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Introduction

For far too many of our students, reading is something you do in class with your teacher
— or in the examination! It's something you need your teacher for to explain new words;
it’s something you need questions for: no questions, no comprehension!

We need to change all that. Reading is an activity that above all citizens of the twenty-
first century need to do by, and for, themselves. That means we need to give our students
time and opportunity to do just that — to read “by and for themselves”. The Ministry of
Education’s new National Syllabus requires students to read 360, 000 words outside

class, to obtain maximum reinforcement.

This is partly what our new series, Pep Up Your English: Graded Readers, is all about.
But it does more than that. We believe that reading widely — what is known as extensive
reading — has a large number of very important educational advantages.

1. Extensive reading can provide “comprehensible input”.

Many theorists have commented on the need for our learners to be exposed to enough
language to help to “fix” it in their minds. But the language has to be readily “compre-
hensible”. If it isn’t, our learners will be frustrated!

Pep Up Your English: Graded Readers has been designed to provide plenty of materials
that are — just — within their grasp: sufficiently easy to be attractive to the learners,
sufficiently hard io stretch and develop as well as consolidate their learning,

2. Extensive reading can enhance students’ general knowledge.
One of the main motivations for our students leaming English is that through English they
can broaden their horizons, and extend their knowledge of today's world.

3. Extensive reading motivates learners to read.
Written by an international team of authors, the books in Pep Up Your English: Graded
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Readers bring up-to-date information about the world we live in in up-to-date authentic
English. Trials around China have shown that students find the books exciting, interesting,

and accessible.

4. Extensive reading consolidates and increases knowledge of vocabulary.

Research shows that children between grades 3 and 12 in the United States learn up to
3,000 words a year. These words are not taught in class: they are learnt largely through
reading widely. It is possible that the time we spend teaching new vocabulary in China
may be to some extent better spent by simply asking our students to read!

5. Extensive reading can lead to improvements in writing.
Research shows that the more widely children read, the better they write: it is partly
because their knowledge of the language is broadened, and partly because they know
more about the world, and feel more able to write about it.

6. Extensive reading can develop independent learning.

The classroom focuses inevitably on shorter texts, and extensive reading provides learners
with the opportunity of reading longer texts, on more varied subjects, on their own, and in
their own way. This is a very important aspect of extensive reading: students do need to be
liberated from dependence on the teacher, and reading gives them the oppomlhity to do so.
Many of our students go on from Senior Middle School to formal or informal leaming
situations, where they may have to study extensively on their own. Extensive reading can
give them the confidence and competence to cope with longer texts.

Pep Up Your English: Graded Readers can play an important part in helping our students
to read more independently, and become more self-reliant. The series contains a wide
range of different kinds of writing, both fiction and non-fiction, as required by the
National Syllabus.

One other feature of this series is the role of grading. In the past, the emphasis has
traditionally been placed on graded readers, which have a controlled grammatical and
lexical load, and these certainly have the advantage of providing regular repetition and
reinforcement of language forms. However, in recent years there has been an increased
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emphasis on  “real” books written in authentic English, rather than the pre-digested,
controlled reading diet offered by traditional graded reading schemes.

Pep Up Your English: Graded Readers adopts a compromise approach — real books
written in authentic English roughly tuned to the likely language level of the readers.
Grading is as much focused on interest levels and relevance to the students, as on language
forms. It is a fact that this approach has the advantage of catering for wide variations in
educational policy across China, both within and beyond provinces and autonomous
regions, as local curriculum initiatives make it increasingly difficult to adjust language
levels to targeted segments of the student population.

How to use Pep Up Your English: Graded Readers

Approaches may vary, as teachers will certainly wish to use the series in different ways,
to accommodate their own particular requirements, and to cater for their classes’ needs.
We suggest three possible approaches — though there will be many variations:

1. Using the books for shared reading

Using this approach, the whole class will read the same book at the same time; most of
the book will be read outside class, but teachers will want to take selected readings —
from, for example, Units 1, 3 and 5 — for more detailed treatment in class. Using this
approach, a given book might be treated in class three or four times, perhaps, over the
course of half a semester. That means that roughly two or three books per semester might
be treated in this way.

