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@0 THE INSTRUCTOR:-----

The title of this text, Adolescence: A Developmental Perspective, re-
flects my own bias as an author, which is to emphasize the importance of struc-
turing the adolescent’s home, school, and social environments to accommodate
the developmental tasks of adolescence. Throughout this textbook, I have em-
phasized the effects of adolescents’ physical, cognitive, and psychosocial charac-
teristics upon themselves, upon others, and upon the environments through
which they move. I have attempted also to describe how adolescents’ home,
school, and social environments interact to positively and/or negatively influ-
ence their development. I believe that adolescents perceive the world differ-
ently from adults, and that younger adolescents perceive the world differently
from either children or older adolescents. I believe also that by understanding
these developmental differences, parents, teachers, psychologists, social work-
ers, juvenile justice professionals, and all other individuals who are personally
or professionally involved with adolescents can more appropriately and effec-
tively interact with and meet the needs of young people.

Organization of the Text
The text consists of 14 chapters that are divided into five parts:

e The Study of Adolescence

e Adolescent Intelligence

e Physiological Change and Sexuality
e Personal Growth and Development

e Social Contexts of Adolescence

Part One describes the cultural, historical, and theoretical foundations of the
study of adolescence; Parts Two and Three include information about adoles-
cents’ intellectual and physical development; and Parts Four and Five are con-
cerned with adolescents’ psychosocial development.

Included within each chapter are an introduction, a chapter preview, a
chapter summary, questions for discussion, and suggestions for further reading.
My goal in each chapter is to base the content on a theoretical foundation;
thus, each chapter begins with a discussion of theoretical issues related to the
content of the chapter, elaborated through descriptions of relevant studies, ap-
plied practices, anecdotes, and illustrations and examples.

Major Themes

Although the emphasis of the text is upon the interaction between adoles-
cents and their environmental contexts, several other important, more specific
themes recur throughout the text. First of all, each chapter consistently distin-
guishes early from late adolescence, reflecting much of the thrust of recent re-
search. As reinforcement for this crucial theme, a summary table at the end of
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each chapter provides an overview of early-versus-late distinctions that appear
within that chapter, and a summary chart describing the early-versus-late distinc-
tions throughout the book appears in the Epilogue.

Other recurring themes that occur throughout the text include:

e The impact of early experiences on adolescent behavior

e The influence of cognitive development on adolescent behavior
o The effect of gender on adolescent behavior

e Adolescents in a diverse society

e Adolescents across cultures

At the beginning of each chapter, the recurring themes that appear within that
chapter are listed, with their corresponding symbols. Those symbols also ap-
pear throughout the chapter’s margins to cue students as to when these themes
are addressed within the text.

Perspectives on Adolescence Boxes

A unique feature of this text is the Perspectives on Adolescence Box in
each chapter that features a description of or an interview with an individual
whose work has been cited or who is actively involved with issues faced by ad-
olescents. Chapter 2, for example, highlights Robbie Case and describes his in-
tegrative theory of cognitive development; Chapter 7 includes an interview with
Sandra Bem, who discusses her recently published book, The Lenses of Gender,
and her views on rearing children to be gender nonconformists; and Chapter 12
highlights Dr. Alice Schlegel, co-author of Adolescence: An Anthropological In-
quiry. These Perspectives on Adolescence Boxes add a lively and interesting di-
mension to the contexts of each chapter.

Pedagogical Features

A number of pedagogical features are designed to assist students’ enjoy-
ment and comprehension of text material. At the beginning of each chapter are
included:

e Specific learning objectives

» A statement of recurring themes that appear throughout the chapter, highlighted
by marginal symbols

e An introductory vignette that characterizes adolescent behaviors

e A chapter preview
Within each chapter are included:

e Boldfaced vocabulary terms, keyed to the Glossary at the end of the textbook

e Summary tables, as well as other tables, figures, and photographs
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Finally, at the end of each chapter are included:

e A chapter summary
¢ Thought-provoking questions for discussion

» Suggestions for further reading

Ancillary Materials
The text includes an Instructor’s Manual, and a Testbank. The Instructor’s 2
Manual provides suggestions for class discussions and activities, term projects,
group work, and individual student research projects. It also includes transpar-
ency masters for each chapter. The Testbank, which I have developed and writ-
ten myself includes a variety of multiple choice, true/false, short answer, and es-
say questions for each chapter. Computerized editions of the Testbank, in IBM
and Macintosh versions, are also available.
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Adolescence: A Developmental Perspective includes a number of features to
guide you in your reading of the text, to help you comprehend text material,
and to make the content of each chapter come alive. The beginning of each
chapter lists several learning objectives, which highlight the main issues cov-
ered in the chapter. Also, several recurring themes appear throughout the text.
These include:

e the impact of early experiences on adolescent behavior

¢ the influence of cognitive development on adolescent development
o the effect of gender on adolescent behavior

e adolescents in a diverse society

e adolescents across cultures

These recurring themes that will be included in chapter are listed at the begin-
ning of each chapter and are highlighted by symbols in the margins when they
appear in text.

As you begin reading the chapter, you will be introduced to its content by
a short vignette or illustration of adolescent feelings and experiences. For exam-
ple, one chapter begins with an excerpt from a diary of an adolescent girl; an-
other with an interview in which teens of different ages describe issues related
to sexuality. These brief adolescent encounters are designed to increase your in-
terest in the chapter’s content and to make the content relevant to real issues in
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the lives of adolescents. Following this introductory material, the chapter pre-
view summarizes the chapter’s content and alerts you to important information
that is included in the chapter.

As you read the chapter, you will notice numerous tables, charts, figures,
photographs, boxed inserts, and other illustrations and examples of chapter con-
tents. Pay close attention to these because they are meant to increase your com-
prehension of the textual material and to add to your understanding of difficult
concepts. Also included in each chapter are Perspectives on Adolescence
Boxes, which include descriptions of or interviews with researchers whose
work is discussed in the chapter, or with other individuals who are interested in
adolescents. For example, the Perspectives on Adolescence Box for Chapter 11
includes an interview with Verna Thierry, a black, single mother of two adoles-
cents, who describes her joy and frustrations as she works to keep her children
in school, out of trouble, and feeling good about themselves. These discussions
and interviews are lively, up-to-date, and designed to make the text’s theories
and research come alive. Also, throughout the chapter, you will find high-
lighted terms that are included with their definitions in the Glossary at the end
of the textbook. Understanding these terms will add to your understanding of
concepts and issues that have relevance for adolescent development.

When you come to the end of each chapter, read the Chapter Summary to
remind you of the most important concepts and ideas. Next, read the questions
for discussion and either think about or write out your responses. Doing so will
help you relate the chapter content either to your personal experience or to so-
cietal issues that have an impact on today’s adolescents. If you are particularly
interested in information included in the chapter, read the list of suggested read-
ings. These books have been selected because of their quality, their interesting
content, and their relevance to the chapter’s content.
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