sometimes assume a tone of finality which some may
not like. But there is in-depth reasoning all through, and it caries conviction. She quotes spar-
ingly if at all. The theory is from her own experience, and from her own pen. Without using
quotes, I shall now re-present Xiaoju’s position as I see it.
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Ist query: The student has to have some foundation prior 0 communication. What would
you say that foundation is ? .

I would not presume they would be ready for communication on the first day. Nevertheless
we’ll put them on communication right from the start. We don’t believe in teaching students to
learn. Rather, we believe in having students Jearn how to learn—by themselves. Of course the first
lessons are going to be difficult—the students have to undergo a process—and language iearning
is a process, not an event—of reorientation from grammatjcal correctness to sociolinguistic ac-
ceptability. ,

2nd query: Sociolinguistic acceptability involves a good mahy things—perhaps too many to be
teachable ? _

Exactly. Communication involves the forms of a language, the use of forms, and the infor-
mation carried in the forms. Learning a language’s forms, we thought, is not really learning the
language but pre-learning it; real language learning begins only when learners start using it in a com-

- municative context—authentic interpersonal exchanges where information is sought and given, at-
titudes are made out, opinions distinguished from facts, conclusions evaluated for their worth and
80 on.

3rd query: But perhaps there is a separate stage for everything ?

There can be different stages. However, we believe in plunging students into 2 dynamic—three-
dimensional if you like—use of language, our end-of-the-term tests avoid testing forms as such but
only in relation to communicative effectiveness. Scoring is not going to be easy though, because it
is still very much an empirical balance between form, use and content.

On the other hand, concentration on forms, held axiomatic in most of our TEFL classrooms,
in the end tend to be de-motivating to the adult learner, who hates baby talk. Language lessons
that seem to contain a little too much—and ours certainly do—may seem frightening to the learner
at the orientation stage, but once that is over, he will be moving along until acculturation is reached.

4th query: As well as language, you took a holistic view of the learner, Please explain.

A learner is not a mark-book entity; it is sad to reflect that too many of our teachers view him
that way. He, sitting in your class, is still in his formative years. His classroom experience will
not be the begin-all and end-all of his education. The world outside the classroom is infinitely:
wider, richer, entirely unpredictable and totally chailenging. His intellect grows as his exposure to
the world widens, and his language grows with it. All right, here is his graduating essay and you
as his supervisor give a mark to it. But what is that mark to what he will learn in future years ?
The learner, on his part, will have been fully aware of the worid that always welcomes an inquiring
mind. There is a learner beyond the classroom learner, a language beyond the teacher’s language,
a world beyond the campus world. A good teacher never thinks that he is totally capable—even
within the four walls of his classroom, where he is king; a good learner never despairs of learning
things after leaving school and learning them well.

Finally let’s see how Xiaoju and her colleagues make her students learn how to learn. Here is
a splendid sample. '



-2 DIALOGUES 1--9: Shopping district — listening for specific information

The downtown district in most cities has the following shops. Can you tell which shop sells
what kind of things or gives what kind of service 7

antique centre . dry cleaner’s photographer’s
baker’s shop v fruit store confectioner’s
 hairdresser’s department store shoe shop
chemist’s shop . grocery store sports shop
clothing shop ironmonger’s stationery shop

A policeman is standing at the corner of Garden Avenue and Main Street. People keep stop-
ping to ask him the way. Listen carefully and write the name of the shops mentioned in the proper
spaces in the map. Some spaces will be left blank, of course.

King's Road

——

Station Road
Main Street
Pine Street

traffic

Victoria Avenue lights

X— where the policeman

Garden Avenue

is standing

3 Part of London
3.1 MONOLOGUE 1—listening for specific information

Look at the map on the next page. It shows part of central London.
Listen to the description of streets and places in central London and mark them on the map.
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T have been asked to write a short preface, but had to end up with a not too short one: I had
facing me such a plethora of ideas that I found it difficult to be brief. In my own writings I took
cognition, not communication, to be the primary function of language, but obviously this is not
the place to argue. I began by saying that Xiaoju’s friends, hearing of her 1979 undertaking, all
wished her well. Her book is now out, her ideas have matured into a beautifully-thought-out
presentation, her experiment, tentative in its initial years, has grown into an accepted project that’
not even diehards in our profession would want to ignore. Pleased and relaxed, her friends will
now say: “Well done ! There is still uphill work to do, and most likely no end of it. But never
fear the fear of Sisyphus: we are behind you.”

