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Consider the Issues: Listening and Critical Thinking Skills consists of twelve
authentic radio interviews and reports from National Public Radio. The
broadcasts were taken from All Things Considered, Weekend All Things
Considered, Living on Earth, and Morning Edition.

Designed for high-intermediate or advanced students of English as a second
language, the text presents an integrated approach to developing listening
comprehension and critical thinking skills. By using material produced for the
native speaker, the listening selections provide content that is interesting, relevant,
and educational. At the same time, nonnative speakers are exposed to unedited
language, including the hesitations, redundancies, changes in speed, and various
dialectal patterns that occur in everyday speech.

Each unit presents either an interview or a report about a controversial issue
of international appeal. The students gain an understanding of American values,
attitudes, and culture as they develop their listening skills. Throughout each unit,
students are encouraged to use the language and concepts presented in the
listening selection and to reevaluate their point of view.

The third edition of Consider the Issues offers six new units based on
broadcasts about compelling contemporary topics. In addition, two sections have
been expanded. Listening now includes a Listening for Inference exercise, a
critical skill for mastering comprehension of authentic language. Looking at
Language now has two parts: Usage, which is grammar-based, and Pronunciation.

The exercises are designed to stimulate an interest in the material by drawing on
students’ previous knowledge and opinions, and by aiding comprehension through
vocabulary and guided listening exercises. In a variety of discussion activities, the
students integrate new information and concepts with previously held opinions.

Anticipating the Issue

Predicting: In this two to three minute introduction, students are asked to read
the title of the interview or report and predict the content of the unit. Some of
the titles require an understanding of vocabulary or idiomatic expressions that the
teacher may want to explain to the students. The ideas generated by the students
could be written on the chalkboard. The teacher can present this as a
brainstorming activity, encouraging students to say as many ideas as they have as



quickly as they can. Once the students have listened to the interview or report,
they can then verify their predictions.

Thinking Ahead: Before listening to the audio, students are asked to discuss
the issues to be presented in the interview or report. In groups of four or five, the
students discuss their answers to general questions or react to statements that
include ideas from the broadcast. The students draw on their own knowledge or
experience for this exercise. It is likely that students will have different opinions,
and the discussion, especially with a verbal class, could become quite lengthy. It is
recommended that the teacher limit this discussion to ten or fifteen minutes, so as
not to exhaust the subject prior to the listening exercises.

The teacher should also be aware that some students may be sensitive about
some of the material discussed. The teacher should stress to students that there is
room for all opinions, but at the same time, they should not feel compelled to talk
about something that may make them feel uncomfortable.

Vocabulary

In this section, a variety of exercises is presented to prepare the students for
vocabulary and expressions used in the listening selection.

Vocabulary in a reading passage. Vocabulary is presented in a reading
passage that also introduces some of the ideas from the broadcast and provides
some background information. The students should read through the text once
for global comprehension. Then, as they reread the text, they match the
vocabulary items with definitions or synonyms. The meaning of the new words
may be derived from context clues, from general knowledge of the language, or
from the dictionary.

Vocabulary in sentences. Vocabulary is presented in sentences that relate to
the ideas in the listening selection. Context clues are provided in each sentence.
The students should first try to guess the meaning of these words by supplying
their own definition or another word that they think has a similar meaning.
Although the students may not be sure of the exact meaning, they should be
encouraged to guess. This will lead them to a better understanding of the new
words. Once they have tried to determine the meaning of these words through
context, they match the words with definitions or synonyms.

Vocabulary in word groups. Vocabulary items from the selection are
presented as part of a word group. The focus is on the relationship between the
vocabulary items and other words. A set of three words follows a given vocabulary
item; in each set, two words have a similar meaning to the vocabulary item. It is
suggested that students work together to discuss what they know about these
words. Through these discussions, they will begin to recognize roots and prefixes
and how these words relate to each other. The students should be encouraged to

use their dictionaries for this exercise.



Vocabulary in context. Vocabulary is presented in short monologues or
dialogues that are related to the ideas in the listening selection. The vocabulary
item is contained in the text. With the help of context clues, students choose the
continuing line of speech. To do this, they must understand the content of the
monologue or dialogue as well as the meaning of the new word or phrase.

