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The current Teachers Law of the People’ s Republic of China came into effect
on 1 January 1994. The extensive changes that have taken place in the PRC since
then have, if anything, only deepenedthe demands made on the country’ s school
teachers, who are ever more pivotal to ensuring an appropriate balance between
change and continuity in society.

The research at the centre of this book adopted an internationally informed
perspective to examine the experiences of newly qualified teachers in Yinchuan city
as they progressed through their professional induction in their first year of teaching.
One of the aims of the research was to complement other emerging studies of teacher
induction that have tended to focus on Beijing and Shanghai.

By providing newly qualified teachers in Yinchuan city with an opportunity to
give their own accounts of their experiences, hopes and aspirations, Han Xu not only
documents the impacts that the first year of teaching has on the young teachers and
how these affect their perspectives but also how mentors, school principals and local
education officials see and respond to the resultant changes.

Thus, individual narrative accounts of the experience of the first year of
classroom teaching interact with both insights into education officials interpretation of
policy and with the expressedconcerns that school principals and mentors have with
the demands of the curriculum and subject knowledge requirements.

This book will therefore be of considerable interest to a wide range of readers

including not only student teachers themselves but also school principals, mentors,
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local and regional education officials and policy makers at the national level.
I am delighted to see Han Xu’ s work published and very pleased indeed to

have been associated with the research on which it is based.

Professor Brian Martin

Former Director of Quality

The Moray House School of Education
The University of Edinburgh

Scotland
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Abstract

The importance of designing and delivering comprehensive induction pro-
grammes for newly qualified school teachers (e.g. Draper and O’ Brien, 2006) is
widely accepted. In China, ongoing curriculum reform and teacher
professionalization require such programmes to address issues such as teacher turn-
over, teacher performance and student learning outcomes.This thesis reports on the
findings of a PhD project exploring induction of newly qualified teachers in
Yinchuan city, China. The project centred on a qualitative case study involving new
teachers, mentoring teachers, school principals and local education officials.

Against a background review of the relevant induction policies and provision
topic—focussed interviews were conducted in 2009—-10 on two separate occasions in
their first year of teaching with 23 new secondary school teachers from different sub-
ject departments across 7 schools of various type, and with 6 local education offi-
cials, and 17 school principals and mentoring teachers.

Drawing on an autobiographical approach, personal accounts from the partici-
pating teachers were subject to narrative analysis to explore the extent to which
teachers’ perspectives changed during the first year of teaching. The conditions un-
der which perspectives were more likely to change were also considered and three
main themes emerged: job motivation, self —image and subjective educational
theory. Within each of these themes, sub—themes with respect to the relational con-
text in which teachers’ worked were identified as contributing to developing teach-

ers’ professional identity.



By using a voice —centred relational analytical method to allow flexibility in
taking advantage of different types of narrative analysis methods, the data revealed
interesting issues concerning new teachers’ expectations and perceptions of the
teaching profession and the induction programme offered. The narratives were
further explored based on the theoretical considerations of teacher’ s professionali-
dentity, early professional learning ( McNally, 2004 ) and various factors
influencing teachers’ professional identity ( Day and Gu, 2007). This study aims
to deepen and further the emerging studies on teacher induction in China which
mainly focused on large —size cities such as Shanghai and Beijing, and to identify
some of the key characteristics of induction programmes by locating the study in the
unique context and essential conditions of Yinchuan city, a medium—size city in
China. It also attempts to benefit from a narrative approach and innovative analytical
methods which give voice to the participants which hopefully would contribute to a

more humanistic approach in looking at the phenomenon of new teacher induction in

China.
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Chapter 1 Introduction

1.1. Statement of the Problems

Beginning teacher induction has attracted increasing attention across the globe
in recent years ( Berliner and Tikunoff, 1976; Calderhead, 1992; Draper, Fraser
and Taylor, 1997; Goodson, 1992; Lo, 2000; Tickle, 2000; McNally, 2006 ).
Studies by such as Lacey (1977), Goodson (1994), Kelchtermanns and Ballet
(2002), McNally (2006) have revealed problems and areas for improvement in
the process of continuing to learn to teach when in employment. Many researchers
are concerned with the survival needs of beginning teachers and the effects of
induction on beginning teacher performance, retention and student learning ( Gold,
1996; Smith and Ingersoll, 2004 ). As Whisnant, Elliott and Pynchon (2005 )
point out, even beginning teachers who have gone through the best preparation are
in need of quality support as they need to be able to respond to the constant
challenges of their profession. And, beginning teachers are more likely to
experience burnout and eventually leave the profession if they feel that the support
is inadequate ( Strong, 2008).

Researchers also focus on the socialisation process that melds beginning
teachers with the established culture of teaching and schooling system ( Schempp,
Sparkes, and Templin, 1990; Goodson, 1994). These studies advocate a broader
focus looking beyond solely *practice’ into teachers’ lives and the context in which
they work. Thus, researchers have addressed issues such as the vulnerability of

beginning teachers ( Bullough, 1995), the micro — politics of beginning teacher
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socialisation ( Kelchtermans & Ballet, 2002 ), contextual factors that influence
teachers’ work and effectiveness ( Day and Gu, 2007).

Attention has also been paid to induction as a comprehensive process of
systematic support and assessment and to the characteristics of effective induction
programmes across different contexts ( Christie, Draper and O’ Brien, 2003;
McNally, 2006; Britton, Paine, Pimm and Raizen, 2003 ). Britton, Raizen,
Paine and Huntley (2003) suggest that beginning teachers tend to have more needs
than teacher induction programmes address and they thus call for (a) more variety
of induction activities that allow individual and local flexibility, and (b) more
extensive research into the process of induction.

Features of studies dominant in the Western English — language literature
include the conceptualisation of the teaching profession as beyond technicality and
the recognition of the multi —faced and multi —dimensional nature of professional
learning and development for beginning teachers ( Hargreaves, 1998; McNally,
Boreham, Cope and Stronach, 2009). For China, the extensive changes of recent
decades, the education reforms linked to these changes and the declared importance
of education to China’ s future together with the disparity between regions due to
economic, cultural and historical factors make the country an interesting site for
inquiry into teacher induction. In addition, increasing awareness of the need for a
humanistic approach in looking at teaching indicates that research is required in this
sphere ( Huang, 2004; Lo, 2000; Xu, 2009). This study will therefore attempt
to explore existing induction practice in China, through a case study in one local
setting. In doing so, it will draw on and at the same time critique the Western
English language literature that dominates both research and discourse on teacher

induction, worldwide.
1.2. Purpose and Significance of the Study

The term ‘induction’ is relatively new to Chinese teachers and as a concept it
is largely imported from Western literature ( Ma, 1992). Of course, schools in

China have a tradition of developing and implementing in—service training activities
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