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I . The Meaning of Reading

‘KE Reading is bringing meaning to and getting meaning from
printed and written materials. Various researchers have attemp-
ted to define reading in different perspectives. Nunan (1997)
adds “Reading is an interactive process between what a reader al-
ready knows about a given topic/subject and what the writer
writes”. While Goodman (1985) has described reading as a “psy-
cholinguistic guessing game” in which “the reader reconstructs,
as best as he can, a message which has been encoded by a writer
as a graphic display”. Goodman views reading as the act of con-
struction of meaning, as being an ongoing, cyclical process of
sampling from the input text, predicting, testing and confirma-
tion or revising those predictions, and sampling further. One
succeeds in reading if he has an ability to extract and comprehend
the writer’s message. This is in connection with how reading in-
volves the identification and recognition of printed or written
symbols which serves as stimuli for the recall of meaning built
through post experiences, and further the construction of new
meaning through the reader’s manipulation of relevant concepts
already in his possession. Furthermore, reading is a process,
which is started with a linguistic surface and thought in reading
where the writers encode thought as language and the readers de-
code language to thought (Carrell, 1988). Someone says reading
is the dialogue between the reader and the author. Good readers
bring their knowledge and experience to an author’s words to

help them understand and recall the text. Good readers, like
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good conversationalist, are able to use the information to arrive
at a deeper understanding of something. They don’t merely re-
call what they read, they comprehend it. They create the new
understanding, solve the problem and make connection and infer-
ence. So, comprehension results from an interaction among the
reader, the strategiés the reader employs, the material being

read, and the context in which reading takes place.
I . The Components of Reading

Most of the researchers echo that reading involves the fol-
lowing basic elements: the reader, the text, and the interaction
between reader and text (Rumelhart, 1984).

1 Reader Variables

! There is family influence, community, schools, culture, in-
dividual characteristics and readers’ reading skills that contribute
the reader factor.

Family fosters a variety of experiences that affect reading.
Family members, especially parents of other adult relatives in
the house, model feading behaviors, habits, and attitudes.

The communities also provide readers with a set of varied
life experiences that shape their individual bases of knowledge.
To varying degrees, readers incorporate the knowledge and val-
ues of the community into their own perspective. The more var-
ied the community experiences and the more readers participate
in community events, the richer the background knowledge read-
ers will have to draw on when reading.

Besides the two factors above, readers bring their education-
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al experience to reading. Schools may bring people into contact
with communities other than their own, or they can be homoge-
neous institutions that reflect shared values. The reading ways
learned on classes may influence a person’s whole life.

' Apart from the elements above, the cultural influence is an-
other key factor. Although many people associate the meaning of
culture with behavior, the cognitive model of thinking is defi-
nitely marked by culture. Culture is like a filter, blocking or let-
ting through a set of learned patterns and attitudes that form its
core values. In a culture where reading is highly valued, the so-
ciety as a whole will take great pains to promote reading among
its members. .

If the above factors are called the extroverted factors to af-
fect readers, the following factors are the introverted elements to
directly influence a reader’s reading — individual characteristics
and reading skills.

Several individual factors also contribute to language learn-
ing: self-esteem, inhibition, risk taking, anxiety, and motiva-
tion. Home, community, school, culture, and individual charac-
teristics all shape the life experiences that readers bring to read-
ing. The background information that readers bring to a text,
including the knowledge of habits and beliefs from their own life
experiences, is schema. The more schema a reader has, the
much easier he may be able to understand a text. Schemata also
embrace formal schemata and content schemata. Formal schema-
ta refer to the knowledge of language, while content schemata
indicate the knowledge of topic, the world and culture. Some

studies conclude that second language knowledge is more impor-
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tant than first language reading abilities, and that a linguistic
threshold exists which must be overcome before first language
reading ability can transfer to the second language reading con-
text. In addition, the linguistic threshold is not absolute but
must vary by task: the more demanding the task, the higher the
linguistic threshold. What makes a task demanding will relate to
issues like text topic, text language, background knowledge and
task type.

Motivation is one of the most important factors to influence
students’ reading and learning to read. Motivation can be de-
fined as the cluster of personal goal, value, belief, which is not
quite different with interest, attitude and belief. A student may
be interested in one topic of reading but not choose to read. As a
reading instructor, strategy instruction, in which students are
taught to how to apply specific strategy, is very crucial to arouse
their motivation. It is proved that intrinsic motivation can be in-
creased by strategy instruction as well.

2 Text Variables

é Another important element of reading is text, which is u-
sually composed of organizatipn, syntax, grammar and vocabula-
ry. According to Halliday (1989), text means the social ex-
change of meaning and it is both a product and a process; text
shows the relationship of social environment and functional or-
ganization of language.

