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Basic English Grammar is a developmental skills text for students of English as a
second language. It presents fundamental structures and vocabulary and provides
ample opportunities for practice through extensive and varied exercises. While focus-
ing on grammar, the text actively promotes the development of speaking, listening,
and writing skills (and by extension reading skills) as well as situationally appropriate
language use in everyday life in the United States and Canada.
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LEVEL

Basic English Grammar seeks to meet the needs of lower-level ESL classes. While
the introduction of structures and vocabulary is geared toward the low- or mid-
beginner in the first parts of the text, the text can also, with appropriate pacing, be
used with lower-intermediate students as a quick review and expansion of structure
usage. '

Basic English Grammar is the first in a series of three ESL grammar texts. The
second in the series is Fundamentals of English Grammar, which is directed toward
lower-intermediate and intermediate students. The third text, Understanding and Us-
ing English Grammar, is for intermediate through advanced students.

PRESENTATION OF GRAMMAR

In general, each unit is organized around a group of related structures and
usages. The text is intended to be taught in the order in which it is presented; struc-
tures and vocabulary in earlier chapters serve as the basis for material in later
chapters. However, if your class is lower-intermediate rather than beginning, you
may wish to change the order of presentation somewhat to suit the needs of your
students and your purposes.

Grammar receiving major emphasis is presented in charts consisting of examples
accompanied by explanations. The examples are intended to be almost self-
explanatory. The explanations are simplified as much as possible, with a minimum of
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terminology. Still, the students may not be able to grasp some parts of the charts by
themselves at first. The intention is that you use the charts as a springboard in class.
You may wish to discuss your own examples drawn from the immediate classroom
context and relate them to the examples in the text as preparation for usage exercises.
At times you may wish to delve into a usage exercise immediately, discuss form and
meaning during the course of the exercise, and then return to a chart for the purpose
of making certain generalizations. .

The grammar charts serve various functions for various students. Some student
devour the charts, while others pay them little or no mind, depending upon their
learning strategies. Some students need to gain initial understanding from the charts
before risking use, while others freely risk anything during usage exercises and refer
to the charts only incidentally. In any case, the charts are not intended to be
“‘learned’’ as an out-of-class homework assignment. A chart is only a starting point
and a later reference source.

VOCABULARY

The text views vocabulary development as integral to the development of struc-
ture usage ability. Vocabulary is introduced and reinforced regularly. At times you
will find it necessary to spend time in class discussing new vocabulary during exer-
cises. The introduction of vocabulary is controlled so that it can easily be handled in
the classroom and so that students should not have to spend a great deal of time at
home looking up words in their dictionaries. Some exercises are specifically designed
to enhance vocabulary acquisition while the students are practicing structure usage.
Many of the illustrations are intended as aids for the teaching/learning of
vocabulary.

EXERCISES

The goal in the exercises is to get the students talking about themselves—their ac-
tivities, their ideas, their environment—as soon as possible, using the target struc-
tures. In general, the exercises in any given unit move from ones that focus almost en-
tirely on manipulation of form and meaning to ones that demand more independent
usage and involve a combination of skills.

Most of the exercises, those other than the oral exercises, are intended for out-of-
class preparation and then in-class use. Typically, a teacher might discuss the gram-
mar in a chart, have the students do the first three or four entries of an exercise in
class, and then assign the rest of the exercise to be prepared for the next class. Usually
students benefit more from preparing exercises at home than they do from going
through exercises ‘‘cold” in class. Exercises that the students have prepared at home
take less classtime to discuss and lead to more fruitful discussion.
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Exercises specifically intended as written homework to be submitted to you are
usually designated WRITTEN.

Some of the exercises are designated ORAL (BOOKS CLOSED). These exercises
have various uses and purposes.

a) The students should be strongly encouraged to keep their books closed during
these exercises. If an ORAL (BOOKS CLOSED) exercise is too difficult or too un-
comfortable for your students, do the exercise first with books open and then later
with books closed.

b) To initiate an ORAL (BOOKS CLOSED) exercise, it is usually sufficient
simply to give the class an example or two of the intended pattern. The exercise ex-
amples can, of course, be supplemented by oral directions, and at times you may wish
to write key words on the board to help the students focus on target structures or con-
sider their options in their responses.