Listening

Task Listening: Students will now hear the listening selection for the first time.
This exercise presents the students with a targeted comprehension task before
asking them to focus on main ideas and details. The “task” is purposely simple;
students listen for a specific piece of information in the recorded material while
listening globally. Consequently, most of the students should be able to answer
the questions after the first listening,

Listening for Main Ideas: The second time students hear the broadcast, they
focus on the main ideas. Each interview or report has between three and five
main ideas used to divide the selection into parts. Each part is introduced by a
beep on the audio. Only one listening is usually required for Listening for Main
Ideas; however, some classes may need to listen twice in order to capture the
important information.

In some units, students simply answer multiple-choice questions. In other
units, they are given questions or key words to guide them in comprehending the
main ideas of the listening selection. In these exercises, the students are asked to
write complete statements of the main ideas. The teacher should stop the audio
at the sound of the beep to allow the students time to write. Students may then
compare their statements to see whether they have understood the relevant
information. The teacher may want to ask individual students to write the ideas
on the chalkboard. From these statements, the class can discuss the ones that
represent the best expression of the main points. Teachers may also ask why
incorrect answers do not represent main ideas.

Listening for Details: In the third listening, the students are asked to focus on
detailed information. They are first asked to read through the questions of one
part. The teacher should clarify any items that the students do not understand.
Then each part of the broadcast is played. The teacher should stop the audio at
the sound of the beep to allow the students time to write. The students either
complete missing information in sentences or answer true/false or multiple-choice
questions as they listen, thus evaluating their comprehension. Finally, in pairs,
they compare answers. The teacher should encourage the students to defend
their answers based on their comprehension. Students should also be encouraged
to use the language from the audio to convince other students of the accuracy of
their answers. There will certainly be disagreements over some of the answers;
the discussions will help focus attention on the information needed to answer the
questions correctly. By listening to each part another time, the students generally



recognize this information. Once again, they should be asked to agree on their
answers. If there are still misunderstandings, the audio should be played a third
time, with the teacher verifying the answers and pointing out where the
information is heard on the audio.

Listening for Inference: The final listening activity focuses on inference.
Students listen to different segments from the broadcast and are asked to infer or
interpret the attitudes, feelings, points of view, or intended meanings expressed.
To do this, they focus on speakers’ tone of voice, stress and intonation patterns,
and choice of language. Students may express slightly varied interpretations in
their answers. This is to be expected, since inference can be subjective. This
difference in interpretation can be a starting point to an interesting discussion.
For this reason, there are suggested answers in the Answer Key.

Looking at Language

Usage: In this exercise, a specific use of language from the listening selection is
presented in isolation, as a further aid to comprehension. A wide variety of
grammatical, semantic, and functional points are presented. The Scope and
Sequence on pages vi—vii lists the usage points from the twelve units. Students are
asked to listen to an example from the listening selection and to focus on this use
of language in context. Then, through discussions and exercises, the students
practice the language in a different context. These exercises are not meant to be
exhaustive but rather to make students aware of a particular grammar point. The
teacher may want to supplement this exercise with material from a grammar-based
text.

Pronunciation: Like Usage, Pronunciation focuses on segments from the
broadcast that present particular points critical to listening comprehension.
Examples of intonation, stress and rhythm, and pronunciation are presented in
isolation, as a further aid to comprehension. The Scope and Sequence on pages
vi—vii lists the pronunciation points from the twelve units.

Follow-Up Activities

In this section, two activities are presented. The teacher may choose to do one or
both. The students should be encouraged to incorporate in their discussions the
vocabulary and concepts that were presented in the interview or report. Itis
expected that the students will synthesize the information gathered from the
broadcast with their own opinions.

Discussion questions: In groups, the students discuss their answers to one or
more of the questions. Students will most likely have different points of view, and
should be encouraged to present their views to each other.



Interactive processing activities: Each activity begins with an optional listening
and note-taking exercise in which the students listen again to the interview or report
for important details. By listening with a particular focus, students will be better
prepared to complete the interactive processing activities that follow. The Scope and
Sequence on pages vi-vii lists the activities from the twelve units. In these activities,
students must solve problems or develop ideas that recycle the language and concepts
in the interviews and reports. As students complete these activities, they will have an
opportunity to examine their beliefs about the issues presented. While each activity
has a particular structure, there is ample opportunity for creativity and discussion.
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A Courtesy Campaign

/l) ANTICIPATING TH

PREDICTING

From the title, discuss what you think the report in this unit is about.

