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1999 FE T ¥4F, REFEMEBFEAFERFEBRHABE T 1]
VB —Teaching of ESL, BE/G X 7EVEHE B &Y 13 4~ /N [
¥, MEEETXENREHYEEEE5XR, HELESHCKH
FIRE, RRAREZEREEFENEE SERM LT AT HE
AR R

— . Teaching of ESL ¥ J W HAF 5 H A ALK

YE#% M2+ ESL (English as a Second Language, EAF) #
P ESL ##3iE, #H ESL #%K¥, Bk ESL REHFH
RE—FpE L iRFE, Teaching of ESL FEMES BiInAMELT
=4

—1o provide the opportunities to discuss theories of teaching ESL
and practical application of theories to classroom

——to provide the opportunities to develop a variety of strategies for
teaching ESL
to reflect on your own teaching and leaming beliefs and how they
impact your classroom practice

B REE, AL ESL BUBLL Y 74085 REREFLUT
— B A

——What are your maxims?

~———What is your idea of the ideal ESL classroom? How do your be-
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liefs of teaching and leaming impact that idea?

How would you use texts and authentic materials to teach En-
glish in your ESL classroom?
How do our own beliefs about teaching/leamning help us to create

an ESL classroom that support students from a variety of background, lan-
guages, leaming styles, levels of L1 and L2 proficiency, and school expe-
riences to leam English

H—HE, BRREEEEBFENGHELE 5 LRPER ESL #
SR EMA LI (RE) FBEERNBT, &, 0.

{ELT Joumal)

{Journal of Teacher Education)

{TESL Canada Journal)

{TESGL Quarterly)

{Journal of Curriculum Study)

{TESOL Journal}

{Bilingual)

{ Applied Linguistics)

{ ESL Teacher)

-, Teaghing of ESL & 30 # & Jfi 3% )|
A RS

(1) Theories of Teaching

ARG, AR . ARRBEN “=ABOR" B%E
H ESL BB ¥ S h i — K% & Fi, ESL #mLHESA
BEE. RESWEIDERARR, ERAMRENEERE,
% IMPEE (International Encyclopedia of Teaching and Teacher Ed-
ucation) H |, ESL BUMLAETREAE. REHE, SHER



KARERR REMIRE 5

B, EHSNE, FA-THRAEREEREER B CHEER
B, K ESLEUREIIR L, ARBRRESERES¥IN
T P B 18 B A AR D «
——Leaming —Teaching

motivated empathy

enjoyable interaction

realistic goal social responsibility

life process being a citizen

full of satisfaction competent

beyond personal - content commitment

meaningful renew knowledge

(2) Teaching Skills
Gower and Walters T 1983 £ B4 T ESL BUREH I #

TR ELIT 6 MBFHEE:

——presenling languages
controlled practice

—checking

eliciting dialogues and narratives

using dialogues and texts

—seiting up communication activities

(3) Communication Skills

EWAREB MY ESL BT Z R M REAMBRERNA
k-

——requesting, ordering and giving rules

—establishing attention

——(uestioning

—repeating and reporting what has been said

giving instructions
—giving and refusing permissions
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——warning and giving advice
DlRFAEERSEIHA:. XEHFUREMAAEHNE
ARHSRAIRN, EIME AR R e, i

WA 3T EAFEEREI 24, &0, ESL S0 a9 A
R—A#B\ANAE, R - ERAEE. Fril, SnsFEs
JLHFAFRMIRENAR. S, EHEITH HORERS M
# {101 Bright ldeas} (Claire Maria Ford 1997) Hi {English Teacher
Great Books — Activities Kit} (Gary Pobert Muschla 1994) %%

.
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(4) Subject Matter Knowledge

. Subject Matter Knowledge B 48 ESL # 2% 4 ¥ K #1258 |

RXHERMAXREES, TEEHE.
——phonetics

- —English syntax

—Second language acquisition
—curriculum and syllabus design
—discourse analysis
—sociolinguistics

—analysis of TESL methods
—testing and evaluation

LA AP 9 5, ESL UM B FURE ¥ A WIORHER,

A4, 4. ABC ¥R ZEMHBEFE, Fl. LREL
FXFEE IR -

attendance 10%

—participation in class discussions and in - class activities 20%
—mid - term 20%

——joumal entries 15%

—final project 35%

(5) Pedagogical Reasoning and Decision Making

Parker, W. C. T 1984 ££7E {Joumal of Fxperimental Education}
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~—Do the students understand this? Are my instmuctions clear and
understood?

—Do [ need to increase student in this activity?

—Is this too difficult for my students?

—Should I try teaching this in a different way?

—Is this taking too much time?

—Is this activity going as planned?

——How can { get students’ attention?

—Do students need more information?

——Do I need to improve the accuracy on this task?

—Is this relevant to the aims of the lesson?

—=Do students have the vocabulary they need in order to do this
task?

—Is this teaching students something that they really need to
know?

——Am | teaching too much rather than letting the leamers work it
out for themselves?

FEHAZRNEEEMEHERRE—HNELBZEMAS
BT 5 ()R -

——How you planned?

———What happened to that you did not plan for?

——How you handled this unplanned event?

——How your altemative worked?

——What would you have done differently?




