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INTRODUCTION

Face the Issues: Intermediate Listening and Critical Thinking Skills consists of
twelve authentic radio interviews and reports from National Public Radio. The
broadcasts were taken from All Things Considered and Morning Edition.

Designed for intermediate students of English as a Second Language, the text
presents an integrated approach to developing listening comprehension and eritical
thinking skills. By using material produced for the native speaker, the listening selections
provide content that is interesting, relevant, and educational. At the same time, they
expose the nonnative speaker to unedited language, including the hesitations,
redundancies, and various dialectical patterns that occur in everyday speech.

Each unit presents either a dialogue or a discussion of an issue of international
appeal. The students gain an understanding of American values and culture as they
develop their listening skills. Throughout each unit, students are encouraged to use the
language and concepts presented in the listening material and to reevaluate their point

of view.

SUGGESTIONS FOR USE

The exercises are designed to stimulate an interest in the material by drawing on
students’ previous knowledge and opinions and by aiding comprehension through
vocabulary and guided listening exercises. In a variety of discussion activities, the
students finally integrate new information with previously held opinions.

1 Predicting
In this exercise, students are asked to read the title of the interview or report and predict
the content of the unit. This exercise should take a very short time—two or three

minutes.

Some of the titles require an understanding of vocabulary or idiomatic expressions
that the teacher may want to explain to the students. The ideas generated by the
students can be written on the chalkboard. Once the students have listened to the

interview or report, they can verify their predictions.

2 Think Ahead

Before listening to the tape, students are asked to discuss the issues to

be presented in the interview or report. In groups of four or five, the students discuss
their answers to general questions or react to statements that include ideas from the
broadcast. The students draw on their own knowledge or experience for this activity. It is
likely that students will have different opinions and that the discussion, especially with a
verbal class, could become quite lengthy. It is recommended that the teacher limit this
discussion to ten or fifteen minutes so as not to exhaust the subject prior to the listening

activities.

3 Vocabulary

In this section, three types of exercises are presented to prepare the students for
vocabulary and expressions used in the listening selection.
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Vocabulary in a reading text. In these exercises, vocabulary is presented in a
reading passage that also introduces some of the ideas from the broadcast. The students
should read through the text once for global comprehension. Then, as they reread the
text, they match the vocabulary items with synonyms or short definitions. The meaning
of the new words may be derived from context clues, from general knowledge of the
language, or from a dictionary.

Vocabulary in sentences. In these exercises, vocabulary is presented in sentences
that relate to the ideas in the listening selection. Context clues are provided in each
sentence. The students should first try to guess the meaning of these words by supplying
their own definition or another word that they think has similar meaning, Although the
students may not be sure of the exact meaning, they should be encouraged to guess.
Once they have tried to determine the meaning of these words through context, they
match the words with definitions or synonyms.

Vocabulary in word groups. These exercises focus on the relationship between
specific vocabulary items from the listening selection and other words. A set of three
words follows a given vocabulary item; in each set, two words have similar meaning to
the vocabulary item. It is suggested that the students work together to discuss what they
know about these words. Through these discussions, they will begin to recognize roots
and prefixes and how these words relate to each other. The students should be
encouraged to use a dictionary for this exercise.

4 Task Listening

This exercise presents the students with a global comprehension task before asking them
to focus on more specific information in the listening selection. The “task” is purposely
simple to help students focus on an important point in the recorded material.
Consequently, most of the students should be able to answer the questions after the first

listening,
5 Listening for Main ldeas

The second time students hear the recorded material, they are given questions to guide
them in comprehending the main ideas of the listening selection. Each interview or
report has between three and six main ideas that have been used to divide the selection
into Parts. Each Part is introduced by a beep on the tape. The students are asked to
choose the answers that best express the main ideas. The teacher should stop the tape at
the sound of the beep to make sure the students have chosen an answer. The students
may then compare their answers to see whether they agree on the main ideas. Only one
listening is usually required for this exercise; however, some classes may need to listen
twice in order to agree on the main ideas.