¢) Once in a while you may wish to ask a student to assume the teacher role in
some of the ORAL (BOOKS CLOSED) exercises; i.e., the student conducts the exer-
cise by giving the cues and determining the appropriateness of the responses, while
you retire to a corner of the room. Not all, but many, of the ORAL (BOOKS
CLOSED) exercises are suitable for a *‘student-teacher.”” You may wish to designate
a certain student as the ‘‘student-teacher’’ for a particular exercise for the next day’s
class and work with that student out of class in preparation for his/her role as
teacher. Generally, a student-led oral exercise will take twice as much classtime as it
would if teacher led, but if the time is available, it can be a valuable experience for the
“‘student-teacher’’ and fun for the class as a whole. _

d) Another use of the ORAL (BOOKS CLOSED) exercises is to divide the
students into pairs or groups, with one student (book open) as the leader of the exer-
cise. ,

¢) Many of the ORAL (BOOKS CLOSED) exercises, especially those in which
one student asks another a guestion, are meant to spur spontaneous discussion. Most
of these exercises give a format (focusing on target structures) and topics that are in-
tended to be used freely in the classroom. Encourage your students to expand upon
their oral responses. Pursue interesting responses, grammar focus aside. Downpiay
correctness of form in favor of spontaneous communicative interaction. Allow for,
even hope for, a modicum of mayhem as the students blurt out English in brief con-
versations with each other or with you in an easy, comfortable classroom.

f) Constant review :s of course important, and the ORAL (BOOKS CLOSED)
exercises provide a quick, easy way to review. Set aside five or ten minutes at the
beginning or end of a class period to go over ORAL (BOOKS CLOSED) exercises
from previous lessons. Besides benefiting from the reinforcement of structure usage
and vocabulary, the students gain in self-confidence as they find their responses flow-
ing more easily. Ask a ‘‘student-teacher” to conduct a review exercise if the time is
available.

g) In the ORAL (BOOKS CLOSED) exercises, the symbol (. . .) indicates that
you are to supply the name of a class member. Sometimes expressions of time and
place are in parentheses, indicating that you are to supply an expression relevant to
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the people in your class. Delete entries that are irrelevant and make up your own en-
tries to take advantage of the here-and-now classroom context and the pamcular
situations of your students.

Exercises designated ORAL are intended to be done with books open but require
no writing and no preparation.

TEACHER'S MANUAL

A teacher’s manual is available. While primarily an answer key, it also contains a
few additional oral exercises as well as some comments and suggestions.

I hope the text provides many enjoyable and profitable hours in class for both
you and your students.

BETTY S. AZAR
Langley, Washington



PREFACE ... ... . ix

NOTESTOTHETEACHER ...... ... .. ... .. ... . . . Xi

Chapter 1

USING BEAND HAVE .......... e 1
1-1  SUBJECT + BE + NOUN .. ... . i, 2
1-2  CONTRACTIONSWITHBE . ... it e 3
13 USINGHAVEANDHAS ... ... i e 5
1-4  USING MY, YOUR, HIS, HER,OUR, THEIR ...............c.cccoooiiiiio.. 5
1-5 USING THISANDTHAT . ..., ... .. .. ... ... ... e 10
1-6 USING THESEANDTHOSE .. ... . e 11
1-7 BE + ADJECTIVE . ... e 12
1-8 NEGATIVEWITH BE . ... e e 14

Chapter 2

USINGBE . ... ... . . i e 17

2-1 BE + PREPOSITIONALPHRASE ... ... .. .. . i 17
2-2 YESINOQUESTIONSWITHBE ... ... .. . .. . i 19
2-3 QUESTIONSWITHBE:USINGWHERE ... ... ... ... ... ... ... .o 21
2-4 USINGBE:PASTTIME . ... ... i i s 24
2-5 PASTOF BE:NEGATIVE . .. e 26
2-6 PASTOFBE:YES/INOQUESTIONS . ... ... .. ... i 27
2-7 USINGITTOTALKABOUTTHEWEATHER . ...... ... ... ... . .. ... .... 31



