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Reading and Thinking in English was developed in a project sponsored
jointly by the University of the Andes, Bogot4, Colombia, and the British
Overseas Development Ministry in association with the British Council.
The Director of the project was John Moore, of the British Council.
Discourse in action was prepared for publication by John Moore,
using materials written s a part of the Reading and Thinking in Engnsh
project. The members of the University who participated in writing these
materials were Dora Bonnet de Salgado, Luisa Fernanda de Knight,
Anita Escobar de Tamayo and Teresa Munévar M. These materials were
subsequently revised and extended by John Moore for this edition.
Professor H. G. Widdowson (of the University of London Institute of
Education) is the Associate Editor of Reading and Thinking in English.

Reading and Thinking in English

Reading and Thinking in English is an integrated course in reading
comprehension for students of English as a foreign language. Itis based
on the belief that a special kind of course is required for students of
Englisb whose main need is to gain access 1o information through
English. The course has been designed for a2 wide range of learners whote
needs can be described as ‘English for Academic Purposes’—secondary
school pupils, students in universities and other tertiary insticutions,
adults whose profession requires them to make use of material in English.
It :s therefore intended to help students and others read textbooks, works
of reference and general academic interest, sourcebooks and journals in
English.

The series consists of four bogks. Concepts in use extends students’
basic knowledge of grammar and vocabulary and how they cre used to
express fundamental concepts. It also develops their awareniess of how
passages are built on combinatious of these concepts. Sxploring
functions deals with the use of concepts in thecommunicative fuhctions
of academic writing. Discovering diséourse develops students’
awareness of how the devices of language are used (0. express
communicative function. It alsp shows how passages are built on
combinations of simple functions. Discourse in action extends
students’ knowledge of the functional organization of written English
and develops their ability to handle information found in varied types of
real academic discourse. The series is designed so that the books in it can
be used independentiy of the others in the series, Many intermediate or
advanced learners may be able to begin with the third or fourth books.
The whole serics, how ver, provides a phased approach to the most
challenging demands of acaderhic dis¢ourse.
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Scudy methods

Selfustudy guide

M

Discourse in action Has bren designed to alkew students to study
independently in class. It can &'so be used Ly students working
individually for self-srudy. These notes saggest study methede for
students who are not using the book with a teacher fis class.

Read the Teacher’s guide caveludly, This s2ction doscribes the
aims of the book, its approach 2nd purpose, how the took and the
units are constructed. It lists the szading sctivities practiszd and
describes the types of exercises used. [t & tnportant that you
should have a clear idea of the sims end charaoierisrics of the book
before you begin o study i, Try snd reiate th fodividaal srercises
10 the general 2ims of the bock, This will help vou vaderstand whe
you zre doing 2 particifar kind of exercise. Ths book is bazed on
the belief that the smdent will mxke more progress i he
unidersiands what he is doing a3 why hzis doime it

Be prepared to think carefully zbowt individual ewercises. The
tasks are not mechanical: they require you 10 grasp the ideas that
are expressed by a variety of passages in Bnglish. The authors
believe that reading compichension cannot be improved ar an
advanced level unless practice in the undecstanding of grammar
and vorcabulary is combined wita caveful consideration of the ideas
expressed and the way passeges are coastoucted to develop chese
ideas.

Try w study regularly. It is better to work for a short time
reguiarly than to rely on occasional, lomger study periods. You will
find that the units are divided up into a number of short steps to
enable you to plan your work more casily.

Study the units and the individual parts of units i the oris in
which they are given in the book, Activides bave been designod to
fead up to the following work and to make use of what s & en
rovered in previaus exercises, s» it will be confusing if you ituavips
to change the order or umit exercises. The only activities which
you m 1y have to omit are the follow-up 2ctivities at the end ol each
unit as these are designed for g1oup work,




SELF-STUDY GUIDE

Using the key

/

”

After each exercise (or each section of a long reading passage) look at the

answers given in the key. Check the answers you gave.

Your answer is identical

to the answer in the key.

Your answer is different 1
from the answer inthe
key. |

Using a dictionary

There may be an

explanation for the —

answer. Read it.

Your answer eXpresics

the same idea as the » CONTINUE

answer in the key.

: ]
The explanation given in
the key applies toyour
| ANSWeE.
—_—

F

Your answer eXpresses a 1 Reconsider the question.

different ides and is not Read again the parts of

compatible withthe the passage it refers to.

explanation given. Try to discover the

reason for the answer

Lgi'.rcn.

