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How to Teach

1. How does the Students’ Book provide a step-by-step
approach to language learning”

Each unit in the Students’ Book is divided into two parts: Section A and B.

Section A

Section A opens with a picture presenting the new function in a real-world setting. This pic-
ture introduces key vocabulary for students to use while practicing the new language. Since
all key words are portrayed in pictures, students can understand them immediately without
explanation or translation. The new expressions are presented in speech bubbles above the
characters’ heads, making it easy for students to understand and practice the new language.
Section A continues with several step-by-step practice activities. Students complete various
exercises singly, in pairs, and in groups. Each activity focuses on the target language in an
casily understandable way.

At the bottom of the second page, there is always a grammar focus box. This chart provides
students with a clear visual summary of how the grammar point works. The third page ends
with an interactive exercise. This end-of-lesson activity takes the form of a game or other
whole-class activity which allows students to use the new language in a collaborative way.
Section B

Section B introduces new vocabulary while recycling the language presented in Section A.
Activities in Section B also help students integrate the new target language with the language
studied in earlier units. This recycling reinforces previous language learning while providing
additional practice with newly learned language.

Self Check Section

Section B ends with a sell check section, which students can complete in class or as home-
work . These activities help students review all key vocabulary words as well as new grammar
items. Each unit ends with a cartoon using the target language in an amusing or surprising

way.

2. How can | use the Students’ Book to each mixed-
level classes?”

The Students’ Book helps you motivate and instruct the more advanced students in your class
and at the same time provides necessary support for those who speak little or no English.
Less fluent students benefit from the careful pacing of instruction, which gives them plenty
of time to understand and practice each new item. All the new materials in the Students’

Book is accompanied by pictures, giving students an easy way to learn new vocabulary and a
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context in which to ask questions about the language they are learning.

The accompanying audio cassette allows students to hear the language spoken by native
speakers. (You can encourage less f{luent students to replay the cassette singly or in groups
outside of class. They may wish to repeat sentences and dialogues several times in order to
gain confidence with the new language.) In addition, the Teacher’s Book contains language
notes and pronunciation notes which may be useful when working with less advanced stu-
dents.

Pairwork and Groupwork provide benefits for both more fluent and less fluent students. In
mixed-level pairs or groups, the more advanced learners help the less advanced learners while
at the same time getting a valuable review of their own. In same-level pairs and groups, the
less advanced students complete the activities and practice the language at their own pace,
asking each other (and vou) questions as needed.

At the same time, the more advanced students can move ahead as quickly as they wish.
Some may wish to challenge each other with new vocabulary and create original dialogues us-
ing key grammar and vocabulary items. Each section in the Teacher’s Book contains several
optional activities. You may wish to assign some of these to more fluent students, while

working with the less fluent group who need more attention.

3. How do | teach the four skills?

In the Students’ Book the teaching of listening and reading is integrated with the teaching of
speaking and writing. By simply teaching the pages in order and following the instructions
given, you will be able to provide sound instruction in all four skills. The Teacher’s Book al-
so gives specific suggestions for introducing and practicing each skill area.

Here is a brief overview of how the four skills are integrated in the Students’ Book.

All dialogues are recorded and each section opens with an activity in which students look at
the picture as they listen to a recording. Then students identify objects mentioned on the
tape, tell who's talking, tell who is being talked about or write in missing words.

Listening activities are followed by guided oral practice with the target language. Students
repeat lines of a dialogue and rehearse the dialogues in pairs. They move on to a listening ac-
tivity in which they are asked to recognize key vocabulary words as they hear them spoken.
Throughout the sections, students start out with simple tasks such as reading lists of words
and writing in one-word answers. As the section progresses, they move on to more complex
tasks, including reading short dialogues and writing simple sentences. The sections are con-

structed in such a way that each skill practice supports the learning of the other skills.

