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INTRODUCTION

NorthStar is an innovative four-level, integrated
skills series for learners of English as a Second
or Foreign Language. The series is divided into
two strands: listening/speaking and
reading/writing. There are four books in each
strand, taking students from the Basic to the
Advanced level. The two books at each level
explore different aspects of the same contempo-
rary themes, which allows for reinforcement of
both vocabulary and grammarical structures.
Fach strand and each book can also function
independently as a skills course built on high-
interest thematic content.

NorthStar is designed to work alongside
Addison Wesley Longman’s Focus on Grammar
series, and students are referred directly to
Focus on Grammar for further practice and
derailed grammatical explanations.

NorthStar is written for students with acade-
mic as well as personal language goals, for
those who want to learn English while explor-
ing enjoyable, intellectually challenging themes.

NORTHSTAR'S PURPOSE

The NorthStar series grows out of our experi-
ence as teachers and curriculum designers,
current research in second-language acquisition

and pedagogy, as well as our beliefs about
language teaching. It is based on five principles.

Principle One: In language learning, making
meaning is all-important. The more profoundly
students are stimulated intellectually and
emotionally by what goes on n class, the more
language they will use and retain. One way
that classroom teachers can engage students in
making meaning is by organizing language
study thematically.

We have tried to identify themes that are up-
to-date, sophisticated, and varied in tone—
some lighter, some more serious—on ideas and
issues of wide concern. The forty themes in
NorthStar provide stimulating topics for the
readings and the listening selections, including
why people like dangerous sports, the effect of
food on mood, an Olympic swimmer's fight
against AIDS, experimental punishments for
juvenile offenders, people’s relationships with
their cars, philanthropy, emotional intelligence,
privacy in the workplace, and the influence of
arts education on brain development.

Each corresponding unit of the integrated
skills books explores two distinct topics
related to a single theme as the chart below
illustrates.

Theme Listening/Speaking Topic Reading/Writing Topic
Insects Offbear professor fails at Extract adapted

breeding pests, then reflects Kafka's “The

On experience Metamorphosis™
Personality Shyness, a personal and Definition

cultural view of, criteria

for, success
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Principle Two: Second-language learners,
particularly adults, need and want to learn both
the form and content of the language. To
accomplish this, it is useful to integrate
language skills with the study of grammar,
vocabulary, and culture,

In NorthStar, we have integrated the skills in
two strands: listening/speaking and reading/
writing. Further, each thematic unit integrates
the study of a grammatical point with related
vocabulary and cultural information. When
skills are integrated, language use inside of the
classroom more closely mimics language use
outside of the classroom. This motivates
students. At the same time, the focus can shift
back and forth from what is said to how it is
said to the relationship between the two.
Students are apt to use more of their senses,
more of themselves. What goes on in the class-
room can alse appeal to a greater variety of
learning styles. Gradually, the integrated-skills
approach narrows the gap between the ideas
and feelings students want to express in speak-
ing and writing and their present level of
English proficiency.

The link berween the listening/speaking and
reading/writing strands is close enough to allow
students to explore the themes and review
grammar and reinforce vocabulary, yet it is
distinct enough to sustain their interest. Also,
language levels and grammar points in
NorthStar are keyved to Addison Wesley
Longman’s Focus on Grammar series.

Principle Three: Both teachers and students
need to be active learners. Teachers must
encourage students to go beyond whatever level
they have reached.

With this principle in mind, we have tried to
make the exercises creanive, active, and varied.
Several activities call for considered opinion and
critical thinking. Also, the exercises offer
students many opportunities for individual
reflection, pair- and small-group learning, as
well as out-of-class assignments for review and
research. An answer key is printed on perfo-

rated pages in the back of each book so the
teacher or students can remove it. A teacher’s
manual, which accompanies each book, features
ideas and tips for railoring the material to indi-
vidual groups of students, planning the lessons,
managing the class, and assessing students’
Progress.

Principle Four: Feedback is essential for
language learners and teachers. If students are
to become better able to express themselves in
English, they need a response to both what they
are expressing and how they are expressing it.

NorthStar's exercises offer multiple opportu-
nities for oral and wrirten feedback from fellow
students and from the teacher. A number of
open-ended opinion and inference exercises
invite students to share and discuss their
answers, In Information Gap, Fieldwork, and
Presentation activities, students must present
and solicit information and opinions from their
peers as well as members of their communities.
Throughout these activiries, teachers may offer
feedback on the form and content of students’
language, sometimes on the spot and sometimes
via audio/video recordings or notes.

Principle Five: The quality of relationships
among the students and between the students
and teacher is important, particularly in a
language class where students are asked to
express themselves on issues and ideas.

The information and activities in NorthStar
promote genuine interaction, acceptance of
differences, and authentic communication. By
building skills and exploring ideas, the exercises
help students participate in discussions and
write essays of an increasingly more complex
and sophisticated nature.

DESIGN OF THE UNITS

For clarity and ease of use, the listening/speak-
ing and reading/writing strands follow the same
unit outline given below. Each unit contains
from 5 to 8 hours of classroom material.
Teachers can customize the units by assigning



some exercises for homework and/or skipping
others. Exercises in sections 1—4 are essential
for comprehension of the topic, while teachers
may want to select among the activities in
sections 5-7.

1.

Approaching the Topic

A warm-up, these activities introduce
students to the general context for listening
or reading and get them personally
connected to the topic. Typically, students
might react to a visual image, describe a
personal experience, or give an opinion
orally or in writing.

