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nit One

Education for man is not a mere adornment. It's a life necessity
in a two-fold sense. It's through nurture that children will become
mature. And It's through education }:hot human beings will become
civilized In the continual development of their society.

Then what is the real purpose of education? Dges it help us
to be well prepared for the future work or to enjoy an overall de-
velopment or both? The following passage will give a clear answer
by discussing the relationship and distinction between the two

main types of modern education — generai educatlion and special

education.

Education

1 Education is broadly divided into general and special education; our
topic now is the difference and the relationship between the two. The term,
general education, is somewhat vague and colorless; it does not mean
some airy education in knowledge in general (if there be such knowl-
edge), nor does it mean education for all in the sense of universal educa-
tion. It is used to indicate that part of a student’s whole education which
looks first of all to his life as a respbnsible human being and citizen; while
the term, special education, indicates that part which looks to the student’s
competence in some occupation. These two sides of life are not entirely
separable, and it would be false to imagine education for the one as quite
distant from education for the other — more will be said on this point pres-
B A



ently. Clearly, general education has somewhat the meaning of liberal edu-
cation, except that, by applying to high school as well as to college, it en-
" visages immensely greater numbers of students and thus escapes the in-
vidium which, rightly or wrongly, attaches to liberal education in the minds
of some people. But if one clings to the root meaning of liberal as that
which befits or helps to make free men, then general and liberal education
have identical goals. The one may be thought of as an earlier stage of the
other, similar in nature but less advanced in degree.

2 The opposition to liberal education — both to the phrase and to the
fact — stems largely from historical causes. The concept of liberal educa-
tion first appeared in a slave-owning society, like that of Athens, in which
the community was divided into freemen and slaves, rulers and subjects.
While the slaves carried on the specialized occupations of menial work, the
freemen were primarily concerned with the rights and duties of citizenship.
The training of the former was purely vocational; but as the freemen were
not only a ruling but also a leisure class, their education was exclusively in
the liberal arts, without any utilitarian tinge. The freemen were trained in the
reflective pursuit of the good life; their education was unspecialized as well
as unvocational; its aim was to produce a rounded person with a full under-
standing of himself and of his place in society and in the cosmos.

3 Modern democratic society clearly does not regard labor as odious or
disgraceful; on the contrary, in this country at least, it regards leisure with
suspicion and expects its “gentlemen” to engage in work. Thus we attach
no odium to vocational instruction. Moreover, in so far as we surely reject
the idea of freemen who are free in so far as they have slaves or subjects,
we are apt strongly to deprecate the liberal education which went with the
structure of the aristocratic ideal. Herein our society runs the risk of commit-
ting a serious fallacy. Democracy is the view that not only the few but that all
are free, in that everyone governs his own life and shares in the responsibili-
ty for the management of the community. This being the case, it follows that
all human beings stand in need of an ample and rounded education. The
task of modern democracy is to preserve the ancient ideal of liberal educa-

tion and to extend it as far as possible to all the members of the community.
.2.



In short, we have been apt to confuse accidental with fundamental factors,
in our suspicion of the classical ideal. To believe in the equality of human
beings is to believe that the good life, and the education which trains the cit-
izen for the good life, are equally the privilege of all. And these are the
touchstones of the liberated man; first, is he free; that is to say, is he able
to judge and plan for himself, so that he can truly govern himself? in order to
do this, his must be a mind capable of self-criticism; he must lead that self-
examined life which according to Socrates is alone worthy of a free man.
Thus he will possess inner freedom, as well as social freedom. Second, is
he universal in his motives and sympathies? For the civilized man is a citizen
of the entire universe; he has overcome provincialism, he is objective, and
is a “spectator of all time and all existence. ” Surely these two are the very
aims of democracy itself.

