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Well, what do | think of television? Um, ---it keeps the family at home, keeps the
family together, and uh, keeps the family harmonious, And, um, television in itself is very
good; much, er, much of the information, and a lot of the programs are very interesting,



er, enlightening, or instructive, they introduce us to something new, or novel we may:-:
um, might never have thought of, or heard about before. So, -:--in this sense, they are
beneficial to us by---um, widening our horizon, and broadening the mind---.
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FHANZRFE S A A DG B U, A “we may:--um, might never have thought of, or heard
about before” X —Mti& f b FEEAEH: 15, #ARH “widening our horizon” #1 “broadening
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I --- | have a television in fact, oh, no, | --- | have two as | said. We know, er, we
think, um, um, watch TV is, --- is a good thing because it help you much, er, a lot,
and -+ and give you happy, er, -:-yes, it make you pleasure, But, er, |- | think there’s a
question, a problem ---. Um, --- there are happening, or, no, happened bad --- bad

things, For example, um, um, | cost much time, er -++ no, | spend much time to -+ to
watch TV every day. So -+ I not -+- don’t want to -+ to do anything now.
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question, a problem” R A JE M #Z M ELZIEE, B4, BEJEM “there are
happening” , “there are happened” , “I cost much time ---” L& “I spend much time to
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2%/& C: Examinations give us no---no good, I---I think, er , ---examinations, um,
um -

#UMi: Do you mean to say examinations do more harm than good?

2¢/f: C: Oh, yes, ---they do us more harm than good. Um ---er, --- we spend so much
time preparing for examinations, ---er, -«

#ifi: ---that we have no enough time for personal preference, or, say, for other
courses, and «-

2¢/f C: Yes, ---yes, ---and we have no enough time to enjoy ourselves, no enough
time to do some, ---some reading.

ZMi: That’s true. Then, how can we deal with examinations in a proper way ?

244 C: Um ==+, well, 1, -+ 1think, anyway--- we should have something necessary -+

M. That’s right . We should have some necessary examinations and reject those
unnecessary ones. Do you agree?

242 C: Yeah, |-+ |agree.
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ENF ) 1717 325 8 PR A7 TSN, O REL T A i tE 5% MR A S G i iE R “ -+ that
we have no enough time for personal preference, --+” . XH[ “that” JEARMESERN, 1K
A C s “spend so much time” Z )5 i, 1 “We have no enough time for
personal preference, -++” M 3224: [ At — Dy 28 AR RN =, fE2ei: C K
B R L T L B, (HICVRIRARIA R, BUmbhE HmRtisiEES, KBy Aamn
“ something necessary ” 4l f£ 2 “ have some necessary examinations and reject those
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Abstract: To adapt to the rapid popularization of Oral English Test and Interpretation Evaluation for both
English and non-English major students nationwide, based on a brief theoretical analysis of the effects of
repetition on fluency, this paper attempts, from various perspectives of psycholinguistics, sociolinguistics and
learning strategies, to illustrate some typical features of fluent speakers as well as the drawbacks of the
nonfluent, and focuses on the pragmatic constraints of repetition on fluent and nonfluent speakers as well as
interlocutors in a monologue or a conversation, in the hope of enhancing the establishment of a more sound,
more rational and more innovative fluency-rating system.

Key words: fluency: repetition; oral test; pragmatic constraints



Comparing Structural Grammar and TG

Grammar

Zhang Guan zhi

( School of Foreign Languages & Cultures, Southwest University of
Science & Technology 621010 )

Abstract: English grammar deals with the study of how English is used for the communication of

ideas. The heritage of grammar studies is outlined for further reference and deep considerations. The paper
builds on what learners already know to develop an appreciation for how the language works. The author hopes
to help language learners to be aware of the long-established tradition and the insights of several contemporary
schools of linguistics, which have contributed very great stimulus to grammar studies.