This approach will still require students to read most of each book on their own, thus
achieving the prime objective — to encourage students to read “by and for themselves”.
But it enables the teacher to keep a closer watch on what the students are (or are not!)
doing, and enables the teacher to intervene as necessary. During these claésroom
sessions, a selection of the exercises provided in the books will be treated, but there is no
doubt that many teachers will wish to devise their own activities, too.



2. Private reading

Using this approach, the students will be left almost entirely alone, to read the books “by
and for themselves”. They may come to the teacher occasionally perhaps with questions;
but teachers would do well to ensure that the students try to answer their own questions
independently of the teacher.

1t will still be necessary to monitor what the students are reading; it is suggested that a
student should read a whole book, independently, in about three weeks. At the end of that
time — or when they say they have completed a book— they may be asked to give a short
oral report on it (though there will not of course be time for more than two or three students
to do this); the rest should write down a short comment on the book they have read,
together with the dates when they read it. Teachers may randomly choose some students
to question them, to make sure that they have indeed read the book; many teachers will
wish to award “Extensive reading marks” to go down in the mark book, so that student
will realize that their efforts are being noticed, and valued.

3. A mixed approach

Many teachers will feel the need to start their students off on a reading task, and provide
an initial impetus, to encourage them. So they may start off with, say, a whole (or half a)
lesson, getting the students started, and creating some enthusiasm and excitement. This
method has the disadvantage that every student would be expected to start off with the
same book; but it has the advantage of creating space for individuals to read at their own
pace; lypicélly, the fastest reader will coh’lp]ete about two weeks or more before the
slowest reader. Once a book is read, the student can go on to read another, independently.

Monitoring the students’ reading

Whatever approach is adopted, teachers are urged to create time so that at least one lesson
a fortnight is spent on either shared reading, or silent reading in class; during the latter type
of lesson, the teacher can deal with selected individuals, and give assistance or encou-
ragement when needed.

Teachers should keep a centralized record of how the reading is going; every time a
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student finishes a book, the teacher should make sure that this event is recorded; by the
end of a semester, typically some students will have read perhaps four or even five books;
others will only have managed two. Teachers may like to award marks accordingly, as

a form of encouragement.

Many teachers will keep some pages of their mark books to keep such records; others may
like to try displaying progress on a wall-chart: the names of the students can go across the
top of the chart, the titles down the side; each time a student completes a book, a tick is
placed in the square where both converge, along with the date the book was completed.

The exercises

Every reading text in the series is followed by a short series of exercises. Teachers and
students should use their discretion about how many of these exercises they should do.
The main purpose of Pep Up Your English: Graded Readers is to encourage the students
to read widely on their own, so the exercises are less crucial than the texts. It is suggested
that after a given text, the students should typically do the first exercise, and one other
exercise of their choice, before proceeding to the next text.

If a text is treated in class, as a “Shared Reading” exercise, teachers should try to ensure
that they do not turn the text into yet another English reading lesson; these texts should
be treated swiftly, lightly, and in a manner which enhances enjoyment and motivation.
The exercises should be treated in the same way.

Finally: .

In short, our students should be encouraged 1o believe that reading by and for oneself is
FUN! We very much hope that this will be the case, and that Pep Up Your English:
Graded Readers will help to create a new generation of eager English learners. Please do
write in to the publishers with details of your own experience, and tell us about the
methods you have found most effective.

Neville Grant
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Fast food and restaurant chains

Before you start (1) and (2)
What type of restaurants have you got in your area? What types of restaurants have you
been 0? Some restaurants are very cheap and friendly, while others may be expensive
and serve special types of food. What type of restaurants do you like best?