4 But the opposition to general education does not stem from causes lo-
cated in the past alone. We are living in an age of specialism, in which the
avenue to success for the student often lies in his choice of a specialized
career, whether as a chemist, or an engineer, or a doctor, or a specialist
in some form of business or of manual or technical work. Each of these spe-
cialties makes an increasing demand on the time and on the interest of the
student. Specialism is the means for advancement in our mobile social struc-
ture; yet we must envisage the fact that a society controlled wholly by spe-
cialists is not a wisely ordered society. We cannot, however, turn away from
specialism. The problem is how to save general education and its values
within a system where specialism is necessary.

5 The very prevalence and power of the demand for special training
makes doubly clear the need for a concurrent, balancing force in general
education. Specialism enhances the centrifugal forces in society. The busi-
ness of providing for the needs of society breeds a great diversity of special
occupations; and a given specialist does not speak the language of the
other specialists. In order to discharge his duties as a citizen adequately, a
person must somehow be able to grasp the complexities of life as a whole.
Even from the point of view of economic success, specialism has its pecul-
jar limitations. Specializing in a vocation makes for inflexibility in a world of

-8



fluid possibilities. Business demands minds capable of adjusting them-
selves to varying situations and of managing complex human institutions.
Given the pace of economic progress, techniques alter speedily; and even
the work in which the student has been trained may no longer be useful
when he is ready to earn a living or soon after. Our conclusion, then, is
that the aim of education should be to prepare an individual to become an
expert both in some particular vocation or art and in the general art of the

free man and the citizen. Thus the two kinds of education once given sepa-
rately to different social classes must be given together to all alike.

(1090 words)

airy /'eari/a.

competence /'kompitans/n.
presently /'prezantli/ad.

envisage /in'vizidz/vt.
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* invidiousness /in'vidiasnis/n.
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(derog) seeming irrelevant to real facts
or conditions; impractical; immaterial
(B) RrkrReg; RERE

ability ; being qualified 4t /1 ; B 4%
soon R A&, B %

face, confront; picture in the mind (es-
pecially as a future possibility ) & s},
EAGER, RB(LBEFARGT
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in a very large degree; ( coll. ) very
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ousy caused by ill-will or offence & %%,
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menial /'miinial/a.

utilitarian / jutili'tearian/a.

tinge /tind3/n.

reflective /ri'flektiv/a.
rounded /'raundid/a.

odious /'sudias/a.

odium /'audiom/n.

apt /&pt/a.

deprecate /'depriteit/vt.
aristocratic /,@rista'kretik/a.

herein / hiar'in/ad.

fallacy /'fzlasi/ n.

touchstone /'tAtfstoun/n.

provincialism /prou'vinfalizom/n.

specialism /'spefoljizom/n.

FHEZAH) Bo ;& T oo i

(of work or job) hard, dull, unskilled,

unimportant; suitable for, to be done

by, a household servant ( T 4. BR Jb

F)RES AR ESTIAAY

characterized by usefulness rather than

beauty, truth or goodness; believing in

utilitarianism 32 A & ; 2 A £ X84

a slight added element, property, or in-

fluence # #§ % A X # & 4, # B X

EAL]

thoughtful; in the habit of reflecting T

B

complete ; balanced 4 & #, % £ ¢5;-F

By ey

hateful, repulsive 1% #9534 R 4%

a strong hate or dislike &% , 3t &

having a natural or habitual tendency,

likely # ------ MG, BT th

(not in progressive forms) (fml) feel

and express disapproval of ( R A # 47

K) (ER) s R, KRR

Kk

(fml) in this T EXE

(pl. fallacies) false belief; false rea-

soning ##-i% , ¥ 4iE b

something used as a standard #- % 4

attachment to one’s province and its

customs; narrow-mindedness, conser-

vativeness % t (3 5 ) W & B 1%,
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an acﬁvity in which someone speciali-
-5 -



speciality /spefi'&lati/n.
prevalence /'prevalons/n.

concurrent /kan'karont/a. tech
centrifugal /sen'trifjugol/a. tech
given /'givon/a.

