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’ n the previous, eighth edition, of Human Development we completely revamped

the entire book—its design, content, and pedagogical features. In this ninth edi-

tion we have built on the innovations of the last edition, updating, consolidating, and

fine-tuning. At the same time, we have sought to retain the engaging qualities of tone,
style, and substance that have contributed to this book’s popularity over the years.

Our Aims fov“tl/\is Edition

! . The primary aims of this ninth edition are the same as those of the first eight: to

&

emphasize the continuity of development throughout the life span; to highlight
the interrelationships among the physical, cognitive, and psychosocial realms of devel-
opment; and to integrate theoretical, research-related, and practical concerns.

A special goal for this edition has been to enhance coverage of the adult years while
reducing overall length. We have striven to make each chapter as concise and readable
as possible, while still doing justice to the vast scope and significance of current theo-
retical and research work.

The Ninth Edition: What's New?

g Organizational Changes

There are two major approaches to the study of human development: the
chronological approach (describing all aspects of development at each period of life)
and the topical approach (focusing on one aspect of development at a time). For this
book we have chosen the chronological approach, which provides a sense of the mul-
tifaceted sweep of human development, as we get to know first the developing
person-to-be in the womb, then the infant and toddler, then the young child, the
schoolchild, the adolescent, the young adult, the adult at midlife, and the person in
late adulthood.

In line with our chronological approach, we have divided this book into nine
parts. After Part One, which introduces the study of human development, Parts Two
through Eight discuss physical, cognitive, and psychosocial development during each
of the periods of the life span, concluding with Part Nine, the end of life.

In this edition, we have given special consideration to the opening and concluding
sections. To make sure that students pay proper attention to important concepts for-
merly covered in a prologue, we have integrated this material into appropriate sections
of Chapter 1. And we have extended our coverage of death and bereavement, from an
epilogue to a full chapter.

xiii
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New Pedagogical Features

In addition to the engaging biographical “Focus” vignettes that begin each chapter (see
the Visual Walk-Through following this preface), we now end each chapter with a
“Refocus” feature. This series of interpretive questions encourages students to think
back over major chapter themes and their application to the famous person described
in the opening vignette. We have also replaced a few of the vignettes with more con-
temporary or more appropriate subjects.

In the unique Learning System introduced in the eighth edition, we have changed
the periodic marginal “Consider this . . .” feature to “What’s Your View?” The new title
more sharply challenges students to think critically or to apply what they have learned.
Also, marginal definitions of key terms have been shortened and simplified, where nec-
essary, for ease of retention.

Content Changes
Because we believe that all parts of life are important, challenging, and full of opportu-
nities for growth and change, we provide evenhanded treatment of all periods of the life

~ span, taking care not to overemphasize some and slight others. In line with the growing

recognition of human development as a rigorous scientific enterprise, we have broadened
the research base of each chapter, especially the chapters on adulthood, more extensively
than ever before, taking special pains to draw on the most recent information available.
We have added many tables and figures and have updated statistics throughout.

This edition continues to expand our cultural and historical coverage, reflecting
the diversity of the population in the United States and around the world and how cul-
tures change across time. Qur photo illustrations show an ever greater commitment to
depicting this diversity.

Among the important topics given new or greatly revised or expanded coverage,
chapter by chapter, are the following:

Chapter |
¢ New section on historical contexts of development
* Revised section on the science of human development, including methodological advances

* Expansion of six principles of Baltes’s life-span developmental approach, placed at end of
chapter for emphasis and summation

Chapter 2
* Revised explanation of mechanistic and organismic models
¢ Revised discussion of Bandura’s social learning (social cognitive) theory
+ Ethological approach now discussed as part of broader evolutionary/sociobiological per-
spective
* Expanded discussion of cognitive neuroscience perspective
¢ Inclusion of qualitative research methods

Chapter 3
™ Revised discussions of genetic imprinting, the nonshared environment, and autism, including
Asperger’s syndrome
¢ Updated discussion of prenatal environmental influences
* New Digging Deeper box on fetal welfare versus mothers’ rights

Chapter 4
¢ Revised discussions of cesarean sections, low birthweight, infant mortality, sudden infant
death syndrome, and infant feeding

