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Part [ General Introduction

| Chapter One | What Is Good Writing

In the process of globalization, communication is becoming more and more important in
interrelation with people all round the world. Writing, as one of the most useful means of
communication, is generally considered to be one of the essential skills of college students’
survival weapons in the world to be explored. Therefore, writing well becomes one of the
most useful crafts that college students strive to develop because clear and good writing will
greatly, at least, improve their chances of getting desirable jobs and bright future. But
writing well is a painful process because writing requires not only precision but also time and
practice. In this book, we have tried our best to make the writing process as painless as pos-
sible in order that students with limited time and patience are able to master some advanced
writing strategies and to achieve proficiency in writing. For students who have already
learned some basic techniques to be proficient writers, we think it imperative to demon-
strate to them what good writing is in terms of communication purpose. Although criteria for
good writing may change over time, just like taste in food and dress, there always remain
common elements of it.

According to Elizabeth McMahan and Susan Day, who had referred to F. L. Lucas’ arti-
cle On the Fascination of Style, there are many attributes of effective writing such as hen-
esty, clarity, brevity, variety, good humor, good sense, vitality, and imagination. They are
for the professional writers. For our readers, however, it will suffice if we can fully explain
the first four essential ones because the mastery of the four essentials listed below can guar-
antee college students’ competence in writing.

Being honest: don’t try to fake your ideas;

Being clear. don’t puzzle your readers;

Being brief: don’t waste your readers’ time;

Seeking variety: vary sentence length, structure; work on liveliness.

As F. L. Lucas noted, clarity is the keynote, because the purpose of writing is to make
our writing easily intelligible to our readers. So we need to let our readers know at the out-
set what you are going to discuss and then discuss it. As Elizabeth and Susan pointed out, it
is generally considered ill-mannered to make our readers rack their brains trying to under-
stand us. ... So they recommend we make our writing clear; and if possible, also make it
graceful, make it persuasive, make it forceful. Only by doing this, they further note, can
we fulfill our duty as a writer, a skillful, proficient and thus qualified writer at that.

2



Another feature of good writing is forcefulness. As can be often found in newspapers,
magazines, and popular fiction, whose publications survive only through their appeal to a
mass audience, forceful writing is specific, direct, and active.

To conclude, we can state that the more force a writing exhibits, the better it is . Clar-
ity such as clear meaning, clear organization, clear structure and forcefulness involves
countless elements and aspects. In the chapters of this book, we have merely provided, on
the basis of our evaluation and application of numerous original writing textbooks in our
teaching practice, what we think useful and valuable, at least technically, for the improve-

ment and proficiency of our prospective readers.



Part ]| Building Good Sentences

[,, Chapter Two ] Essential Qualities of Sentences

[}

As a rule, the most skillfully developed and organized paragraph or essay can still be im-
proved. In order to perfect paragraphs, we need to revise each sentence to make it better—
more clear, more vivid, more concise, more interesting, more forceful. In the following we
come directly to the study of sentences, which Professor Bascom in his Philosophy of Rhet-
oric calls “the first complete organic product of thinking.” Do we see why the phrase “or-
ganic product of thinking” is used? In the lower groups of words, such as, phrases and clau-
ses, thinking is not complete enough to express a real thought. In order to be organic the
thought must make on the reader’s mind one complete focal impression.

The sentence is regarded by Professor Saintsbury to be the unit of style, because in
sentences human faculty can be exercised in all its forms. Does a person wish to show an
outburst of emotion? Use exclamatory sentence. Does he desire to show a smooth flow of
feeling? Use the long, periodic sentence. But in the ordinary way a sentence is said to be a
group of words capable of expressing a complete thought, whether a statement, command,
question, or exclamation.