4. How do 1 do Pairwork and Groupwork with the
Students’ Book?”

Many exercises in the Students’ Book are designed so that students can work in pairs. By
having students talk to each other, you increase the amount of time students are actually us-

ing the new language. This helps prevent boredom and provides a lot of practice in a short

&




amount of time.

You may assign students partners or allow them to choose their own. Student pairs may be
seated side by side or across from each other. Before beginning a paired activity, be sure ev-
eryone understands the meaning of the vocabulary words and knows exactly how to proceed.
If anyone is unsure, you can explain new words and present a sample exchange between
yourself and a student.

As the pairs work, move around the classroom checking their progress and offering assistance
as needed. Later you may wish to have some pairs perform their conversations for the whole
class. This provides further oral practice as well as an opportunity for other students to ask
questions about specific language points, if they wish.

Sometimes students are also asked to work in small groups. This allows them to talk more in-
formally and it also fosters a sense of cooperation in the classroom. The easiest way to form
groups is to have students who are sitting near each other pull their chairs together. Howev-
er, to ensure that the groups are not always the same, you may wish to group students based
on when their birthdays are, what letter their {irst names start with or what color clothes
they are wearing. As with Pairwork, be sure everyone understands the new vocabulary and
check to be sure that all students understand how to complete the activity.

Once the students are in groups, help them choose a group reporter to report back to the
class, if necessary. You may also wish to assign a group leader whose job is to keep everyone
involved in the task at hand. Be sure to set a time limit on the activity. It is also a good idea
to give students a warning a minute or two before the time is up.

In large classes, you may wish to have groups report back to each other (or perform conver-
sations for each other) instead of having them talk to the whole class. Afterward, you can
conduct a summary review by inviting group leaders to tell the answers their group arrived at

or by having several members of each group perform a conversation for the whole class.

5. How does the Students’ Book strike a balance be-
tween fluency and accuracy?”

In the Students’ Book, the first few exercises in each unit emphasize accuracy, while later
activities help move students toward greater fluency. In Section A, for example, the focus is
always on the presentation of a new function and a related group of vocabulary words. It is
important that students learn the meaning and pronunciation of all the new words and also
gain a clear understanding of the new language right from the start.

To accomplish this, most Section A activities have only one correct answer. For example,
students are asked to repeat words and sentences and to match, number, and circle the an-
swers to questions. Dialogues are carefully constructed so that students will have no difficulty
performing them correctly the first time through. The more open-ended activities at the end
of Section A can be successfully completed once students are confident of using the target lan-

guage. This step-by-step progression allows students to build accuracy and gain confidence
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Section B features Pairwork and Groupwork activities in which students have a chance to use
the new language/to talk with others in the class and to participate in more open-ended ex-
changes. It is important that students not only learn the target language but also learn to use
the target language. The knowledge they have gained and the accuracy they have developed
will be of no use unless they can employ it when speaking and writing.

Therefore, students are asked to play games, write letters, discuss their families, and com-
plete other open-ended activities that involve the target language. As they do this, the teach-
er does far less correction and, instead, supports students as they communicate freely with
each other. Section B also helps students integrate the new material with what they have
studied in previous lessons. This combining of knowledge helps them make better use of both

the previously-learned items and the new items.

6. How can 1 get students to use more English in

class?

One of the best ways to increase the use of English in class is to teach the class entirely in

English. Starting to use such simple statements as Open your books , please and Let's begin

at the top of page 5 helps students gain confidence in the new language. You can give expla-

nations, ask questions, and require that all responses be made in English. By taking the lead

in using only English, you provide a model for students to follow.

Besides providing useful language practice, using only English reinforces the idea that the

English language can do all the things that the native language can. It shows that English is

a practical language and not all that difficult. The Teacher’s Book even provides sentences in

italics for you to use in class. You can read these sentences directly from the book or say the

same thing in your own words.