Chapter 5
¢ Updated discussions of HOME (Home Observation for Measurement of the Environment)
and infant information processing



Chapter 6
® New “Focus” vignette on the anthropologist Mary Catherine Bateson
® Revised and expanded material on emotions, including nonorganic failure to thrive
* Inclusion of Rothbart’s Infant Behavior Questionnaire and Children’s Behavior
Questionnaire for measuring temperament

* Expanded discussion of the father’s role, including factors contributing to “responsible
fathering”

¢ Revised information on infant attachment
* New information on implications of infants’ reactions to the “still-face” procedure
* New discussion of the “I-self” and “me-self”

¢ New information on effects of child care from the NICHD Early Child Care Research
Network

Chapter 7
* Revised material on nutrition and obesity
* Updated information on the relationship between socioeconomic status and health
* Revised and updated information on causality, theory of mind, and Early Head Start

Chapter 8
¢ New “Focus” vignette on the writer Isabel Allende
* Updated material on cultural factors in parenting styles
* New Digging Deeper box on the case against corporal punishment

Chapter 9
* New “Focus” vignette on the polar explorer Ann Bancroft
* Updated information on obesity and asthma
* New Practically Speaking box on the homework debate
* Material on methods of teaching reading moved from box to text

Chapter 10
¢ New information on effects of joint custody, relational aggression, and sibling relationships
in various cultures
¢ Revised discussion of bullies and of living with gay and lesbian parents
¢ Revised discussion of stress, including children’s reactions to the September 11 terrorist
attacks

Chapter 11
¢ New information on pubertal development and how family relations may affect it
e Updated information on nutrition, obesity, body image, eating disorders, and drug use
* New section on teenage suicide plus new Practically Speaking box on suicide prevention
* New section on implications of adolescents’ time use
* Updated information on high school dropouts
* New Window on the World box on “pubilect” (teenage dialect)
* Material on working part time moved from box to text

Chapter 12
¢ Revised discussion of adolescent sexuality, with updated statistics
¢ Revised discussion of sex education, including abstinence programs
¢ Updated statistics on sexually transmitted diseases

* Revised information on adjustment to parental divorce, including the role of genetic
factors

Chapter 13
* Updated health statistics
¢ New section on genetic influences on health
* Revised material on lifestyle factors and health

Preface XV
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* Updated information on sexually transmitted diseases, assisted reproduction (moved from
box to text), and college and work experiences

¢ New Practically Speaking box on sleep deprivation
Chapter 14

¢ Updated information on sexual attitudes and behaviors, marital and nonmarital lifestyles,
and becoming parents

Supplementary Materials

Human Development, ninth edition, is accompanied by a complete learning and teach-
ing package, keyed into the Learning System. Each component of this package has been
thoroughly revised and expanded to include important new course material.

For the Instructor

Instructor’s Manual
Saundra K. Ciccarelli, Gulf Coast Community College

Designed specifically for the ninth edition, this manual contains materials and
resources for the instructor’s use in teaching topics from each of the nineteen chap-
ters of the text. Each chapter in the Instructor’s Manual begins with the Total Teaching
Package Outline, a table that coordinates subject matter within the chapter with the
various features in the manual, including the Guideposts for Study, lecture sugges-
tions, classroom activities and demonstrations, film and video suggestions, and web
resources. Also included is a detailed Chapter Outline with key terms and definitions
as stated in the text; Guideposts for Study, which are also in the main text, as well as
in the test bank and study guide; lecture openers; critical thinking exercises; essay ques-
tions and answers; activities; and ideas for independent study. Updated audio/visual



resources, suggested readings, and web resources are also included. New to this edition
of the Instructor’s Manual are activities that are specifically geared to education majors
and future nurses and health care workers. Also new to this edition is a section of
observation, lab, and interview projects, which relate to each chapter’s content. The
Instructor’s Manual is available on the instructor’s side of the Online Learning Center
(http://www.mhhe.com/papaliah9) and on the Instructor’s Resource CD-ROM. It is
also available in hard copy on request from your local McGraw-Hill representative.

