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Abstract

Since classroom teachers are increasingly regarded as the
most direct implementers of the combination of foreign
language (FL) teaching theories and practice in the fields of
applied linguistics, education, and other related disciplines, FL
teachers’ mentality and its development has been a hot topic in
the field of teacher research. However, though the last decade
has witnessed the increasing importance and efficiency attached
to the FL teacher education, especially the elementary and
secondary FL teacher development in China, the relevant
studies obviously continue to focus more on pre-service teachers’
knowledge cognition than on in-service teachers’ belief
construction, more on static aspects of beliefs than on dynamic
belief determinants(BD). There has been little research so far
that is devoted to the investigation of the in-service high school
none-native-speaker (NNS) FL teachers’ belief determinants
from the perspective of professional stages. Based on theories
of social constructivism (SC), the book takes the following
presuppositions into consideration: 1. NNS foreign language
teachers in local schools are still the main important resource of
school-linked learning service in China where English is taught
as a foreign language; 2. Local foreign language teachers as

NNS are groups of special learners with reflective ability;
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3. The superficial teacher belief construction is determined by
deeper factors with different validity influenced by the social
cultural career reality; 4. The general psychological features of
foreign language teachers change with different professional
stages and teaching contexts, so does the universality of some
western theories about teacher development.

To investigate the belief determinants of the current local
FL Teachers, the researcher formulated the following
questions: 1. What is the general map of the local teacher belief
system and its impact on their FL teaching styles? 2. What are
the other aspects apart from the system that also affect their
teaching styles? 3. What is the universality of Huberman’s
model reflected in local teacher beliefs? 4. What are the main
teachers’ belief determinants in different professional stages
(PS)? 5. What role is the local school teaching context playing
in their teaching styles? 6. What role is the NNS FL teacher
competence playing in their belief reasoning?

The present study is composed of a quantitative survey and
a few qualitative interviews and case studies. The quantitative
survey aims at discovering the general map of high school
teacher beliefs in various aspects at different professional stages
for further comparison. To this end, a four-part questionnaire
which consists of the background information, professional
conditions, theoretical beliefs and teaching styles has been
designed and two hundred and eighty two high school teachers
from different districts in Shanghai have responded to the
questionnaire. The qualitative interviews and case studies are
designed to further investigate the determinants of Chinese FL

teacher beliefs in different professional stages through
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observation and communication. Thirty-nine in-service high
school teachers have participated in the semi-opened interviews
with the questionnaires; eighty-one teachers have answered the
belief determinant-oriented questionnaires and four master
teachers from different schools have been selected in the case
studies which involved classroom observations, questionnaires,
interviews and self reports. The present study has yielded some
findings and implications as presented below:

Professional stages of the FL teachers do affect their belief
constructions, and the variables are positively correlated. but
not that regularly and obviously as described in Huberman’s
model. It appears that the five phase model is not
representative when applied to the groups of local school
teachers who tend to assimilate into the general system and style
in the context ever since the second professional stage. Except
for being affected by their belief system to a bit greater extent
in the first professional stage, these local FL teachers in
different professional stages share so much in their general
belief systems that the western PS features are not apparent in
terms of universality. The possible explanation could be that:
the understandings of the weight of belief determinants and
aspects usually become comparatively alike among the school
teachers after the second professional stage. Some typical PS
characteristics in Huberman’s five-stage model such as:
experimentation, spontaneous and disengagement stages are not
pronounced in the due period among these groups. A three-
stage property emerged from the participating high school
teachers: discovery with beliefs; adaptation with determinants

and recurrence with reflection.
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The gap between practice behaviors and reported beliefs of
the participating FL teachers is statistically obvious, and the
validity of the present FL teacher belief system (TBS) can not
be considered high. The possible explanation supported more by
case studies and interviews with these teachers is two folded so
far. First, the superficial set of FL teachers’ belief system is not
sufficient to explain the general teaching styles of this group,
there might be more than one level of belief system, which
consists of two parts: the overt beliefs from theoretical
cognition and covert beliefs from practical decisions. Second,
the belief system is by nature dynamic and always mediated by
teaching context and cognition development. While high school
teaching in China is a highly situated activity influenced by
educational mechanism, the general belief system of the
forefront teachers does not lead smoothly to the teaching style.
The robustness of teachers’ competence reasoning and decision
that reshaped the general conceptual belief system into the
concrete one is itself formed through a process of adaptation by
their situational context and even, in a wider range: the social
educational mechanism, according to the subject teachers and
experts in interviews.

The present study also reveals the nature of a phenomenon
that the belief determinants differ greatly; the influence of the
FL teachers’ belief determinants is relatively determined by its
increasing closeness to the teaching context and self knowledge.
Two main factors appear to be significant through the SPSS
factor analysis about the modified FL teacher belief system:
theoretical beliefs about teacher concepts ( beliefs about

English, teaching and profession) and practical beliefs about
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teaching contexts ( beliefs about educational system,
curriculum, selves, and students ). The main belief
determinants reflected in the group interviews and case studies
have emerged in weight order with the following elements
containing: beliefs about curriculum; beliefs about the
evaluation system; beliefs about self ability; beliefs about
teaching context; beliefs about the self esteem; beliefs about
the personal styles; beliefs about effective method; beliefs
about the classroom situation; beliefs about students; beliefs
about teaching plans; beliefs about learning; beliefs about
teaching; beliefs about good teachers; beliefs about English;
beliefs about profession; and beliefs about the teaching
principles. The influence of the belief determinants of the
participant teachers are better based on and affected by the
teaching feasibility rather than theoretical accuracy.