As we all know, sentences may be classified either according to Grammar or according
to Rhetoric. According to Grammar, sentences may be classified in two ways:

* As to Meaning

s Declarative Sentence
a Interrogative Sentence
4 Imperative Sentence
a Exclamatory Sentence
¢ As to Form
a Simple Sentence
4 Complex Sentence
a Compound Sentence
According to Rhetoric, sentences are classified also in two ways:
+ As to the Arrangement of Sentences
4 Periodic Sentence
» Loose Sentence
& Balanced Sentence

¢ As to the Structure of Sentences



a The Simplest Form
s The Modified and Enlarged Form (Complex, Compound and Compound Complex
Forms)
a Elliptical Structure
» Pleonastic Structure
Note: In Pleonastic Sentence Structure, one of the main elements of the sentence is re-
peated either for the sake of clearness or for special distinction. In a sentence with many de-
tails, very often the real subject is obscured. Hence, in order to be clear, it is very desirable
that the subject be repeated in summarizing word. Take the following sentence for example ;
Joys and sorrows, friends and enemies, abundance and poverty— these are
the things that absorb human thoughts.
Here the word these is used to summarize all the words going before; it is called Pleo-
nasm, and is used for the sake of increasing clarity.
There is another pleonastic phenomenon that'some words like job, etc. require an em-
phatic repetition in such structures as demonstrated in the following sentence:
A teacher’s duty it is to impart knowledge and ed@cate students.

Section 1  The Uses of Sentences

Before we learn the rhetorical classification of sentences and their uses, we may here
summarily show the uses of sentences. With this as a start it is hoped that interest may be
maintained when we enter into the study of the type of sentences.

1. The Use of Simple Sentence

The Simple Sentence has only one clause to make the statement, so it is good for clear-
ness and directness. Wherever a statement of some weighty truth, or emphatic assertion, or
important definition is desired, Simple Sentence should be used.

2. The Use of Compound Sentence

The Compound Sentence consists of two or more statements of equal importance made
by independent clauses. Whenever we wish to show a contrast, an inference. or some alter-
native, it is best to use Compound Sentence.

3. The Use of Complex Sentence

The Complex Sentence consists of one Principal clause with one or more Subordinate
clauses. In expressing out thoughts we often need to show a certain idea is more important
than the rest. This can be best shown by the use of Complex Sentence, where the important
idea inevitably is expressed in the main clause. Thus the chief use of Complex Sentence is to
show the relative importance and to mark the precise relation of one idea to other ideas.

4. The Use of Compound-Complex Sentence

The Compound-Complex Sentence consists of two or more independent members, at
least one of which contains a dependent clause. This kind of sentence is good for a show of
eloquence. The orators or pleaders at the bar use this kind of sentence to move the people on

5



account of its long sweeping movement and cadence.

5. The Use of Periodic Sentence

The Periodic Sentence is one in which no complete thought can be got until the end is
reached. This kind of sentence is good for promoting suspense. By linking together all the
related parts of the sentence, it is good for producing unity of expression.

6. The Use of Loose Sentence

Loose Sentence is the opposite of Periodic Sentence. In this kind of sentence there is no
attempt to delay its parts by suspense. Subject, or predicate, or modifiers come in where
they naturally suggest themselves. In a Loose Sentence complete sense can be secured be-
fore the end. This kind of sentence is good for its informal ease and naturalness. In conver-
sation or entertaining story-books. Loose Sentences may be freely used to advantage.

7. The Use of Balanced Sentence

Balanced Sentence is one in which the parts of the sentence are paired and made to bal-
ance over against each other. This kind of sentence is good for making the expression point-
ed and easily remembered, for one part of the thought helps the other to make the meaning
stand out prominently. It is gf)od for making some point or important statement.

Section 2 Some Basic Qualities of Sentences

Since we are treating sentence as an organic unit, it naturally has some attributes to
distinguish its individuality. Sentence has even been said to be a composition on a small
scale. It has all the elements that the larger units of composition have. Its subject is equiva-
lent to the topic of a paragraph, or the title of a book. Its predicate is the same as the treat-
ment in the paragraph or the discussion of the book. Besides, the simple thought that the
sentence is composed of may contain several thoughts, all having complete grammatical con-
struction, yet so dependent on each other as to make up a larger unity. With such a gram-
matical organism, sentences naturally has its qualities. Such sentence qualities will be dealt
with under the following headings; Sentence Clarity, Sentence Unity, Sentence Coherence,
Sentence Emphasis, Sentence Euphony, and Sentence Strength.

1. Sentence Clarity

The general rule for the clarity of sentence is that the arrangement of words should be
such that the meaning cannot be misunderstood. This clarity in sentence is secured by cor-
rect diction and by accurate punctuation.

