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To the teacher

Welcome to Interpreting for Tomorrow, a new course in interpreting skills. This handbook
for teachers describes the objectives and the skills-led syllabus of the course, explains how
the course is structured and how the course components should be used, and provides extra
information and suggestions for your teaching.

The course is designed for students who have a good knowledge of Chinese and English,
with the ability to use and understand spoken language. By the end of Interpreting for To-
morrow you will have taught them the techniques and skills used by professional inter-
preters. Furthermore, you will have explained to the students the theory underlying the
principles and practice of interpreting.

We hope that you find the information in this handbook informative and useful and we wish

you every success with Interpreting for Tomorrow .

Xiamen University project team

About the course Interpreting for Tomorrow

Course objectives

Interpreting for Tomorrow is a course of interpreting skills. In order to start this course, the
students already have a good knowledge of Chinese and English, with the ability to use and un-
derstand spoken language. To succeed on the course they must not only understand the theory
underlying the principles and practice of interpreting but also become proficient in the tech-
niques and skills which are used by professional interpreters to move from one language to an-
other. Working as an interpreter demands constant professional improvement, and by the end
of the course students will have learned how to extend their knowledge on their own and how

to behave professionally.

Course structure

The structure of the course reflects the main objective to teach the practice and underlying
theory of interpreting skills. These notes refer to the Ouverview of Course Structure (page
xiii), which is also in the SB. It is clear from this overview that skills are the leading parame-

ter of the course design.

- - . The course begins with a preparation unit,
Preparation Unit

. , 5 ) 3 which introduces the students to professional
An 1|1r.="ocluc:1()11_V12‘1_)r0tessron_a_[ interpreting

interpreting as a topic and as a career.
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Part One concentrates on Consecutive Inter-

- Part One Consecutive interpreting preting and forms the main part of the
course.

Each of the Units 1 - 5 has a title which indi-

cates the main area of skills to be practised

| Unit 1 Memory training and public speaking |

in that unit. For example, Unit 1 is called Memory training and public speaking, which are
the key skills to be taught in that unit, although they will be repeated throughout the course.

——— — Within each unit there is a list of topics cover-

' Unit 2 Note-taking ing theory and skills. For example, in Unit 2
Discourse analysis and comprehension Note-taking the first two items are Discourse
Knowledge acquisition in interpreting analysis and comprehension and Knowledge
Symbeols and abbreviations acquisition in interpreting, part of the theory

of interpreting. The next three items, Sym-
Figures | bols and abbreviations, Case study notes, and
; : Figures refer to skills.

Case study notes

_Part Two Introduction to simultaneous interpreting

Part Two provides an Introduction to Simultaneous Interpreting.

_ Unit 5 Shadowing, sight interpreting and coping tactics

This part has only one unit, Unit 5.

Appendices In the SB there are also five Appendices
1 Main Chinese organizations " of useful information.
2 UN main organizations

3 Reference books

4 Codes of conduct

5 Countries of the world
A skills-led syllabus
The syllabus for the course reflects the course objectives. The Progression of Skills chart
(page xxviii) focuses on the skills element in the syllabus for the main part of the course. The
diagram shows how the skills for consecutive interpreting are introduced and practised in
Lessons 1 —20 of Units 1 -4.

If we look at the chart we see that the top row gives a brief reminder of the contents of Units
1-4. The Lesson numbers are 1 - 20 and these should be cross-referenced with the list of
skills, starting at the bottom of the list and working upwards. A key to the symbols is at the
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top of the list. The symbol O shows the first introduction of skill in a lesson. Once a skill has
been introduced, it can be used throughout the course, and this is symbolised by @ showing
further use of skills in lessons. At the end of each unit, there is a revision lesson and all the

skills of the course so far are marked with the symbol ¢ .

The Progression of Skills chart provides a reference guide to the main skills suggested for

teaching in each lesson of the course, and there is a copy in the SB.

