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FOREWORD

In the past decade or more, developments of break-
through have been witnessed within the discipline of the histo-
ry of Chinese education, in all aspects of comprehensive histo-
ry, history of individual dynasty, particular subject research
and comments and biographies of famous historical figures.
Some scholars are even attempting to summarize theoretically
the course of changes of the Chinese educational thought from
the level of philosophy. However, there has never been such
a comprehensive work as “History of Chinese Philosophy of
Education”. Considering this, members of the program of
History of Chinese Education at East China Normal Universi-
ty, together with colleagues from fraternal universities and
colleges, have determined to conduct this pioneering research
on the frontier subject, and this has been approved by the
State Education Commission as one of the projects with the
research foundation for doctorate programs of liberal arts.

In what form and style should the book “History of Chi-
nese Philosophy of Education” be written? With the conduct-
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ing of research and the deepening of knowledge, the contribu-
tors have reached unanimity in that, the book should be writ-
ten with uniquely Chinese features and Chinese style, avoid-
ing applying mechanically the categories of concepts in the
western philosophy of education to specific Chinese condi-
tions. The English philosopher Bertrand Russell once said,
the Chinese civilization has been the only one that has survived
and continued among the several major civilizations of ancient
countries in the world. Since the time of Confucius, the civi-
lizations of Egypt, Babylon, Persia, Macedonia and the Ro-
man Empire have withered away one after another, but the
Chinese civilization has, through continued reform, been
well preserved till today. The Chinese civilization has been all
the time influenced by foreign cultures, from the early Bud-
dhism to the present-day western modern science. However,
Buddhism has never turned Chinese into Indians, nor the
western modern science turned Chinese into Europeans. How
can the Chinese civilization survive through generation after
generation? How can it maintain its strong national power in
face of various clashes by foreign cultures? One of the most
important reasons is that China has all along paid great atten-
tion to education, and almost all accomplished philosophers in
the history have been educators, who have been very keen on
lectures and educational activities, aiming at modeling and

fostering ideal personalities. Among all these educators,
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those of the Confucian school are the most outstanding. And
just in this sense, well-known contemporary philosopher
Zhang Dainian said, “The Confucian philosophy is the philos-
ophy of educators.” Mr. Fan Wenlan considered that the
Confucian thinking of education, as the core of Chinese tradi-
tional thinking of education, should naturally be “the lifeline
of the history of Chinese education”. From the founding of
the Confucian school, it turned its attention from the remote
“heavenly way” to the worldly “human affairs”, indicating
the awakening of the rational spirit of human beings. Men
are no longer affiliation to the heaven, but have their own
value and meaning for existence. Therefore, the essence and
nature of human beings have become the focus of concern of
the Confucian school, and they can not build up their theoret-
ical system of education without expounding them thoroughly.
However, all those schools opposed to the Confucian school,
in order to win the debate, have to have the theories of hu-
man nature as their basis. So, it may be said for certain that
the theory of human nature is the theoretical basis of the Chi-
nese educational thinking. Without the educators’ theory of
human nature, not only can the functions of education not be
made clear, nor the real mystery of the Chinese education can
be explored. Closely related to the theory of human nature is
the concept of righteousness and benefits, which is the value

guide of the Chinese educational thinking. Coming to this
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world, man has never been single or isolated, but he has to
keep on good terms with other men, the society and nature.
What ethical principles should be observed in terms of rela-
tionship between man and man, between man and society,
and between man and nature, would invariably become the
central and repeated issue of argument for all the Chinese edu-
cators. This is whence the choice of righteousness and bene-
fits. This issue is not a simple issue in the philosophy of life,
but concerns the position of man in the society and even in the
whole universe. What is more important, this issue is one of
the philosophy of education, which concerns the value orien-
tation, the code of conduct and the pursuit of beliefs. That is
why Zhang Shi, idealistic philosopher of the Song Dynasty,
said, “Scholars devoted to the research of the doctrines of
Confucius and Mencius, must find the ABC to start with. It
seems to me that the right ABC would be the choice of righ-
teousness and benefits. ” The ideal personality is the ultimate
end of the Chinese educational thinking, which sets the goals
and objectives of education. It takes “heaven and man united
in one” for its ultimate realm of thought, which again has
much to do with the theory of human nature, and the concept
of righteousness and benefit. To summarize, the theory of
human nature, the concept of righteousness and benefits,
and the ideal personality are the core of thought of the Chinese