Key Words: English grammar; structural grammar; TG grammar

English is so enormously complex, flexible and creative that there are many ways to
approach a description of how it works. Of these approaches, there are customarily four major
schools of grammar: traditional grammar, structural grammar, transformational-generative

(shortened as TG) grammar and functional grammar. Today in speaking of a traditional
grammar, one would immediately think of its prescriptivism (the task of a grammarian to
prescribe rules of how people ought to write so as to prevent the corruption of the language)
coupled with its latinization Cits description of a given language after the pattern of Latin
grammar.) In contrast to the traditional approach, the structural grammar attempts at

‘scientific’ investigation of language. Structuralists look at language primarily as speech,
structurally as a set of skills or habits, and functionally as the most important means of
communication and a means of social control, and as contextualized systematic sounds.

Structural analysis of English syntax divides the parts of speech into form class and function
words. Categories of form class words are indentified on the basis of the following criteria:
1. Inflectional paradigm 2. derivational paradigm 3. Intonation pattern 4. word order. There
are four categories of form class words: nouns, verbs, adjectives, and adverbs. Function
words are categorized on the basis of their use with certain form class words and their use in
sentence patterns . The principal categories are determiners, auxiliary verbs, qualifiers,
prepositions, conjunctions, subordinators, and interrogatives. Several methods of phrase and
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sentence analysis have been used by structuralists. The most influential methods is called
immediate constituent ( IC) analysis. IC analysis (1) cuts a sentence into its principal parts
or constituent (2) identifies the resulting structures, and (3) defines the function of each in
relation to the other structures in the sentence. This process continues until the ultimate
constituents are reached and identified. This type of sentence - analysis became popular in
American structuralism. IC analysis is L. Bloomfield most important contribution to the study
of language, having an impact on later grammar models. The importance of IC analysis is that
it clearly demonstrates that sentences are not mere left-to-right linear sequences of elements; on
the contrary the elements enter into relationships of great complexity and varying kinds. By

using an IC technique grammatical descriptions may be made of different interpretations of some
ambiguous utterances.
The structuralists tried to make the study of language as objective and precise as possible by
devising rigorous methods of segmenting and classifying the elements of a language . In
syntax , this led to a method of analysis called “Immediate Constituent Analysis” , in which a
sentence was subdivided progressively into smaller pieces of segments by bracketing . The
structuralists were largely responsible for discrediting traditional grammar, because they
insisted that language should be studied objectively as it is, rather than as dogmatists thought it
“ought” to be. Transformational Grammar, founded by Noan Chomsky ( syntactic
structures, 1957) , in its turn discredited the structuralist school. The structuaralists, in their
enthusiasm for objectivity, insisted that the study of language should be based on an observable
corpus of utterances. Chomsky argued that this was an impossible procedure, since language is

basically an abstract mental phenomenon: every native speaker has a built-in competence or
knowledge of his language, and intuitively knows far more about it than can be derived from
the structuralist’s method of segmenting observed utterances. We should therefore make use of
the native speaker’s intuition, and try to account for it in terms of a system of roles,

explaining , for example , the native speaker’s ability to distinguish grammatical from
ungrammatical sentences, to recognize equivalences between different constructions (such as
active and passive sentences) , and so on. For this explanation, Chomsky found it necessary
to postulate two kinds of rules: not only phrase structure rules ( corresponding to the
Immediate Constituent Analysis of the structuralists) , but Transformational Rules ( which
transfer elements form one part of structure another, delete certain elements.) structural
grammar is also inadequate when faced with sentences like:  ‘visiting relatives can be a
nuisance .” A similar examples is:  ‘The shooting of the hunters was terrible.” In sentences
like these there is no basis for assigning two different IC analysis, nor is there any word in the
sentence which can be said to have two different meanings. Again, one must look to deep
structural differences of TG.. Perhaps the most tansformationalist challenge concerned the
effectiveness of IC analysis. While IC analysis was capable of demonstrating some of the



relationships in English sentences patterns. It provided no basis for analysis of the differences
between sentences where the pattern were the same but the relationships
different. Transformationalists pointed to sentences like: John is easy to please, John is eager
to please. There seems to be no grounds within structural grammar for assigning different
representations to these sentences.. The ambiguity of the sentences can not be accounted for by
simple IC analysis. Tranformationalists insisted that some means should be found to point up
the very real difference in the sentences—in the first sentence, others could please John; in the
second John sought to please others. The sentences are understood differently because they
have different “transformational histories.” On the surface they have the same structure, but
these structures are derived form different underlying or deep structures. The hallmark of TG is