Reading (1)

Fast food and restaurant chains

Fast food is a relatively new expression that did not appear in the dictionary
until about the 1970s. The idea of fast food has been with us since about
the early 1960s, but the massive growth in fast-food establishments has
only taken place over about the last twenty years. Today, there are a small
number of international restaurant chains selling food in almost every
country in the world. Where did this idea of fast food come from?

The concept of fast food in the modern world began in America. The very
first fast-food establishments were quite small and they were designed to
provide food quickly and cheaply. Most of these fast-food establishments
provided very few seats, and the customers were encouraged to buy the
food and take it away to eat it elsewhere. Normally, the restaurants served
a very limited range of food; in most cases this consisted only of hamburgers,
French fries (“chips” in British English) and milk shakes. They bought the
meat and potatoes and milk in bulk and therefore at low prices. Since there
were no waiters or waitresses, the cost of supplying the food was quite
low.




B Fop UP vour English

The great advantage for the owner of the fast-food eating place was that
the overheads were low, and the profit levels were high. The restaurants
also became very popular with customers. They didn‘t need to think too
much about what to buy because they knew that the same range of food
was always on sale. They also knew that they would receive their food
quickly and the cost would be quite low. They could either eat it then and
there, or take it away to eat elsewhere. The fast-food centres were successful
because life was begmnlng to speed up and people had less time to think

about food. (304 words /. minutes)
Vocabulary
restaurant chains T
massive /'masiv/ adj KA, FRLREY
establishment /1'stablifmant/ n il
concept /'konsept/ n &
milk shake /'milk'feik/ n W5 (R AR AR & Uorh
bulk /balk/ adj FAEHY (cf: in bulk ¥ty
overhead /'auvahed/ n UHHEH) SN, WA
speed up phrv ik
Notes

1. fast-food establishments: The early fast-food establishments were “drive-
[ins” designed so that people could drive up in their cars and order through
| awindow, or by using a telephone. This type of restaurant still exists in
Amrica_hxtitbasnmbecmpopularindmsame way as in other
countries.

9. Yestaurant chins: Whenacompany wants to expand it may offer franchises

: (ﬁi@&ﬂ!ﬁ)mpaopleWmﬁngmopmanemehenpwplchuy
a franchise the chain help them to set up the restaurant and then supply the
fooimmmmmmgadhyﬁewmandlhemﬁmmﬂbedmded
mththe,mstauutdim

Rk

Exercise 1

*

Choose the best option.
1. The idea of fast food is a modern one ...
A and massive restaurants have now been built all over the world.
B and over the last twenty years the number of fast-food restaurants has greatly
increased.
C that started in 1960 and has grown since then.
D and since about 1960 there has been an increase in the number of restaurants.



Unit 1 Fast food and restaurant chains

Book 1

2. In many of the early restaurants the customers were encouraged to ...
A leave quickly.
B eat in the restaurant and then leave quickly.
C take the food and eat it at home.
D buy their food but not to stay in the restaurant too long.

3. The restaurant owners served a limited range of food because ...
A it was cheaper and more profitable.
B this meant that the customers always knew what was for sale.
C then they didn’t have to think too much about what to buy.
D because they had no waiters or waitresses.

Reading (2)
The spread of fast food

Today, in America, there are about 170,000 fast-food restaurants serving
about 45 million Americans every day. Sales courtrvwide are around $50
billion a year and several million people are employed world-wide by
American chains. New fast-food restaurants are opening daily all over the
world, including in China. People often like such places because the food is
tasty and sweet, and easy to eat. Wherever you are in the world, you know
that a particular chain will provide you with exactly the same product. This
standardisation of the food on sale is comforting for many customers.

The young people who serve the customers are expected to provide them
with the food that they have ordered in a very short time, perhaps two or
three minutes after making their order. Everything behind the counter is
highly regulated so that the process of serving a customer is as brief as
possible. Each move made by the young people behind the counter has
been scrutinised with great care so that not a moment is lost. Each
hamburger is precisely the same size; each chip is the same thickness, each
item is cooked in exactly the same way for precisely the same amount of

time.



