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If you are going to get anything out of this book, | hope it's not a certain design
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look or a definite kind of process, but the spirit of learning, trying, experiencing, and appreciating
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Note: Reference imagery for certain projects
in this book are from the web and printed

materials.

Reference book for Senior Project: Nancy
Zeng Berliner, Chinese Folk Art: the Small
Skills of Carving Insects New York Graphic
Society, 1989.

Except in section “Everyone is Different”,
where images have been provided by
classmates, all other imagery are original
works or photographs of the author.

Please excuse the unprofessional transla-
tions throughout the book.

This book is dedicated to my grandfather Sun Xiaofeng who passed away 7 months before | entered college.
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| am deeply affected by professor Doug Wadden's method of teaching
and his perspective on design practice by no doubt. He has given me
fots of help during the developmental stage of this book. My prejudice
towards design at the time and my lack of professional knowledge
have disappointed him numerous times by quite a degree, but he
never lost faith in me. | am thrilled to be able to feature his preface in

this book.

Effective design is an increasingly important component of industry
and society and there are many different educational approaches to
prepare students for the challenges ahead. These approaches can
differ greatly based on the ambitions of the students, the resources at
the type of institution they attend and the experiences and intentions of
the faculty who educate them. Even between similar institutions, differ-
ences can reflect historical or philosophical definitions, aesthetic or
stylistic interests, resource advantages or limitations that are impacted
by circumstances such as an urban or rural location and naturally these

differences can also be compounded by personality and culture.

Here at the University of Washington, we begin by emphasizing the
benefits of a broad liberal arts foundation, the kind provided by a
leading research university such as ours located in a major American
gateway city. Faculty and students have and make choices by the nature
of the institution they choose to teach in and attend. For our faculty
and students in Seattle this means focusing our efforts on the communi-
cation of ideas, on subject research, visual innovation, information
design, organizational systems, typography, interactive design, visual
experimentation and the study of design history. The broad foundation |
mentioned is accompanied by a rigorous and ambitious curriculum that
challenges our students and positions them to enter the profession
and society with the varied and evolving skills required of thoughtful

designers and global citizens.
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[t was very interesting when Lesley outlined her intentions to do a book
on her educational experiences at the University of Washington because
she wanted to share the particular experience of faculty critiques of her
work and that of her classmates. As we discussed her proposal and later
reviewed her layouts, it was an opportunity to reaffirm the values of our
program and to ask ourselves some questions. Why do we teach and
work the way we do, how does it differ across schools and cultures and

what does it say about American society and education?

To begin with, roughly half of all courses taken at our university are in
the chosen major, the remaining credits are distributed throughout the
natural sciences, social sciences, humanities, language and writing
courses and few students complete their degree in less than five years.
After taking the typical basic visual courses during their first two years,
approximately 180 students enter the design program as declared
majors where they take two lecture and studio courses that introduce
them to the discipline and the faculty's expectations. Over the next six
months they produce a body of work that allows the faculty to evaluate
them and select an entering class of 20 students who travel together for

the remainder of the three-year curriculum.

This difficult and imperfect process nevertheless develops a sense of
purpose, cohesion and discipline that lasts throughout their time at the
university. What then follows is a connected series of fourteen courses
in design, two per academic quarter, that mix print, digital, abstract,
experimental, environmental, analytical and expressive probiems with
an ever changing array of subjects, contexts and conditions through which
to engage the students and the faculty. It can also engage visiting
faculty or teams of students in the mutual pursuit of ideas and solutions
that range across many subjects and that affect different users from all
sectors of society. End products can be books, annual reports, posters,

packages, exhibits, websites, sign systems, maps, case studies....
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virtually anything that communicates regardless of technology. The
student completes their program of study by developing a senior project
that reflects their own interests and that of the department and exhibits

the results in a public presentation as a form of graduation requirement.

Central to most American design curriculums, and especially to this
publication, is the group design critique where faculty and students come
together for three hours twice a week over the course of ten weeks to
evaluate and discuss the strengths and weaknesses of each student’s
work. Starting with project briefs that outline the expectations of the
instructor, the student work evolves from rough sketches and inter-
mediate prototypes to more detailed and refined designs and finally to
highly resolved solutions. At each stage of development the exchange
of opinions from all in attendance is where the real learning process
takes place. Often supported by recommended readings and always
by student research, each project is a series of presentations that allow
for the critical analysis of intention, composition, content, originality
and creativity. Sometimes the design courses are a series of three week
long investigations while at other times they are one complex ten week

long project with numerous parts and purposes.

This differs from the classic studio art approach in both method and
intention and reflects the long evolving differences between design and
craft, leaving behind both commercial art and formal art academy
instruction. Design is not just about appearances or process and
techniques, nor is it just about serving self expression or technology, but
is truly about active participation in the production of visual culture
through thoughtful solutions to communication problems. This effort can
be for businesses, government agencies, institutions, publishers, retailers,
manufacturers, children or the elderly and most importantly, it should
reflect the values of a university in that it stresses a seriousness of

purpose with a depth of thinking and graphic sophistication. We stress
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diversity of approach in that each student is encouraged to pursue unique
solutions using as many methods of expression as is appropriate whether
the solution is photographic, hand drawn, typographic, monochromatic,
abstract or some combination that emphasizes images, words,

functionality, inspiration, memorability, persuasion or humor.

How is it possible? It is possible simply by emphasizing broad ideas and
visual creativity rather than skill acquisition, stressing thinking rather
than making. This is because we have no idea where students will travel
in their careers, so our efforts must be directed at core design issues and

values that we feel will serve them well in the future.

I am particularly delighted to be able to introduce you to our curriculum,
to Lesley's work and that of her classmates, since she was an especially
dedicated and committed student who brought her intelligence, sincerity

and culture to our community.

| hope you enjoy her efforts and gain some measure of insight into this
difficult design process we all embrace, as educators, students and

practitioners.

Doug Wadden
Professor and Chair of Design, University of Washington

Seattle, USA, February 16, 2004
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