Course materials
The course materials consist of a Student’s Book (SB), this Teacher’s Book (TB), and audio
recordings of the texts. We also suggest ways in which you and the students can use other

texts for further practice, taking them from print, audio or video sources.

The SB is the mainstay of the course. The Contents in the SB gives details about each lesson,
listing the skills, points of theory, themes and topics of the texts supplied. The Contents in
the TB are less detailed as they have a different purpose; you should compare the two. The SB
also contains advice to the students about their work and their approach to working with a

course such as Interpreting for Tomorrow.

The SB is complemented by the TB, which follows the same progression as the SB. The Con-
tents list in the TB is mainly for quick orientation, serving as a reminder about each lesson:
look at the SB for the details. Otherwise, the TB provides extra background information, clar-
ification of some of the materials in the SB, and suggestions on aspects of teaching and learn-
ing. For the preparation and conduct of your classes, we recommend that you read the SB and
the TB together.

The audio recordings provide a change from the teacher’s voice in the classroom. Of course,
many texts can be presented by you or your guests in class; and the students can find or pre-
pare their own too. Where possible, the audio material can be made available for self-access or

private study.

Other materials should also be used, chosen by you and the students to reflect contemporary
events or issues of local relevance, or the interests of the class. There are suggestions in the
SB and TB. Bringing new materials into the course emphasizes the immediate nature of inter-

preting as an activity where the professional is constantly updating his or her skills.

Quick Guide to the Student’s Book
The Student’s Book (SB) sets out clearly for the students what the course objectives are,

what is expected of them, and what the course contains.
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The introduction is similar to this, but aimed at students. The Overview of the Course Struc-
ture chart and the Progression of Skills chart are included, as in this book. However, the SB
has a more detailed Contents list than the list in this book, and you should use it as a reference
guide, particularly regarding the texts which are offered for practice. The Contents lists in
detail what is in each lesson and these details are repeated at the beginning of each lesson

within the SB.

The SB also contains five Appendices, which are not in the TB. They are
1. Main Chinese organizations
. Main UN organizations

2

3. Reference books
4. Codes of conduct
5

. Countries of the world

An important part of the work of an interpreter is knowing how to find information. The Ap-
pendices here provide instant reference materials for now, and suggest other sources from
which the students can build up their own reference lists, according to their own needs and in-

terests.

Using the Teacher’s Book

To use a course like Interpreting for Tomorrow successfully, you must ensure that the stu-
dents understand the contents of all the components of the course. However, this involves
more than just understanding what you teach or offer the students as learning objectives, and
what the students are expected to do in order to achieve these objectives. It also involves un-
derstanding why they are included in the course; and how they relate one with another. In
other words, as English speakers say, not just What?, but How? and Why? as well.

The contents of the course is what is being taught: What?. This Teacher’s Book sets out how
it can be taught: How?. The information in the SB and TB explains why the Interpreting for
Tomorrow course should be taught in this way: Why?. We recommend that you refer to this
Teacher’s Book and the information in the Student’s Book throughout the course, as a point

of reference for your lesson preparation and classes.

The TB provides added information about how the skills are practised in relation to the texts,
and gives suggestions on how further texts can be used to provide up-to-date materials for class
practice.

The Progression of Skills chart, which is also in the SB, offers both you and the students the

chance to monitor progress in each skill area. You may want to encourage the students to prac-
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tise certain skills on their own or with other students. It is easy to imitate the techniques by
transferring them to other texts, especially the texts which students choose themselves to

read (magazines), listen to (radio) or view (television).

At the end of each unit there is a revision lesson. These are deliberately structured rather
loosely, in order to encourage you and the students to take the opportunity of deciding which
of the skills need further practice most. Revision from the preceding lessons or units can then

be based on that decision.

