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Preface

Our Global Village is an intermediate-level reader designed for students of English as a second
or foreign language. The book can also be used by native English-speakers enrolled in devel-
opmental and remedial reading programs offered by high schools, colleges, universities, and
other educational institutions. Its primary purpose is to aid students in acquiring English
through active participation in a variety of learning activities. A broader goal of the book is to
help students learn some formal aspects of English, increase their vocabulary knowledge, and
further develop their oral and written proficiency in English.

As its title indicates, this book has a strong cross-cultural focus. The authors have included
reading selections on a broad range of human interest themes and geographical regions of the
world. These readings, together with the learning activities, are intended to help students en-
joy improving their English-language skills and become more acquainted with their classmates
and the world community.
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Our Global Village contains fourteen chapters and seven vocabulary reviews. Each chapter is di-
vided into three sections: a reading selection, learning activities, and a chapter vocabulary.

Reading Selections. Thirteen reading selections in this book are adaptations of articles that
appeared in different English-language magazines; one reading selection is based on a coau-
thor’s personal experience. The authors chose these articles primarily for their high student in-
terest and for their wide range of geographic locations—from teaching infants to swim at chil-
dren’s centers in Russia and rescuing baby elephants in Kenya to a chat with the King of Tonga
and discovering extraterrestrial sightings in Mexico. As these examples indicate, the readings
consist of a collection of interesting slices of life from different regions of our interdependent
world community—our “global village.”

The primary function of these reading selections is the improvement of basic reading skills
through enjoyable reading material in English. A broader goal of the readings is to facilitate
students’ progress in reading English-language materials in their adapted form. Some complex
grammatical structures were replaced with shorter, simpler sentences, and some terms or ex-
pressions were either replaced with simpler ones or accompanied by a gloss note in the mar-
gin. Other lexical or topical items that required clarification are explained in footnotes.

The reading selections are sequenced in order of difficulty from the beginning of the book
to the end. Essentially, the sequence of the readings was based on their readability as meas-
ured by the following four instruments:

1. Flesch Reading Ease: Computes readability based on the average number of syllables
per word and the average number of words per sentence. Scores range from 0 (zero)
to 100. Standard writing averages approximately 60 to 70. The higher the score, the
greater the number of people who can easily understand the text.

2. Flesch-Kincaid Grade Level: Computes readability based on the average number of syl-
lables per word and the average number of words per sentence. The score in this case
indicates a grade-school level. For example, a score of 8.0 means that an eighth grader
would understand the document. Standard writing equates approximately to the sev-
enth-to-eighth-grade level.
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3. Coleman-Liau Grade Level: Uses word length in characters and sentence length to de-
termine a grade level.
4. Bormuth Grade Level: Uses word length in characters and sentence length in words to

determine a grade level.

The authors made additional modifications in the sequence of the readings, within a nar-
row readability range, according to seven themes: Children and Animals, Family Ties, Foreign
Travel, Home Entertainment, Human Life Sciences, Business Affairs, and The Future.

Learning Activities. The learning activities in Our Global Village provide many opportuni-
ties for students to improve their proficiency in reading and using English to express themselves
in conversation and in writing. The majority of the learning activities are open-ended—that is,
they do not require specific responses from students. In some of the activities a question mark
prompts students to give other appropriate answers apart from those provided. Answers to all
the close-ended activities appear in the Answer Key at the end of the book.

The kinds of learning activities vary considerably from chapter to chapter. They accom-
modate differences in learning strategies, topic interests, and depth of analysis. The activities
include reading comprehension, reading strategies, pronunciation, vocabulary building, gram-
mar practice, small-group discussions, writing tasks, and independent study projects.

Reading Comprehension. Reading comprehension exercises check a student’s under-
standing of the reading selections. Varied formats are used to evaluate how well students have
understood what they read and to help them develop efficient analytic skills. The formats in-
clude answering questions, true-false statements, multiple choice questions, compiling brief
lists, rank ordering events, matching columns of information, and completing charts.

Reading Strategies. Many learning activities in the book provide practice in extracting in-
formation from the reading selections. Students are directed to scan paragraphs for main ideas,
to infer meaning with the assistance of contextual clues, and to ofganize information into mean-
ingful chunks for easier recall by using charts, graphs, and tables. These kinds of activities de-
velop students’ confidence in reading unfamiliar materials in English by using some strategies
applied unconsciously in their first language. Such structured activities encourage students to
become more independent readers.

Pronunciation. Significant features of spoken English appear in several chapters. Pronunci-
ation exercises drill individual sounds, linking, and intonation patterns.

Vocabulary Building. These exercises appear in many different formats throughout the
book. For example, students use idiomatic and figurative language, analyze word families and
word sets, complete crossword puzzles, match associated words and phrases, and use syn-
onyms and antonyms.