Remember that the answer in the key is not the only correct answer.
You may have a different answer which is equally acceptable, If you find
an exercise particulasly difficult, consider very carefully the reasons for
the answers in the key.

Use a separate notebook for the exercises that require written
answers. Whether the exercise is answered in a single word, a phrase or
complete sentences, try to develop the habit of checking the correctness
of the English you have written before looking at the key.

You will need to use a good monolingual dictionary such as the Oxford
Advanced Learner’s Dictionary of Current English. A useful complement
to this dictionary is the Oxford Dictionary of Current Idiomatsc English
by A. P. Cowic and R. Mackin.

vi



SELF-STUDY GUIDE

When is it necessary to use a dictionary ?

DIFFICULTY

WHEN TO USE THE DICTIONARY

’7‘{01.1 need 1o know a word for the
general understanding of the
passage.

Before studying the passage in
detail.

S ——

| You need to find out a word to

| answer a particular question.

Before answering the question.

i There are important parts of
individual sentences that you
have not nnderstood.

After answeriné the language
study questions.

There are less important words

yvou would like to know.

After completing the exercises on |
the text. i

HOW TO USE THE DICTIONARY

MBefore referrin gtothe

dictionary, study the context and
note al! the information it gives
you about the word:e.g. isita
aoun, vetrb, ete.  What topic

does it relate o ?

Look ﬁp the word. Select the
meamng which firs the context.

Never read word by word, using the dictionary for everything you do

not understand.

If you can, make contact with someone else who is using the book on his
own and meet reguiarly to work with him and discuss your ideas and
problems as you go along. The book is nor mechanical; each task
requires critical thought and is open to discussion.

Vit



1 Puipose and
approach

Teacher’s guide

Discourse in action is based on the belief that advanced learners of
Enalish for study purposes read rot as an end in itself but in order to
perform a range of activities that are part of their studies. The book
therefore concertrutes on improving students’ abilities to extract
informatics 7o~ a weitten discourse in order to write a report or take

part in d¢ . rarrd other: zalistic study activities,

Whil. ..n3 . . i areal-life context, the focus remains on
sxtending student. 2 i+ - 0 handle different types of discourse and
w make use of & +a . - . skills necessary for critical and creative

eading, Une of the keys 1o zuccessful reading at an advanced level is to
be able 1 fwilge the writer's position in relation to the information he is
presenzi.ig. 1 hz involves recognizing whether the writer is presenting
information e the form of established facts; wiether he is presenting
hypotheses, ssking guestions, considering possibla answaers, making
tentative statements; whether he is supporting or i kiay pertiodiar
points of view or positions. In advanced academic writiag, wiltors are
more often questioning and ~i-wussiny than merely stating facts and this
is ~vhy Discourse in azt’on ictroduc2s the particular features founa in
these types of discourse.

The pracess of unders: -nding not only whar 2 writer says but why he
says it and on what basis e says it involves an awareness of the relation
netween the ideas or .roositions of a passage. It involves under-
standing when a writer .. v, trasing gr modifying a previous statement.
It also involves underst s <iing the sssumptions a writer is making, the
imaginary questions anc o0.:2¢tions he is answering. Thus there must be
an awareness of not on'y “wiit the writer says but of what he does not
say. The practice acti-tics in Discourse in action systematically
srovide opportunities :, iz over these types of relations which we will
ca'i propositional relat s, They are designed 1o enable students not
juat to look at passages, "t 10 ‘see through’ them, An ability to read in
this way is clearly esser tinl if students are to achicve the independence
af learning required in ” hicy education.

Discourse in mcti~ : uvelops both the ability o perceive the ways
orriters present and or  2ize informazion in academic discourse, and the
partiveaar reading skills which are necessary 1o interpret passages and
z2qd creatively, It practises making inferences and understanding
" rrplications, drawiag « - the experience and knowledge of the rzader o
evaluate a passage and “lecide how to make use of the wiformation in it
for particular purposes Clearly this process of discovering meanings
and interpreting passaz.s in the light of one’s own backzround hias 10 go
hand in hemdl with an accurate understanding of information given

viii



TEACHER’S GUIDE

2 Designof the
book

3 Designoefthe
units

Flhusel

explicitly in the passage. In order to achieve this necessary belance, the
practice activities consistentiy require the student to use the passage as a
starting point, refer back to it and justify his own interpretation of it.