If all the students speak the same language, you may need to remind them often to use only

English in your classroom. Make this as easy as possible for them by asking clear, simple

questions, modeling responses when necessary, and paraphrasing students’ statements or

questions in simple English and having them repeat. From time to time it may be more effi-

cient to use the native language to set up an activity or give a grammar explanation, but as

much classroom interaction as possible should be in English.

The Students’ Book helps students learn English without using the native language in class.

» New vocabulary is introduced a few words a time. These words are accompanied by pic-
tures which facilitate understanding.

- The target language is presented in a simple format and is followed by a step-by-step pro-
gression of exercises that help students learn how to use the structure.

+  The target language is recycled throughout the unit and again in later units to promote
students’ mastery.

+  The language notes and pronunciation notes in the Teacher's Book highlight key points in
each lesson. Teachers can use these simple English language explanations to help support

student learning.

&




7. How can | make best use of the Workbook and the
independent activities outlined Iin the Teacher’s
Book?

The Workbook provides reinforcement of the functions, structures, and vocabulary in the
Students’ Book. Workbook materials can be assigned for homework or used in class during a
quiet study period. You can assign specific exercise numbers in the Workbook after each
class, or you can wait and assign an entire Workbook unit when the class have finished
studying that unit.

Some teachers ask students to exchange Workbooks and correct each other’s work as they go
over the answers together in class. Others prefer students to correct their own work in class.
Either method gives the teacher a chance to monitor student progress while giving students a
chance to ask questions as necessary.

Another option is for teachers 1o collect the Workbooks and correct the exercises themselves.
The teacher can also write notes to the student as corrections are made. If possible, he or she
should also arrange to meet individually with students whose work shows a need for extra
help in a particular area.

Other independent activities are suggested in the Teacher’'s Book. Optional activities appear
throughout each section and follow-up activities appear at the end of each section. Some of
these exercises can be assigned to individuals and groups ol students for completion in class
(while you work with another group of students) or for use outside of class. Some activities
lead students to write, draw or say something, which is then presented to and discussed with

the rest of the class.

8. How can | help my students take responsibility for
their own learning”

Each unit ends with a Self Check page. The first part of this page provides a comprehensive
review of all the key vocabulary presented in the unit. Students check off the words they al-
ready know and find out the meanings of any they are not sure of. Then they are encouraged
to record any other words they have learned in their own Vocab-builder. This provides them
with a personalized dictionary of vocabulary words they know how to use.

The Self Check also provides a review of the key functions from the unit. This independent
work helps students take responsibility for their own learning. It also motivates them by

pointing out exactly what they have learned.
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and Ds and say, A means agree, 1) means dis

Unit1 Will people have

agree. Check D if you think the sentence will not be
Check A if you think the sentence will be

rObotS? true .
true .
As students work, move around the room answering
any questions students may have.

+ Talk about the answers with the class. All students

will probably not have the same answers. Point out

In this unit students learn to make predictions.

New language

* There will be fewer trees. There will be less pollu-
tiem .

the example in the speech bubbles and ask two stu-

© robot . free time, more, less, fewer, building,

poliution, ago, will, won't, high school, col- dents to read it to the class. Help students make

lege , sports car, child their own statements using language [rom the exam

ple.

Section A @} 1b  This activity gives students practice in

Additional materials to bring to class

* map of the world

Language Goal

* On the board write a simple time line showing four
dates: 1oday’s date, a date exactly one vear from
now, a date five years from now, and a date ten
years from now.

Point to the date one year [rom now and ask stu-
dents, What will be different in your life one year
Srom now? Ask some specific questions such as,
Will you be at this school in a year? Will you live
in the same house in a year? Wiil you be in my class
in a year? Under that date, write some of the
things that will be the same and different for stu-
dents a year from now. For example, Carlos will
have a dog. Kiko will be in Ms Brown's class .

Repeat the procedure with the dates five years and

ten years in the future. Ask other questions to help
students think ahead. For example, Will you live
in this town five years from now? Will you be in
college? Will you have a job five years from now?
What job will you have ten vears from now? Will
wou have children ten years from now?