The first important factor of text is it is really made of
meanings, which have to be expressed, coded in words and

structures in order to be communicated. The text is also regar-
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ded as product and process, for, in the sense of product, it is an
output, something that can be recorded and studied, having a
certain construction that can be represented in systematic terms.
In the sense of process, it means it is a continuous process of se-
mantic choice, a movement through the network of meaning po-
tential, with each set of choices constituting the environment for
a further set. Text is a form of exchange; and the fundamental
form of a text is that of dialogue, of interaction between speak-
ers. Not that dialogue is more important than other kinds of
text; but in the last resort, every kind of text in every language
is meaningful because it can be related to interaction among
speakers, and ultimately to ordinary everyday spontaneous con-
versation. Thus, text is sort of social-semiotic in that the con-
text of situation, the context in which the text unfolds, is encap-
sulated in the text, not in a kind of piecemeal fashion, nor at the
other extreme in any mechanical way, but through a systematic
relationship between the social environment on the one hand,
and the functional organization of language on the other.

There are three features of the context of situation: the
field, tenor and the mode. The field of discourse refers to what
is happening; the tenor of discourse refers to who are taking
part; the mode of discourse means what part language is playing.
In addition, 3 metafunctions of text are included in the context,
they are experiential meaning, interpersonal meaning and textual
meaning. The relationship between the features of context of sit-
uation and metafunctions of text are showed in the Figure 1. 1.
The field is expressed through the experiential function in the se-

mantics. The tenor is expressed through the interpersonal func-
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tion in the semantics. The mode is expressed through the textual
function in the semantics.
Figure 1.1 Relation of the Text to the Context of Situation

Situation Text,
3

realize b Functional component of seman-
Feature of the context ( ze by ) .unc compo

tic system

Field of discourse Experiential meanings
(what is going on) (transitivity, naming, etc.)
Tenor of discourse Interpersonal meanings
(who are taking part) (mood, modality, person, etc. )
Mode of discourse Textual meanings
(role assigned to lan- ( theme, information, cohesive
guage) relations)

Sources from Halliday, M. A. K. & Hasan, R. (1989).
3 Interaction between Reader and Text

} The last but not the least factor of reading process is the
interactive exchange between reader and text, which proves the
reading activity is an unobservable but informative exchange
transaction. From the discussion above, the two ends of the
reading process — reader and text, full of complex and various
components determine the uncontrollable nature of their interac-
tion. Generally speaking, reading is what happens when people
look at a text and assign meaning to the written symbols in that
text. But the interaction between the text and the reader that
constitutes actual reading. We take it for granted that the mean-
ing readers get from the text may not the exactly the same as the
meaning the writer inject his wish into the text.

The reader’s purpose, manner, attitude, interest as well as



- RiIBRBRARSSERR -

his reading strategies would involve the interaction. At the same
time, the interaction of through schemata would always greatly
influence this process.

In brief, reading is a very complex, cognitive, social activity
and the study of it must be inter-disciplinary. If the ability in-
volves so many aspects of language, cognition, life and learning,
then no one academic discipline can completely explain what is
crucial in reading. Cognitive and educational psychology are
clearly centrally involved; sociology and sociolinguistics, infor-
mation theory, the study of communication systems and doubt-

less other disciplines all bear upon an adequate study of reading.
Il . Reading Psychological Models

1 The Information Processing Model

Gough’ s model took an information-processing lens and
tried to describe the flow of information during the reading
process. According to Gough’s model, the reading process is
linear, with letters being recognized first feature-by-feature by a
visual system and then transferred to a sound (phonemic) system
for recognition and held until the next letter is processed in the
same way. When words are recognized (processed) they are held
in working memory until they are processed for underlying mean-
ing and finally understood as sentences and ultimately texts. In
summary, Gough’s description of the reading process is letter-
by-letter and word-by-word in an additive fashion.
2 LaBerge and Samuels’ Model

LaBerge and Samuels’ model brought us the concept ﬁ

of ‘automaticity’ in word recognition. The most impor-
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tant difference between the model of Gough’s and LaBerge &
Samuels’ model is that the latter emphasizes the automaticity
and attention. According to LaBerge and Samuel, the reading
processing is possible when the reader does attend all his cogni-
tive attention in that human’s attention is limited. But in the
LaBerge and Samuel’s model, which is considered as higher level
compared to Gough’s in reading, each step in the word recogni-
tion can be skipped. It means that in the process of word recog-
nition: 1. letter 2. spelling (visual word) 3. phonetic word 4.
word meaning 5. word chunk meaning. Under the situation of no
attention, the step 1 can enter the step 3 by skipping the step 2;
the step 2 can enter 4 without 3; the step 3 goes into 5 without
4. If the Gough’s model in reading is linear, the LaBerge and
Samuel’ s model would be parallel. LaBerge and Samuel focus -
the attention and automaticity. Owing to the reader’s limited at-
tention, the more attention paid on the word recognition, the
less would be on the semantic. The faster one becomes an auto-
matic decoder — recognizes words without having to break them
down and “figure them out” — the sooner one can attend to com-
prehending text (Purcell-Gates, 1997).
3 Rumelhart’ s Interactive Model of Reading

The main idea in Rumelhart’ s Interactive Model of Reading
(1984) is that “ top-down” information process in reading is not
only possible but critical for the whole reading process when it is
interactively working with the “bottom-up” , the low level read-
ing model. He assumes that there is an information processing
center in reader’s mind, which includes six knowledge %

units: characteristic unit, letter unit, letter group unit,