vi  Contents

Page
2-8  USINGITTOTALKABOUTTIME . ... .. .................. 32
2-9  PREPOSITIONSOFTIME . ......... .. ................................. a3
Chapter 3
BE+-ING....................... e ceve... 35
3-1  BE + -ING:USING THE PRESENT PROGRESSIVETENSE . ................... 35
3-2 THE PRESENT PROGRESSIVE:YESINOQUESTIONS . .................. ..., 37
3-3  THEPASTPROGRESSIVETENSE . ...\ ..o oenirraa e 48
3-8 SPELLINGOF ING . ...\ttt ettt et e 49
Chapter 4
THESIMPLEPRESENTTENSE ........................... ... b2
4-1  FORM AND BASIC MEANING OF THE SIMPLE PRESENTTENSE .. ............ 52
4-2  USING FREQUENCY ADVERBS: ALWAYS, USUALLY, OFTEN, SOMETIMES,
SELDOM, RARELY, NEVER . ...\ i ottt 54
4-3 USING FREQUENCY ADVERBSWITHBE ... ... ... .. ... . o i 55
4-4  SUMMARY:SPELLING AND PRONUNCIATIONOF-SAND-ES . ............... 80
4-5  THESIMPLE PRESENT:NEGATIVE ... ... iouuieiiininanaeeaeieeans 65
4-6  THE SIMPLE PRESENT:YES/NOQUESTIONS . .. ... ouiiieiieie e 68
4-7  THESIMPLE PRESENT: ASKING QUESTIONSWITHWHERE .. .. ... ......... 7
4-8  THE SIMPLE PRESENT: ASKING QUESTIONS WITH WHEN AND WHATTIME ... 73
Chapter 5
NOUNS.............. e e e . 75
5.1 NOUNSSINGULARANDPLURAL . ...\ toeiiireieaaneaeaee o 75
5.2 NOUNS: RREGULARPLURALFORMS . .......cooonimmmonnnreeneaonnns 81
5.3 NOUNS:COUNTANDNONGOUNT ... .\ eurinieraaninaeeeaene 82
B4 USING SOMEANDANY . ..o initr e aaaaeieeaarensae e 93
5.5 POSSESSIVENOUNS . . . oo tee o ieee e e e s 95
5.6  POSSESSIVE IRREGULARPLURALNOUNS. . ... oottt 97
Chapter 6
SOME SPECIAL VERBSANDEXPRESSIONS .................. 100
6-1  USING NEEDAND WANT;USING INFINITIVES . .. ..ouviianereineannns 100
8.2  USING HAVE + INFINITIVE (HASTO/HAVETO) ... ...ivverierininaannns 103
B3 USING WOULDLIKE . ..\ ot anie e et e e 106
B4 USING WOULD YOULIKE . ..o e oeeeeaeieeaeteeeneneees 107
65 WOULDLIKEVS.LIKE ...\ oossereeeeensase s eaein e s 108
6.6  VERBSNOTUSED IN THE PRESENTPROGRESSIVE . ... ..ooouvvnine o 109
6-7  USING THINKABOUTAND THINKTHAT .. .. . oivoiiniaaniaee e 112
B8 THERE + BE .o« ee oo es e et e ettt e et e e 115
6-9  THERE + BE:YESINOQUESTIONS ... .. .uouvrmeenneaaarsaine e 17
610 THERE + BE:ASKING QUESTIONSWITHHOWMANY ... 118



Contents vii

Page
Chapter 7
THESIMPLEPASTTENSE ... ... ... ... . . 120
7- PAST TIMEWORDS . .. e 120
7- THESIMPLEPASTTENSE:USING-ED .. .. ... .. ... i, 121
7~ SPELLINGOF-EDVERBS . ... .. . e e 126
7- THESIMPLE PASTIIRREGULARVERBS ... .. ... . 130
7~ THESIMPLE PAST:NEGATIVE .. ... ... i 132
7-6 « THESIMPLEPAST:YES/INOQUESTIONS .... ... ... . .. .. i, 134
7~ THE SIMPLE PAST: USING WHERE, WHEN, WHATTIME,ANDWHY ... ...... .. 142
Chapter 8
EXPRESSING FUTURETIME .......... D 150
8-1 FUTURE TIME: USING BE GOING iok ...................................... 150
8-2 WORDS USED FORPASTTIMEANDFUTURETIME . .. ... .. ...ovvuiniennns 1583
‘8-3 USING TODAY, TONIGHT, AND THIS + MORNING AFTERNOON
EVENING, WEEK MONTH,YEAR . ... . .. i e 157
8-4 FUTURETIME:USINGWILL . ............. ... ... .... s 158
85 ASKING QUESTIONSWITHWILL ................... S i iedsaaiiaaaas 160
8-6 USINGMAYBE; USINGMAYANDMIGHT . ... ... .......... e s 161
8-7 USINGSHOULD ... ... i i e 172
8-8 USING MUST . . e s 174
8-9 USING.LET'S ............................. e et 176
Chapter 9
EXPRESSINGABILITY .. ... 178
9-1 USING CAN . .ot e s 178
9-2 USING CAN: QUESTIONS . . ..ottt e e 179
0-3  USINGKNOWHOW TO. ..ottt ettt e ee e 182
9-4 USINGCOULD:PASTOFCAN . . ... e 183
9.5  USINGTOOANDVERY .. .. oooouuiieiinaiiiineaanns PR 184
9-6 USING TOO + ADJECTIVE + INFINITIVE . ... .o 188
9-7 USING TOO + ADJECTIVE + FOR(SOMEONE) + lNFlNITIVE ............... 189
9-8  USINGADJECTIVE 4+ ENOUGH ... .nunnoo oo e inneaaaens 190
9-9  USINGENOUGH + NOUNANDMORE + NOUM ..o ...ovnieroionons 193
9-10  USINGENOUGH + INFINITIVE. ... ..o e 194
9-11 USINGBEABLETO. . .......... . «.oeireiianaans PREERE s 196
9-12  USINGTWO,TOO,ANDTO ...........c.oovonnnn DR PP 198
Chapter 10
NOUNSANDPRONOUNS ................... e 203
10-1 NOUNS: SUBJECTSANDOBJECTS ... ... i 203
10-2 SUBJECTPRONQUNSAND OBJECTPRONOUNS . ... i 204
10-3 INDIRECTOBJECTS .. ottt im et a e 207



