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i in this envil You may be 10 doing things.
differently. You may feei frustration and confusion, and you may be un-
able to communicate effectively in academic situations. This situation
can result in misunderstandings, There are ways that you can overcome

Ty . thase obstaches. In this chapter, you will focus on some of the listening
((ﬁ ;E*qﬁ——ﬂﬁﬁa» fﬁ ﬁa j’g ﬁ and speaking skills you need to survive the beginning of school, You will
PR o % wk ST BT SR S —— « leam haw to prepare for the beginning of schoot and how to adapt to
new experiences in the cassroom and on campus. As you develop spe-
i and strategles, you will be able to increase your chances for
ess.

SCHOOL DAZE
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e g | ¢ evomec fusion and frustration at the beginning of schoot,
% j] ﬁ FF ﬁ: % B ﬁjl. i ‘}E Htj communicate about academic procedures and requirements.

increase your listening comprehension by predicting the language

93] ‘i‘p\ Lﬁ ﬁ ﬁé_t o you will hear in a specific situation.

ask about alternatives and state preferences.
leam to identify the parts of a lecture as you're listening.

hers' objectives and




PART 1: “What Did You Say?
What Did | Say?”
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about how 10 behave Some psychalogists

You have seen how the mpact of culture
can inf he way logists are 1aking this idea of cb
. withother people You have leatned that turallearaing one step further They be-
something may be undersiood inone cul  lese that boys and guls learn different
tuare but may not be under tond at allin tessans about how 10 behave beginning
another. it can be difficult t realize this when they are very young children, then,
because you begin your cuhtural leaming. when they becorne adults, they have can
munication probierns just ke two penphe

at a very early age. and by the time you are
s adult you have akieady formed set keas  who come from different cultures!
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LiRGUS
ake notes as vou observe and lisien 101 converaaton, and son

T\ull snerease your comprehension. Focws vour auenmon on what

vou sec and heas diring the conversation by takmg nates. Notice
- ronverhal clues such as tacal expressions and gestures, which add

tor the meaning, This will help +ou 16 underseand the communcation
wwre cleasly. Follow these steps 1o 1ake notes ax vou abserve:

1. Fecus on specific intermaton in the consersavon rather than ry

g, to understand vrervehsng at once.
Wrize down the specit. iformatsnn thas s

Oheerse nonverbal clues thar dhow the beel

-
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NCrsze down the nomverbal <lues and the te

St Wuald Yoy say

I the wanariv acuviry that tollows,
narias. Follow the steps grven in the

Choose twa of the pre i
sy PEVIOUS situations thyy ca i
v L O Y0 st 1 cch o e hreat
e o e ‘de:;m’xn:ftrr You said thar? Wigh y«):r""M Wh‘“
e avorie chonens o .25 el e dun o o8 i
- A0 example is provided fr youn ”:v;‘rhr:'c .
3 © first b,
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Stustn
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is language,

Think 4h,

p houra time when .

< it L Was the canflice? How :i;‘ «“;" "'ﬂd 2 confhict with omeqn, W
resulve the condl, 1t feel to have har (., . Whar

conflice? Did yoy b, conflice? How dag v,
could havg e, You have 3 med, > d you

solved the confl \2tor? Do yoy th,
B conflict more suce mk vy
some techniyge ceessfully if voy )
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etting Feady & . )
EH £ H v are gowng 1 hear two prople talking abuwt the stress i ther lives.
o %

Andrew s ik

Anirew 2 e who as fuse finished his first semester at coll
ey 3 working man with children. For each of them. iyt
redicrion about what causes therm stress, Write down v  ration
e e onthele. ) o preden

ALY e Andrew—ollege student

uﬁﬁﬁgﬁﬁﬁaﬁiw e persor 0 ihink

causes Androw stress.

Write A if the dtat
crtient 15 :
1< true aboue Henry. e about Andeew and H if the starement

1. ____ Worries give him the most stress.
2

He has a frantic schedule.

3. Academic pressure makes him nervous.
4. He worrics about hus kids.
s
_ ﬁ | : :::m helps him ro deal with stress.
) . Solving i
1n 5.5 ‘ [ﬁlﬁﬁk y gomprdvkmdl:“mhdpshmlu&-ﬂwllhvm
ﬁ ﬁ@ @ iV 2 After You Liste

for how he can deal with his stress.
Andrew:

A . For cach of the two speakers vou heard on the tape, give a on
ﬁE’ jggi%@gﬁﬁﬁlg.g‘z{ﬁm\ rd on the sape. give 4 suggest:

Henny:

In spoken language, a filler &

’ age, a f s 2 sound or word thar filk pace
im: wves :hg speaker time to think before conting ln‘ > ‘II(“ .
ish. “um" is the most common filler. bpdglesinis .8
sonnd 50 that you don't confusc it

h‘s lmpo(ﬂam to recognize this
o the tapc agai, and ¢ th part of another word. Listen
e the mumber of times cach speaker aser

