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It can be inferred from the text/the last paragraph/the first sentence that
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It is implied (indicated, suggested) in the passage/the first paragraph/the second
sentence/the example that

The passage implies that

The author/writer suggests (indicates) in the passage that

From the passage, it can be inferred that

An inference which may (not) be made from the passage is

We can infer (assume, deduce) that

Which of the following can (not) be inferred from the passage?

By ... the author implies (suggests, indicates ) that

From the text, we learn/know that

2. DEHESHERS

N EE T2 A R A TR ORI AS B A HE R, O i i R A R e — RN

The author’s attitude towards... might be summarized as one of

Which of the following can best describe the attitude of the author?

The tone of the passage can best be described as

The author’s tone in this passage is

What is the tone /mood of the passage?

How does the author feel about ... 7

3. BfEEKMER

T 5 AR SRR B I B4 SN A R R A VR S A TR R AT R
HC M R R AR K — AN

The purpose of the text/the first paragraph is to

The passage is intended to

The author in this passage intends to

The purpose of writing this text is to

Why dose the author write this text?
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approval adj. [ disapproval adj. AR
favorable adj. MM critical adj. tHM
supportive adj. FEM disgusting adj. A N
defensive adj. Jyeeeee TMAE 3 1 objection/opposition n. RNt
consent n [EE. B contempt/irony n. BE, WA
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subjective adj. EWMM objective adj. B
biased adj. A WH impartial adj. N
sensitive adj. Y unbiased adj. Tl LY
tolerant adj. FEASH detached adj. T NI
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radical adj. PIEH disinterested adj. TR

T TH
positive adj. FAMHY, IEMHRY | negative adj. W, SEH
optimistic adj. SRAAY pessimistic adj. FENLIY
interested adj. JRXLHERHY indifferent adj. BERFEDLH
confident adj. HIEMW unconcerned adj. AR
sympathetic adj. TRTEMY hostile adj. TXTHY

I BE iz
suspicious/doubtful adj. WEEH neutral adj. HLHY
puzzling adj. impersonal adj. ENSAR
sarcastic adj. WY factual adj. FE LW

compromising adj. ZHH,. ¥rdm
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describe/introduce/report/

inform...
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draw attention to/discuss prob-
lems about/compare... with ... /ar-

gue/demonstrate ...
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[1] Today, in many high schools, teaching
is now a technical miracle of computer labs, dig-
ital cameras, DVD players and laptops. Teachers
e-mail parents, post messages for students on on-
line bulletin boards, and take attendance with a
quick movement of a mouse.

[2] Even though we are now living in the
digital age, the basic and most important element
of education — the human connection — has not
changed. Most students still need that one-on-
one, teacher-student relationship to learn and to
succeed. Teenagers need instruction in English,
math or history, but they also want personal ad-
vice and encouragement. Kids talk with me about
their families, their weekend plans, their favor-
ite TV shows and their relationship problems. In
my English and journalism class, we talk about
Shakespeare and persuasive essays, but we also
discuss college basketball and career choices.
Students show me pictures of their rebuilt cars,
their family vacations, and their newborn baby
brothers. This personal connection is the vital link
between teacher and student that no amount of
technology can improve upon or replace.

[3] A few years ago I had a student in soph-
omore English who was struggling with my class
and with school in general. Although he was a
humorous young man who liked to joke around. 1
knew his family life was far from ideal. Whenever
1 approached him about missing homework or low
test grades, he always had the same reply. “It
doesn’t matter because I'm quitting school any-
way. ” Even though he always said this in a half-
teasing way, I knew he needed to hear my pro-
tests and my “value of a high school education”
lecture. He needed to hear this speech from me

because 1 understood his family problems and he

49. In the third paragraph the writer indi-

cates how human connection .

[A] encourages students having difficulty
(S A TR M 1Y) 22 1)

[B] provides evidence of good teaching
CHR AL R 202 1 IE 48D

[C] affects the use of modern technology
G2 ) SARRE 52 189 12 FD

[D] prevents students from quitting school
(B 1R AR 2

BE L] R 45 8 T 28 & A the third para-
graph BN R SCESE =B,

BEir] A, By A wiEsam, W Eh
“EH =B EERE AR LR E
B” . B = B AR i 3 o A F R H, X
S KR B B R AE, WS — A
{8 e A AE A 3B 1 AN W B il AR ER Al .
WCHEA, R O AR DG R AT DL B 2 A
M R ME . A BEWS R R X8, A
NIEHHESR.