+ After vou write the students’ predictions, underline
the word will in each one.

1@ This activity introduces the key vacabulary and
the idea of making predictions.

* Point to the time line on the board and extend it out
to 100 years in the future. Say, [n this activity
we 're going to talk about more than five or ten years
in the future. We're going to talk about 100 years
in the future.

Read each prediction to the class. Stop to introduce
and explain new vocabulary items. For example,
point to the picture of the robot in the book and ask
students to repeat the word. Point out several coun-

tries on a map of the world and say, All these coun-
tries will be one country.
* Read the instructions. Point to the columns of As

understanding the target language in spoken conversa-

tion.

* Read the six predictions to the class or have a sto-
dent do it.

- Read the instructions to students. Say, As vou lis-
ten, circle the things you hear on the recording .

* Play the recording the first time. Students only lis-
ten.

* Play the recording a second time. This time say,
Now listen to the conversation again. The people
are making predictions about the future. Circle the
predictions they talk about on the recording .

* Check the answers.

Answers
1,2.4,5
Tapescript
Boy 1: Do you think people will have robots in

their homes in 100 years?

Yes, I do. I saw a robot on TV, and it

cleaned the kitchen.

Boy 1: Well, I don't think people will use money.

Boy 2: Do you think everything will be free?

Boy 1: Yeah, probably.

Boy 2: I think there will be only one country.

Boy 1: Only one country in the whole world? Will
there be world peace?

Boy 2: I hope so.

Boy 1: 1 bet kids won't go to school. They'll study
at home on computers.

Boy 2: Oh, I disagree.

Boy 1: You do?

Boy 2: Yeah, there will always be schools.

Boy 2:

1€ This activity provides guided oral practice using

the target language.

* Read the instructions.

* Ask two students to read the example in the sample
dialogue.

* Help other students make one or two other predic-
tions using statements like those in the sample dia-
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logue. Point 1o an item in activity la and read it 1o
the class. For example, Books will anly be on com-
puters. Help the student form the question, Will
there be books in 100 vears? Then help another stu-
dent give the answer. He or she can say either,
Yes, there will or No, there won't. Books will
anly be on computers .
- Ask students to work in pairs. As they work, move

around the room giving language support as needed.

+ Ask several pairs to say their conversations to the

class.
[ See Follow-up activity 1. ]

Optional activity

Ask students to predict what will happen at an upcom-
ing school event such as a soccer game or a school par-
tv. They can make statements and agrec or disagree
with each other. For example, Our team will win
the pame . We'll get ten points. The other team won't
score any points. Write some of the predictions on the

b¢ ) r('l .

=y 2a
practice using the target language.

Point out the list of predictions and ask different
students to read the predictions to the class.

Read the instructions and point out th2 sample an-
swer.

Play the recording. Students circle the word they

hear on the recording in each sentence: more, less

This activity provides guided listening

or fewer.
Check the answers.

,Angwers
1. more 3. fewer 5. fewer
2. less 4. less
- ‘I‘a;;éscript -
Woman: OK, now | want to hear everyone's predic-

tions about the future.

Girl 1:  Well, I think there will be more people.
Woman: More people? OK. What else?

Boy 1:
Woman: | hope not!
Girl 2:
Woman: You do?
Girl 2:
Woman: That's a great idea. Let's hear another pre-

I predict that there will be less free time.
Well, I think there will be fewer cars.
Yes, people will use the subways more.

diction.

Boy 2: There will be less pollution.

Woman: That will be good for the earth!

Girl 1: I think there will be fewer trees. 1 think
cities will be really big and crowded because
there will be a lot more people.

2b  This activity provides guided listening practice
using the target language.

Point to the list of predictions and ask different
students to read the predictions to the class.

Read the instructions. Play the recording once.
Students only listen.

Play the recording again. Students check the pre

dictions they hear.
Check the answers.

