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The Goal of Go for itl

The goal of Go for it! is to make language learning

motivating and successful through a step-by-step progression

that builds confidence and leads to open-ended activities where

students can actively relate learning to their personal lives.

David Nunan’s language research shows some of the challenges

English language students face (see below). &o for itl

provides the solutions.

Challenges

My students lack the confidence
and language needed to speak English
in class.

My students are bored and
unmotivated. I have trouble getting
them to pay attention in class.

My students often
don’t seem to remember
what we cover in class.

My students do well on homework
and written tests (grammar), but they
don’t communicate well orally.

Solutions

Go for it provides step-by-step
language support and clear models
for learners to follow.

The topics in Go for it relate to
students’ lives. Activities encourage
learners to contribute their own ideas
and feelings and to be active in class.

The learning goals of each unit are
explicit. Go for it helps students
to monitor their own learning.

Go for it encourages learning by
doing. Each unit provides numerous
activities that develop oral
communication.




The Complete Go for it Package

&o for Y is a five-level series from Beginning to Audio Cassette

High Intermediate level

Each level contains:
Students’ Book
® two step-by-step learning cycles per unit

¥ multiple opportunities for Pairwork and
Groupwork

i Self Checks that show students what they
have learned

# Three Review units
# twelve Reading units
Teachers’ Edition

# interleaved teacher’s notes and Workbook
answer keys

B step-by-step strategies that make section
preparation easier

® Teaching suggestions (Chinese)

B complete recordings of the Students’ Book
listening, review chants and vocabulary

Workbook

® additional practice of vocabulary, grammar,
functional language, and reading and writing

8 content expansion activities that link each
unit topic to academic subjects (such as social
studies, literature, science, and math)

Tests Package
® fifteen unit tests, as well as a final test

# audio cassettes with listenings for the tests



How to Teach with 6o for itl
W IR KFBHD

1. How does 60 for itl provide a step-by-step
approach to language learning?

Each unit in @0 for itl is divided into two parts:
Section A and B.

Section A

Section A opens with a picture presenting the new
function in a real-world setting. This picture
introduces key vocabulary for students to use while
practicing the new language. Since all key words are
portrayed in pictures, students can understand them
immediately without explanation or translation. The
new expressions are presented in speech bubbles
above the characters’ heads, making it easy for
students to understand and practice the new
language.

Section A continues with several step-by-step practice
activities. Students complete various exercises singly,
in pairs, and in groups. Each activity focuses on the
target language in an easily understandable way.

At the bottom of the second page, there is always a
grammar focus box. This chart provides students
with a clear visual summary of how the grammar
point works. The third page ends with an interactive
exercise. This end-oflesson activity takes the form of
a game or other whole-class activity which allows
students to use the new language in a collaborative
way.

Section B

Section B introduces new vocabulary while recycling
the language presented in Section A. Activities in
Section B also help students integrate the new target
language with the language studied in earlier units.
This recycling reinforces previous language learning
while providing additional practice with newly
learned language.

Self Check Section
Section B ends with a self check section, which
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students can complete in class or as homework.
These activities help students review all key
vocabulary words as well as new grammar items.
Each unit ends with a cartoon using the target
language in an amusing or surprising way.

2. How can I use &0 for it to teach
mixed-level classes?

6o for itl helps you motivate and instruct the
more advanced students in your class and at the
same time provide necessary support for those who
speak little or no English.

Less fluent students benefit from the careful pacing
of instruction, which gives them plenty of time to
understand and practice each new item. All new
material in the student book is accompanied by
pictures, giving students an easy way to learn new
vocabulary and a context in which to ask questions
about the language they are learning.

The accompanying audio cassette allows students to
hear the language spoken by native speakers. (You
can encourage less fluent students to replay the
cassette singly or in groups outside of class. They
may wish to repeat sentences and dialogues several
times in order to gain confidence with the new
language.) In addition, the Teacher’s Book contains
language notes and pronunciation notes which may
be useful when working with less advanced
students.

Pairwork and Groupwork provide benefits for both
more fluent and less fluent students. In mixed-level
pairs or groups, the more advanced learners help the
less advanced learners while at the same time getting
a valuable review of their own. In same-level pairs
and groups, the less advanced students complete the
activities and practice the language at their own
pace, asking each other (and you) questions as
needed.

At the same time, the more advanced students can
move ahead as quickly as they wish. Some may wish
to challenge each other with new vocabulary and
create original dialogues using key grammar and
vocabulary items. Each Section in the Teacher’s
Book contains several optional activities. You may
wish to assign some of these to more fluent students,
while working with the less fluent group who need
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more attention.