50. The writer’s attitude toward the direct
teacher-student relationship is

[A] conservative (ff£5FH))

[B] doubtful ({FREEAY)

[C] positive (FRHZ 1)

[D] subjective (FEWMLEY)

Eayr] C, BEHEHE, MR “fEH
RN A X RS E R v, %
i SCFE AT 2 FE 280 A5G ZR R IT Y . T A 3
Ji8f — Bt fx J5 —/] “This personal connec-
tion is the vital link between teacher and
student that no amount of technology can
improve upon or replace” X Fh A Fr % %
A Z E W EEN A, 2 ORI
TR B, RN PO RS I B
“Students rely on compassionate teachers

to guide, to tutor, to listen, to laugh and




knew that I believed in him. After he left my
class, he struggled through the next two years of
school. But, he did finally graduate because we

kept telling him to hang in there. We’d cared a-

to cry with them. Teachers provide the most
important link in the educational process —
the human one” (2% A= 4K F 138 1] 35 10 %
ksl S, KEE. LMo, LA —

ZOQO%;Jfﬁ bout him finishing school. A, —RE, BITRAREE TR R
[4] Students rely on compassionate teachers to | & 3% {937 —fx APERIEAFT) 1T DL BA o #f
guide, to tutor, to listen, to laugh and to cry with | K7 3 VE & X B AF A2 56 R RIS G &
them, Teachers provide the most important link in | (&, it C HIEMEE.
the educational process — the human one,
miracle [ 'mirokl] n. Gk
online bulletin board LN A
attendance [ o'tendons | n. HFE
the digital age G AN KA
relationship [ri'leifon/ip ] n. X%
. instruction [in'strakfon] n. B85, #4%
7R : :
e C'areer [k? rio] n. ‘H/\L[k
vital ['vaitol] adj. BER, XKEH
sophomore [ 'sofomo: ] n. K24
joke around DA T
hang in (RGBS W FR AR
rely on e, M
compassionate [ kom'paefonit ] adj. MBI ER) . ZIEW
1. This personal connection is the vital link between teacher and student that no amount of
technology can improve upon or replace.
(1) ZMA i F Tk “This personal connection is the vital link...”,
(2) WMWL& 4T that & iF AT AT 21 A9 link,
(3) FFRE: XMAPRKCRBIMEZRGELEAW . E220RE &REIIAGE L. WA
EaAA | B,
X A4k | 2. Although he was a humorous young man who liked to joke around, I knew his family life
was far from ideal.
(D ZAuFET+k “Although..., Tknew...”,
(2) Ho s —m 254 who 515 09 %8 1 M AJE 16 L 1T 09 man, 25 2 1m £28 48 53§ 44 B that,
fEA that WA FE Y knew =,
(3) FFRE: REMRNIERBERIER N, BT BOREFAIE 0 R A= TG oA Al 4 248
[1] Identical twins are a perfect test case | 51. According to the writer we learn that
for theories of personality development. If a the- | identical twins 5
ory can’t explain the differences between identical | [ A] differ in personality (£4& A [a])
twins, then it cannot explain environmental | [B] differ in appearance (K AHARI[E])
effects on personality. Even identical twins | [C] have the same lifestyle (4= 3% 77 = 4H
2010 4F brought up in the same home have different person- [A])
3 alities. [D] have the same outlook (#F#4H[E)

[2] Take Ladan and Laleh Bijani from Iran.
They were identical twins who had spent their en-
the head. And yet,
Ladan, the more outspoken of the pair, told

journalists, “We are two completely separate in-

tire 29 years joined at

dividuals. We have different world views, we have

BEAr]l A, & Cdi Wi sms, %8 %
AR Al B T F (39 2 2R 3R] >k 28 7 S SCE AT AR B
RHERT. T RN “HRIEMEENERE, &
(NS ENLERAGYE 7

R A 30 h 2k R 6] personality & i £ 4
— B fx J5 — /] Even identical twins brought
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different lifestyles, we think very differently
about issues. ” Why did Ladan and Laleh have dif-
ferent personalities?

[3] Self-organized systems in insects can
provide us with some ideas. A colony of ants,
for example, can be seen as a self-organized sys-
tem. No supervisor tells the ants what to do,
and yet all the jobs get done. The system works
in such a way that if one ant carries out a particu-
lar job, it becomes less likely that another ant
will attempt that job because it no longer needs
doing. The result is what economists call “divi-
sion of labor”.

[4] Self-organization also produces division

Each individual looks

for something to specialize in, his or her own

of labor in human groups.

up in the same home have different person-
alities CHIEAE [A] — 52 2 & K 9 [ B9 XL
et E ARG, A 5HEE -3,
WA NIEWEZE.

