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CHAPTER

INTRODUCTION

This book discusses theoretical issues related to corrective feedback from
second language acquisition and cognitive psychological perspectives and
investigates the effect of different types of feedback on the acquisition of
English grammatical forms. The motive for this study grew out of my interest
as a teacher and as a researcher in the pedagogical choices of communicative
language teaching in the Chinese context. Specifically, the research was
inspired by the tension between a prevailing favorable view of the
communicative teaching method, the task-based approach in foreign language
teaching stipulated by the Chinese State Education Development Commission
and the ensuing mixed attitudes of both teachers and students regarding the
implementation of this approach in the language classroom (Rao, 2002).

Some researchers hold an absolutist view towards communicative
language teaching, claiming that the adoption of this approach will bring about
positive effects (e.g., Liao, 2004); others cast doubt on the effectiveness and the
practical value of this approach (Bax, 2003; Hu, 2005). Prior to arguing
whether communicative language teaching is applicable in a Chinese context,
the other related questions that need to be answered are: a) Which types of
communicative teaching method would best fit the Chinese context? b) Does
communicative language teaching imply a total abandonment of the teaching
and practice of grammar? and c¢) What approach, then, would assist in the
development of communicative competence without necessarily jeopardizing
accuracy? All of these questions boil down to a balanced approach of
integrating grammar instruction into communicative activities, an approach that