3. How do I teach the four skills?

In &0 for itl the teaching of listening and reading
is integrated with the teaching of speaking and
writing. By simply teaching the pages in order and
following the instructions given, you will be able to
provide sound instruction in all four skills. The
Teacher’s Book also gives specific suggestions for
introducing and practicing each skill area.

Here is a brief overview of how the four skills are
integrated in &0 for it

All dialogues are recorded and each section opens
with an activity in which students look at the picture
as they listen to a recording. Then students identify
objects mentioned on the tape, tell who's talking,

tell who is being talked about or write in missing
words. '

Listening activities are followed by guided oral
practice with the target language. Students repeat
lines of a dialogue and rehearse the dialogues in
pairs. They move on to a listening activity in which
they are asked to recognize key vocabulary words
as they hear them spoken. Throughout the
sections, students start out with simple tasks such
as reading lists of words and writing in one-word
answers. As the section progresses, they move on
to more complex tasks, including reading short
dialogues and writing simple sentences. The
sections are constructed in such a way that each
skill practice supports the learning of the other
skills.

4. How do I do Pairwork and Groupwork with
60 for itl

Many exercises in @0 for itl are designed so that
students can work in pairs. By having students
talk to each other, you increase the amount of time
students are actually using the new language. This
helps pre-vent boredom and provides a lot of
practice in a short amount of time.

You may assign students partners or allow them to
choose their own. Student pairs may be seated
side-by-side or across from each other. Before
beginning a paired activity, be sure everyone
understands the meaning of the vocabulary words
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and knows exactly how to proceed. If anyone is
unsure, you can explain new words and present a
sample exchange between yourself and a student.

As the pairs work, move around the classroom
checking their progress and offering assistance as
needed. Later you may wish to have some pairs
perform their conversations for the whole class.
This provides further oral practice as well as an
opportunity for other students to ask questions
about specific language points, if they wish.

Sometimes students are also asked to work in small
groups. This allows them to talk more informally and
it also fosters a sense of cooperation in the
classroom. The easiest way to form groups is to have
students who are sitting near each other pull their
chairs together. However, to ensure that the groups
are not always the same, you may wish to group
students based on when their birthdays are, what
letter their first names start with or what color
clothes they are wearing. As with Pairwork, be sure
everyone understands the new vocabulary and
check to be sure that all students understand how to
complete the activity.

Once the students are in groups, help them choose a
group reporter to report back to the class, if
necessary. You may also wish to assign a group
leader whose job is to keep everyone involved in the
task at hand. Be sure to set a time limit on the
activity. It is also a good idea to give students a
warning a minute or two before the time is up.

In large classes, you may wish to have groups report
back to each other (or perform conversations for
each other) instead of having them talk to the whole
class. Afterward, you can conduct a summary review
by inviting group leaders to tell the answers their
group arrived at or by having several members of
each group perform a conversation for the whole
class.

5. How does 60 for itl strike a balance
between fluency and accuracy?

In 6o for itl the first few exercises in each unit
emphasize accuracy, while later activities help move
students toward greater fluency. In section A, for
cxamplc, the focus is always on the presentation of a
new function and a related group of vocabulary
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words. It is important that students learn the meaning
and pronunciation of all the new words and also gain
a clear understanding of the new language right from
the start.

'To accomplish this, most Section A activities have only
one correct answer. For example, students are asked to
repeat words and sentences and to match, number, and
circle the answers to questions. Dialogues are carefully
constructed so that students will have no difficulty
performing them correctly the first time through. The
more open-ended activities at the end of SectionA can
be successfully completed once students are confident
using the target language. This step-by-step progression
allows students to build accuracy and gain confidence
with the new language.

Section B features Pairwork and Groupwork
activities in which students have a chance to use
the new language to talk with others in the class

and to participate in more open-ended exchanges.

It is important that students not only learn the
target language but also learn to use the target
language. The knowledge they have gained and
the accuracy they have developed will be of no
use unless they can employ it when speaking and
writing.

Therefore, students are asked to play games, write
letters, discuss their families, and complete other
open-ended activities that involve the target
language. As they do this, the teacher does far less
correction and, instead, supports students as they
communicate freely with each other. Section B also
helps students integrate the new material with what
they have studied in previous lessons. This com
bining of knowledge helps them make better use of

both the previously-learned items and the new items.

6. How can I get students to use more English
in class?
One of the best ways to increase the use of English in
class is to teach the class entirely in English. Starting
to use such simple statements as, Open your books,
please and Let’s begin at the top of page 5 helps
students gain confidence in the new language. You
can give explanations, ask questions, and require that
all responses be made in English. By taking the lead in
using only English, you provide a model for students
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to follow.