' Xu Guozhang
Beijing



B CECL ¥R

. fttan

ﬁ%%%%ﬁé?E%%ﬁﬁﬁoﬁﬁﬁ,ﬁ%?ﬁﬁ%&ﬁﬁﬁ%%ﬁoﬁﬁﬁﬁ
BERARFHRZERER, BANBERKERR, WEBASAZH—-NBBREWRM. DKHE
NERTRAMZR, GFER. #. & 5, #BEETL

ERARRBREWZRES, AHEEEE? ~ROBRER: IR PELRENE
oW, AL, R, BMEREEE. EE, WILe¥RT, RAEAMBARE T X
e B, —BH AR RERTER, BRERAMEWAL, XWHHIEERE
FARERAT R BARERATREN. HAVEBHERZR, BT OHAEENA RN
BAITFS, BRREEEAAHARETIXS, ITEAHARN, MAaBawmARHft4
W, BMEERAET SNEFRANLTEL, BESE—AE, EUBLHMESBXNEE
SeB G gh A DX R SRR R, BRRAARE., FARE, M AHE, Hy
—Fift AR, ERAKE, HEVELHA BEBRE, BNEEREHERRNTT,
HBEHZRHHE, BRFBHESRA—HIR,

R, FERBEQEE. BE. AL, EEFSFTRERBENZRESN. %%mﬁﬁ%
B, REMEBHOG AR, RHEEHEHEANE, XEEHATTI=ZMES . HERIE
HheS, WIEMAES, HRAARBZES,

DRERIERED

XRBEXREBERGEH, B, ADRARERIBPARLETE, 0. B, E0WF
HREHG, WRREENEEABBTENNTERNETAE. IHEHRRLEY, H
ERNBIEY, XASETFXRESN, REXEEHIR—HBL.

2) FiEM KRR

XA USSR EATE:

—, WEEE-EHRTLRERMMEN IR, BTZ, RBRMEES2GE. 4
RRAMAZEAGF ABETBREGAL AXRIME, EXFXFES, WRFEXENE 5
AR, BHiERIEST. B%. AILELHHE, dRoMERENEE. BCHRERE,
WM, . AICBES, AAVEDTEEA/RRERERGER, #1446, “You
will do that, won’t you, mate ?” XH—HE, FHERMT, LERKIIRE, ESFKELTH
KAME, WRERME. HR. PE B, BEL BE. SR, WH. 25, ABES.
TR Hix e, REAEETER.

=, HEREEERERMAR, ERXETHER, TR -ANHEXELRRAL
M, WERHBFRIGLERY, MRRAE BN, XRMMMERE. BHERLR, AR
BAEEREAALRER, LR, EEFERAAATFERARNEER, WARESES
ZHAMRRERXR, FFXR, HHXR, BSAARRXRESE), NARTESHIER

L4 1 .



REWPRERORE. R, R, MIE. HA. 55, S4%%), FEAXSE REE
ELETFXPTHERERL, TRENARGHEBRENANBE, EHAS0HESIS
7R E O S,

=, WEENTERSNEE, ERE-MFRRENSE, XYPH—EER, ki
Zik, BIABRPEREEAEREUAES, FRACESSE. ik, HiE. RERULX R
g ik, WIE, BRESS, XBESEERNLTEE WETESERN, RiEENEFS
KHHFBBOXFES, RIERWULFT, XRXREBH—F, XHNKREAEXE &
BRBIN ARG H. FEGAE, RETHAREW, XRLFNEEHMSERBN ETX
BB, HERIEREXEN, BoBIER RN RARRIBRY SN, LBgRENRST
WABERIMBRBR KR, X2, WHRTRERP DI LSRR,

P EEAHEWREER AR,

3)INRIFBZ A 4

AANR, ZMEHARTRBROESFEE, HE, FEFMREIAG. BI2EHH
RERBHBAN, FEEFRARE—EER, WEREXE, MR XEAR U R Hi M
WaTF, XHELFAFNE. AEERXEBERE RAANAORBIHS, 4R, BiE
BHERPMAEEIANTANR, AEAAREBEAER, HE FEESESTHR
BRUABXNAZR, BRRMEESHETHRMEBEREA, RibbESSP%IEE8T—
BWS%, HXLEY, EXLAEEXIE, BANNRRERBEAITIARE—RE
B EENEIRFARNTR, PEEE, FARELETR WABLAETRER
BB, RETREEamR, Bit, RN, EEEHESEEE. RENRE, X
$EFBENRE, TERRHNEBRERSENANRBZEBINAA., CECL RAYRHE
AEHELSVFERER, XSEERYEHERRENEERR 0o T, &
MAREHHMZBI0ER, REANRESR, MMM IGEERCK T RN,
WB AN P AT R AR, BAXHTHANR, BAXMARRLE, BF
C OXMERRER, FREARETENTASRTEENZRES, WARERAKRNER
R TS,

PLEERERERN KBHEETREENNEIRES. SRS ETM—4, &
SRFTER, BRLKIARBTHFEEIXAEN.