(1) Correct Diction

1) Position of Adverbs

Adverbs should be placed as near as possible to the words they modify, sometimes be-
fore and sometimes after as the case may be. Generally speaking, with the exception of the
word “enough,” an adverb that modifies an adjective or another adverb is placed before the
modified word. For example,

You have some very good books.



The work should not be done too fast.
He can talk exceedingly well.

When a verb is intransitive, an adverb or an adverbial phrase is usually placed after the
verb. For example,

He came hurriedly into the house.
The horse ran across the field .
~ 2) Position of Modifiers in General

All modifiers, whether words, phrases, or clauses, should be placed as near as possible
to the word or words they modify. For example,

He went to town , on horseback, driving a flock of sheep.

It is incorrect to say:

He went to town , driving a flock of sheep, on horseback .

3) Watching for Squinting Construction

Squinting construction refers to a sentence in which the adverb appears to modify two
different elements. For example,

Tell them tomorrow to begin the work.

Here the word fomorrow may modify the verb tell or it may modify the infinitive
phrase to begin the work. The construction is said to be squinting. Change of the position of
the adverb fomorrow will remedy it.

Tell them to begin the work tomorrow.

In addition, squinting modifiers should also be avoided. A squinting modifier is one that
may refer to either the preceding or the following word, leaving the reader uncertain about
which modification is intended. A modifier can modify only one grammatical element in a
sentence. It cannot serve two elements at once.

Squinting: The work that he hoped would satisfy him completely frustrated him .

Clear: The work that he hoped would completely satisfy him frustrated him .

Clear: The work that he hoped would satisfy him frustrated him completely .

The following are some further examples of this sort, unclear in meaning. Discuss them
with your classmates and try to locate the squinting modifiers.

The baseball team that wins championships most of the time has excellent
pitching.
I told my son when the game was over I would play with him.
A person who skis often gets cold .
The man who was bald totally refused to seek a remedy .
People who see psychologists occasionally will feel better.
4) Use of Pronouns
A pronoun should be placed where the antecedent can be easily identified. For example,
The oranges which we ate were put in a wooden box.

The effect of the pronoun will be lost if we say,



The oranges were put in a wooden box which we ate.

As we know, the most important point in using pronouns is the correct pronoun refer-
ence. In writing, we can use pronouns to good advantage. Such pronouns as ke, she, and
one provide you with greater flexibility of expression. Contrast the following sentences
without such pronouns with the sentences containing them:

A student can learn if a student really tries.

A student can learn if she really tries.

A person should be careful when that person is crossing a street.
One should be careful when crossing a street .

But in using pronouns, we need to be aware of the possibilities of confusing pronoun us-
age. The word to which a pronoun is referring should be clearly identifiable within the sen-
tence or within an earlier sentence. A pronoun should not be placed if it refers to either of
two persons or objects. For example, in the sentence Dr. Frye told Dr. Anderson that he
should operate immediately, the reader is not really certain which doctor the pronoun he is re-
ferring to. Should Dr. Anderson operate, or should Dr. Frye? The meaning could be clarified by e-
liminating the ambiguous pronoun: Dr. Frye told Dr. Anderson to operate immediately.

Study over the three main kinds of pronoun reference errors:

A. Divided reference This occurs when it is not clear to which of two nouns the pronoun is
referring. The most direct solution is to substitute a noun for the ambiguous pronoun.

Divided reference: Before Ruth gave the dog its dinner, she washed it.

Clear reference: Before Ruth gave the dog its dinner, she washed her pet.

B. Broad reference A pronoun should not refer to a verb or to an adjective or adverb clause.

Broad reference: If the Russians rejected communism , it would upset the bal-

ance of world power.

Clear reference: If the Russians rejected communism , such an action would

upsel the balance of world power.

C. Weak reference A pronoun cannot refer to an implied, or understood antecedent.

Weak reference: Daily practice is necessary in ballet training; in fact, they

are often as highly trained as athletes.

Clear reference: Daily practice is necessary in ballet training; in fact, ballet per-

formers are often as highly trained as athletes.

Exercises for Pronoun Reference

Rewrite these sentences, correcting them for faulty pronoun reference.

(1> Mr. Smith told Mr. Brown that his chickens were in his garden.