Andrew:

Hearv:
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n group activities helps you remem o !
yuur‘lu:h:f a chanee f0 ¢ you ‘working hnrq 10 m:ud :;I;lp
There are s0m< cany things YO can do to pracrice speaking
discussions:

Comnbuxe your ideas in group activitics. A:tiv:!y p.niﬂpam\;

1. Ask questions: Ask your reachet. Ask other srudents. Show that
you are interested and want 1@ fearn.

2. Use yout 00T 10 help prevart idcas you can share.
3. Pmrzphrz;c—rvpcll in your own words an ide3 from a lectures

32 PR 8E 7 1 6 8 2 A 2

discussion, of activity.
4. lfyouhavtmmﬂhi.ngloﬂy tn!:innou ,podnnw.mknmx

10 yoursett and save your good ides 10 share later 10 the discussion.

i <o of cach simulation based

1 i . discuss your observation © 3 L

:n!;‘o:-rf:;iin the grd. Be sure that everyone 1 the :mlp‘ “:\:r

rribuces ideas Campare yOUr respons<s 1 other members © “z ek
agree oF isagree the problems the reasof, L

o tries to help chil-
o il see 3 NN vide i about 2 man who elp
Sren be proud of theif eieacal adenitis, Betore ¥ “watch the <Hp:
ik with a partner and 3R chese questions:

o you gk it is casict for children of adules 1 adaprto 3 cubrare
i S
¢has is different from the cutture of theif favmilies?

\Why do you think tus2
What are some of the thing? pasents and obet sdults can do 1o hel®
children besome - omiurrable in 8 26% culture?

hitdren, B sells the s
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2 Cross-Cultural
Communication
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Exactly What |
Think You Said!
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LISTENING & SPEAKING
SKILLS FOCUS

Communicating about academic procedures
and requirements

Predicting the language you will hear

Asking about alternatives and stating
preferences

Identifying the parts of a lecture

Understanding teachers’ objectives and
expectations

Using specific methods to communicate
effectively with people from other cultures

Using appropriate language to solve
problems

Recognizing and using direct speech

Recognizing and using subtle speech

Contributing ideas in group activities

Taking notes during conversations

Noticing nonverbal clues such as facial
expressions and gestures

Asking for clarification

Giving clarification of your point of view

Paraphrasing what someone communicates
to you

Communicating more effectively with
members of the opposite sex

Expressing empathy for another person’s
feelings

Making direct requests

Stating implicit demands

Stating a refusal

Offering a polite excuse

Identifying a speaker’s intent

Expressing needs so you can ask for what is
important to you

Offering advice in order to help others get
what they need

Listening for emphasis

Listening for language of advice and
suggestion

Practicing new language

R R R I R S o - R TN

o

LANGUAGE LEARNING
STRATEGIES

Increase your listening comprehension by
predicting the language you will hear in a
specific situation.

Learn to identify the parts of a lecture as
you’re listening.

Learn the difference between polite and
rude speech.

Learn to communicate well with people
from different cultures and backgrounds.

Increase your comprehension by taking
notes as you observe and listen to a
conversation.

Paraphrase orally to help communicate
meaning accurately and avoid translation
into your native language.

Identify a speaker’s intent in order to better
understand what is being asked of you.

Use key words to improve your notetaking.

Identify the most important words in a
sentence by listening for emphasis.

Practice or repeat new language to make
the language become a comfortable, natural
part of the English you use every day.

28 09



ACADEMIC
POWER
STRATEGIES

Survive the beginning of
the school year by
paying attention to
details and asking for
help.

Contribute your ideas in
group activities.

Plan in advance in order
to get the most out of
each class session.

Cooperate with classmates
during group work.

Increase your success as
a student and a language
learner by improving
your ability to remember.

! CNN
VIDEO CLIPS

o |

“Freshmen Fears”

A student discusses the
issues he faces as he starts
his freshman year at a large
university in the United
States.

“The Bilingual Storyteller”
A teacher uses storytelling
to help his students feel
more comfortable living in
a culture that is different
from their native culture.

«Anti-Divorce Class”
To resolve marital
problems, couples attend
a workshop designed to
prevent divorce.

“The Ellis Island Decision”
A discussion of the United
States Supreme Court
decision about the political
boundaries of the historical
landmark, Ellis Island.

“Cracking Down on the
Homeless”
Residents and homeless
people in the Berkeley area
talk about the problem of
homelessness.