Answers

(]
L

2c
the target language.

Read the instructions.

Point to the example in the sample dialogue. Ask
two students 1o read the conversation to the class.
Point out the sentences in activity 2b. Read the dia

This activity provides guided oral practice using

logue again and ask students to point o the sen-
tences that the two persons are talking about.

Then have ctudents work in groups of four. They
take turns making predictions about the future and

agreeing or disagreeing with each other. As they ask
and answer the questions, move around the room
checking their work.

Check the answers by calling on different groups to
say a conversation to the class.

Grammar Focus

Review the grammar box. Ask students to say the

statements and responscs.

Review the concept of countable and uncountable
nouns by writing the two words on the board and
zsking diflferent students to come to the board and
write example of each under the headings. Help the
students think of new words for each column. For
example, uncountable nouns include familiar foods
such as water, milk, orange juice , meat , bread ,
and butter . Countable nouns include familiar food
such as eggs, cookies, muffins, apples, and ba-

Nanas .

Grammar note

It may be useful to contrast countable and uncountable
nouns that describe the same thing. For example, you
might put these pairs of sentences on the board,
adding simple pictures 1o help explain the vocabulary:
There will be fewer lakes. There will be less fresh
water. There will be fewer trees. There will be less
wood . Point out that you can count lakes and trees,
but that you can’t count water or wood. Water and
wood are uncountable nouns.




Optional activity

Play a game with countable and uncountable nouns.
Divide the class into two teams. Make statements us-
ing the word more plus an countable noun or an un-
countable noun. For example, You need more water
or You need more eggs. First one team say the state-
ment, then the other changes their statement into an-
other statement that uses a specific quantity. For ex-
ample, You need more salt might become You need a
teaspoon of salt . You need more eggs might become
You need three eggs. Each correct answer is worth
one point.

3a This activity provides reading and writing prac-

tice using the target language.

* Point to the three pictures. Say, This is Sally.
This is Sally five years ago, this is Sally now,
and this is Sally five vears in the future.

* Read the instructions. Point out the sample answer
and ask a student to read it to the class.

+ Ask students to complete the work on their own.

+ Check the answers.

Answers
1. in high school 4. incollege 7. a doctor
2. soccer 5. the guitar 8. tennis
3. acat 6. a dog
9. a sports car (a child)

3b  This activity provides guided oral practice using

the target language.

* Read the instructions.

+ Point to the example in the sample dialogue. Ask
two students to read the dialogue to the class.

+ Point out the pictures in activity 3a. Read the dia-
logue again and ask students to point to the picture
they are talking about.

+ Then have students work in pairs. As they make
their predictions, move around the room checking
their work.

+ Check the answers by calling on different students
to make predictions about Sally.

3C  This activity presents an opportunity for stu-

dents to use the language of the unit to talk about

themselves and their own interests.

+ Read the instructions.

+ Give an example from your own experience. You
may ask a good student to do this instead if you
would prefer.

+ Ask a few students to give examples. Correct any
grammatical errors to make sure the students are
providing a good model for the rest of the class.

+ Ask students to complete the work on their own.

* Review the task. Ask a few more students for answers.

4  This activity provides oral practice using the tar-

get language.

* Read the instructions. Say, This activity has two
parts—drawing a picture and talking about it .

+ Ask students to draw pictures on their own. Move
around the room helping students get ideas if they
are having trouble. For example, vou can say, How
about some parks, lots of green parks’ You could
draw some bicyeles or special roads for bicycles .

- Ask students to show their pictures to other students
and describe what they drew.

Section B

New language

* rocket, astronaut, space station, computer pro-
grammer, crazy, live, moon, transportaiion,
pet

Additional materials to bring to class

+ bilingual dictionaries

1@ This activity reviews earlier vocabulary and in-

troduces some new words.

* Point to the three columns and read the headings to
the class. Ask students to say in their own words
what each heading means.