2. ER%¥

BRFERHRTRES, RXRIBRTIRERNEST, BREFNERARMNLEL
ZhE¥, BEAXFRHRELR, XEEREEBR, LFREHFAMWARR, i, HFRX,
BB, HREINE, BEAHALR? BAENE RBXAE, BARZR? RITAN,
HEMRES, MESa A%

— ERRREIE FHA R HRBBER. BRERRNAL REEBEFE. HTHEE
FABERAXMNATHEES, XELE I THIXMEE, B WCHOHTE, BFRLE
ZhR, AT RAXERIHENAETIRTI, XRZR: HTHEET. BEAILHRE%,
AL

= XRAEBEERARRL. XAKRLGRLSXHER. N #. 58 ABSH

o« 2 .



5HEmx R, BHEE, XEAR. ZREH, RO LTXSS BENBETFIAXR.
Wimit: “Is this a pen?” “Yes, it is.” EAMH HH AXBXRHR T HAFBHAZRN
AZEBR BB RIS, FRAERZR, TWRAREXREKIRERE,

=, ZRLRE AT R, EREBEHAFKERRN, HRERAT LGS
EHESHEE, MTLEERAXIRBKTR, WERE, —HENNHTREEHA,
AT REAR B, —HENNTRENTEEE AR E . XRRRR, WRE
FHEUM A, TEEUMLX, BREHT, IRTEAXE, BREEE, RABAER: &
XEWPE, RERWBANE XEHEERE., BROLTHINEE XBHRRE
B #RG, BAXRMHE,

M. XRHREERREET RO A IS, WRELARDE, AXGPRESE, X
AMREBREFARELN, REBZFH—MNXEFEHREBRNIEST, REFEARRGLER
KL, XREMESILREFRERM, WETURREES, FETURRER, HAERLE
G

LEREAXRN &S, BRFRRERNBREMD, ROEREREIMNE, RER
W AR AL AT R B E B SR . CECL BB ER TS, FETURRZRIERN, HERR
RULR LR, FRURFXRER. FEEOTXREN BB ETES, LA
HEA—-BEXRENERTRSD GBS, B, ALEIS . ARA—KLANH, B4 %
A8, ERRXRES. BERGRRRBEK, IAXRRFN. BRER, SREHE
REBN R HA BB, ‘

Pl RERFHREM, LT HRERRER— LRk FEE,

DES5HK _

EA—MEE, BR-PEEEH. EHERKER, FESARMEM. XBHXER
KR, REREKEN. SRME—RHEX, SEHRE—FE8H, IWEENEITE,
RESAERDEREFTENER TRYERR. RBRM¥EIFBERE, HTK. Jo.
B, B, S0 RERBHEXREFEMK LY E? XH—H, RITRLAE,
RIVEEAR, PHRKE, R CECL IRNAM, HBERLEEEHETESHE, &
RABUEKS, WRERASE. EEHZI, ELFRTERETRESKHEMILREYIL

XFABEMELIBEREI LR, BRTLEBE-FBRHHTEELTHE, BF
W EFFRBRAZEMLER., ZRETRINTERERNPEH, ERRARGTEN.
BATRER BB ETHE, RARN KRB TSI RERCE-—ERZR P, 5,
¥, 5, &, SHEGETHN, BSIEIREHBERELE, SRESFHRRLR, R
BT MRS —ERER, —K—KHERES, RESHINGH T ZIRED . BRI
Heak, AEFEREHIHRS, FANTRETSIOAEH, SOKEE. FORRL

R, BARHFTARRBE G R4 NEITE ik, AT EARMSE
BAETZEGALS, KEEE., Bk ALSRENEADREG—FE—id, SROT%
%Kic, BERMEAELUNGTIRTREZAT, B, HE, WICHBEZR PN E b
WER, AHAEEH, KL, “GURMYCTINTER, R IRRBILUK =/EET 8
—M——EERS. BEES, BUXEES), BERS REIREFRRE. ETH

. 3



oL EPFEE S —— R A G, B2, REBSRRESA RS, KIAKES
C THAOXEEN (BEED, SR, BABSE-ME, EB8ATEREHPEEE. R
F AR,

B, SEAEMHL, ROMEELITEABIENE LB ERHER, B
BRI T ARG E SHERK R ERIES, TN RIS SRERRE
5 1 22 b o 32 BRIE

2) A HHM

ERE-FEN R, 2ELMFERRREEE, IREREEINIRBE—EW
A, XA, BAREEOESEH, FHHBNRR%, TH X B EREER
H, O, B, £X806, RENMRZEHRTRLH.