viit

Contents

Page
10-4 INDIRECTOBJECTS:USINGFOR . ... ... i 209
10-5 USINGINDIRECTOBJECTSWITHEXPLAIN ... ... .. ... ... ............... 212
10-6  MAKINGPOLITEREQUESTS .. .. ... e 215
10-7 INDEFINITE PRONOUNS: USING SOMETHING, SOMEONE,
ANYTHING, ANYONE . . .. e 217
10-8 INDEFINITE PRONOUNS: USINGNOTHINGANDNOONE ... ................ 218
10-9 QUESTIONSWITHWHAT . .. ... it 219
10-10 QUESTIONSWITHWHO . . ... ... e 222
10-11  ASKING QUESTIONS ABOUT QUANTITY: HOW MANY AND HOWMUCH ... .. 226
Chapter 11
MAKING COMPARISONS—PARTI ... ... ... ... ..t 230
11-1 POSSESSIVE PRONOUNS: MINE, YOURS, HIS, HERS, OURS, THEIRS ... ...... 230
11-2 COMPARISONS: USING THE SAME (AS), SIMILAR (TO),
ANDDIFFERENT(FROM) . . ... ... e 232
11-3 COMPARISONS:USINGLIKEANDALIKE . . ... ... ... .. ... ..o 233
11-4 THECOMPARTIVE:USING-ERANDMORE . ... ....... ... ... c.oiviiinnns 235
11-5  USING AS...AS;USINGLESS . ... oiitieie e 241
11-6  USING BUT . . i e e e s 245
Chapter 12
MAKING COMPARISONS—PARTII ............. e .. 252
12-1 THE SUPERLATIVE:USING-ESTANDMOST . .. ... .. . . 252
12-2  ADJECTIVESANDADVERBS. ... ... .. .. i 263
12-3 MAKING COMPARISONSWITHADVERBS . ... ... ... oot 266
12-4 USINGAS...ASWITHADVERBS ....... ... ..o 268
12-5  USINGLINKINGVERBS .. ... .ot 270

Appendix1
NUMBERS . .ottt et 24

Appendix 2
DAYS OF THEWEEK ANDMONTHSOFTHEYEAR ...............276

Appendix 3

WAYSOFSAYINGTHETIME . . ... oeeann o .......218
Appendix 4
IRREGULARVERBS ............... e . C......219

INDEX............. e i 28



WHERE ARE
Yov FRom?

1'M FRom
JAPAN.

WHAT 15 MV NAM

YOUR NAME? is yoko. |

YR E
1/

i

EXERCISE 1: Learn the names of your classmates. Write the names of
your classmates in your book.




2 Chapter 1

1-1 SUBJECT + BE + NOUN
SINGULAR PLURAL
SINGULAR = one
- PLURAL = more than
one (two or
three or four
SUBJECT + BE 4+ NOUN SUBJECT + BE + NOUN or more)
(@ | am astudent. | (i) We are students. j i
you
(b) You are astudent. | (j) You are students. | he
she = pronouns
(c) John is astudent. | (k) JohnandMary are students. | it
(d) He is a student. | (1) They are students. | we
they
(e) Mary is a student.
(fy  She is a student. John
Mary
(g) Arose is a flower. | (m) Roses are flowers. rose = pouns
(hy It is a fiower, (n) They are flowers. student
' flower
a student = singular noun
students = plural noun

2,49,

NOTE: To make a noun
plural, add -s to the noun.*
Do not use a with a piural
noun.

be = averb

am

is } = forms of be
are

* See 5-1 for more information about plural nouns.

EXERCISE 2: Complete the sentences. Use a verb: am, is, or are. Use a
noun: a student or students.

1. We
2.1
3. John
4,

5. Mary
6. She

are students.