+ Read the list of seven words. Ask students 1o raise
their hands if there is a word they don't understand.
Write these words on the board and use a simple
drawing or a brief expianation to describe each one.

- Read the instructions and say, Write these words in
the correct column below .

* Check the answers.

Answers
jobs: astronaut, computer programmer
transportation: train, rocket
places to live; space station, house, apartment

[ See Follow-up activity 3. ]

1b  This activity provides a review of previously-

taught vocabulary.

+ Ask a student to read the words already written on
the chart. Say, Now add some words to each col-
umn. Think about the jobs we studied before.
Write some of the jobs in the chart. Look back at
the other units and see if you can find some types of
transportation and some places people live .

* Talk about the completed chart with the class. Put
a blank chart on the board and ask students to come
up and add words to each column of the chart. Have
the student who writes each word use it in a sen-
tence.

' 2a  This activity provides listening practice
using the target language.




- Read the instructions.

- Point out the three pictures. Ask students to talk
about what they see in each picture.

+ Play the recording the first time. Students only lis-
ten. Say, You will hear three conversations. De-
cide which conversation goes with each picture.
Write the number of each conuversation next to one
of the pictures.

+ Play the recording a second time. This time stu-
dents number the pictures.

+ Check the answers.

Answers

2,3,1
Tapescript

Conversation 1

Alexis: Hi, I'm Alexis.

Joe: Nice to meet you, Alexis. I'm Joe.

Alexis: Nice to meet yvou, Joe. Do you live here in
Techville?

Joe: Yes, [ do. Ilive in an apartment across the
street from here.

Alexis: Oh, really?

Joe: Yes. [ work near here too, at Sisco Soft-
ware Systems. | am a computer program-
mer.

Alexis: A computer programmer? That sounds in-
teresting.

Joe:  Well, actually it's kind of boring. 1 do the

same thing every day.

Conversation 2
Alexis: Hey, Joe, is that a picture of you?

Joe:  Yeah, that was me ten years ago.

Alexis: So, did you live here in Techville ten years
ago?

Joe:  No, I lived with my parents in Greenville.

We lived in a house in the country. I went

to school here in Techville, though.

Alexis: Really? That's pretty far from here. How
did you get to school?
Joe:  Oh, I took the train to school.

Conversation 3

Alexis: So, Joe, what do you think your life will
be like in ten years?

Joe:  Oh, I think I'll be an astronaut.

Alexis: An astronaut? Are you kidding?

Joe:  No, I'm serious. I'll fly rockets to the moon.
Maybe there will be flights to other planets.

Alexis: Oh, and where will you live?

Joe: I'll live on a space station.

n 2b  This activity provides listening and
writing practice using the target language.
* Read the instructions.

&

+ Say, I will play the recording again. Listen, and
write the correct words from the box on the blank
lines . Point out the sample answer.

« Play the recording. You may want to play it more
than once, or to stop it after key lines.

+ Check the answers.

Answers
1. live 3. am 5. took 7. llfly
2. work 4. lived 6. llbe 8. 'l live

2C  This activity provides oral practice using the

target language.

* Read the instructions. Say, Now talk about Joe
with your partner. One student pretends to be
Alexis and the other student pretends to be Joe.
Then change places.

+ Point out the example in the sample dialogue and
ask two students to read it to the class.

+ Help students find partners and have the pairs work
on their own.

+ Ask some pairs of students to say their dialogues to
the rest of the class.

3a This activity provides reading and writing prac-

tice using the target language.

* Read the instructions. Point to the paragraph and
say, First read Ming's answer .
any questions you would like to ask about the story.
We'll answer these questions together .

+ Ask students what questions they have about Ming’s
answer. Explain vocabulary words and repeat sen-
tences in your own words if necessary.

- Point out the chart below Ming’s answer. Ask a
student to read the column headings to the class.
Say, Now write words from her answer in the cor-
rect columns below . Help students complete one or
two answers. For example, write the word reporter in
one column and Shanghai in another column.