Test Bank
Barbara Lane Radigan, Community College of Allegheny County

This comprehensive test bank includes a wide range of multiple-choice, fill-in-the-
blank, critical thinking, and essay questions. Each chapter has approximately 100-125
test questions per chapter. Questions are organized around the Guideposts for Study,
as presented in the main text. Each item is designated as factual, conceptual, or applied,
and includes the answer, the appropriate Guidepost designation, the page in the main
text where the information is located, and the question’s level of difficulty.

The test bank is available in both printed and computerized format. The comput-
erized test bank is available on the Instructor’s Resource CD-ROM (IRCD), and is
compatible with both Macintosh and Windows platforms. The program provides an
editing feature that enables instructors to integrate their own questions, scramble
items, and modify questions, as well as offering the instructor the option of implant-
ing the following features unique to this program: Online Testing Program, Internet
Testing, and Grade Management.

Instructor’s Resource CD-ROM

This CD-ROM offers instructors the opportunity to customize McGraw-Hill materials
to prepare for and create their lecture presentations. Among the resources included on
the CD-ROM are the instructor’s manual; the test bank in computerized, Word, and
Rich Text formats; PowerPoint slides; as well as a link to the Online Learning Center,
interactive exercises, and other useful features.

Visual Asset Database
Jasna Jovanovic, University of Illinois—Urbana-Champaign

McGraw-Hill’s Visual Assets Database is a password-protected online database of
hundreds of multimedia resources for use in classroom presentations, including orig-
inal video clips, audio clips, photographs, and illustrations—all designed to bring to
life concepts in developmental psychology. In addition to offering ready-made multi-
media presentations for every stage of the lifespan, the VAD’s search engine and unique
“My Modules” program allows instructors to select from the database’s resources to
create their own customized presentations, or “modules.” These customized presenta-
tions are saved in an instructor’s folder on the McGraw-Hill site, and the presentation
is then run directly from the VAD to the Internet-equipped classroom.

Annual Editions: Human Development (03/04)
Karen L. Freiberg, University of Maryland

This annually updated reader is a compilation of carefully selected articles from
magazines, newspapers, and journals. This title is supported by Dushkin Online, a stu-
dent website that provides study support and tools and links to related sites. An
Instructor’s Manual and Using Annual Editions in the Classroom are available as support
materials for instructors.

Sources: Notable Selections in Human Development (2/e)
Rhett Diessner and Jacquelyne K. Tiegs, Lewis Clark State College

This book includes more than forty book excerpts, classic articles, and research
studies that have shaped the study of human development and our contemporary
understanding of it. Students of human development will appreciate the broad range
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of coverage and the accessibility of the material within this volume. An accompanying
Instructor’s Manual is also available.

Online Learning Center
http://www.mhhe.com/papaliah9

This extensive website, designed specifically to accompany Human Development,
offers a variety of resources for both instructors and students. The password-protected
instructor side of the site includes the Instructor’s Manual, PowerPoint slides, links to
professional resources, and interactive activities. The Online Learning Center also
includes PowerWeb. PowerWeb is a password-protected website that includes current
articles, weekly updates with assessment, informative and timely world news, web
links, interactive exercises, and much more.

For the Student

Study Guide
Saundra K. Ciccarelli, Gulf Coast Community College

This comprehensive study guide is organized by chapter and integrates the
Guideposts for Study found in the main text. It is designed to help students make the
most of their time when reviewing the material in the text and studying for exams. The
study guide includes a variety of self-tests, including true/false, multiple-choice, and
essay questions.

Online Learning Center
http://www.mhhe.com/papaliah9

This extensive website, designed to accompany Human Development, offers a wide
variety of resources for both instructors and students. The student side of the website
includes the Guideposts for Study, chapter outlines, and a variety of self-quizzes. The site
also includes a glossary of the key terms in the book, a list of helpful and informative web-
sites related to topics highlighted in the text, an Internet guide, a guide to doing electron-
ic research, and a study skills primer. The Online Learning Center also includes
PowerWeb. PowerWeb is a password-protected website that includes current articles,
weekly updates with assessment, informative and timely world news, web links, interac-
tive exercises, and much more. A PowerWeb access card is free with each copy of the text.

Multimedia Courseware for Child Development
Charlotte J. Patterson, University of Virginia

This interactive CD-ROM covers central phenomena and classic experiments in
the field of child development. Included are hours of video footage of classic and con-
temporary experiments, detailed viewing guides, challenging follow-up and interactive
feedback, graduated developmental charts, a variety of hands-on projects, and related
websites and navigation aids.