The book ie designed to give practice not only in specific features of
academic discourse and specific reading skills but also requires the
reader 10 select from a very wide range of skills and take responsibility
for deciding how to tackle reading problems. The reading marter is
rzlated to contermporary topics which are likely to appeal to students
and adulis who oy wish to improve their reading both for study
parposes and for pleasure, The topics cover a wide.range of disciplines
with an emphasis on technology and the environment, srud include
controversial subis >ty in present-day society.

Discourse in actiog 3 divided into twe plases. Phase 1 begins withan
introductory unit which focuses the student’s attention on the way
specific features of discourse and reading skills are practised in the
context of communicative activities. The remaining three v cits in the
first phase each deal with 5 perticalar type of discourse 2nd develop
appropriate reading skills and understanding of propositional relations
appropriate to that type of discourse. For exunple, Unit 2 (Exposition)
deals with expository discourse. After presenting this type of discourse
realized in passages showing different ways of making, amplifying and
rejecting explanations, the vnir intoduces the propositional relation of
equivalent meanings. It then develops the reading skill of inference by
pracusing ways of inferring causal relations in passages.

Phase 2 consists of three units each devoted to a particuler study
activity involving reading. bringing in the {ull rrnge of discourse types
and reading skills and thus providing a round-up not just to the hook
but 1o the course as 2 whole.

Fach unit in Phase 1 consists of four parts, the tnal part congaining the
main reading passage. The fowr parts are: preparation., abstract,
expansion and reading assigiunent. The unit is introduced with a keief
summary of the conteits.

The preparation containg a nummber of short passages . activities
designed to draw students’ ettention to tha ce main ways of realizing a

-
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TEACHER'S GUIDE

particular type of discourse. For example, Unit 4 (Argument) presents
information in passages and diagrams which the student has to use w
express a point of view, to defend and 1o artack a position.

The abstract is a bricl passage coniaining information which forms
the basis of the main reading passage 1n the unit. The abstract contains
the reahizations of the type of discourse introduced in the preparation
stage and is accompanied by guestions designed to make students aware
of the structure of the information in the abstract. For example, Unit 4
presents an abstract of the main passage on Intermediate Technology
and the questions lead students to identify definitions given and
implied, the writer’s arguments in favour of intermegdiate technology
and his discussion and rejection of argurments against it.

The expansion forms a transition from the abstract to the main
passage. It expands the information given in the abstract in two ways.
First, it encourages students to discover a2 number of propositionat
relations based on information given in the abstract. Secondly, it leads
studenrts to make inferences from information given in the abstract. In
these ways, students are prepared for the main passage by manipulating
its informarion content in the expansion stage. For example, in Unit 4
this stage expands the abstract by practising the propositional relations
of contrast and compromise and also develops the ability to infer a
writer’s points of view.

The reading assignment is divided into 6 sections:

1 Prediction. The questions in this section are designed to enable
students to use their knowledge and understanding of the previous
patts of the unit to predict the way in which the main passage wiil
be developed.

2 Exiensive reading. Students are given practice in skimming parts
of the passage to identify important ideas developed in it and in
scanning to pick out points of detail.

1 Iptensive reading. This section, containing guestions on specific
statements in the passage, is designed 10 help students understand
sections of the passage more closely by picking up references across
sentences, by recognizing Mnplications and by coping with long
and complex sentence structures.oI'he questions are numbered and
are in the left-hand margin near that part of the passage to which
they correspond {see page 18).

4  Information retrieval. Once they have studied the passage closely,
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Phase 2

students are suided to use information m it to make brief
summaries or ¢ ansfer information to diagrams and tables.

5  Evaluation. This section is intended to exercise students’ abilities
to read critically and e¢xpress opinions on the passage. In
particular, it mzkes use of the rechnique of requiring students to
compare the passage they have read with another pzssage giving
differing or contrary information or points of view.