B I ) £¢ &R i) appearance F1 D T (Y out-
look J& F[R] SCid), A o7 J5 30 28 58 B
B ARG A] ¢ .. identical twins look very
much alike” [ 5 XL G AL AH SR L1 4 4
O, MELHER, BJET “ZRKFXL”, D
BT “EMFT; M C WL RN lifes
tyle B JR X E 5 B2 = 4] “we have
different lifestyles” (F&ATHA & A [F A9 4 76
FAO, mULHER, CEB T “EiliFxer,
55. The purpose of the text is to

[A] entertain (&45R)

[B] persuade (i3fR)

2010 4 | suitable position in the group. If one position is | [C] inform (45%1)

3 H occupied, the individual will seek another. This | [D] argue CHER)
process increases the differences even between i- | EEAT) C. SEZEE MRS, 5 LFH)
dentical twins, because once they've chosen dif- | =8B ABYE T ] AAT/EFE N A 4 AN E Z 4]
ferent specialities, a circular mechanism causes | &fFHEZEF, XFEFEELSFHE TR
small initial differences between them to widen. WMERGZ . Uil @XM EERR

[5] Although identical twins look very much | - R7E T 1 5k KA (entertain), iR A
alike, people who know them well will distin- | (persuade) BYJE S5 A#FiE (argue), T
guish between them. They might, for example, | £ T4 R 8 & &1 Cinform), M4, % X
address more questions and comments to one twin | AR N UL X, HEEB B — Nk
than the other — perhaps by chance first. But | 8{i/FHEFY ., mMiGE XK E/EH K EH
the consequence is that the twin who is addressed | A" &R ULIREHEE ., & Lk, Cuih
more often will do more talking than the other | IFFI& %,
twin, which will cause people who know them to
address still more of their questions and comments
to that twin. The result, over time, will be one
outspoken twin and one quieter one — like Ladan
and Laleh Bijiani.
identical [ ai'dentikl] adj. FH[E
personality [ pa:se'neeloti | n. Nk,
outspoken [aut'spauken ] adj. BE M, HELR
supervisor [ 'sjurpevaizo | n. WEEH, 5859%&
carry out #&ﬁ . HA, %E‘Z
economist [ i'konomist | n. GVFER
BTG | specialize (in) ['spefolaiz] vi. BT, BTN
st suitable ['sju:tobl] adj. E&EN

occupy [ 'okjupai | o, JEAE; WA HE
mechanism [ 'mekonizom | n. ML MR
initial [i'nifol] adj. JFIRHEY . WIGHRY
distinguish [ dis'tipgwi[] vt X, X4
address [o'dres] Ol ] eeeees PG
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3) MFRE:

1. The system works in such a way that if one ant carries out a particular job, it becomes less
likely that another ant will attempt that job because it no longer needs doing.

(1) A ETH “The system works in such a way that..

(2) Ayrbim o1 e OB £, BEIEMFE jﬂHFB’J 1hal AT
XARGEWBT WM T iR —
WCHEA K] B RO T TAE, WA AHEAXANFET,

2. But the consequence is that the twin who is addressed more often will do more talking than

R B 258 T AR, R4 03 51y

A3 A

and comments to that twin.

will cause people...
(2) A thatFIE'r /\%% ] 5
R AR B e 1 e A N B AT Ry ¢

‘the twin ..

-ifﬂi7

(1) ZA)A FT A “But the consequence is that the twin...

who 5| 5 B9 % i WA &4

(3) MTFRE: HEERE, &% 5 ASZRIBA BUE I A T 575 — 4> UK G R
LA B AR ATT AN T IR B 5 2 2SR

the other twin, which will cause people who know them to address still more of their questions

will do more talking than..., which

i LT Y the twin; 1 which 3| &
. will do more talking than the other twin”,
JF 23 58 i fit

(e

It’s no secret that many children would be healthier
and happier with adoptive parents than with the parents
that nature dealt them. That’s especially true of children
who remain in abusive homes because the law blindly fa-
It’s also true of children who suf-
fer for years in foster homes (U35 %% T ZK KE) because

of parents who can’t or won't care for them but refuse to

vors biological parents.

give up custody (M5 #7) rights. Fourteen-year-old Kim-
berly Mays fits neither description, but her recent court
victory could eventually help children who do. Kimberly
has been the object of an angry custody battle between the
man who raised her and her biological parents, with whom
she has never lived. A Florida judge ruled that the teenag-
er can remain with the only father she’s ever known and
that her biological parents have “no legal claim” on her.

The ruling, though it may yet be reversed, sets aside
the principle that biology is the primary determinant of
parentage. That’s an important development, one that’s
long overdue.