the emphasis on these two levels of sentence interpretation. The surface level, directly related
to the sentence as it is heard, and the deep level, directly related to the meaning of the
sentence. According to the structuralist view, language is system or form. Within this
system, its units at all levels are interlocked into two types of relationship: syntagmatic and
paradigmatic. In language learning, a structuralist argument is that a child acquires its first
language through a process of repetition and reinforcement, a process in which it responds to
stimuli arising in social contexts. The argument is also known as behaviorisms. According to
this behaviorists principle, everything that is commonly described as being the product of the
human mind - including language can be satisfactorily accounted for in terms of the
reinforcement and conditioning of purely physiological reflexes; ultimately, in terms of
habits , or stimulus-response patterns. N . Chomsky , once a structuralist himself ,

2

‘revolutionized the scientific study of language, (J. Lyons: Chomsky) by developing
together with others a new type of language theory—generativism and has turned out to be an
enduring opponent of this behaviorists psychology. Chomsky claimed that language simply is
not a set of “habits” and is radically different form animal communication.

In contrast with the structuralist idea that the child learns its native language by repeating
and then reproducing, in whole or part, the utterances of adult speakers, generativism
maintains that language systems are productive in that they allow the child to understand and
speak many many utterances it has never before heard or used. As human languages all have
the property of recursiveness, the set of possible utterances in any given language is, in fact,
infinite in number. If the child is able to produce new utterances of its own, recognized by
other users of the language as grammatically well-formed, then there must be something other
than imitation involved.

N. Chomsky considers the child’s creativity in the use of language—freedom from
stimulus control, a language to be a set (finite or infinite) of sentences, each finite in length
and constructed out of a finite set of elements. In other words, a language system is thought to
be composed of an inventory of elements, a vocabulary of units and the rules which determine

the well-formedness on both levels of sound and grammar.
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In the treatment of language, TG grammar claims to be an advance to structuralism, while
the latter takes it as its task to present a record of data of usage and describe language as what
language really is, the former seems as its own, in addition to an objective observation and
description of language, the task of formulizing linguistic patterns which generate all and only

grammatical sentences and of suggesting an explanatory hypothesis concerning the linguistic
data, native of language and ultimately of human thought.

Chomsky’s distinction between competence and performance is quite close to Saussurean
difference between la langue and parole. They both subscribe to the fiction of the homogeneity
of the language system, as the major concern of linguistics. However, they are quite far apart
from each other in their treatment of syntactic rules. Saussure regards the sentences of a
language as instances of parole, and talks of a system of relations as la langue and says little or
nothing about the rules that are required to generate sentences. Chomsky, on the other hand,
has insisted from the outset that the capacity to produce and to understand syntactically well-
formed sentences is the central part of a speaker’s linguistic competence. In this respect,

Chomsky’s generativism undoubtedly constitutes an advance upon Saussurean structuralism.

In ways to begin language analysis, Structuralists follow an approach that insists on
slow, painstaking data-gathering and analysis; transformationalists observe languages and
theorize about the general principles involved in producing language. This theory is revised
where necessary, tested again, and so on. The fact remains that the study of language has
been unalterably affected by the theory. The information and insights gained in following this
line of investigation have been enormously significant in many fields. The hybrid disciplines—
psycholinguistics, sociolinguistics, and so on—have drawn heavily on generative theory.
English teaching and textbooks have been greatly affected.

It is commonplace to talk of the Chomsky ‘revolution’ and indeed the disciples of
Chomsky are conscious of a great gulf between the past and themselves; to them structuralism
represents a kind of Dark Ages. Yet no revolution is a holocaust and we must beware of
imagining that linguistics began with Chomsky. His debt to the past is great. The idea of
ordered rules, for example, dates from panini-published in 20th century by Bloomfield who in
fact adopted a type of morphophonemic generative approach, the idea of IC is due to
Bloomfield, if not earlier; Besides this, the concept of classes ( of words, morphemes,
etc.) , the notions of morphemes and phonemes themselves and the battery of grammatical
categories—all develop in the structuralist era—are conserved in the grammar of syntactic
structures type.

In sum, TG grammar together with some other grammars makes important contributions to
understanding language, its nature and the way a language is used.