Multimedia Courseware for Adult Development
Carolyn Johnson, Pennsylvania State University

This interactive CD-ROM showcases video clips central to phenomena in adult
development. The CD-ROM includes hours of video footage of classic and contempo-
rary experiments, detailed viewing guides, challenging follow-up and interactive feed-
back, graphics, graduated developmental charges, a variety of hands-on projects, and
related websites and navigation aids.
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institutions are as follows:

Gary L. Allen, Lynn Haller, Rosemary Rosser,

University of South Carolina Morehead State University University of Arizona—Tucson
Margarita Azmitia, Sarah Huyvaert, Jill Schultz,

University of California—Santa Cruz Eastern Michigan University Frederick Community College
Daniel E. Bontempo, Francene Kaplan, Kaia Skaggs,

The Pennsylvania State University Cypress Community College Eastern Michigan University
Yiwei Chen, Rosalyn M. King, Marilynn Thomas,

Bowling Green State University Northern Virginia Community College  Prince George’s Community College
Jennie Dilworth, Jerry A. Martin, Stephen A. Truhon,

Georgia Southern University University of North Florida Winston-Salem State University
Raymond E. Eilenstine, Pamela S. Maykut, Lori Werdenschlag,
Southeastern Community College - Viterbo University Lyndon State College

Beverly A. Farrow, Jim Hail,

Marshall University McLennan Community College

We appreciate the strong support we have had from our publisher through the years.
We would like to express special thanks to Rebecca Hope, our sponsoring editor;
Sienne Patch, developmental editor; Rick Hecker, project manager; Laurie McGee,
copy editor; Dave Welsh, supplement producer; Maggie Barbieri, print supplement
manager; and our research assistant, Leilani Gjellstad Endicott. Toni Michaels used her
sensitivity, her interest, and her good eye to find outstanding photographs. Maureen
McCutcheon produced a strikingly new and attractive book design.

As always, we welcome and appreciate comments from readers, which help us con-
tinue to improve Human Development.

Diane E. Papalia
Sally Wendkos Olds
Ruth Duskin Feldman

Preface Xix



Visual Wal —Tlf\v*ouglf\

- The Si'udy of Human

'Dewalc)|z)melmL &
MWWM‘
M-—nwmw
OUTLINE
Focus:
Victor, the Wild Boy of Aveyren
How the Study of Human
Development Evotved
Early Approaches
Seudying the Life Span
Human Development Today:
to the Field
Processes
Change and Seabiy
Focus Domains of Deveiopmers
. er theW'ld = Porsedipione L e
‘ Boy owaymn g1 ]
;mmcm-ﬁnmuum Heredity, Environment. and
the of Saint-Sernin i the province of Aveyron in. Mawnaton
gt mhmwuu:una Major Contextal Infusnces
g the previous two wid & half years, climbing trees, run- influences.
 on 2it fours, and foraging for acorns. Tuming of influences: Crivcal or
ndﬁr Balter's Life-Span
Fioes | spoke nar e Approsch
Vi “mhum»wﬁmmumdh Sosis
people ried o put. on him. & seemed cear that he
hag either lost his parents or been i
| occurred was impossible to tell . Digyging Deapar: Stsdying the

i Life Course: Growing Up in
The boy < ome of incellectual and new, et Tooss.

e e ...
0 the study of child hm“““m* o 4
Languoge Acquisition?

during dhe mh“hmA-ﬁilwﬂw
,umwhwn«mmmﬁhm& impace of “nature”
(innate charscreristics) and “murture” (upbringing, schooling, and other societs!

AfRar inftis! obssrvation, the bOy. who came £ be Called VIGIOr, was sent 10 3

special goal for this edition, like the previous one, has been to increase its pedagogical value. The
JZ\ single-column format has made it possible to introduce a comprehensive, unified Learning
System, which will help students focus their reading and review and retain what they learn.