Preparing to Listen/Preparing to Read

In this section, students are introduced to
information and language to help them
comprehend the specific CD or text they will
study. They might read and react to

a paragraph framing the topic, prioritize
factors, or take a general-knowledge quiz
and share information. In the vocabulary
section, students work with words and
expressions selected to help them with
comprehension.

Listening One/Reading One

This sequence of four exercises guides
students to listen or read with understanding
and enjoyment by practicing the skills of

(a) prediction, (b) comprehension of main
ideas, (c) comprehension of details, and

{d) inference. In activinies of increasing detail
and complexity, students learn to grasp and
interpret meaning. The sequence culminates
in an inference exercise that gets students to
listen and read berween the lines.

. Listening Two/Reading Two

Here students work with a CD or text that
builds on ideas from the first listening/read-
ing. This second CD or text contrasts with

the first in viewpoint, genre, and/or rone.

INTII{!-DI.IET‘II}N—"

Activities ask students to explicitly relate the
two pieces, consider consequences, distin-
guish and express. points of view. In these
exercises, students can attain a deeper under-
standing of the topic.

Reviewing Language

These exercises help students explore, review,
and play with language from both of the
selections. Using the thematic context,
students focus on language: pronunciation,
waord forms, prefixes and suffixes, word
domains, idiomatic expressions, analogies.
The listening/speaking strand stresses oral
exercises, while the reading/writing strand
focuses on written responses.

Skills for Expression

Here students practice related grammar
points across the theme in both topics.

The grammar is practiced orally in the listen-
ing/speaking strand, and in writing in the
reading/writing strand, For additional prac-
tice, teachers can turn to Addison Wesley
Longman’s Focus on Grammar, to which
NorthStar is keyed by level and grammar
points. In the Style section, students practice
functions (listening/speaking) or rhetorical
styles (reading/writing) that prepare them to
express ideas on a higher level. Within each
unit, students are led from controlled to freer
practice of productive skills.

On Your Own

These activities ask students to apply the
content, language, grammar, and style they
have practiced in the unit. The exercises elicit
a higher level of speaking or writing than
students were capable of at the start of the
unit. Speaking topics include role plays,
surveys, presentations and experiments.
Writing topics include paragraphs, letters,
summaries and academic essays.
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In Fieldwork, the second part of On Your
Own, students go outside of the classroom,
using their knowledge and skills to gather dara
from personal interviews, library research,
and telephone or Internet research. They report
and reflect on the data in oral or written
presentations to the class.

AN INVITATION

We think of a good textbook as a musical score
or a movie script: It tells you the moves and
roughly how quickly and in what sequence to
make them. But until you and your students
bring it to life, a book is silent and static, a
mere possibility. We hope that NorthStar
orients, guides, and interests you as teachers.

It is our hope that the NorthStar series stim-
ulates your students’ thinking, which in turn
stimulates their language learning, and that
they will have many opportunities to reflect on
the viewpoints of journalists, commentators,
researchers, other students, and people in the
community. Further, we hope that NorthStar
guides them to develop their own viewpoint on
the many and varied themes encompassed by
this series.

We welcome your comments and questions.
Please send them to us at the publisher:

Frances Boyd and Carol Numrich, Editors
NorthStar

Addison Wesley Longman

10 Bank Street

White Plains, NY 10606-1951

or, by e-mail at:

awlelt@awl.com
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A. PREDICTING

| si—— |

Look at the title of this unit and the photo of Mickey Mantle when he was
elected to the Baseball Hall of Fame in 1974. What do you think “My
Time in a Bottle” refers to? Write some notes about what you expect to
read in this unit. Talk about your notes with a partner, and discuss what
you already know about Mickey Mantle.




UNIT1 ®

- B. SHARING INFORMATION

Mickey Mantle credited his skill as a baseball player to the influence

of one person. Think of all the people who have influenced your
development as a person. What did they contribute to your personality?
Was their influence always positive? How old were you when their
influence was felt? Fill in the following chart. Then share your answers
with a small group.

WHO INFLUENCED YOU? HOW DID THIS PERSON

INFLUENCE YOU?

HOW OLD
WERE YOU?

Family member

Friend

Teacher or religious leader

National celebrity (athlete,
politician, movie star, performer)

Other
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i A. BACKGROUND

Read this information and do the exercise that follows.

Mickey Mantle was one of the greatest baseball players of all time. He
played for the New York Yankees in their years of glory. From the time
Mantle began to play in 1951 to his last year in 1968, baseball was the
most popular game in the United States. For many people, Mantle
symbolized the hope, prosperity, and confidence of America at that time.

Mantle was a fast and powerful player, a “switch-hitter” who could
bat both right-handed and left-handed. He won game after game, one
World Series championship after another, for his team. He was a wonder-
ful athlete, but this alone cannot explain America’s fascination with him.

Perhaps it was because he was a handsome, red-haired country boy,
the son of a poor miner from Oklahoma. His career, from the lead mines
of the West to the heights of success and fame, was a fairy-tale version of
the American dream. Or perhaps it was because America always loves a
“natural”: a person who wins without seeming to try, whose talent
appears to come from an inner grace. That was Mickey Mantle.

But like many celebrities, Mickey Mantle had a private life that was
full of problems. He played without complaint despite constant pain
from injuries. He lived to fulfill his father’s dreams and drank to forget
his father’s early death. Alcohol was part of his friendships, his family
life, his retirement distractions.

It was alcoholism that finally destroyed his body. It gave him cirrhosis
of the liver and accelerated the advance of liver cancer. Even when
Mickey Mantle had turned away from his old life and warned young
people not to follow his example, the destructive process could not be
stopped. Despite a liver transplant operation that had all those who loved
and admired him hoping for a recovery, Mickey Mantle died of cancer at
the age of sixty-three.