PRONUNCIATION:
THE SOUND OF IT

¥ LISTENING
OPPORTUNITIES

A conversation between a
student and an academic
advisor

A conversation between
two students discussing the
beginning of the college
semester

A lecture given by a college
professor on the first day
of class

Pronunciation of
prepositions

A conversation between
two people about going
out to dinner

Two people talk about
studying in other countries

Reductions in conversation

Four dialogues, each with
a different misunder-
standing or breakdown in
communication

Three people discuss their
communication problems
with members of the
opposite sex

Stressed syllables

Five short conversations-
focusing on the speakers’
volume, tone, and intent

A lecture about conflict
resolution

Two students discuss their
views on boundaries

Distinguishing syllables and
recognizing reductions

An interview about
financial planning

A conversation between
two students talking about
the high cost of education

Guessing meaning from
intonation
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LISTENING & SPEAKING

CHAPTER SKILLS FOCUS

LANGUAGE LEARNING
STRATEGIES

Recognizing the difference between facts and
opinions

Prefacing facts and opinions

Listening for specific language cues to better
understand facts and opinions

Preparing effectively for a debate or discussion

6 | Said It My Way
Page 124

Improving your pronunciation by listening
carefully and imitating native speakers

Talking about hypothetical situations

Using new language as soon as you learn it to
remember it better

Responding non-judgmentally

7 It’s Not Easy
Being Good
Page 148

Listen for specific language cues to better
understand conversations in which people
express different ideas and opinions.

Prepare effectively for a debate or
discussion.

Improve your pronunciation by listening
carefully and imitating native speakers.

Use new words, phrases, and expressions as
soon as you learn them.

Expressing both sides of an issue

8 Scientifically Recognizing different points of view

Speaking Expressing compromise
Page 166 Analyzing the meaning of a new word by
- relating it to something familiar

Understanding whole ideas rather than
individual vocabulary words
\’ Talking about uncomfortable subjects with
greater comfort and confidence

Identifying the purpose of a language task

9 The Nature of Expressing concern and dissatisfaction about

Thlr?gs— specific problems

Environmental Stating plans and intentions to solve a
Concerns problem

Page 184 Identifying contrasting viewpoints in a debate

Expressing concern
Summarizing what you’ve heard
Asking for clarification
Expressing empathy

Making suggestions

10 All Stressed Out and
No Piace To Go
Page 204

Listening Transcripts
Skills Index

Relate the meaning of a new word or phrase
to something that is familiar to you.

Try to understand whole ideas rather than
individual vocabulary words.

Write a one-to-two paragraph summary of

Identify the purpose of a language task.

Identify the contrasting viewpoints when
you listen to a debate.

something you have heard.
Use a chart to list problems and solutions.




ACADEMIC
ug) POWER
" STRATEGIES

Make an effort to see
how your learning relates
to what is happening in
the world around you.

2

CNN
VIDEO CLIPS

PRONUNCIATION:
THE SOUND OF IT

F9  LISTENING
OPPORTUNITIES

“Do We Really Need to
Know?”
A debate about whether or
not the press should reveal
private information about
politicians.

Conversational pauses

A debate about TV censor-
ship vs. people’s rights and
freedoms

A journalist gives his
opinion about the public’s
right to know vs. public
figures’ right to privacy

Search for ideas that
challenge your own.

“Teaching Character”
An elementary school has
begun a program to teach
character to children.

Correct stress placement

A person talks about good
behavior and what he was
taught about ethics in
school

Two dialogues between
people discussing solutions
and alternatives

Learn to talk about
uncomfortable subjects
with greater comfort and
confidence.

“Two Sides to Cloning”
Three people give their
viewpoints on the pros and
cons of human cloning.

Using intonation to
emphasize different points
of view

A radio talk show in
which two doctors debate
the moral issues concerning
technology and medical
experimentation

A pregnant woman talks
about the pros and cons of
medical advances in
pre-natal testing

Develop realistic plans
and prioritize them.

“An Ecovillage”
The story of a village
created to decrease the
amount of harm to the
environment.

Understanding reductions

Manage the stress of
academic deadlines, tests,
and schedules.

“Student Stress”
A comparison of the stress
level for students in the
United States, Japan, and
China.

A discussion on talk radio
between an environmental-
ist and a caller about the
impact of technology on
the environment

A conversation between
two students with
contrasting viewpoints
about what makes a
good study environment

Prepositions with two-
word verbs

Recognizing “filler” sounds
and words

A discussion on talk radio
about stress management

A student and a full-time
working person talk about
the stress in their lives
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3 Work with & partner to prepare for speaking-based cess. Practice speaking with yoor
FIfeE:. partner about subjects you think you nay be ssked sboue on the see. Fire, e of
youanphylh e part of the “interviewer” while the other takes the role of the “ier-

viewee;" then you can reverse roles. The intervicwer should prepare questions to ask
bdmd-eplm‘cmmlsgm

Eaagwmﬁm#ijﬁ | g CHECK YOUR PROGRESS
w E aﬂg#gﬁﬁo ..............................................................................

