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s Chapter 1 Introduction

Literature review shows that bilingual interaction under the theory of the
international hypothesis (IH) is neither widely nor well studied. The
interactional modifications (IM) are seldom studied from the perspective of
code-switching (CS). The present study attempts to fill the gap by exploring the
roles of teachers’ code-switching as interactional modifications and the extended
types of IM in the natural classes of teaching Chinese as a second language
(TCSL). A mixing method is applied to examine the effectiveness and functions
of IM. Data-driven research method is applied to describe three teachers’ IM;
and the statistic analysis is used to investigate the most beneficial IM to Chinese
teaching. Conversational analysis is adopted to analyze the functions of IM.
This chapter first describes the researcher’s motivation of carrying out the
present study. Next, this chapter describes the background and context of this
study. Following this, this chapter goes on to the research scope, aim and
significance of the study. Finally, this chapter outlines the structure and content
of the rest of the dissertation.

1.1 Research Motivation

This study originates from the interest that I have had in teaching Chinese
as a second language (CSL) in the past fifteen years. I once got a chance to
challenge to be a teacher of Chinese as a second language. I participated in a test
of competition for teaching in Confucius Institute overseas in 2009 but I failed in
the face-to-face interview because, as a native Chinese speaker, I have taken the
Chinese grammar points for granted. I know the meaning and usage of Chinese
characters but I could not give a thorough explanation. However the failure
could not make me give up the interest and I am still concerned about TCSL.

Besides holding the interest, I want to do the research mainly because I
could access the teachers and learners of Chinese as a second language. I became
a PhD student in Shanghai International Studies University in September of
2010. In the university, I have had several friends who worked as teachers of
CSL, so I had the chance to get the first-hand information about their teaching
and learning in the natural classroom of CSL. I once became a Chinese-
practicing partner of four international students, three of whom came from Italy
and one from Malaysia. As a Chinese-practicing partner, I helped them practice
Chinese by chatting with them when we all had free time. I found that we often
switched between Chinese and English. T used to speak English to explain my
previous utterance when I was not understood by them; they switched to their
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native language when they did not know how to speak in Chinese. At that time I
was interested in code-switching in Chinese learning and wanted to know more
about this linguistic phenomenon.

I was lucky to obtain the permission to observe the Chinese classes. At
beginning I tried to note down everything on code-switching between the
languages of the international students spoke, such as, Russian, German, or
French, when they discussed in small group or when they had a break between
the two classes. However I could not understand them because I was not a multi-
lingual speaker so I could not do the research on such CS. In addition, the
learners’ utterance sometimes was not very clear so it was hard to get the whole
data. I shared this experience with my first supervisor, Professor Dechun Wang,
who later passed away in the summer of 2011. To get rid of my puzzle, he
suggested that I should pay attention to the teachers’ CS if I could not catch what
the learners said. 1 took the good advice and from then on I began to observe
classes of CSL and focus on teacher CS.

In addition I once had an experience of being a substitute teacher of CSL
during the observation period when my friend Ms. Zhang was on a business trip
and I took her place to teach her international students for two hours. Before
class 1 prepared the lesson carefully, searching background information,
designing teaching steps, checking Chinese grammar and all other necessary
things that I got in my mind. In the class I taught as I designed and I audio-
recorded the whole teaching process. Listening to the record after class, I found
I switched to English to make more clear explanations when the students had
some linguistic problems. After the experience I was more aware of the situation
that the teacher modified the input by CS in CSL.

Four months later I luckily had my second supervisor, Professor Xinmin
Zheng, who not only supported me to move on but also helped me to form the
research framework, so I continued to do the research step by step, observing
the Chinese classes, reading literatures, talking to the Chinese teachers, and
chatting with the national students.

I would like to emphasize the research mainly because the teacher modifies
input by CS is a common linguistic phenomenon in natural L2 classroom. And it
is useful and helpful to make the input comprehensible and it really does good to
the language learning.