HB e, BUREARBYET, BABEET, BESSNT, KBHAHT, X#,

AU REEHE TRAZHEEXANTHEIBONE, HRERHE THImm7EEEY$
WL R R AL A R E S, WARE R A, HTERTiLER RN R
LRGP LR BAGFFN ., FEOEARIRERE, FEFERBBIT. %5800
ROE, HHES—-TUEH, RnEgS—ARE SRR IR—AEE, BR—A%
R, BABASETEE M ERSR RE—HRR", WHEBTEHET, BERE—4
FHa, BEMFRBIHERNER, BENRIRERZRESHIR, TX/LE, £
BUFBREFET RN,
L HmEZ, RELFITHIBN LRGBS, BROIREE, BOTE, LW, HTAY
M ER, R FiR, FOBEE, RREBOTSYE LR, WRSEHCHTES., T
SRS RRf, ARREWRE, ANALERPENSNE, SRUKEKTHE BA%E
—SERR S, BREVEHN EAEEREE, TEEN, XEEIEERFE—TTAOR,
FEZNEHBEN: WAREKTERT LNERYR, RARSRGEMRMBET, LHRE
HkE, BRAMHEHE, BEDINRAEE, FERFINYEE, 8% BIARE
BHERR, fEERS—FFNESNTRES.

3) Y Fl SR

HASREFHREEEEF—AEIESRMN AE, AAEKEERR, FALKLENR
Fl, BEREEER—FFLREH U BIER, BINBER, —BAFHER, REER
BEM IR, BHELKE, BNRaEE: MeEmmneEs, RBF—. WRQEXKE
2H, RBTFREMEEREA0, ARTFHFBBEIRFHLN, RRT2EHLBRSENY,
AR, B, AR, W, FRPEERRES, ESAHATL, BEBLUERH4AHE
Fo WL FRERATHA, JHTER, BHATRETELEENNS, BARIEEE
ZREEBUSIE R, —BRFRYE, BALEHMNELER Y, MERART L,
EEDBFNERLERT,

RATAY, XHEEEABREESHARNEN, 2EE, BHRAENW, RULR
BRI RIS, REHEH, BESEGOCERAN DTS ESN, BEEAKYE, B
B X AOE, BERIFSTFERY. 8. . 5, MERE RAOBEEERE RTFEMN
ABFLALRETHARE TEENES, SREBURUF, BRLEEBEMRTIR
WA TS, SRRER, WLED, FRXMEINTIR RETHETRBTE—H

e 4 o



R F,

BEAY, RROGFTEEINFELRETERGFELERES, RNE: WRE, X
wREARN. BE-A¥ESRMA-ARNEFTHHN, SHAETKXRES, HRLAH—
B TEE AR, MO RURSE ST, RREES &, BRERK, 2EERRETERE, &
BMNEEIGRLPRERERQGEA, MRERE, BONERZIHTHRLPHER,
AR, WM BRI LBUBR R, RPN, 10 8 X WA 5 Rk
Wi, WHEHIERER —ZHPHER. RNUFAANETHRA, EHRRATRNZ
¥, DNEAEE, fd—BRE, —BRSRRSRANERTE, HERFEAFINERS—
o ALEATWLRMA], HBEARENR, HHEMBEARRLX A OR S & 6 o =
Ko REFRILXMIRBALEME, DN KREMBER, EAE) P H—RL m@ E R o
B, WRERFEGBE. REMRT, ARG ESPERRKREREREZER, mit—5
— R ER, BERERIMERSHANSE S —AHBNER, FEaERXERIIE
BRI AR R. XA BN HER B AR,

R —. S EH.

1. WRIEP2E2WEE BN EA AT ik RAESA4EEAERAE, 5MITH
ST, BREXEERRER B4 AT R REAX ST TG

2. AP WERREAIWEERGR, RESHRRAERSETESOLREN? Be
TR T ZBREE 2 Bl R T 7

3. REKENE, xPAEBEMIEEIARGBEDM? QGLIxdBks, X, %R
WY, ) PR AR B X a7

4. BREBRA TROAY REERAS REBITHMTES? A4TTE?

5. REEWE, RHAETHLARBOTE? RN EREXETE, A& 4542

Z.EXHEANSHDE

we W )
* PRAME 10* Pet name—dictionary work
* f 2* Bingo: The English alphabet—game
t ¥R t From China Daily
[ Are you Prof Brown from England?
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B A 7R VL EH a surname (or family name)
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