Throughout the course, the combination of SB, TB, student’s participation and teacher’s
guidance should ensure success in working with Interpreting for Tomorrow. The next section
explains briefly the theoretical basis for producing this course, with practical examples to il-

lustrate the theory.
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Introduction to the theory and practice of interpreting and interpreter training

It is generally recognized that interpreting requires more than just a knowledge of two lan-
guages. It is also well established among interpreter trainers and theoreticians that compre-
hension of the source language discourse goes beyond the simple recognition of words and lin-
guistic structures. However, there have been few efforts to investigate scientifically the na-
ture and extent of comprehension in interpretation before Daniel Gile’s Basic Concepts and
Models for Interpreter and Translator Training. Daniel Gile describes the relationship be-
tween the knowledge of language, the extra-linguistic knowledge and analysis in the following

way:
C=KL+ELK+A

C stands for comprehension

KL stands for knowledge of the language

EKL stands for extra-linguistic knowledge

A stands for analysis

= does not mean “equality” but refers to the result of the interaction between KL, ELK and A

+ means addition by interaction, rather than arithmetic addition.

The basic relationship shown in Gile’s formula is one of complementarity between knowledge
of the language (KL) and extra-linguistic knowledge (EKL). EKL can be pre-existing: this is
the knowledge which the interpreter has before this assignment; and it can be acquired: this is
knowledge which the interpreter takes from the context and the communication situation.
Analysis (A) refers to the interpreter’s analysis of the whole communicative scenario or dis-
course, leading to the insights of comprehension. Gile suggests that if one component in the
formula is weak, then another may compensate. In other words, it may be possible to obtain a
given level of comprehension (C) even with a relatively low level of extra-linguistic knowl-
edge (EKL) if the level of knowledge of the language (KL) is high and sufficient Analysis (A)
is applied, and wice wversa .

This issue of complementarity is particularly important for interpreters to understand, for the
general level of extra linguistic knowledge of the interpreter is on the whole poorer than that
of the speaker in a specialist field. Acquisition by assignment is important, and this means that
the development of EKL is dynamic and ongoing. We address this point in more detail in Unit
2, Lesson 6.

However, comprehension alone is not enough to enable interpretation. The interpreter needs
to comprehend, but then to reproduce the message contents in the target language applying
the skills and techniques of interpreters. The result must also conform to professional stan-
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dards and ethics, in terms of faithfulness to the message, to the client and to the audience.
We could incorporate the Gile formula in an extension such as this:

[=S+C+P

Where I stands for the act of successful interpreting, S refers to the skills and techniques in-
volved in interpreting what is comprehended, C stands for comprehension as described by
Gile, and P suggests that the whole is carried out to a professional standard. Such an analysis
can be taken further, and we, the authors of Interpreting for Tomorrow, feel that it needs to
be. Much of Gile’s account is relevant to high-level conference interpreting, at the level of
European Union meetings. This is of course a vital area, and at United Nations level China al-
so plays a part, as in relations with other international bodies. However, the situation facing
many teachers of interpreting is that the class consists of well-educated trainees whose work
might well be primarily in business or commerce. Day-to-day interpreting is far removed from
the specialist conditions associated with several members of an interpreting team occupying a

booth at an international conference, with prepared documentation to hand.

Therefore we have developed a model which we think is appropriate for training new inter-
preters, equipping them with sufficient skills to enter the profession. Once they have started
their careers, they can join all the interpreters of the world on a life-long quest of improve-

ment.

Towards a model for interpreting and interpreter training

In Interpreting for Tomorrow we recognize that those preparing to become interpreters re-
quire a broad approach in which their training will include all elements related to the task.
Adapting the Gile conventions to our own needs we can use (S) to refer to those interpreting
techniques and skills specific to the profession, which distinguish an interpreter from some-
body who happens to know two or more languages. Reflecting the lifelong learning aspects of
an interpreter’s development we can replace Gile’s language knowledge with our own (L) to
stand for language knowledge and enhancement, and use a simple (K) for the development of
extra-linguistic or encyclopaedic knowledge. If we retain (A) for the analysis and reflection
which the interpreter brings to the communication and discourse, we appear to have every-

thing necessary in order to enable comprehension (C).

