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Introduction

Tell me, and I will forget.
Show me, and I may remember.
Involve me, and I will understand.
— Confucius, Chinese philosopher (551 BC—479 BC)

One image for teaching English as a second or foreign language (ESL/EFL) is that of a
tapestry. The tapestry is woven from many strands, such as the characteristics of the teacher, the
learner, the setting, and the relevant languages. For the instructional loom to produce a large,
strong, and colorful tapestry, all of these strands must be interwoven in positive ways. For
example, the instructor’s teaching style must address the learning style of the learner, the learner
must be motivated, and the setting must provide resources and values that strongly support the
teaching of the language. However, if the strands are not woven togethér effectively, the
instructional loom is likely to produce something small, weak, ragged and pale — not
recognizable as a tapestry at all.

In addition to the four strands mentioned above, other important strands exist in the tapestry.
In a theoretical sense, teachers should keep in mind some main teaching methodologies, which
are going to be discussed in Part Three of this book, to guide their English teaching. In a practical
sense, one of the most crucial of the strands consists of the four primary skills of listening,
reading, speaking and writing, which will be the focuses in the main part of this book. Both of
them will be expounded and supported by the effective classroom activities that English teachers
can adopt in their teaching.
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Part One English Teaching Planning

activat
We think of the mind as a storehouse to be filled when we should be thinking of it are stu
as an instrument to be used.

— J. W. Gardener, “Self-Renewal” 1.

C
I. What is a lesson plan? for the

of the
A lesson plan is a framework for a lesson. If you imagine a lesson is like a journey, then the -

lesson plan is the map. It shows you where you start, where you finish and the route to take to get
there. -
Essentially the lesson plan sets out what the teacher hopes to achieve over the course of the —
lesson and how he or she can achieve it. Usually they arc in written form but they don’t have to be. -
New or inexperienced teachers may want to or be required to produce very detailed plans —
showing clearly what is happening at any particular time in the lesson. However, in a realistic
teaching environment it is perhaps impractical to consider this detail in planning on a daily basis.
As teachers gain experience and confidence planning is just as important but teachers develop the
ability to plan more quickly and very experienced teachers may be able to go into class with just a
short list of notes or even with the plan in their heads.

Whatever the level of experience, it is important that all teachers take time to think through I

their lessons before they enter the classroom. better

(

I1. What should go into an English language lesson? they:

- Every lesson and class is different. The content depends on what the teacher wants to achieve Wher
in the lesson. However it is possible to make some generalisations. Students who are interested in,
involved in and enjoy what they are studying tend to make better progress and learn faster. When
thinking about an English lesson it is useful therefore to keep the following three elements in

mind: Engage — Study — Activate.
Engage — This means getting the students interested in the class. Engaging students is you'

important for the learning process.
Study — Every lesson usually needs to have some kind of language focus. The study

element of a lesson could be a focus on any aspect of the language, such as grammar or
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vocabulary or pronunciation. A study stage could also cover revision and extension of previously
taught material.

Activate — Telling students about the language is not really enough to help them learn it.
For students to develop their use of English they need to have a chance to produce it. In an
activate stage the students are given tasks which require them to use not only the language they

are studying that day, but also other language that they have learnt.

III. Why is planning important?

One of the most important reasons to plan is that the teacher needs to identify his or her aims
for the lesson. Teachers need to know what it is they want their students to be able to do at the end
of the lesson that they couldn’t do before. Here are some more reasons why planning is important:

— It gives the teacher the opportunity to predict possible problems and therefore consider

solutions.

— It ensures that the lesson is balanced and appropriate for class.

— It builds up teacher’s confidence.

— It is seen as generally good practice and a sign of professionalism.

IV. How should we plan a lesson?

1. Aims

— Fix the teaching aims
It is important to have clear and realistic aims for your lessons. If you want to do so, you’d
better:
(1) analyze both the students and the teaching material
Before fixing the teaching aims, you should keep in mind the real situation of the students, as
they are the main part. The better you know of your students, the more proper aims you can fix.
When you are considering the students, you may find the following questions useful:
a. What do the students already know about the topic?
b. What do the students need to know?
¢. How much are the students interested in the topic? Are they familiar with it?
d. What did you do with the students in the previous class?
As for the material, it is essential for you to have a thorough understanding of it. After that,
you’d better try to find out the following aspects:
— How difficult is it for the students?
— How much related is it to the students’ real life?
(2) Choose proper teaching approaches based on the analysis.




According to the analysis, you are now quite clear about the situation of the students and the
material. These are the two criteria for you to choose your teaching approach. If the students
already have a knowledge base, you may teach the material more directly. If not, maybe you have
to consider the way you present it and how you can introduce it to your students more naturally
and more effectively. While you’re considering, keep the following questions in mind:

a. Why should I do this instead of doing that?
b. Why should I deliver it in this way rather than in that way?
c. Is the way effective?

— Design the teaching process

With your teaching aims fixed and teaching approaches chosen, you can proceed to design
your teaching process.

2. Variety

— An important way of getting and keeping the students engaged and interested.