prep.
discharge /dis'tfa:d3/v. n.

inflexibility /in,fleksa'biliti/n.

fluid /fluid/a.

zes; speciality ¥ 1T8F % ;% &

(AmE) a special field of work and
study ; a particularly fine product ( %)
+E,F2K; 28R

(fml) the condition of being widely or
commonly occurring, existing, or prac-
ticed (EX) 4 ;AT

happening or existing together ( K 5 )
BB R A6y kA0

tending to move away from the center
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specified; fixed 3§ & &5 ; # £ 69
considering # /& %|

perform (a duty or promise) & 17 ( 8%
F.iEF)

incapability or unwillingness of chan-
ging (esp. opinions or rules) 7R 7T % &
unsettled; not fixed RE Z# ;5 L&)

Plnaces and Exfressions

look to sth. és

rightly or wrongly

attach to
cling to

stem from

in pursuit of

in so far as

be apt to

.6 -

expect or hope to By (3%) #

whether (sth. is done) reasonably or
not, or morally properly or not H R J3]
A 2t iE R 4%

go with; be joined to 4kKi; 5 -+ k-3
hold on B, &

exist or happen as a result of; have as
an origin or cause of & H; &k A;
B eeeees P &3

pursuing £ K, F K

in such measure as 3t ------ fm E



in that since, because Bt , B #

turn away from disregard, take no notice of ; refuse to

give one’s help to R F # 8k; 4 4

adjust to (doing) sth. change slightly, esp. in order to make

right or suitable for a particular purpose
or situation i & ;4% i& &

Proper Names

Athens /'&0inz/ e
Socrates /'sokratiiz/ H A K
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Reading Comprekension

I . Choose the best answer for each of the following:

1.

Which of the following statements can give a proper meaning to general edu-
cation?

A. It is a kind of education that provides only impractical and general knowl-
edge.
B. It is similar to universal education in that they both have the same goal.

C. It aims at preparing an individual to be a responsible free man and citizen.

. Which of the following statements is Not true according to the text?

A. Liberal education envisages far less people than general education does.
B. Liberal education is less advanced than general education.

C. Liberal education is the later stage of general education.

. Which of the following sentences can be inferred from the text?

A. Liberal education is also required in modern democratic society.
B. The goal of general education is to produce rounded people with full un-
derstanding of themselves.

C. Special education is more beneficial to a professional than general education.

. The author’s intention of writing this passage is most likely to



A. stress the importance of providing both general and special education to all
the people
B. illustrate the necessity of preserving the ancient ideal of liberal education

C. exemplify the differences between special education and general education

I. Judge whether the following statements are true or false:

1.
2.
3.

4.

Only when a person is able to judge and plan for himself can he enjoy freedom.
We should reject specialism because it alone may lead to a disordered society.
The more prevalent the demand for special education is, the more necessary
general education will become.

General education can help to enhance the flexibility in a society.

M. Answer the following questions:

1.

® N A oA W

What are the major differences between general education and special educa-
tion according to the first paragraph?

Do you know any other type of special education in addition to the type men-
tioned in this passage?

What are the similarities between general education and liberal education?
Where was the concept of liberal education born?

What are the historical causes of the opposition to liberal education?

Who does “gentlemen” in the third paragraph refer to?

What is the fallacy that the society may commit according to the third paragraph?
Why does the ideal of liberal education deserve preserving even if there are

good reasons to oppose it?

IV. Topics for discussion:

1.

What do you think of the statement that a society controlled wholly by special-

ists is not a wisely ordered society?

. Do you agree with the author’s opinion that the avenue to success for a student

often lies in his choice of a specialized career? Why?

Vocabelary

I. Fill in the blanks with the words or expressions given below. Change the

form where necessary :

competent envisage befit tinge rounded odium apt

deprecate fallacy prevalence concurrence discharge