This would give a simple expression S + C(K+ A). However, the whole task must be per-
formed in accordance with professional ethics and according to professional standards, which
we shall designate with (P). All of these are necessary in order to be a successful interpreter
(I). We could therefore reformulate the process as follows:

S+CiL+K+Al +P—~1.

XXil



Interpreting for Tomorrow

This is to be read as follows: the skills and techniques (S) of an interpreter are applied to
comprehension (C) in a professional manner (P) to produce a successful act of interpreting
(I). The comprehension (C) is informed by language knowledge (L), extra-linguistic knowl-

edge (K), and an analysis of the whole situation (A).

This formulation has the merit of emphasizing that comprehension alone is not sufficient for
interpreting; there must be the application of specific interpreting skills, to a professional
standard. However, we see that this formula omits any reference to the fact that interpreting
is between two languages. This brings two major considerations: the source language and the

target language; and cross-cultural communication.

As far as the two languages are concerned, we must expand (L) language to (SL) source lan-
guage and (TL) target language. Having done this we can see that (C) Comprehension is in-
adequate for TL. The message in SL is comprehended, yet the message in TL is not compre-
hended, but reconstructed by the interpreter for others to comprehend. We shall propose (R)

for Reconstruction.

Earlier we had (A) representing the analysis of communication and discourse. However, (A)
must apply to both SL and TL; after much discussion, we felt that what is required of analysis
has two dimensions. One concerns analysing and understanding the message at a discourse lev-
el, and the other means appreciating the value of the discourse act in a cultural context or be-
tween cultures. If discourse analysis is designated as (D), and cross-cultural understanding as
(CC), we have A = (D + CC).

In the Gile model with which we started, the sign + was to be interpreted as meaning interac-
tion, just as the sign = was not meant to mean equals but rather a result. We prefer an arrow
—> to point to a result, but keep + to signify an interaction. However, where a concept is
made up of components, then we prefer juxtaposition, as in this example: A(D+ CC) means
that analysis (A) is the product of the interaction between discourse analysis (D) and cross-
cultural understanding (CC).

A further consideration is the fact that interpreting is not a linear act. There is a wealth of sci-
entific literature concerning the psychology and psycholinguistic aspects of interpreting, espe-
cially simultaneous interpreting. However, that is not the concern here. Our aim is to produce
a model which reflects the reality of interpreting, albeit in a stylised form; and which can
serve as a theoretical underpinning to a course in interpreting skills.

The XiaDa Model for interpreter training

The Xiada Model for Interpreter Training is a non-linear approach. Its main aim is to show
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that interpreting requires comprehension of the SL and reconstruction of the message in the
TL. Furthermore, this is made possible by an analysis of the discourse and cultural factors in
the scenario, and all is undertaken using the skills and professionalism of interpreters. Our
model must therefore show the interaction of analysis (A) on SL and TL, with Skills (S) and
Professionalism (P) in evidence, all leading to Interpreting (I). These factors are taken into

account in the diagram below.

R (TL +K)

The XiaDa Model for Interpreter Training

Key

A(D + CC) represents the analysis (A) which the interpreter uses in both comprehension of
the message and reconstruction of the message. The analysis has two main components,
discourse analysis (D) and cross-cultural understanding (CC). The circle overlaps the oth-
er two circles because A(D + CC) applies to both the other circles, as is indicated by the
downward arrows.

C(SL + K) represents comprehension (C) of the source language (SL) which is aided by
extra-linguistic or encyclopaedic knowledge (K). The circle is underneath the others be-
cause the source language message initiates the whole interpreting act. The message
moves in the direction of the horizontal arrow.

R(TL + K) represents reconstruction in the target language (TL), which is also informed
by extra-linguistic or encyclopaedic knowledge (K). The circle overlays the source lan-
guage circle because the target language message must follow from the source language
message.