3. Flexibility

— Expect the unexpected! Things don’t always go as planned in some cases. Experienced
teachers have the ability to cope when things go wrong. It’s useful to plan to build in some extra
and alternative tasks and exercises. Also, teachers need to be aware of what is happening in the
classroom. Students may raise an interesting point and discussions could provide unexpected
opportunities for language work and practice. In these cases it can be appropriate to branch away
from the plan.

Effective lesson planning is the basis of effective teaching. A plan is a guide for the teacher
as to where to go and how to get there.

The following are some of the elements worthy to be considered when we plan an actual
lesson: aims and concepts, contexts and marker sentences.

1. Aims and concepts

It is important to have clear and realistic aims for your lessons. One way to check this is
astually to write out what your objectives are. To demonstrate it, let’s take the topic of the use of
the prepositions “for” and “since” with the present perfect. We can assume that the students have
recently been introduced to the structure and use of the present perfect. You could write out your
aim like this:

Teaching Aim:

To present and provide practice of the use of “for”

and “since ” with the present perfect.
This is a clear but basic statement of aims. It indicates what you intend to do, but note, not
how you intend to do it.

It is helpful also to define the overall concept or meaning of the target language when it is
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used naturally. For our teaching point we need to consider when native speakers use “for” and
“since” with the present perfect. We can now adjust our aim statement accordingly:
Teaching Aim:

»

To present and provide practice of the use of “for ” and “since ” with the present perfect
when talking about the duration of a continuing state or action.

It hardly trips of the tongue but it is important to do. It clarifies for the teacher exactly what
the teaching point is. Many language items are used in different ways, with different concepts.
Take the present continuous aspect as an example. Compare these two sentences:

(1) “I'm writing this at my desk.”
(2) “I’'m visiting my best friend next weekend.”

Both of these sentences use the same form, but the concept is different. It is important to plan
your lesson to be accurate in your analysis of the concept. It can be confusing for students if
different concepts are not clearly identified or are mixed up during a presentation.

By expressing the concept in the aims, it provides a focus for the planning and that can help
to prevent possible confusion. It may not be appropriate for all situations, but it’s a good habit to
get into. Every planned activity and example sentence can then be referred back to the aim to
check that it fits the concept you are trying to teach. It is essential to make sure that the exercises

and activities you decide to do actually fit your aims.

2. Contexts and marker sentences

When the concept is established, the next step is to think about natural contexts or situations
where the language item to be taught is used.

For our lesson we need to think of a situation when a native speaker would use the present
perfect with “for” and “since”. It can be used when people talk about how long they’ve had their
jobs and possessions. We do this, for example, when talking about our lives — so we could take a
party as our context. At a party, you might meet new people and talk about yourself.

A common method of introducing a structure to the students is to use marker, or model
sentences. These are contextualised examples which illustrate how to “make” the target language.
If the context is clear they also show how and when it is used. A marker sentence can be taken
from almost mny source. It could be from a listening or reading text, it could come from the
students themselves or the teacher can provide it. The important thing is that the sentence is a
natural and accurate example of the target language.

Marker sentences are used in the “study” phase of the lesson. There are different ways of
exploiting them. If you have a number of examples, you could ask the students to look at the
sentences and infer the rules for using “for” and “since”. This is what’s known as an inductive
approach. Alternatively you can use the sentences to highlight and explain the rules yourself. This
is a deductive approach. ’

Aims, concepts, contexts and marker sentences are some of the elements that should be
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considered carefully by the teacher when he plans a lesson. Once these are clearly established it is
much easier to ensure that the lesson being presented to the students is clear and appropriate.

V. Micro-teaching lesson

1. What is micro-teaching?

Micro-teaching is a kind of organized practice teaching. The goal is to give instructors
confidence, support, and feedback by letting them try out among friends and colleagues a short
slice of what they plan to do with their students. Ideally, micro-teaching sessions take place before
the first day of class, and are videotaped for review individually with an experienced teaching
consultant. Micro-teaching is a quick, efficient, proven, and fun way to help teachers get off to a

strong start.

2. How to micro-teach?

As a rehearsal, teachers from the same or similar courses can participate in a single
micro-teaching session. While one person takes his or her turn as the teacher, everyone else plays
the roles of students. It is the job of these pretend pupils to ask and answer questions realistically.
It is the job of the pretend teacher to involve his or her “class” actively in this way.

Such a scenario typically runs for five to ten minutes. After that, the person conducting the
class has a moment or two to react to his or her own teaching. Then everyone else joins in to
discuss what they especially liked. Finally, the group may mention just a few things that the
practice teacher might try doing differently in the future.

3. What to prepare?

Most course heads provide micro-teachers with scenarios to prepare in advance. If not, think
for a few minutes of the material that you especially would like to make sure your students
understand by the end of your next class. As always, you should not only plan out how to treat the
subject matter, but also give some thought to how you are going to present yourself, manage the
.class, and involve the students. There are, of course, many different ways of teaching a given
lesson well. That is why participants find that, along with what they learn from their own teaching
experience, they can also pick up some brilliant ideas from observing their fellow micro-teachers.

4. What is the value of micro-teaching?

— You learn by doing.

— An opportunity for the “teacher” to try out some ideas of his or her own choice (and thus

remember them).

— An opportunity for the “students” to learn the teaching ideas and techniques that are
-6 -
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