On 2 scale of 1 10 5, where ) means “not at all,™ 2 means *not very

well,” 3 means “moderately well,” 4 means “well,” and 5 means

“very well.” rare how well you have mascered the goals set ac che be-

ginning of the chapter:

12 3 45 overcome confusion and frustracion at the begin-
ning of school.

12345 communicae abour academic procedures and
foquirements.,

12345 increase lismening comprehension by predicting the
language in 2 specific situation.

12 3 45 askabout aiternatives and state prefereaces.

1.2 3 45 leamn o identify the parts of a lecrure while lisrening.

12345 undersand teachers’ objectives and expectations.

1f you've given'yourself a 3 or lower on any of these goals:

+ visit the Tupestry web sice for additional practice.

« ask your instructor for cxea help.

 review the sections of the chapter that you found difficulc.

« wark with a partner or study group to further your progress.
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his photo shows students at a u'niversity on the first day

of school. Usually, the first week of school is very busy
and stressful. Students have to be sure that they get the
classes they want. They need to buy books and materials that
are required for their classes. During the first week, they also
find out what is required for each course and how demand-
ing the classes will be. Students may decide to drop a class
and add a different class in its place. Look at the photo and
think about the difficulties these students face at the begin-
ning of school. What are some of these difficulties, and what
can be done about them? Discuss these questions with your
classmates.



SCHOOL DAZE

Being a student is often overwhelming. Many requirements, expecta-
tions, and procedures may be unfamiliar to you. This may be your first
experience in this environment. You may be accustomed to doing things
differently. You may feel frustration and confusion, and you may be un-
able to communicate effectively in academic situations. This situation
can result in misunderstandings. There are ways that you can overcome
these obstacles. In this chapter,-you will focus on some of the listening
and speaking skills you need to survive the beginning of school. You will
learn how to prepare for the beginning of school and how to adapt to
new experiences in the classroom and on campus. As you develop spe-
cific skills and strategies, you will be able to increase your chances for
academic success.

Setting Goals

In this chapter you will learn how to:

overcome confusion and frustration at the beginning of school.
communicate about academic procedures and requirements,

increase your listening comprehension by predicting the language
you will hear in a specific situation. ’

ask about alternatives and state preferences.

identify the parts of a lecture as you're listening.

OO €6 O

understand teachers’ objectives and expectations.
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Y
<G§tting Started Comoplete the following statements. There are no right or wrong an-
’ swers. The purpose of this activity is to examine your beliefs, atti-
tudes, and feelings. After you have completed the statements by
yourself, discuss your answers with a partner.

What Do I Know About the Topic?

. Before the first week of school, I should . . .
. During the first week of school, I should . . .
. By the end of the first week of school, I will . . .

. On the first day of a new class, the teacher will usually . . .
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. Some of the things that can confuse or frustrate me during the
first week of school are . . .

6. If I get confused or frustrated, I should . . .

7. After the first day of class, if I think the class will be too difficult
for me, I should . ..

What Do 1 Know' About the Language?

1. Some words or expressions that I can use to talk about school life

are

2. If I'want to ask about alternatives to a choice I’m given, I can say

3. If I want to state a preference, I can say

In colleges and universities in the United fore, students carry most of the responsi-
States, students have many choices about bility for managing their academic life,
the subjects they study, their class sched- although academic advisors are available

ule, and the teachers of their classes. In this  to help them. Isthis different from your
way, students can create a schedule that is native culture? In your native culture, how
most suitable for them. They can also fulfill much choice do students have in classes,
the requirements of their degree. There- teachers, and times of classes?
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PART 1: Communicating About Academic Procedures
T and Requirements

LANGUAGE YOU CAN USE: ASKING ABOUT
ALTERNATIVES/STATING PREFERENCES
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Because there are many choices to make at the beginning of a semes-
ter, it is useful to know how to ask about the alternatives you may
have. It is also useful to know how to state your preferences about
the alternatives. Study the expressions and the examples given below
for these language functions.

ASKING ABOUT ATTERNATIVES EXANPLES

iflcan’t.?., will it be possible to. . .? If 1 cant get into the 8:00 class, will it be possible to
take another class?

What if...?Willlbeableto...? What if | can’t pass this class? Will | be able to repeat
it?

Do you know of any other...? Do you know of any other classes that are open?

STATING PREFFRENCES I XANPLES

| would much rather... than... | would much rather drop the class than take the
chance of failing it.

Ipreferto...sothat... | prefer to stay in the class so that | can improve my
skills.

I think it's much better forme to... thanto... | think it’s much better for me to drop the class than

to fail it.