Though there are limitations to the book due to the limit of
ability, the findings of the present study may bring some
theoretical and practical implications in the field of NNS FL
teacher development. This study strives to make an initial
attempt to explore the NNS FL teacher cognition through local
school teacher belief determinants. By shifting the attention
from system to determinants, from concept to context, from
organization to adaptation, it provides more insight of social
constructivism into the nature and impact of FL teacher beliefs
in FL teachers’ professional path in China. By contrasting the
nature of knowledge and learning, the influence of teaching
methods and teacher mentality, teacher attitude and teacher
ability and different professional stages, this study of FL beliefs

and professional development widens the extension of individual
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difference study in foreign language education and it has been
warmly approved by domestic and foreign researchers for
shedding some light on the FL teacher education and
development. To sum up, the implications of the research
findings have hammered home that while introducing the
modern ideology of western theories of language teaching to
forefront FL teachers, in-service teacher training and education
programs should particularly make in-depth analysis about both
teacher psychology and teacher capacity in learning based on
authentic teacher voices and social context of teaching practice
and take teachers’ dynamic adaptation of particular teaching
mechanism into consideration. Finally, after the reflections on
the developmental trends and dilemmas confronted by FL
teachers in China, the author presents the statement that the
localization of postmodernism and the approaches of
educational linguistics might be the feasible ways out for the

local FL teacher development.

ER KRB B AXANERIIHTT < <<



SRR R T T T P PP P PP PP PP PP PP PR PP PP 001
FHEE (L) ceeeeereeneenmimmiumiuiiii s 001
FHEE (FE L) ceeveeeeeneennimniunimuimuimes 001
ZEH E h veereereenerssottreesonttrnossssionussstituiesiettonsssstsrossons 001
R /7t TR PP PP P P T P PP PSP PP PP P PP PR PPPRPRP PR PRSP 001
3 I =1 = P P 001

1.2 FJFGTTGER ceeverererecerneeeneneiiiiieiiiiiiiiiiiiitenean, 001
1.2.1 “JH7 2 HUHH7 cveeveveneeeiaeiaiiaiiiieiii., 001

1.2.2 “HHP”Z HUHELY creererenrentaeiatiniinieinaan. 003

1.2.3 “UTFR7ZEEE? creeeerrerencetreiineineiianaan, 005

1.2.4 “EEY7Z GURFB? ceveeererernaceeeennnanaeeiananns 007

1.3 FFFSTHIE M eevererererereeeeneneieieniiiieiiiiiiiinian, 009
1.3.1 MAERRZBFIZE covvevvreerennccetcnttiniinniiniiinin, 010

1.3.2 MHESRIFEIE ceeeerrrrerereininiiiniiiniiiiinin, 011

1.3.3 MAEZLFIIENY  coveevvreerennccetaneecntennianeaanaans 012

1.4 FFFGTHIEE X eevererereeeaeneneiiiieiiiieiiiiiiinnean, 013
1.4.1 FHIBTE X ceveeveeecreeceneteiiniiiitieiiiecineannen, 014

1.4.2 LI YL ceeeenenrorcntiiiiiiiiiiiiincee, 014

1.5 ASHHEUS erseororvorsertrnussestrneesssttsvesssssonorsossane 015
R PRI IER G SRR ceeeeeeerneerenseeriiineiiiiis 017
D = 1 = P D 017

=== { 5 001



2.2 HMAZESENVBTBIFSY ceeeererrerenrecaroneniaanin, 018

2.2.1 lﬁgﬁﬂﬂﬂiﬁﬁﬁﬁ ................................. 018
2.2.2 %&umk@gﬁ&gﬁ% ................................. 029
2.3 M Z AWM I X FER cevereerereeennninnnnn, 040
2.3.1 L%E%wﬂﬁ%#g%zk}ﬁ ........................... 041
2.3.2 JEZHNNZES AT cevvereererereerernneereecnninns 043
2.3.3 @W?&%{Uﬂﬂﬁﬁ?’i@ .............................. 044
2.4 AEEINELE ceeeeeeereetii e 046
o R [ D RN 048
3.1 B ceeeecereeeniiiiii e 048
3.2 TFGTIAJ L ceverevecnrenentiiiiiiiiiiiiiii e 048
3.3 HIFGTMEZL ceveeencmreniiiiiiiiiiiiiiae 050
3.3.1 ZHUTHEME B B —FEA 3= AR ceeevoeneoencenees 052
3.3.2 FUMMTRARER— FUBVEBCEANZ coevereneeneees 056
3.3.3 ?ﬁ%ﬂ*@*tﬁﬁiﬁﬁ%’éﬂ ........................ 061
3.4 REF/PNLE ceveiiiii 065
HIPURE  HFGT T T cevererrnresnrenrntiieiiiniiiii e 066
4.1 B ceeeecereceitttiii 066
4.2 JTEEFLAE ceererrerretrettniiiiiiiiiiiiice e 066
4.2.1 ASEVHETIIPRER -ooeeerererrrrmmmnseeerreeeneennnnn 066
4.2.2 FFTTERIIHETE cveeeerereeemmnenee e, 067
4.3 SZFHERGY eeevevecerecertneititiiiiiiiiii, 070
4.3.1 DR coverrerennmeeerreeneenennneeernreeeeeennnans 070
4.3.2 TFGTHIEL coeeeemmmmmmnnnrereeeiiinneeeneeeeeeanaans 070
4.3.3 FJFGTTH ceveeeecermeeirneniiiiiii 071
4.4 TFGTVREE woeeererrerrmmnnnnssereeeeemmmnineeeneeeneennnans 073
4.4.1 BHFRFGE ceeeveeeecereninniiiiiiniiiiiiniiiiiinien. 073

002 fialA % SBILIEL: & LANERUTH T <<<



