SRR,
P E R FH B

Learning to Read: Phonological Awareness and Reading

bt @ &

D H43ALEH M

stststst



LS

Reading

¥l

56

PH RIS AR
o2



e

Ly ¢

DT ¢ ‘
;

ESERER (C1P) M@

SELWEE. EE RN BREEE. —ER:
V4 RS A0 KA iR AL, 2015.3
ISBN 978-7-5643-3672-1

1. @ 0. O+ M. QFIE - FEEeE - #0F
5 V. (DH319.4

v [ i A Bl 434 CIP $diEdZ =2 (2015) 26 005778 5

WAL AR
Pt = IR
WO RMBOT TAEE

FLRAE: EERIRMAE

Mg E
. TIRSCE A ek
MRS (g R4 KA kB 146 5 610031)
& AT i 028-87600564 028-87600533
M it http://www.xnjdcbs.com
Ep il DY 1] 5 R b, S o L AR
% fn R 148 mm % 210 mm
Ep 7K 5.75
=2 ki 194 T
hft " 20154E 3 HE 1 R
Ep 13 20153 A 1 K
+ 5 ISBN 978-7-5643-3672-1
E #r 45.00 JC

B HBanAa ENEE F R ) 8 A<k £ TR e
AR BSARAATT 2 ETE . 028-87600562



][

B

T B FURTE A i A 6] 89 54~ 5 W R B ] 1 2 A
RBfr, iR FE RAVEE N . XA EE /136 X Him] AT B
HEAE . HEcESCE, e B 69 6B /1 ( Chard &
Dickson, 1999; Yopp, 1992 ). Jis&X}24 415 % B iR B 3% B 7E 1k
FHABRL THRMERKIERR T SEZEMNERXLR, F¥4H
TR, MR, FREa . Riae ) aEmaSiRT a6
TR R R BE L) o RUE G A BEERL . MRS IR AR B AE R
RS RE S AL MRS RE ) . BRI T 5IEA —E KX R
W, ARRMEREIFNEEESERAD THERIEN
W, Xt B EERE M EE IR+ A A BT BIR AP EEEE 1 Z 18] K R
M ABZEE 30 FRTENHBEEEZN LIZ— (Silva &
Alves-Martins, 2002 ), iE H B HEXWEIEWNEEE N
( Blachman, 1984; Bradley & Bryant, 1983 ),

BEERREXREN ZN G T 20 42 40 ~ 50 4EUFE R 32
G I — IR fetl. B TRBRA “2FF" (b “%&
WEE" B, RER 95%H P/ N EFERERYE, 16 % L
ERZEAEDE 20% AR ERANEEESF . X—atlEma 1
REZEFBR2ES (MR, 1999), #A 21 4, KXELET +
TMHBFREREE, HPREEN -T2 RS2 ERNEERET.
ATHREXTHERFE TR, XEBNEFRT “FiEH—"
(Reading First) (3530, Mifa, & BRI AEEF8IE &
BB R 2 R



FEIFHF DM RS EDHEE, REMERY
T EZFILEEHERERN —Ff L 2. RIEGEN T, BUhE
HEE. RENTE, BILEATFESFREAFTZENELR.
BRSO A e BILE2SFHITRERNEE, Ri5E1HF R
il 22 B B3 HH K ( Richards, 2000 ), @it 3X F i, 5 Bh2tk R4
HZEM ) MERFERFHAGSEEZEM LR, HELFu
BRI ZEMBERRER, HMENE R F R IR
i), DA AR A AR A B A R B SR RE ST . IRk, FEPREH
RN EEUHET, T HAE TR A RHEME BT HER,
MIEE ., mELR., WAFESE, HEHZBER (KT, 2001 ),
W F PR ECE, NEMEFREAENEST BN, s JLENE
AEERES, OB PR B — AN A A .

BERESHFON “2IEFHE SELHFE K T
B, RAEINERRRELNSIEERNEY, B85
AIRFNELRER B 2R H TR ARG SR, WA R ACH HUEE 5 AR
BB BIFF R AT . EREESTH D, 155 . B
EEERET LT XS, AETEHEMRSERES , i
HERBEHEM Z . BEA—-NWIEREEIEM, RED
HASAHEE Y. | ZRAAEHE, et i 6k
HFEIEXEM

BRE S MECEESN R E N RIER AR TIRKE W,
20 4 90 SEARLISK , 22 P #3F kG  rh /N B B . 2000 4,
ERHEFWMMA T (REFREARE (LR )), KOREBEFE
HEEW  XEEEELWET MNH, B EEREHFEN—K