6 Listening for Details

In the third listening, the students are asked to focus on detailed information. The
students are first asked to read either true-and-false statements or multiple-choice
questions. The teacher should clarify any items that the students do not understand.
Then each Part of the recording is played. The students choose the correct answers as
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they listen, thus evaluating their comprehension. Then, in pairs, they compare answers.
The teacher should encourage the students to defend their answers based on their
comprehension. They should also be encouraged to convince the other students of the
accuracy of their answers. There will certainly be disagreements over some of the
answers; the discussions will help focus attention on the information needed to answer
the questions correctly. By listening to each Part another time, the students generally
recognize this information. Once again, they should be asked to agree on their answers.
If there are still misunderstandings, the tape should be played a third time, with the
teacher verifying the answers and pointing out where the information is heard on the
tape. It is important to note that some of the questions require interpretation or

inference.

7 Looking at Language

In this exercise, an interesting point of language from the recorded material is presented
in isolation, as a further aid to comprehension. In each broadcast, the use of grammar,
idioms, or another aspect of language is highlighted. The students are asked to listen to a
segment from the listening selection and to focus on this use of language in context.
Then, through discussions and exercises, the students practice the language in a
different context. These exercises are not meant to be exhaustive, but rather to point out
an interesting use of language. The teacher may want to supplement this exercise.

8 Follow-up Activities

In this section, three activities are presented. The teacher may want to choose only one
or perhaps to choose one oral and one writing activity. The students should be
encouraged to incorporate in their writing and discussions the vocabulary and concepts
that were presented in the interview or report. It is expected that the students will
synthesize the information gathered from the broadcast with their own opinions.

Discussion questions. In groups, the students discuss their answers to one or
more of the questions. Students will most likely have different points of view, and it is
during this discussion that they are given the opportunity to present their views to each
other.

Essay topics. These topics give the students the opportunity to react in writing to
the interview or report.

Interactive processing activities. Each activity begins with an optional listening
and note-taking exercise in which the students listen to the interview or report again for
important details. By listening with a particular focus, they will be better prepared to
complete the final activities. These final activities consist of debates, case studies, role
plays, values-clarification exercises, and other activities in which the students must solve
problems or develop ideas that recycle the language and concepts in the interviews and
reports. During these activities, the students will have an opportunity to examine
creatively their beliefs about the issues presented.
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Ir IT SMELLS LIKE FISH,
FORGET IT

1 I PREDICTING

From the title, discuss what you think the interview is about.
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THINK AHEAD

In groups, discuss your answers to the following questions.
1. Do you eat fish? Do you ever buy or cook fresh fish?

2. Do you usually shop for fresh food? How do you decide whether
certain foods are fresh? Give some examples.

3. What advertising techniques do supermarkets use to encourage you to
buy food? How do they make food look fresher than it really is? Give

some examples.

VOCABULARY

Exercise 1

Look at the drawing of a fish. Read the vocabulary and definitions below.
Then label each part of the fish on the drawing.

backbone: spine; line of bones down the middle of the back
belly: stomach; bulging part

eyes: organ of sight

scales: overlapping plates of hard material that cover the skin
viscera: internal organs of the body

slime: sticky substance on the surface of the fish

gill: organ with which a fish breathes

guts: intestines; bowels (verb: “to gut a fish”)
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Exercise 2

Read the following sentences. The highlighted words will help you
understand the interview. Try to guess the meaning of these words from
the context of the sentences. Then write a synonym or your own definition

of the words.

1.

Near the harbor, you can hear the fishmongers calling out the names
of the fish they're trying to sell.

We could hear the beautiful-sounding chant coming from the
cathedral on the hill.

He knows Italy very well, so he gave me some good tips on which
towns to visit during my vacation.

She tasted the first dish her friend had ever cooked and said “Oh, this
is yucky. I don’t think I can eat it!”