6  Follow-up. The final section of the unit presenis students with a
challenging activity in which they make use of and extend the
information they have manipulated during the preceding parts of
the unit. It provides opportunities for thermn to exercice their ability
to handle the discourse type, and appropriate propositionat
relations, as well as exercising the skills of interpretation in the
context of lively activities requiring independent contributions.
For example, in Unit 1 students undertake their own information
search in order to present a critical assessment of the main reading
passage. In Unit 2 students play ‘Snakes and Ladders’, a popular
game with a board and dice and interpret the results in the light of
relations introduced in the unit. In Unit 3 students performn an
experiment which requires them to interpret a passage by using
procedures associated with the enquiry type of discourse. In Unit 4
students take part in a role-playing exercise in which they express,
defend and attack particular points of view,

Bach unit in Phase 2 begins with a summary of the unit contaning
information to help students understand not only what they are
required to do but also the type of passage they will he working with,
The units each consist of a single reading assignmen:. The nature of
this assignment is explained in the aim of the unit. The summary then
lists the topic, the source of the passage, the coniexwin which it was
written (i.e. what kind of reader it was inter:ded for) and the type of
writing it involves. The summary then explains the nature of the reading

assighment.

The three assignments in Phase 2 differ in terms of ;

2 The type of passage. Phase 2 includes textbook and sourcebook
passages as well as extracts from a wide variety of sources including
newspaper articles, publicity material, technical journals ete.
Students encounter exposition, enquity and argument in
juxtaposition.

b The type of activity. These are writing a report, making notes for a
class discussion and making a summary.

xi



FEACHER 5 GUIDE

In order to do the assignment, students follow the steps which are set
out in the unit. In Units 5 aid 6 these steps are:

1 Reading predictions. The topics in Phase 2 have been chosen in
order to explore subjects of interest to students and about which
they already have ideas and opinions. It is also expected that
students will be familiar with a variety of ways of organizing
information. The reading predictions section therefore contains
questions to prepare students for the passage by using their
existing knowledge of the subject martter of the passage and ways in
which information might be organized in it.

2 Extensive reading. It is particularly important that when reading
long passages students should be able to pick out the main features
of the passage by skimming rapidly through it. The extensive
reading section is designed to help them exercise this skill and is
followed by the passage itself. *

Steps 3-6 come after the passage.

3  Planning the assignment. This step suggests ways of organizing
information in the assignment and allows students to select their
own organization. It is important that they should do this in order
to construct an original assignment and not to try and use the same
organjzation as in the passage itself. What they are required to do
in the assignment is to fit information given in the passage into a
different structure and 1o complement information given in the
passage with their own research. They are not, however, expected
to use their own words but to select appropriate bits of information
and link them together.

4 Information collection. Students’ attention is diverted to parts of
the passage where they will find information of relevance to their
assignment and they are given practice in extracting and evaluating
the information in the passage.

5  Carrying out the assignment. This step gives further advice on
how to organize the assigrument.

6  Follow-up. This final step provides a similar type of activity o
those used in the follow-up section of Phase 1,

Unit 7 consists of just two parts. The preparation consists of
questions to be answered by extensive reading. Carrying out the
assigninent gives precise instructions on the task for the unit.

Xit
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4 Reading
activities and skills

Discourse in action aeliberately covers a wide variety of activities
involving reading which are designed to provide both guidance and
challenge to advanced students. The activities include :

-—selecting information from a passage or diagram to complete
statements

—completing summaries of passages in the form of statements or
diagrams

—selecting information from a passage and writing it in note form
—matching statements to related statermnents

—identifying the logical reiationship between statements

—writing notes to answer questions

—using information in statements to write related statements

—writing questions to clarify information given in a passage
~=~COmparing two passages and noting similarities and differences in the
ideas and information given it them

—playing a board game which involves understanding written
instructions and descriptions of events and arranging them in the formn
of a report

—writing & letter using information given in a passage

—discussing the content of passages and expressing opinions on the
argurnents developed in them

——using information in a passage to perform an experiment

—extending and complementing information given in a passage by
personal research

—using information given in short passages and diagrams to take part in
role-playing discussions and to write a report following the discussion
—selecting information from a passage to fit a particular logical
structure and using the information to write a report with that structure
—selecting information from a passage to supporst a particular point of
view

—writing a summary of arguments contained in a wide variety of short
Passages.

Many of these activities require oral or written work in addition to
reading. The authors believe that reading at an advanced level should
not be developed in isolation from the other skiils and that students
should be inade aware of the communicative resources of English
underlying all the skills.