+ Ask students to complete the chart on their own.

* Check the answers.

Answers

Then write down

Job: reporter

Pets: parrot, many others

Sports: skating, swimming
Place: Shanghai, Hong Kong, Australia
Clothes: smart clothes, to wear a suit ( during the

week) ; casual clothes (at the weekends)

3b  This activity provides open-ended writing prac-

tice using the target language.
Read the instructions. Ask students to look at
Mmg s Answers before they write about their future
lives.

- Move around the room as they work. Help students




find words in a bilingual dictionary (or simply tell
the students the words they are looking for) .

* Remind students not to show their work to any oth-
er students.

+ Collect all the papers and put the papers in a pile.
Have each student choose a paper. Be sure each stu-
dent gets someone else’s paper, and not his or her
OWT.

* Point out the example in the sample dialogue. Ask
two students to read it to the class. Say, Now
you'll read your papers and talk about them like
this.

+ Ask different students to read the paper they are
holding to the class. Then ask students to guess
who wrote each paper.

4  This activity presents an opportunity for students
to use the target language of the unit to make predic-
tions and express agreement and disagreement.

* Read the instructions.

+ Ask two students to read the dialogue.

* Ask another pair of students to give their opinions
on another topic. Pick a topic of current interest in
the news.

* Ask students to complete the work in pairs.

+ Ask a few students to share the sample conversa-
tion.

Self Check

1 This activity focuses on vocabulary introduced in

the unit.

* Ask students to fill in the blanks on their own. In
some cases, students may need to use another form
of the word, for example adjusting for tense or sub-
ject/verb agreement. Tell them that they can find
all the words in the preceding unit.

+ Check the answers.

+ Ask students to make their own sentences with the
words, preferably sentences that are meaningful.

* Write a number of students’ answers for each word
on the board. Underline any mistakes (it is not nec-
essary to say which student made the mistake) and
ask students to suggest how to correct the mistake.

Answers

1. I want to work for myself when I'm older.

2. My friends keep a pet pig in their house.

3. I need to look smart for my job interview.

. We have to wear a uniform to school.

. One day people will fly to the moon for vacations.

LV T N

2  This reading passage introduces some humorous
predictions.
* Read the instructions.

* Ask students to complete the work on their own.

* Check the answers.

* Ask students to make predictions about other inven-
tions, such as robots.

Answers

movie, computer

3 This activity focuses on the new vocabulary intro-
duced in this unit.

+ Say, Fill in the blanks with words from this unit .
* Check the answers.

Answers
3. robots

4. astronaut

1. space station
2. computers

Just for Fun!

This activity provides reading practice with the target

language.

+ Ask two students to read the conversation to the
class.

+ If necessary, help students understand that some
caterpillars turn into butterflies.

Follow-up activities

1. Picture these Predictions

[See Section A, Ic]

Ask different students to draw their own pictures
showing what life will be like in 100 years. For exam-
ple, they might draw a family standing on the surface
of the moon. Or they might show a robot mowing the
lawn outside a house. Display the pictures on a bulletin
board for a few days. Then ask students to talk about
the pictures. Ask the students to agree or disagree
with what they see.

2. Research Project

[ See Section A, 2b]

Ask a student to do a research project to find out what
scientists are saying about how the world will change
in the next 50 years. This kind of information can be
found in the library. Help the student think of some
questions such as Will there be more people? Will
there be more countries? Will there be less pollution?
Will there be world peace? Ask the student to give a
short oral report to the class.

3. Who Has the Most?

[ See Section B, 1a]

Divide the class into several teams of four or five stu-
dents. Each team competes against all the others. To
play, start with a category from this unit such as jobs .
Ask each team to think as many words in that catego-
ry as they can. Then go on to the other categories—
ransportation, places to live. The team with the most
points in all categories at the end of the game wins.

&




