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n INTRODUCTION

Principle Two: Second-language learners,
particularly adults, need and want to learn both
the form and content of the language. To
accomplish this, it is useful to integrate
language skills with the study of grammar,
vocabulary, and culture.

In NorthStar, we have integrated the skills in
two strands: listening/speaking and reading/
writing. Further, each thematic unit integrates
the study of a grammatical point with related
vocabulary and cultural information. When
skills are integrated, language use inside of the
classroom more closely mimics language use
outside of the classroom. This motivates
students. At the same time, the focus can shift
back and forth from what is said to how it is
said to the relationship between the two.
Students are apt to use more of their senses,
more of themselves. What goes on in the class-
room can also appeal to a greater variety of
learning styles. Gradually, the integrated-skills
approach narrows the gap between the ideas
and feelings students want to express in speak-
ing and writing and their present level of
English proficiency.

The link between the listening/speaking and
reading/writing strands is close enough to allow
students to explore the themes and review
grammar and reinforce vocabulary, yet it is
distinct enough to sustain their interest. Also,
language levels and grammar points in
NorthStar are keyed to Addison Wesley
Longman’s Focus on Grammar series.

Principle Three: Both teachers and students
need to be active learners. Teachers must
encourage students to go beyond whatever level
they have reached.

With this principle in mind, we have tried to
make the exercises creative, active, and varied.
Several activities call for considered opinion and
critical thinking. Also, the exercises offer
students many opportunities for individual
reflecrion, pair- and small-group learning, as
well as out-of-class assignments for review and
research. An answer key is printed on perfo-

rated pages in the back of each book so the
teacher or students can remove it. A teacher’s
manual, which accompanies each book, features
ideas and tips for tailoring the material to indi-
vidual groups of students, planning the lessons,
managing the class, and assessing students’
progress.

Principle Four: Feedback is essential for
language learners and teachers. If students are
to become better able to express themselves in
English, they need a response to both what they
are expressing and how they are expressing it.

NorthStar’s exercises offer multiple opportu-
nities for oral and written feedback from fellow
students and from the teacher. A number of
open-ended opinion and inference exercises
invite students to share and discuss their
answers. In Information Gap, Fieldwork, and
Presentation activities, students must present
and solicit information and opinions from their
peers as well as members of their communities.
Throughout these activities, teachers may offer
feedback on the form and content of students’
language, sometimes on the spot and sometimes
via audio/video recordings or notes,

Principle Five: The quality of relationships
among the students and between the students
and teacher is important, particularly in a
language class where students are asked to
express themselves on issues and ideas.

The information and activities in NorthStar
promote genuine interaction, acceptance of
differences, and authentic communication. By
building skills and exploring ideas, the exercises
help students participate in discussions and
write essays of an increasingly more complex
and sophisticated nature.

DESIGN OF THE UNITS

For clarity and ease of use, the listening/speak-
ing and reading/writing strands follow the same
unit outline given below. Each unit contains
from 5 to 8 hours of classroom material.
Teachers can customize the units by assigning



some exercises for homework and/or skipping
others. Exercises in sections 1—4 are essential
for comprehension of the topic, while teachers
may want to select among the activities in
sections 5-7.

1. Approaching the Topic
A warm-up, these activities introduce
students to the general context for listening
or reading and get them personally
connected to the topic. Typically, students
might react to a visual image, describe a
personal experience, or give an opinion
orally or in writing.

2. Preparing to Listen/Preparing to Read
In this section, students are introduced to
information and language to help them
comprehend the specific tape or text they
will study. They might read and react to
a paragraph framing the topic, prioritize
factors, or take a general-knowledge quiz
and share information. In the vocabulary
section, students work with words and
expressions selected to help them with
comprehension.