1.2 Background of This Study

This section aims to sketch both the background of TCSL in China and the
language context of the classroom setting of TCSL in the university. Mandarin
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Chinese has become a new must-have charming language all over the world with
the rapid development of the economy of China. In the past decade, teaching
Chinese to the speakers of other languages emerged to be popular, and the large
influx of international students of Chinese has brought different cultures and
languages into the classroom and society (Wang, 2010). A great number of
universities have set the curriculum system of TCSL to meet the great need of
Chinese learning.

TCSL development in SISU This study is conducted in Shanghai
International Studies University (SISU), so it is necessary to introduce the TCSL
development in SISU. SISU is one of the main universities for language
education with the long history of TCSL. As early as in 1980, by virtue of the
advantages of second/foreign language teaching the university began to recruit
foreign students and to train CSL teachers. The constructive theory of foreign
language teaching was proposed by the famous linguist Professor Wang Dechun
in 1980s (Wang, 1987; Wang and Zheng., 2011), thus teaching Chinese as a
second has developed a lot in theory and practice. Following that, new text
books under the constructive theory have been published for a great number of
foreign learners who come to China.

The College of International Cultural Exchange (CICE) was set up as a
faculty of SISU in 1994, composed of Chinese as a Foreign Language
Department and Foreign Student Affairs office. CICE is a kind of multi-
linguistic environment with varieties languages for overseas students. From
1980s to 2012, more than 10, 000 foreign students continuously been here for
studying Chinese from over 60 countries and areas, such as, Russia, France,
Germany, Korea, Japan, Malaysia, Indonesia, Mexico, Vietnam, etc. Those
foreign students are attracted by long-term degree courses (e. g. 4-year
undergraduate degree) and short-term language proficiency courses (e. g. less
half a year) provided by CICE. Nowadays, more than 1600 international
students study at SISU each year. There are over 40 full-time teachers of
Chinese, most of whom are experienced professors who have the experience of
teaching Chinese abroad. In addition, part-time teachers of Chinese work
together with them.

English is usually referred to as a global language. It is the preferred
language for international politics, business and professional communication,
even in the contexts where alternative (and politically powerful) local languages
are available (Phillipson, 2004). In these communications or interaction,
practically all interlocutors are non-native speakers of English. In classroom,
the teacher and learners normally speak Chinese but sometimes they switch
between Chinese and English back and forth. By code-switching theory, Chinese

003



004

An Extended Study of Interactional Modification Types

is the matrix (target) language and English is the embedded language. English as
the lingua franca is based on neither British culture nor American culture. It
related to multi-culture that cross cultural communication naturally occurs
between the international learners in the Chinese learning class. In a word, the
so-called British/American culture-centered does not exist in CFL instructional
setting.

In the classroom I have observed, Chinese is used for communication at the
first place and English at second place, though learners sometimes talk in their
mother tongues (except for Chinese and English) or in other shared languages.
In this sense, Chinese is the target language mostly spoken in the class and
English is used as lingua franca (ELF) or medium of instruction.

Classroom setting of CSL Classroom setting where the lessons take place,
involves Chinese teachers, international students with different language and
culture background and learning stuffs including the computer, profile
projector, books, desks, chairs, and something else related to learning.

In the present study, classroom setting is termed as the situation combining
pedagogical context, sociocultural context and managerial context. Pedagogical
context is some sort of environment where language teaching/learning is
somehow involved. Chinese teaching mainly involves linguistic items, such as
new characters, syntax, grammar, discourse; it also pays attention to the
communication between the teacher and learners with multi-language and multi-
culture. This has to focus on the target language (Chinese) meanwhile this has to
be a little related to the learners’ mother languages or their shared second
languages background.

Classroom setting is also considered as sociocultural context. Although it
cannot be the same as the real social cultural situation with daily life, it is a
small community in which the members study together and communicate for
learning and life. It has the characteristics of social environment. Besides that
language activities are related to the context of social culture so the pedagogical
context has sociocultural elements. Furthermore the language teaching should
take place in the harmonious situation in which the teacher and the learners
share the target language culture and identity.

