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Part | Building Good Sentences
Chapter Two Essential Qualities of Sentences
Section 2 Some Basic Qualities of Sentences

1. Sentence Clarity

Exercises for Pronoun Reference

Rewrite these sentences, correcting them for faulty pronoun

reference.

(1) Mr. Smith told Mr. Brown that Mr. Smith’s chickens
were in Mr, Brown’s garden.

Or Mr. Smith told Mr. Brown that Mr. Brown’s chickens
were in Mr. Smith’s garden.

(2) Rice is an important crop in China, and many of the Chi-
nese (people) have little else to eat.

(3) When we climbed up to the robin’s nest, the bird flew a-
way.

(4) European dairy cattle can adjust themselves to a wide
range of temperature, particularly if the adjustment changes gradu-
ally.

Or FEuropean dairy cattle can adjust themselves to a wide
range of temperature, particularly if the temperature changes gradu-
ally.

(5) Before you give the baby its bottle, shake the bottle well.

[ “Before you give the baby its bottle, shake the baby well. ” is



grammatically correct, and yet is nonsensical.

(6) You had your choice of tooth powder or tooth paste, and
you bought the tooth power without remembering that I don’t like to
use it,

Or You had your choice of tooth powder or tooth paste, and
you bought the tooth paste without remembering that I don’t like to
use it,

(7> A few pod diseases damage the beans if the diseases are left
to develop.

(8) If a dog should bite any man in that gang of ruffians, the
dog would die.

Or I a dog should bite any man in that gang of ruffians, the
man would die,

(9) Only at ninety-nine degrees did the vegetation begin to
wilt, and the fact was not surprising.

(10) When I saw the advertisement for an electric train in that
magazine, I bought the train immediately.

Or When I saw the advertisement for an electric train in that
magazine, I bought the toy immediately.

Or When I saw the advertisement for an electric train in that
magazine, I bought the magazine immediately.

(11) . If an upperclassman is displeased with something a fresh-
man does, the former is punished for it,

Or  If an upperclassman is displeased with something a fresh-
man does, the latter is punished for it.

(12) The farmers told his neighbor that his neighbor’s son had
stolen his apples and that the boy ought to be spanked.

(13) I had planned to become a lawyer, but I have lost my en-
thusiasm for becoming one,

Or 1 had planned to become a lawyer, but I have lost my en-
thusiasm for the plan,



(14> In Mongolia the people there don’t have many railroad
lines.

Or  In Mongolia there are not many railroad lines,

(15) My roommate taught me how to water ski and scuba

dive, and I have become very skilled at the sports.

Exercises for Consistency

1. Revise the sentences below to make them consistent in per-
son and number,

(1) If a person has just moved to the city, he (or she) has
trouble knowing where to go.

(2) When taxpayers do not file on time, they have to pay a
penalty.

Or When a taxpayer does not file on time, he (or she) has to
pay a penalty.

(3) Writers must know what they are writing about; other-
wise they cannot write.

(4) If a student misses too many classes, he (or she) may fail a
course,

(5) One should not judge other people’s actions unless one
knows the circumstances,

Or One should not judge other people’s actions unless he (or

she) knows the circumstances.

2. Revise the sentences below to make them consistent in tense

and mood.

(1) Soon after he joined the union, Lester appeared at a rally
and made a speech.
(2) First sand down any paint that is peeling; then paint the



bare wood with primer. [ This should be an imperative sentence. |

Or First you should sand down any paint that is peeling; then
you should paint the bare wood with primer,

(3) Rachel is walking down the street, and suddenly she
stops, as a shot rings out. [ This is a historical sentence; it expres-
ses vividness, |

Or Rachel was walking down the street, and suddenly she
stopped, as a shot rang out,

(4) Rudeness occurred when people did not see themselves as
others saw them,

Or Rudeness occurs when people do not see themselves as
others see them,

(5) To buy a tape deck, find out what features you need, and
decide what you want to pay. [ The phrase you should is crossed
out, ]

3. Make the sentences below consistent in subject and voice.

(1) They dug up some arrowheads, and found some pottery
that was almost undamaged,

(2) They started the game after they ran some practice drills.
[ better]

Or The game was started after some practice drills were run.
[OK]

(3) The roof was ripped off by the tornado, and it was deposi-
ted in a nearby lot,

(4) The senator began the debate when he introduced the new
bill,

(5) If you learn how to take good notes in class, you will a-

void much extra work.



4. Identify each faulty shift in the following paragraph as incon-
sistent in person, number, tense, mood, subject, voice, or form of

quotation. Revise the faulty sentences to eliminate the shifts.

One is always urged to conserve energy, and we try to do that.
However, saving energy requires making sacrifices. My children
like baths, not showers, so how can 1 tell them that they must keep
clean and then insist, “You must not use the bath?” They won’t stay
clean. 1 don’t mind a cool house, but it has to be kept warm when
you have the flu. Everyone enjoys a fire in the fireplace, but they
fail to realize how much heat from the furnace was released up the
chimney. Nonetheless, we have to learn to live with inconveniences
or be introduced to real hardship later on.

Revised

We are always urged to conserve energy, and we try to do
that. However, saving energy requires making sacrifices. My chil-
dren like baths, not showers, so how can I tell them that they must
keep clean and then insist they should not use the bath? They won't
stay clean. I don’t mind a cool house, but we have to keep the
house warm when we have the flu. Everyone enjoys a fire in the
fireplace, but he fails (or they fail) to realize how much heat from
the furnace is released up the chimney. Nonetheless, we have to
learn to live with inconveniences or be introduced to real hardship

later on.

Exercises for Completeness

Revise the sentences below so that they are complete, logical,

and clear. Some have more than one possible answer.

(1) Both of them not only believe energy conservation but (al-

so) work for energy conservation.
6



(2) The legal question raised by the prosecution was relevant
and was considered by the judge. [ The first was is a link verb,
whereas the second was is an auxiliary, and should not be left out. |

(3) Football interested Ralph more than his friends did.

Or Football interested Ralph more than it interested his
friends.

(4) His tip was larger than that of any other customer I ever
waited on.

(5) With an altitude of 6,288 feet, New Hampshire’s Mount
Washington is higher than any other mountain in New England.

(6) The dog is only a puppy; the cats are both ten years old.

(7) My chemistry text is more interesting to me than any oth-
er social science text is,

(8) He feared darkness and feared the drop in temperature
would trap the climbers on the mountain. [ The first fear means &
Mj; the second fear means 3.», so the second should not be omit-
ted, ]

(9) Inventors usually have an interest and a talent for solving

practical problems,
2. Sentence Unity

Exercises for Sentence Unity

Test the unity in the following sentences and improve each one

in the best way you can.

(1) The student was disobedient and was punished by the
teacher.
(2) Milton was one of a large family, and he was sent to Ox-
ford to study law.
(3) The games were very interesting, and I was greatly ab-
7