Shortly after birth in December 1978, Kimberly Mays
and another infant were mistakenly switched and sent home
with the wrong parents. Kimberly’s biological parents,
Ernest and Regina Twigg, received a child who died of a
heart disease in 1988. Medical tests showed that the child
wasn’t the Twigg’s own daughter, but Kimberly was,
thus sparking a custody battle with Robert Mays. In
1989, the two families agreed that Mr. Mays would

maintain custody with the Twigg's getting visiting rights.

1. We can learn from the Kimberly case that

[A] the biological link between parent and
child should be emphasized

[B] children are more than just personal
possessions of their parents

[C] foster homes bring children more pain
and suffering than care

[D] biological parents can’t claim custody
rights after their child is adopted

2. The author’s attitude towards the judge’s

ruling could be described as

[A] doubtful

[B] critical

[C] cautious

[D] supportive
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Those rights were ended when Mr. Mays decided that
Kimberly was being harmed.

The decision to leave Kimberly with Mr. Mays ren-
dered her suit debated. But the judge made clear that Kim~
berly did have standing to sue (#f) on her own behalf.
Thus he made clear that she was more than just property to
be handled as adults saw fit.

Certainly, the biological link between parent and child
is fundamental. But biological parents aren’t always pref-
erable to adoptive ones, and biological parentage does not

convey an absolute ownership that cancels all the rights of

4 Kimberly ZF ol F1Z F K5, *
AT LLRRIEFEN, DT “EfhF
7, B NIERARE.

2. D, BBT) EHESEMBE, S TEHN
WEEX TR E ARG RMNSER”, B
A B M E — BEE N R R
FAR AT LAHE L, A X B 2 HL Gk B B
MY 3 HE (supportive) 25 BE, 1 dE
M (doubtful), It H C(critical) = 2= 5
(cautious) MAE., B D HIEMESR.

children.

(CagiEn2)

We find that bright children are rarely
held back by mixed ability teaching. On the
contrary, both their knowledge and experi-
ence are enriched. We feel that there are
many disadvantages in streaming (4 -+« Eirs
fEJ1 73 BE) pupils.
count the fact that children develop at differ-

It does not take into ac-

ent rates. It can have a bad effect on both the
bright and the not-so-bright child. After all,
it can be quite discouraging to be at the bot-
tom of the top grade!

Besides, it is rather unreal to grade peo-
ple just according to their intellectual ability.
This is only one aspect of their total personali-
ty. We are concerned to develop the abilities
of all our pupils to the full, not just their aca-
demic ability. We also value personal qualities
and social skills, and we find that mixed-abil-
ity teaching contributes to all these aspects of
learning.

In our classrooms, we work in various

ways. The pupils often work in groups,
which give them the opportunity to learn to
cooperate, to share, and to develop leader-
ship skills. They also learn how to cope with
personal problems as well as learning how to

think,

evaluate,

to make decisions, to analyze and

and to communicate effectively.
The pupils learn from each other as well as

from the teacher.

1. In the passage the author’s attitude towards “mixed-

ability teaching” is

[A] critical

[B] questioning

[C] approving

[D] objective

2. The author argues that a teacher’s chief concern

should be the development of the student’s

[ A] personal qualities and social skills

[B] total personality

[C] learning ability and communicative skills

[D] intellectual ability

3. The author’s purpose of writing this passage is to

[A] argue for teaching bright and not-so-bright pupils in
the same class

[B] recommend pair work and group work for classroom

activities

[C]

[D]

offer advice on the proper use of the library
emphasize the importance of appropriate formal class-
room teaching

BEXERRER]

L C. EBr] SEMEE, B+EN “XEREHER
RAERNBFENEER”. &3 NAFME WA TEA
18 1 2 % B 5 2% A 4% 7 T RE g T R B g FR AR PR
mEs B R B AR G R ) B AT DR A R
K. T H A B T H A NP R A2 BE O kR
BHUGHEWT, A& XHR A e 1 2UF 1 B Y S35 Cappro-
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ning) B2 WA (objective) B, # C HIEME LR,
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Sometimes the pupils work in pairs;
sometimes they work on individual tasks and
assignments, and they can do this at their
own speed. They also have some formal class

We en-

courage our pupils to use the library, and we

teaching when this is appropriate.

teach them the skills they need in order to do
this efficiently. An advanced pupil can do ad-
vanced work; it does not matter how old the

child is.

best, not their least, and we give them every

We expect our pupils to do their

encouragement to attain this goal.