As always, we seek to make the study of human development come alive by telling illustrative stories
about actual incidents in the lives of real people. In this edition, each chapter opens with a fascinating bio-
graphical vignette from a period in the life of a well-known person (such as Elvis Presley, Isabel Allende, Anne
Frank, Jackie Robinson, John Glenn, and Mahatma Gandhi) or a classic case (such as the Wild Boy of Aveyron
and Charles Darwin’s diary of his son’s first year). The subjects of these vignettes are people of diverse
national and ethnic origins, whose experiences dramatize important themes in the chapter. We believe stu-
dents will enjoy and identify with these stories, which lead directly into the body of the chapter, are woven
into its fabric, and are revisited in the new Refocus feature at the end of each chapter. These vignettes,
along with the shorter true anecdotes that appear throughout the book—some of them about the author’s
own children and grandchildren—underline the fact that there is no “average” or “typical” human being,
that each person is an individual with a unique personality and a unique set of life circumstances. They
are reminders that whenever we talk about human development, we talk about real people in a real world.
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L earning System

The Learning System forms the conceptual framework of each chapter and is carried through all text

supplements. It has the following four parts.

&wh-%u-wwmmmw

5. Do mature adults think differendy than younger people do?

6. What accounts for creative achievement, and how does it change with age?

7. How have work patterns changed, and how does work contribute to
cognitive development?

8. What is the value of education for mature learners?

Middle Age: A Culhural Construct

Until recently, middie adulthood was the least stadied part of the lfe span. The

middle years were considered a relatively uneventful hiatus between the more
dramatic changes of youns adulthood and old age. Now that the baby-boom genera-
tion s in middle age, rescarch on that period is booming (Lachman, 2001; Lachman
& james, 1997; Moen & Wethington, 1999). In the United State, by 2015, the 45- to
64-year-old population is expected to reach 80 million, 72 percent mare than in 1990.
“Thisis the best educated and most affluent cohort ver 10 reach middic age anywhere,
and it s changing our perspective on the importance and meaning of that time of life
(Wills & Reid, 1999).

“The term *middle age” came into use in Europe and the United States around the
tum of the vt centry s e cxpcancy bgen b engien Tday.in o
life with its own

setal s, Th
dle age a5 a socially constructed concept, with culturally sscribed meaning (Gullette,
1998; Menon, 2001; Moen & Wethington, 1999). Some traditional socicties, such as
upper-caste Hindus in rural India (Menon, 2001) and the Gusii in Kenya (see Box 16-
1 in Chapter 16), do not recognize a middle stage of adulthood between youth and
old age at all. In other parts of India and in Japan, maturation and aging are thought
of primarily as social processes involving relationships and roles, rather than in terms
of chronological years and biological changes (Menon, 2001).
Ironically, ss medical and nutritional advances have opencd up an unprecedented

second half of life and other losses
has become a major theme in popular descriptions of middie age. In a youth-oriented

culture, adults’ expectations for these years may be influenced more by images in lit-
erature and the media than by what is going on in their own bodies and minds
(Gullette, 1998). A life-span developmental perspective (refer back to Chapter 1) pre-
sents a more balanced, more complex picture. Middle age can be a time, not only or
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Guideposts for Study

/ These topical questions, similar to Learning Objectives,
are first posted near the beginning of each chapter to
capture students’ interest and motivate them to look for
answers as they read. The questions are broad enough to
form a coherent outline of each chapter’s content, but
specific enough to invite careful study. Each Guidepost is
repeated in the margin at the beginning of the section
that deals with the topic in question and is repeated in the
Chapter Summary to facilitate study.
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of their actions and on what kind of socialization children have received, affect their dren show emadonal

opinion of themselves (Harter, 1993, 1996). Increasingly, children can verbalize con-
flicting emotions (see Table 10-1). As Lisa says, “Most of the boys at school are pretty
yukky. I don't fee! that way about my little brother Jason, although he does get on my
nerves. 1 lave him but at the sam time, he also does things that make me mad. But [
control my temper, 4 be sshamed of syl i | dide't (Harter, 1996, 208).

ic and more behavior in mid-
die d\Mhaod Prosocial behavior is a sign of positive adjustment. Prosocial children
tend 1o act appropriately in social situations, to be relatively free from negative emo-
tion, -nd to cope with poblems constructvely (Esenberg Fabe, & Murphy, 1996)
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" What a Child Might Say
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Source Harcar, 1996