Besides providing useful language practice, using only
English reinforces the idea that the English language
can do all the things that the native language can. It
shows that English is a practical language and not all
that difficult. The &0 for itl Teacher’s Book even
provides sentences in italics for you to use in class.
You can read these sentences directly from the book
or say the same thing in your own words.

If all the students speak the same language, you
may need to remind them often to use only
English in your classroom. Make this as easy as
possible for them by asking clear, simple
questions, modeling responses when necessary,
and paraphrasing students’ statements or questions
in simple English and having them repeat. From
time to time it may be more efficient to use the
native language to set up an activity or give a
grammar explanation, but as much classroom
interaction as possible should be in English.

60 for itl helps students learn English without
using the native language in class.

* New vocabulary is introduced a few words a
time. These words are accompanied by pictures
which facilitate understanding.

* The target language is presented in a simple
format and is followed by a step-by-step
progression of exercises that help students
learn how to use the structure.

» The target language is recycled throughout the
unit and again in later units to promote student
mastery.

* The language notes and pronunciation notes in
the Teacher’s Book highlight key points in each
lesson. Teachers can use these simple English
language explanations to help support student
learning.

7. How can I make best use of the workbook
and the independent activities outlined in
the Teacher’s Edition?

The workbook provides reinforcement of the
functions, structures, and vocabulary in the student
book. Workbook material can be assigned for
homework or used in class during a quiet study
period. You can assign specific exercise numbers in
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the workbook after each class, or you can wait and
assign an entire workbook unit when the class has
finished studying that unit.

Some teachers ask students to exchange workbooks
and correct each other’s work as they go over the
answers together in class. Others prefer students to
correct their own work in class. Either method gives
the teacher a chance to monitor student progress
while giving students a chance to ask questions as
necessary.

Another option is for teachers to collect the
workbooks and correct the exercises themselves.
The teacher can also write notes to the student as
corrections are made. If possible, he or she
should also arrange to meet individually with
students whose work shows a need for extra help
in a particular area.

Other independent activities are suggested in the
Teacher’s Book. Optional activities appear throughout
each section and follow-up activities appear at the end
of each section. Some of these exercises can be
assigned to individuals and groups of students for
completion in class (while you work with another
group of students) or for use outside of class. Some
activities lead students to write, draw or say something,
which is then presented to and discussed with the rest
of the class.

8. How can I help my students take
responsibility for their own learning?

Each unit ends with a Self Check page. The first part
of this page provides a comprehensive review of all
key vocabulary presented in the unit. Students
check off the words they already know and find out
the meanings of any they are not sure of. Then they
are encouraged to record any other words they have
learned in their own notebook. This provides them
with a personalized dictionary of vocabulary words
they know how to use.

The Self Check also provides a review of the key
functions from the unit. This independent work
helps students take responsibility for their own
learning. It also motivates them by pointing out
exactly what they have learned.
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the needs of their students. Ample time should be L 1,'27(7*/'\*?3"3}5‘:@ , ((‘%f Bir) RBERELE
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expanded to 120 hours, using the entire program of

Students’ Book, Work-book, and Tests.



2 © 6 &8 %8P OT SO ECES S S OSS OO EOOOOSNS

The Goal of = " ¥

The Complete fogy o 11 Package

How to Teach with =

Unit 1
Reading
Unit 2
Reading
Unit 3

Reading
Unit 4

Reading
Unit 5

How do you study for a test?

How do we deal with our problems?
1 used to be afraid of the dark.

He used to cause a lot of trouble.
Teenagers should be allowed to
choose their own clothes.

Should | be allowed to make my own
decisions?

What would you do?

What would you do if ...?

it must belong to Carla.

Review of units 1-5

Unit 6
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Unit 7
Reading
Unit 8
Reading
Unit 9
Reading

Unit 10

1 like music that | can dance to.

i only eat food that tastes good.
Where would you like to visit?

I‘d love to sail across the Pacific.
1’1 help clean up the city parks.

Il send you a photo of lucky.
When was it invented?

Do you know when basketball was
invented?

By the time | got outside, the bus had
already left.

Review of units 6-10

Unit 11
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Unit 13
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Unit 14
Reading

Unit 15

Could you please tell me where the
restrooms are?

Could you please lend me your pen?
You‘re supposed to shake hands.
You‘re supposed to write quickly.
Rainy days make me sad.

Receiving money makes me
uncomfortable.

Have you packed yet?

He's already visited the place where
his ancestors lived.

We're trying to save the manatees!

Review of units 11-15
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