Bl THINKING AHEAD

In groups, discuss your answers to the following questions.

1. Do you own a cell phone? If so, when and where do you typically use it? When
and where do you typically not use it?

2. Do you think people ever use cell phones inappropriately? If so, give examples.

3. Should cell phone use be controlled in any way? If so, how and in which

circumstances?
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Read the following mini-dialogues. The boldfaced words will help you understand the
report. Try to determine the meaning of these words from the context. Then circle the

letter of the response that makes sense in the dialogue.

1. A:
B:
A:
2. A
B:

Did you hear that guy’s cell phone ringing during the movie?

Yes, that shrill sound made me jump out of my seat during the scariest
part of the movie.

a. I know, it did sound rather pretty, didn't it?

b. Yeah, it sounded like someone was screaming.

: I heard that a suburb in Chicago has launched a campaign to make

driving with a cell phone illegal. It wants to give out information and get
community support for the plan.

a. So, are people finally beginning to focus on the problem?
b. I didn't realize there was a law against cell phone use in that area.

A: I can't believe how drivers just cut in front of me on the highway.

: Yeah, they can be very rude! What's happened to the rules of etiquette in

this world?

a. Well, driving laws are different from state to state.
b. People no longer care about manners, I guess.

: I think cell phone users should try to be more polite when they are using

their cell phones in public.

: Frankly, I don’t subscribe to the idea that people can monitor their own

behavior. I think they must be forced to change.

a. So, you must think we need laws to control cell phone use.
b. So, you must disagree with the proposed laws to control cell phone
use.

: Ilike the policies of that car company!
: Why? What makes them so different?
: They support good causes. Right now they are sponsoring a campaign

about using less gas and taking public transportation to work.
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a. Doesn’t that hurt their business?
b. Why aren't they in favor of the campaign?

: I hate hearing Dr. Long’s cell phone ringing every few minutes.
: He should turn the sound off.
: Then, how would he know he’s getting a call?

: Well, he could leave his phone in his pocket and set it on vibrate

a. But he might not feel it when a call comes in.
b. No, his answering service isn’t very dependable.

: I'loved hearing the concert last night!

: Yes, so did I. But wasn’t that disruptive when someone’s cell phone rang

during the fifth concerto?

a. Yes, it made me laugh, too.
b. Yes, it certainly was disturbing.

: I think it’s great that more and more communities are making it illegal to

drive while talking on cell phones.

B: It will certainly start to control some of the bad driving F've seen, but I'm
afraid of a public backlash. People will get mad if they're told they can't
drive and talk on the phone.

A: Why?

B:

a. Idon’t know. People get angry when they feel there are too many
restrictions.

b. Well, once driving with cell phones is made illegal, people will
want to make everything illegal!

A: Oh! There goes another driver on his cell phone. He almost hit someone!

: With drivers like that, I don’t understand why so many people are opposed

to banning the use of cell phones while driving.

a. I guess they've seen too many dangerous incidents with cell phone

drivers.
b. I guess they feel they should have the freedom to use a phone in

their cars.
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10. A: Why are you so upset?

B: People are urging me to stay another day, but I was excited about going
home. I don’t know what to do!

A:

a. Yeah, they should be more supportive of your presence here.
b. You should stay if they feel it’s that important.

11. A: What was the result of the town board meeting last night?

B: It went well. For one thing, there was a consensus that the town should
place more restrictions on cell phone use.

A:

a. What did they argue over?
b. I'm amazed that people had the same opinion!

TASK LISTENING

Listen to the report. Find the answer to the following question.

Who is the real Miss Manners? What is her real name?

LISTENING FOR MAIN IDEAS

Listen to the report again. The report has been divided into five parts. You will hear a
beep at the end of each part. Answer the question for each part in a complete
sentence. You should have five statements that make a summary of the report.
Compare your summary with that of another student.

How is San Diego reacting to cell phone complaints?