S+ P represents the skills and techniques (S) which an interpreter uses in a professional
way and to a professional standard (P) in performing the interpreting. The triangle is su-
perimposed on all circles because the special skills of an interpreter, and the professional
standards required, differentiate what is achieved from other types of bi-lingual activity.

I stands for Interpreting, our goal, to which we are led by an arrow.
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The XiaDa Model in Interpreting for Tomorrow

This course offers a training programme which reflects the XiaDa Model for Interpreter Train-
ing. We can look now at each component in the model to see how they are realised in the

course.

A Analysis
A(D+CO) The interpreter must fully appreciate what the communicative situation in-
volves, must understand the nature of the discourse, and be aware of the

cultural elements involved. The interpretation must also be accessible to

the audience, who may not share many of the linguistic, cultural or knowl-

edge assumptions of a native speaker audience.

D Discourse analysis

From the very first lesson, the students are told that meaning is more important than words.
In Lessons 2 and 3 this simple idea is broadened to look at discourse analysis in both the SL and
TL. In Lesson 6 it is again a major theme. Students learn that the interpretation must match
the original message in matters of vocabulary, register and appropriacy, and genre, and per-
haps also in matters of tone or emotion. In the course we make clear to the trainee inter-
preters that effective communication is at a level of discourse which is analysed at a level

above the phrase or sentence.

CC Cross-cultural communication
There are cross-cultural references throughout the early part of the course, for example, in
Lesson 4, the importance of eye-contact is established. However Unit 4 (Lessons 16 — 20)

provides the major focus for cross-cultural communication.

C Comprehension
C(SL+K) C . . . . . . .

omprehension is achieved by the synthesis and interaction explained
above. The course leads the students to an understanding of what this en-
tails by gradually introducing different aspects of comprehension. The topic

occurs throughout the course, but there is a special emphasis in some

lessons, such as Lesson 3, where comprehension of the Source Language
(SL) has a major focus, and also in Lesson 6.

SL Source language

Interpreters improve their language knowledge all through their careers. For those new to the
profession, there must be focused language enhancement. In this book, there are glosses to
difficult words and expressions specific to the texts. More importantly, there are sections de-
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voted to language issues in which examples of language use, frequently based on a contrastive
analysis of Chinese and English, are explained in terms of principles which can be applied to

other situations.

K Knowledge

The detailed list of Contents in the SB shows how this course introduces the trainee inter-
preters to a wide range of topics, situations and cultural considerations. The topics and subject
matter covered by professional interpreters are wide ranging in variety and often detailed in
content. The principal speakers will of course know more about the subject matter than the in-
terpreter; but the interpreter gains an encyclop(a)edic working knowledge of the world dur-
ing his or her career. It is the job of those training new interpreters to expose them a wide
range of subject matters and to enable them to embark on a programme of lifelong accumula-
tion of knowledge. Lesson 5 and Lesson 7 focus on this topic particularly. See below for more

on Knowledge.

R Reconstruction

Reconstruction is, of course, the manifestation of the interpreting. But it is a
process as well as an output. The topic is touched on in Lesson 1 and is a major
theme in Lesson 11 of Unit 3.

TL Target language
Note that the students must move away from the concept of mother tongue and foreign lan-

guage, and adopt the interpreting terms SL and TL.

K Knowledge

The development of thematic and worldwide knowledge by the students is carried out system-
atically in the course. Each unit has an overall theme, each lesson within the unit has a sub-
theme, and each text within a lesson has a specific topic or focus.

For example, the theme of Unit 2 is Economic development, Lesson 8 is called Business and
foreign trade, and the texts offered are as follows:
Practice texts Text 8.1 Global service trade
Text 8.2 FAFERM
Interpreting texts Text 8.3 1997 4E 1 H 4 B 4 FF BB 1 B 5t
Text 8.4 China and world trading system
Liaison interpreting  Talks on improving bilateral trade

We also acknowledge that the interpreter needs more than just facts and figures for knowl-
edge, and this course addresses this by explicitly including matters such as cross-cultural is-
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