3. Listening One/Reading One
This sequence of four exercises guides

students to listen or read with understanding

and enjoyment by practicing the skills of
(a) prediction, (b) comprehension of main
ideas, (c) comprehension of details, and

(d) inference. In activities of increasing detail

and complexity, students learn to grasp and
interpret meaning. The sequence culminates
in an inference exercise that gets students to
listen and read between the lines.

4. Listening Two/Reading Two
Here students work with a tape or text that
builds on ideas from the first listening/read-
ing. This second tape or text contrasts with
the first in viewpoint, genre, and/or tone.

7.
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Activities ask students to explicitly relate the
two pieces, consider consequences, distin-
guish and express points of view. In these
exercises, students can attain a deeper under-
standing of the topic.

Reviewing Language

These exercises help students explore, review,
and play with language from both of the
selections. Using the thematic context,
students focus on language: pronunciation,
word forms, prefixes and suffixes, word
domains, idiomatic expressions, analogies.
The listening/speaking strand stresses oral
exercises, while the reading/writing strand
focuses on written responses.

Skills for Expression

Here students practice related grammar
points across the theme in both topics.

The grammar is practiced orally in the listen-
ing/speaking strand, and in writing in the
reading/writing strand. For additional prac-
tice, teachers can turn to Addison Wesley
Longman’s Focus on Grammar, to which
NorthStar is keyed by level and grammar
points. In the Style section, students practice
functions (listening/speaking) or rhetorical
styles (reading/writing) that prepare them to
express ideas on a higher level. Within each
unit, students are led from controlled to freer
practice of productive skills.

On Your Own

These activities ask students to apply the
content, language, grammar, and style they
have practiced in the unit. The exercises elicit
a higher level of speaking or writing than
students were capable of at the start of the
unit. Speaking topics include role plays,
surveys, presentations and experiments.
Writing topics include paragraphs, letters,
summaries, and academic essays.
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In Fieldwork, the second part of On Your
Own, students go outside of the classroom,
using their knowledge and skills to gather data
from personal interviews, library research,
and telephone or Internet research. They report
and reflect on the data in oral or written
presentations to the class.

AN INVITATION

We think of a good textbook as a musical score
or a movie script: It tells you the moves and
roughly how quickly and in what sequence to
make them. But until you and your students
bring it to life, a book is silent and static, a
mere possibility. We hope that NorthStar
orients, guides, and interests you as teachers.

It is our hope that the NorthStar series stim-
ulates your students’ thinking, which in turn
stimulates their language learning, and that
they will have many opportunities to reflect on
the viewpoints of journalists, commentators,
researchers, other students, and people in the
community, Further, we hope that NorthStar
guides them to develop their own viewpoint on
the many and varied themes encompassed by
this series.

We welcome your comments and questions.
Please send them to us at the publisher:

Frances Boyd and Carol Numrich, Editors
NorthStar

Addison Wesley Longman

10 Bank Street

White Plains, NY 10606-1951

or, by e-mail at:

awlelt@awl.com
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THE WORLD OF AD\’ERTISING

Now read the following magazine artéde on the subject of global adver-
tising. How many of the problems that your class discussed are found in

the article?

= dvertising All Over

the World

How can a rabbit be stronger than a foot-
ball hero? How can a rabbit be more
powerful than a big, strong man? In the
world of advertising, this is quite possible.
Consider the example of Jacko. This great
Australian football hero recently appeared
on TV and yelled ar the audience to buy
products. Jacko’s angry campaign worked
well in Australia, so Energizer batteries
invited him north to sell their product in
the United States. But Jacko’s yelling did
not convince the American audience to buy
batteries. So, good-bye, Jacko. Hello,
Energizer Bunny, the little toy rabbit that
has sold far more batteries than Jacko,

In the world of advertising, selling prod-
ucts is the most important goal. As compa-
nies are becoming more global, they are
looking for new ways to sell their products
all over the world. It is true that because of
global communication, the waorld is becom-
ing smaller today.