2. B, ERATY BOyEAnHERLE, BT BN “fEFINA
BN, FE R E AN K", W8T 4LER
i) a teacher’s chief concern FI the development of the
student A7 B 46 — B, HIZBMEA . BOM N Z G HER
AR Z R JE 2 A I R . 38 % 06 T PR R 38
RElM LR, WfEdtEd: 2 m &R (total personality)
B RIFHEZE.

3. A, BB SHEEEEEE, BMTEN “EENE
YEB AT, AR — W BO8 SO R A BE R UE TR
B BB 2 s 2% o A 45 7 TH R 0 TR B i AR R
PRI R & B8 70 805 B A 5] 68 7 14 2 A= 76 A4 W] (9 BE 2% i
T, BR, ARG EE, B ANERER.

(AsHEm3)

Lead deposits, which accumulated in soil and snow
during the 1960’s and 70’s, were primarily the result of
leaded gasoline emissions originating in the United States.
In the twenty years that the Clean Air Act has mandated
unleaded gas use in the United States, the lead accumula-
tion worldwide has decreased significantly.

A study published recently in the journal Nature
shows that air-borne leaded gas emissions from the United
States were the leading contributor to the high concentra-
tion of lead in the snow in Greenland. The new study is a
Charles

Boutron, an expert on the impact of heavy metals on the

result of the continued research led by Dr.

environment at the National Center for Scientific Research
in France. A study by Dr. Boutron published in 1991
showed that lead levels in arctic (4t #J) snow were de-
clining.

In his new study, Dr. Boutron found the ratios of the
different forms of lead in the leaded gasoline used in the U-
nited States were different from the ratios of European,
Asian and Canadian gasolines and thus enabled scientists to
differentiate (X 43) the lead sources.

ratio found in Greenland snow matched that found in gaso-

The dominant lead

line from the United States.

In a study published in the journal Ambio, scientists
found that lead levels in soil in the Northeastern United
States had decreased markedly since the introduction of un-
leaded gasoline.

Many scientists had believed that the lead would stay
in soil and snow for a longer period. The authors of the

Ambio study examined samples of the upper layers of soil

1. The

Nature indicates that

[A] the Clean Air Act has not produced the
desired results

[B] lead

the increase

study published in the journal

deposits in arctic snow are on

[C] lead will stay in soil and snow longer
than expected

[D] the US is the major source of lead pol-
lution in arctic snow

2. Tt can be inferred from the last paragraph

that scientists

[A] are puzzled by the mystery of forest pollu-

tion

[B] feel relieved by the use of unleaded gas-

oline

[C]

[D]

still consider lead pollution a problem
lack sufficient means to combat lead pollu-
tion

BXERREFR]
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taken from the same sites of 30 forest floors in New Eng- | Efi &2 & )a — &, &g —a4#£3, #
land, New York and Pennsylvania in 1980 and in 1990. | = ZM1FK, REXWITM R EXHES RS
The forest environment processed and redistributed the | Ff) 4526358 4> BB & e ooyl > K XI5 e ¥y, {H
lead faster than the scientists had expected. Scientists say | iX &6 % WA N iZAVE R A48 S 75 Ye SR 55 1Y
both studies demonstrate that certain parts of the ecosys— | WATHFE. W UMLHEW . FI#FE A RIN TS
tem (A R 4G) respond rapidly to reductions in atmos- | 42— MR HE MMM, CEkm 5 HER
pheric pollution, but that these findings should not be | —3, & C HIEWIEAZE.

used as a license to pollute.

Ji L S5 A R AN
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1. 2 B A A

B PR — e SO R DL AR BIE R, A AR R AW, H R
Foor, B SR BHE., FLUEELERMEXEH, kEEU “WH—" B
RHEM . U who, what, when, where, why & how %, H i AU 1 $2 ] 485 ¢ — i

wmr .
Amber Post is thinking about a job in government because . CGEEEED
Mrs. Beverley Lancaster was awarded $ 67,000 for . CGEEFEFD
An inaccurate eyewitness testimony may lead to/result in . (BEEER
The new system will mostly benefit those who . (EEANYD
The best solution to the female brain drain in universities is to . (EEEHPD
According to the text the most important element in education is . (BEEFTD
One advantage of nano-armed washing machines is that . (BEEET

What might do in the future? (& IE5L)

Why was the use of coke smelting advantageous according to the text? (& JRA)

Who does the author say tend to identify themselves with the characters in games? (%
HAYD

2. A e

SRR W R X A SCA T SR S A, Hl @B 08 =1 E—1R (Z00EH, H
A—TAMFEEIXCNE) M=k (ZHER, A -SRI, H MR R
[A) A5 X — B an F -

Which of the following statements is (not) true/correct?
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