Classroom setting is a kind of managerial context because the instruction can
not smooth on without the classroom management. Teaching activities need to
be organized by the teacher; the teaching order should be governed by the
classroom rules; and the students’ behaviors should be regulated by the
university’s laws. All the regulation serves for the language teaching and
communication. Therefore managerial context is considered to one element of
classroom setting.
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To sum up, the classroom setting is combined by pedagogical context,
sociocultural context and managerial context.

1.3 The Research Scope, Aim and Its Significance

This study adopts the interactional hypothesis as theoretical framework,
which focuses interactional modifications on language form in the negotiation of
meaning between the native speakers (NS) and nun-native speakers (NNS).
During the two-way verbal communication, the interlocutors exchange the
information. The less competence speaker, e. g. NNS, L2 students, offer the
feedback when they do not understand NS or the teacher, then the NS or the
teacher adjusts the previous utterance to solve the understanding breakdowns,
thereby acquisition is made possible and is primarily facilitated. Figure 1 is the
flow diagram of two-way oral communication.

Figure 1 Scope of this study

Feedback of the less
competence speaker on
the lack of comprehension

!

Ncgotiated
modification of
conversation

!

Comprehensible input ]

Two-way verbal
communication

Language
acquisition

This study mainly focuses on the negotiated modification of conversation,
namely the marked box in Figure 1. In fact, this study is conducted in the
natural classroom of TCSL, in which the teacher adjusts the form of the target
language through the wvarieties of interactional modifications in the
conversational exchanges involving code-switching between English and
Chinese. Thereby, interactional modifications can avoid conversational trouble
or modify the discourse when trouble occurs.

This study attempts to describe IM when teachers code-switch and to
explore whether IM contributes to Chinese instruction. Therefore it can offer
suggestions to TCSL teaching and further studies in the future.

In this case, this study focuses on the following aspects: 1) the types of IM;
2) the teaching activities; 3) the relationship between IM and the types of
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teaching activities, i.e. vocabulary teaching, syntax teaching or conversation;
4) the functions of IM in Chinese learning.

This study aims to contribute to our understanding the bilingual modified
interaction occurring in the classroom of CSL. It is widely assumed that the
interactional modifications of language form in the conversation are more
important in comprehension of the target language. It is necessary to examine
whether interactional modifications can also play positive role in this regard.
The description of the interactional modifications in the conversation involving
code-switching can provide the knowledge of specific pedagogy of Chinese as a
second language.

This study attempts to provide a new perspective on the classifications of the
interactional modifications. According to the data collecting, this study
classifies all the modifications in the interactional exchanges involving code-
switching. And its description in depth and the analysis on the role of IM in
language teaching can show a new perspective for the research of interaction
theory.

This study wants to bridge the theory and practice of TCSL, which
contributes to the research of TCSL by attempting to examine which kind of IM
is most beneficial to Chinese teaching in the natural multi-linguistic classroom of
CSL. Thereby, this study provides teachers of CSL with suggestions of
appropriate adjustments in the interaction.

1.4 The Overall Structure of This Study

This dissertation is structurally divided into six chapters. The introduction
chapter shows the research background, researcher’s motivation, the purpose.,
scope and the significance of the study. The second chapter, literature review,
offers a critical view on the related researches, such as interactional theories,
varieties of modified interactional devices in language learning and acquisition.
In addition, Chapter two also sketches on literature on code-switching in
instructional settings and gives a new definition of code-switching for the present
study. Chapter three goes on research methodology that presents the research
questions, the resecarcher’s motivation, ethics, participants and the way of
collecting data. Chapter Four describes IM through different classifications.
This chapter also describes the learners’ response of IM. Chapter Five analyzes
quantitatively to find out which kind of IM is the most beneficial to the Chinese
teaching. And it also discusses the role that IM plays in Chinese teaching and learning
including the positive and negative functions. Limitations of the research also go on
after that. The dissertation ends with conclusion and implications.