But it is also true that the problems of
global advertising—problems of language
and culrure—have become larger than ever.
For example, Braniff Airlines wanted to
advertise its fine leather seats. But when its
advertisement was translated from English
to Spanish, it told people that they could fly
naked! Another example of wrong transla-
tion is when Chevrolet tried to market the

Chevy Nova in Latin America. In English,
the word nova refers to a star. But in
Spanish, it means “doesn’t go.” Would you
buy a car with this name?

To avoid these problems of translation,
most advertising firms are now beginning to
write completely new ads. In writing new
ads, global advertisers must consider differ-
ent styles of communication in different
countries. In some cultures, the meaning of
an advertisement is usually found in the
exact words that are used to describe the
product and to explain why it is better than
the competition. This is true in such coun-
tries as the United States, Britain, and
Germany. But in other cultures, such as
Japan’s, the message depends more on situ-
ations and feelings than it does on words.
For this reason, the goal of many TV
commercials in Japan will be to show how
good people feel in a party or some other
social situation. The commercial will not
say that a product is better than others.
[nstead, its goal will be to create a positive
mood or feeling about the product.

Global advertisers must also consider
differences in laws and customs. For
instance, certain countries will not allow
TV commercials on Sunday, and others will
not allow TV commercials for children’s
products on any day of the week. In some
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parts of the world, it is forbidden to show
dogs on television or certain types of cloth-
ing, such as jeans. The global advertiser
who does not understand such laws and
customs will soon have problems.

Finally, there is the question of what to
advertise. People around the world have
different customs as well as different likes
and dislikes. So the best advertisement in
the world means nothing if the product is
not right for the market. Even though some
markets around the world are quite similar,
companies such as McDonald’s have found
that it is very important to sell different
products in different parts of the world. So
when you go to a McDonald’s in Hawaii,

. B. READING FOR MAIN IDEAS

you’l] find Chinese noodles on the menu. If
you stop for a hamburger in Germany, you
can order a beer with your meal. In
Malaysia, you can try a milk shake that is
flavored with a fruit that most people in
other countries have never tasted.

All of these products must be sold with
the right kind of message. It has never been
an easy job for global advertisers to create
this message. But no matter how difficult
this job may be, it is very important for
global advertisers to do it well. In today’s
competitive world, most new products
quickly fail. Knowing how to advertise in
the global market can help companies win
the competition for success.

@ Look at the truef/false statements that you completed in Section 2A.
Decide whether or not to change them according to information that
yout learned from Reading One. If a statement is false, rewrite it to

make it true,

Example: To sell a product in a foreign country, a company must

transtate-its advertisement.

write a new

@ Write short answers to the following questions. Then compare your

answers with the class.

1. Who is Jacko? What does he show about international advertising?

2. What problem do advertisers have when they try to translate ads
directly from one language to another?

3. What must a global advertiser understand in order to avoid having prob-

lems?

4. Why should a company offer different products in different countries?
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THE WORLD OF ADYERTISING

C. READING FOR DETAILS
Complete the sentences below with the most appropriate word.

Make sure that the sentences are correct according to the information
that you bhave read.

1. A battery _____ changed its campaign from Jacko to the Energizer
Bunny.
a. firm c. market
b. goal d. translator
2. There are many problems with ____ | even with languages that are
similar, such as English and Spanish.
a. advertising c. translation
b. marketing d. competition
3. Different countries have different styles of , which involve
different uses of words and feelings.
a. writing c. adverrising
b. communicating d. competing
4. Some countries do not allow ads for children’s products.
a. newspaper c. magazine
b. TV d. radio
5. Drinking beer with a meal is an example of a
a. culture €. custom
b. style d. law
6. Many new products fail because there is a lot of in the world
today.
a. advertising €. communication
b. business d. competition
7. The Nova campaign failed in Latin America because of the of
the ads.
a. goal c. style
b. cost d. message

8. Ads that show a group of people sharing good feelings are often quite
successful in .
a, Germany c. Malaysia
b. Japan d. Britain