He

7. Johnand Mary.

8. They

9. We

10.
I1.
12.

You (one person)
You (¢two persons)__
Youandl




Using Be and Have 3 '

EXERCISE 3—ORAL (BOOKS CLOSED):

(To the teacher: Give the subject(s). The student is to complete the sentence with a
form of be + a student/students while indicating the subject or subjects.)

Example: (...)
Response: (...)is a student. The responding student indicates (.. .).

1. (...) _ 8. They

2. (...)and (...) 9. You

3.1 100 (..))

4. We 11. (...)and (...)
5.(...) 12. He

6. She 13. Youand I

7. (...)and (...) 14. (...)and (...)and (...)

1-2 CONTRACTIONS WITH BE

PRONOUN + BE = CONTRACTION
AM I+ am = I'm (a) 'm a student. When people speak, they cften
- - push two words together. A ce
IS he + is = he’s (b) He’s a student. traction = two words that are
she + is = she’s {c) She’s a student. | pushed together.
it+is =it’s (d) It’s a flower. Contractions of a subject pronoun -
+ be are used in both speaking
ARE you + are = you’re (e) You’re a student. | and writing.
You're students. PL}NCTUAT!ON: The mark in the
we + are = we're (f) We're students. | middle of a contraction is called
they + are = they’re " (9) They're students. | 7 apostrophe.

Note: Write an apostrophe above the line. Do not write an apostrophe on the line.

Right: .Z-’ﬂ? Qa :';fude.ﬂf'.

Wrong: _Lmi,_éfﬂd_dﬂt,_

EXERCISE 4: Complete the sentences. Use contractions (pronoun + be).

1. Mary is a student. She’s in my class.
2. Johnis a student in my class.
3. L haveone brother. . . twenty years old.

4. 1 have two sisters. _.students at the university.
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5. 1 have a dictionary. on my desk.

. Llike my classmates. ______________ __ friendly.

. I have three books. _ on my desk.

5
6
7
8. My brotheris twenty-sixyearsold. . married.
9. My sisteris twenty-one years old. ... single.

0. Mary and John are students. __inm class.
11. Ilikemybooks. ___ interes;ting.

12. 1likegrammar. . ________ easy.

13. My brother and my sister live at home. _ students in high
school.

14, My brother and I live in an apartment. - students at the
university.

15. Bob and I live in a dormitory. students,

16. I know Mr. Smith. a teacher.

17. Lknow Mrs. Smith. . ateacher.
18. 1 know Mr. and Mrs. Smith. . _. __ teachers.

19. Sue and I live in an apartment. roommates.

20. Welive in an apartment. on Pine Street.

EXERCISE 5—ORAL: /s and are are also often contracted with nouns in
spoken English. Listen to your teacher say the contractions in the following
sentences and practice saying them yourself.

V. Grammar is easy. {*Grapiumar’s 9. My money is in my wallet.
easy.”’) 10. Mr. Smith is a teacher.

2. Mary is a student. 1. John is at home now.

3. My book is on ilie table 12. The sun is bright today.

4. My books are oi the table. 13. My roommate is from Chicago.

B Thae weather 1 Cond Louay, 14. My roommates are from Chicago.

6. My brother is twenty-ang years old £5. My sister 15 a student in high

The window 13 oper scheol,

- P
~ LT NI T Sy
& IR h

FESTRIRR AL



Using Be and Have §

1-3 USING HAVE AND HAS

SINGULAR PLURAL
| have apen. We have pens. 1]
' you h
You have a pen. You have pens.: we [ + Nave
: . they
He has apen. They have pens. he :
She has apen. sho} + has
It has Dblueink.’ it

EXERCISE 6: Complete the sentences. Usé have or has.

1. 1 have a dictionary.

2. We grammar books.

3. Mary a blue pen. She a blue notebook
too.

4. You a pen in your pocket.

5. Bob a notebook on his desk.

6. Mary and Bob notebooks. They pens
too.

7. John is a student in our class. He

a red grammar book.

8. 1 a grammar book. It twelve chapters.
9. You and I are students. We books on our desks.
10. John a penny in his pocket. Mary a
- dollar bill in her purse.
1-4 USING MY, YOUR, HIS, HER, OUR, THEIR
SINGULAR PLURAL
SUBJECT —
(a) I have a book. My book is red. (e} We have books. Our books are red. POS?ES'SI:;/E'
(b) Youhave abook. Yourbookisred.| (f) You have books. Your books are red. "g: - z?s“’
(c) He has a book. His book is red. she — her
. (g) Theyhavebooks. Theirbooks arered. we — our
(d) She has a book. Her book is red. they — their

" My, your, his, her, our, and their are cali:d possessive adjectives. They ceme in front of nouns.