It will be seen that none of these activities are mechanical, they all
demend skills of critical interpretation. These skills include the
following:

xiii
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5 How touse the
book

Distribution of
time

—inferring from a passage the context in which it was written
-—extracting from a passage the most important information for a
parricular purpose

—understanding relations between statements suck as cause-eTect,
general-specific, equivalence in meaning

__zssessitig whether the information given in a passage is adequate fora
particular purpose

—skimming a passage to identify general ideas and information
—scanning to locate specific details

—-using ome’s own knowledge, opinions and imagination to provide
informaton related to that given in a passage

—inferring from information in 2 passage causes, reasons, results,
conclusions, opinions, specific instances, general statements

—inferring from information in a passage relevant information which is
not given

—predicting how a passage will continue

—idenufying the topic of & passage

—understanding counplex sentence structure

—understanding relations between siaternents in a passage
—understanding whether a statement supports, modifies or con-
tesdicts another statement

- distinguishing statements of fact from beliefs, hypotheses and
expressions of probability, uncertainty ete.

—identifving statements which are logically consistent, which are in
agreement or which conflict with each other

—inferring from informsticn given, staternents which are in agreement,
are logically consistent or in confiict. '

While some sctivities emphasize one of the above skills more than
others, the authors believe that it is not possible to develop the skills in
isolation, and most activities invoive a yange of skills as does any
realistic reading activity.

When used in a formalglass the book has been designed to occupy about
60 class periods of 50 minutes each. In addition it is recommended thidt
one out-of-ciass assignment skould be given for every 2-3 class periads.
The out-of-class assignments may include completing written work,
consulting other sources, preparing for class discussions, end studying
intensively e reading passages. Encourage students to make & note of
difficalties and arrange to” deal with these in class, Identify the
difficulties which recur and discuss these with the whole class. If

[ G S et
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Classroom
management

students do not prepare the reading passages or siudy them intensively
out of class it will probably be gecessary to allow more time than that
suggested. It is particularly important that in Phase 2 students should
come to class prepared for the assignment and ready to discuss
difficulties they are having. In this way, class time can be reserved as
much as possible for activities benefiting from interaction between
students and teacher. The following pattern is suggestad:

Phase ! units—up to 10 class hours each including discussion of
students” diffculties plas 4-5 hours of out-of-class assignrments per unit
including preparation and intensive study of reading passage.

Phase 2 unirs—5-7 class hours each plus about 2-3 hours cut-of-class
work.

The two main assumptions behind the use ¢f Discourse in acrion in
class are:

1 Development of reading skills at this level and particularly the
study of long reading passages requires a great deal of individual
work,

2 Students’ ability to read critically and crestively can be greatly
extended through group activities which involve, for example,
using a reading passage to justify a position or perform ¢ pecticular
task.

At mentioned abgove, it is important that from the first unit students
should be encouraged to read the passages independently. Discourage
them from reading word by word, aiming to understand the whole
passage in one go. As an-alternative, point out the value of reading with
a purpose and meke sure they read the passage selectively in order to
answer a particular question in the book. This will involve reading the
passage several times but as they do this they will build up their
understanding of the passage in a jigsaw fashion more meaningfully
than in word-by-word reading. The most effective use of class time is for
problem-solving sessions on either a group or an individual basis, as
suggested above,

The value of group activities is that interaciion between members of
the group encourages interaction between the reader and the passage.
The size of the groups will depend on the nature of the tagk but it
should be between four and six students. It is not necrssary for groups
to'consist always of the same students—indeed varying the groups can
be beneficial. Except in the follow-up activities, it is preferabie for
students to bave the opportuniry first to work on a task individuelly and

xv
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then to discuss their conclusions. This should be followed by brief
comments as a whole class. Pair work is also recommended for the type

of problem requiring careful consideration.

The following sequence of activities is suggested:

1

xvi

Contents

Preparation and
Abstract

Expansion

Reading
assignment

Predicting the
development

Extensive
reading

Intensive reading

Information
retrieval

Evalustion

Follow-up

Individual

Whole class

Individual:
group/class
or pair,class

See unit notes

Individual;class

Individual

Individual/class

Individual{
group/class

Group

Students read silently.
Teacher deals with
problems.

Teacher elicits  infor-

mation as a motivation to
the unit topic or discoutrse
type.

Students work on acti-
vitiet on their own and
compare conclusions in
group discussion. The
amount of tirme neded for
discussion will depend on
how open-ended the ac-
tivity is—see individual
unit notes.

As expansion above.

A quick check with the
whole class should be
sufficient.

Deal only with recurring
problems in class.

Occasionally group dis-
cussion will be of value
(see individual wunit
notes),

Allow students 1o prepare
the task individually.

This may be followed by a
brief class round-up.