education. Of course, behind this is a very profound histori-
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cal and cultural background, but this does function directly in
terms of what to teach and how to teach. In contrast with
the ancient education, the pattern of modern education of
China has undergone basic changes, which are actually the
deconstruction of the traditional theory of human nature,
concept of righteousness and ideal personality as a result of the
intense clashes with the western culture. Meanwhile, with
the emergence of the capitalist mode of production, modern-
ized education has come into being, which incurs the argu-
ment of Chinese and foreign, the ancient and the present.
Out of this, magnificent historical picture scrolls have been
unfolded, which set people thinking.

Viewing the historical development and evolution of the
Chinese educational thinking, we think it has experienced
two peaks and one turning. “The first peak appeared during
the period of Spring and Autumn, and the Warring States.
The cultural background was the forming of various scholastic
schools and their contention, with the Confucian school rep-
resented by Confucius and later Mencius and Xunzi as the
main body. The historical function of this period was to have
laid the foundation of the educational thinking of feudal Chi-
na. The second peak appeared during the Song and Ming Dy-
nasties. The cultural background was the parallel and tending
to merge of Confucianism with Buddhism and Taocism, with

the idealistic school, a new branch of Confucianism represent-



6 FOREWORD

ed by Cheng, Zhu, Luand Wang. The historical function of
this period was to make the theory of philosophy of education
and its system become deeper and better-organized.” (Zhang
Ruifan, 1993) If we can say that the doctrines of the various
scholastic schools of the pre-Qin period were the primitive
modes of Chinese education, representing the common awak-
ening of the civilization of the human being of the Axis Age,
then, we can say that the idealistic school of the Song and
Ming Dynasties was the theoretical accomplishment as a result
of the long-term merging of Confucianism with Buddhism and
Taoism. It brought the traditional Confucian ethics to the
height of ontology, and further linked up the coherent associ-
ations between ontology with the inner-nature of education.
It led China’s philosophy of education to “abstruseness” and
“ profoundness”. This “ abstruseness” or “ profoundness”
was the neo-Confucianism, which was the re-creation of Con-
fucianism as a result of the merging with Buddhism and Tao-
ism. Apart from the two peaks, strongly lashed by the west-
ern culture, modern Chinese educational thinking has under-
gone a fundamental turning in direction, i.e. the turning from
the traditional education to modernized education. This turn-
ing is by no means a simple negation of the traditional culture
and education, but with “the fusion of the Chinese and
West, the merging of the ancient and present” as the guiding

principle. Though the turning process has been an arduous
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and slow one, it marks the orientationof development of the
Chinese education, seeking the best the best merging point of
the traditional with the modern. Based on this knowledge, it
is required of the contributors that, in the process of writing,
there should be appropriate details and briefs, with special
emphasis on particular points. That is to say, emphasis
should be laid on the two peaks and one turning, with fore-
shadowing before the peaks and transitions before the turn-
ing. By so doing, the truth of the development of thought
would be revcaled, layers linked one with another, while
well-organized logically in itself with due ups and downs. The
whole book consists of four volumes, with Professor Zhang
Ruifan as the editor-in-chief, and Professor Huang Shuguang
as the deputy editor-in-chief. The first volume, dealing with
the period from the Spring and Autumn period to the East
Han Dynasty, is contributed by Dr. Chen Chaoqun. The
second volume, dealing with the period from Wei and Jin Dy-
nasties to the Southern Song Dynasty, is contributed by As-
sociate Professor Huang Mingxi and Professor Yu Shusheng.
The third volume, dealing with the Yuan Dynasty to the ear-
ly Qing Dynasty, is contributed by Professor Yu Shusheng,
Associate Professor Zhang Liangcai and Dr. Shi Kouzhu.
The fourth and last volume, dealing with the contemporary
time, is contributed by Professor Huang Shuguang.

As it is a completely new project, negligence and errors
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are inevitable, though we have tried our best. Comments
and suggestions are cordially welcome from readers both at

home and abroad.
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