A fish must be slitted and cleaned out before you can cook it.

The waves in the ocean curl just before they break.

Most of his clothes were patchy because he had repaired them with
so many different types of material.

If you leave food in the refrigerator too long, it will spoil, and you
won't be able to eat it.

(continued on next page)
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9. When the archaeologists discovered the dinosaur bones, they were
surprised that the whole skeleton had remained intact.

10. He hadn’t been in the sun all summer, so his skin was pale, unlike
the other tanned tourists.

Now try to match the words with a definition or synonym. Then compare
your answers with those of another student. The first one has been done

for you.

_Z_ 1. fishmongers a. cut open
2. chant b. a repeated tune; words repeated
3. tips over and over
ik c. become bad
5. slitted d. undamaged; whole; complete
6. curl e. unpleasant or disgusting
f. irregular; different from the
i\ pateay surrounding parts; spotty
8. spoil g. little color; not bright
9. intact h. twist; turn inward or roll up
— 10. pale : ,
1. suggestions

j- people who sell fish

TASK LISTENING

Listen to the interview. Find the answer to the following question.

Which part of the fish (from the fish vocabulary
on page 2) is, surprisingly, not a good indicator of
how fresh a fishis?
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5 | LISTENING FOR MAIN IDEAS

Listen to the interview again. The interview has been divided into five
parts, each expressing a main idea. You will hear a beep at the end of each
part. As you listen, circle the answer that best expresses the main idea in
that part. Compare your answers with those of another student.

PART 1

PART 2

PART 3

PART 4

PART 5

What will we learn from this interview?

a. how to shop for fish

b. how to distinguish different types of fish
c. how to choose a fish man (supplier)
How should a fish look when you buy it?
a. bloody

b. fat

c. flat

How should a fish feel when you buy it?

a. slimy

b.icy

c. patchy

Which part of the fish is a good indicator of freshness?
a. the eyes, when the fish has been on ice
b. the gills, when the fish is intact

c. the guts, when the fish has been slitted
How should a quality fish market smell?

a. like a good fish environment

b. fishy

c. like nothing
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LISTENING FOR DETAILS

Read the statements for Part 1. Then listen to Part 1 again and decide
whether the statements are true or false. As you listen, write a T or F next
to each statement. Compare your answers with those of another student.

If you disagree, listen again to Part 1.

PART 1
- Every red-blooded American knows how to buy fresh fish.
Even vegetarians should listen to this interview.

The interview takes place in Seattle.

Some customers come for the show more than the fish.
The fishmongers play football while they sell fish.

Brian Poor, a local chef, asks the fishmongers to inspect the fish
for him.

S

Repeat the same procedure for Parts 2-5.

PART 2

— 7. Poor says the backbone area is the first place to look to see if a
fish is fresh.

8. He doesn’t want blood on the backbone.

9. Brown blood is a sign of an old fish.

——— 10. No blood on a fish means it may have been washed.
— 11. A justslitted and cleaned fish has a flat belly.

— 12. An older fish’s belly curls in on itself.

— 13. A fresh fish looks like it still has the viscera in it.
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PART 3

—— 14. The interviewer doesn't like slimy fish.
—— 15. Melting ice will preserve slime on fish.
— 16. Slime is necessary for a fish’s life.
—— 17. The slimier the fish, the better.

— 18. The more scales there are on the fish, the less the fish has been
handled.

PART 4

— 19. If a fish has been iced up, the eyes can be a good indicator of
freshness.

— 20. You should never buy a cloudy-eyed fish.
— 21. A spoiled fish sometimes has glassy eyes.
— 22. The gills on a fish should be bloody.
— 23. Most gutted fish don't have gills intact.
— 24. The gills on a fish should be pale.

PART 5
— 25, Brian Poor sniffs a fish to judge its freshness.

— 26. If a fish market smells like fish, you should tell the

fishmongers.

— 27. Fresh fish don’t smell.