Grammar Practice. Students complete varied exercises for understanding the functions of
different morphological elements and syntactic structures of English. These exercises are al-
ways presented in the context of a chapter’s theme. They include, for example, practice in us-
ing third person present tense -5, in completing regular and irregular past tense verb forms, in
using regular and irregular comparative adjectives, and in making comparisons.
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Small-Group Discussions. An abundant variety of activities invites students to share
their thoughts and feelings with their classmates in response to what they have read in the
reading selections. Most of these activities are cross-culturally oriented; that is, students com-
pare and contrast information based on their own social and cultural backgrounds. In this way
students develop a better understanding and appreciation of our world community as well as
a greater insight into ideas that differ from their own. Small-group activities include interviews,
role playing, free interaction through problem solving, surveys, group consensus activities, de-
bates, and various small-group projects.

writing Tasks. The book includes activities for expanding communication in writing. Students
are given specific writing tasks such as expressing opinions, narrating an event, and taking notes.
Students can subsequently incorporate the text produced into other pieces such as letters.

Independent Study Projects. These projects encourage students to investigate in depth
specific topics introduced in the reading selections and in some of the other learning activities.
Students are asked to report their findings either orally or in writing. By seeking, discovering,
and reporting information in this way, students not only improve their ability to communicate
effectively in English but also expand their knowledge of our world community and their own
unique place in it. :
Chapter Vocabularies. Every chapter ends with a list of content words and phrases that
appear in its reading selection. The vocabulary lists are divided into categories of nouns, ad-
jectives, verbs, adverbs, proper nouns, and expressions. Each word or expression is listed al-
phabetically within its respective category.

The vocabulary lists are a useful tool for students and their instructors. The lists provide
a reference for reviewing lexical items for testing. They also serve as a resource for grouping
words into thematic or functional categories (e.g., family, mother, father), for understanding and
using words appropriately (e.g., earth, land, ground), for studying morphological features (e.g.,
beautiful, wonderful, grateful), and for recognizing and using synonyms and antonyms. The au-
thors encourage instructors to experiment with these and other reading strategies for helping
their students become more proficient and independent learners of English.

The Vocabulary Reviews. The seven vocabulary reviews, one after every thematic unit,
contain activities for using common words and phrases that appear in the reading selections.
These reviews present five different kinds of activities. Word sets are exercises that help stu-
dents associate words in semantic categories. Reading for meaning activities are word re-
placement exercises that focus on a topic presented in one of the two readings on which a given
vocabulary review is based. Which do you prefer? activities provide students with opportu-
nities to express their likes, dislikes, and opinions about many topics. Getting to know you are
interview activities that encourage students to become better acquainted with their classmates.
Crossword puzzles are entertaining exercises based on word definitions.
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Swim First, Walk Later
hEFER BEEMH



Before babies walk, many of them learn how to swim at chil-
dren’s centers. There are centers for children in the United States, Japan,
Austria, Germany, England, and Russia. The slogan® in these centers
is “Swim first, walk later.”

Igor Charkovsky is a swimming instructor in Russia. He says that
teaching babies to swim is easy. “First, lower the baby to the water.
Wait for the moment when the baby begins to exhale.° Then gently sub-
merge® the baby into the water. Babies float up to the surface® easily. Teach
the infants® to hold their breath® for two seconds, then for a longer pe-
riod. Babies learn very fast.”

In Moscow many infants swim in pools at special polyclinics.°
They are stronger and healthier than babies who do not swim. Also,
they are happy, relaxed, and not afraid of water. These babies are happy
because they enjoy themselves so much in the swimming pool, instead
of crying in their cradles.® They are also very healthy; on the average,®
only eighteen out of one hundred baby swimmers get colds in the win-
ter. In contrast,® eighty-two out of one hundred nonswimmer babies
get bad colds.

Kolya, a two-year-old boy, is the oldest “water baby” at one poly-
clinic in Russia. Every morning, he does chin-ups°® on a bar. Then he
jogs® with his father. Kolya’s mother takes him to the swimming pool
every day. He climbs the steps to the diving board,® then cheerfully®

chin-ups diving board

important phrase

breathe out
put / top

babies / not breathe

health care centers

baby beds, cribs / more or

less

But

happily

Three
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dives® into the water. He dives into the water many times and swims  jumps
until he is tired. When Kolya comes out of the pool, his mother gives

him a good rubdown.® Then she wraps him in a large towel and he massage
rests. Nadya, his nine-month-old sister, also swims every day.

“The earlier you start training babies, the better,”® says Char- ‘it is good to teach babies
kovsky. “The more the babies exercise, the better they adapt to their early”
environment.”® And the more they swim, the stronger they become.®  surroundings / grow
Kolya is a good example of Charkovsky’s philosophy.® He is a strong, ideas
independent boy who uses-his hands and legs very well. “Swimming
is a wonderful exercise for everybody. It builds strong bodies and
sound® minds,” says Charkovsky. healthy

LEARNING ACTIVITIES
(CEFER%S)

A. Check your comprehension (#:# 7 # [ 3 % # £ £ )

1. Drawings 1 to 5 below represent paragraphs 1 to 5 in the reading. Select the drawing
(A, B, or C) that best represents the ideas in each paragraph.
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