HR, MIBBCEMNER R ERRE BN ISR, Fm R & A,
U, B2, BLEAMR, XMREEEWIESZHEES, HFRMAN]
MEGERTES TIEFEFBMER. B2, URREN ENEE
RAHY, EHHCEA, FEWES DR REMEE,
b 2 3 7% Ok . IR 222 A FE SR A R A BF S T T ) B A ] R
WA, DFEUEM , B8 RAEXT IR E 224 W BOR AR KW, 2%
A S SR DU IE# B & & A 5%, T B AR JiR s i fF
ARRKFR (% F, 2001; HHEA , 2001; EFIC., ik, 2004 ),
HE A EAAEPFAE TR, M EREwmB T EEERE
B B AT — S RE (P, KM, 2002), X E[H
BRERMNEREBF T, RI—E WP EHEGE, megxE4iE
BT ERMFEAIR— BN Gk, I R8s 75224 0 R 2 R 38
SE BAF I B

Ao T ENINE ST BEERIEY T P HFEERNEE RE, R
GiR TEEERIR, FERIFEECE . MR L RENZE X
F; BB #HT T BT B RMEER I ZEX RN LRAR. &
J& , A5 0 FE VR A B0 P el 4T B AR LA B B AR ANE
BRI, BRFENESTER#TTRA,

HTABBREARRE, MZREKFEHRR, HRefFiEiELs
ALFHRZAL, S0F R AT ML K &AM EEEH TS IE.

wm &
2014 4F 12 A



CONTENTS

PART I INTRODUCTION

Chapter 1 Teaching and Literacy Problems

Abroad and at Home ..................................................... 2

1.1 Some Problems in English Teaching
iﬂ Mlddle SChOOlS iﬂ China ........................................... 2

1.2 Literacy Crisis and Reading Activity
110 the TS A csvossessspspescunssusasssassvannpnsisssapnnonpssosssnnpnsransnsssnne 6

PART I PHONOLOGICAL AWARENESS,
PHONICS AND READING

Chapter 2 Phonological Awareness, Related Training

MethOds and Researches .............................................. 12

2.1 The Definition of Phonological Awareness «----=-+++--=-- 12
2.2 The Definition of Phonemic Awareness and

Its Relations to Phonological Awareness «««---=++=s+--=s=2see- 16

2.3 The Importance of Phonological Awareness »+++==++++++++++ 18

2.4 The Training Methods of Phonological Awareness -+~ 19
2.5 A Meta-analysis of Experimental Training Studies
about Phonological Awareness and Early Reading -+ 30
2.6 The Assessment of Phonological Awareness ««---==---«---- 33
2.7 Critical Issues of the Research of Phonological
Awareness Abroad and il'l China ................................... 34



Chapter 3 Phonics and Its Relationship with

PhonOIOgical AWATEIIESS v rerererererersentatntiiiiiaiiiiie, 37
31 The Defipition Of Phonios i onanaiagudiretn iy 37
3.2 The Roles of Phonics == essseeererersresiimriiiumiiiniiciiiniinnianns 39
3.3 Approaches to Phonics Instruction ««««-sseseesmenseeeenn 41

3.4 The Training Approaches to Phonological

AWareness vVersus PRONICS -+ +essrrrernsrarrerrerermmmmmmansannes 42
3.5 The Relation between Phonological

Awareness and PhODiCS ................................................ 44
3.6 Some Critical Issues in the Integration of

Phonological Awareness and Phonics

Instruction in China ..................................................... 45

Chapter 4 Reading and the Role of Phonological
Awareness to Learniﬂg to Read ................................... 48
4.1 The Definition of Reading :+-+--ssssresrsssmiessnncninnn. 48
4.2 The Nature of Relation between Phonological
AWEI'CHCSS and Reading ............................................... 50
4.3 The Importance and Roles of Phonological

Awareness to Literacy -------------------------------------------------- 51

PART ll RESEARCH ON THE RELATIONSHIP
BETWEEN PHONOLOGICAL AWARENESS AND READING

Chapter 5 Research Design and the Experiment -------:----oooeeeeees 58
5.1 The Design ofthe Research ----------------------------------------- 59
5_2 The Procedure Of the Experiment ................................. 68

.II.



53 Data CO"CCtiOI’l ............................................................ 78

5.4 Data Analysis:« et 78
Chapter 6 Results and Discussion -+« e, 80
6.1 Results and Analysis .................................................... 80
6.2 DISCUSSION ++++++reresrssosssrssncsrneddddiiiiiiiiateiicuerssernsonasasnsena 85
6.3 General ReVIew ===« s iesssissscsnisiiainioisatcresarsiibosnsasiosiens 87
6.4, General ConClUSION <«5-ivss #oigis s siiusssdistse e don s bt siiihstoe 89
6.5 i LAMitation - «s»sssassse s ssserssshans ddiaeiadsrodesnishoresssaibbbugisisionee 89
6.6 Further Suggestions «:--=«sseserssiasissininiiiiiiiiiiinin 90

PART IV TEACHING PRONUNCIATION AND TRAINING

PHONOLOGICAL AWARENESS
Chapter 7 Introduction to English Basic Elements--------:--s2see- 92
7.1 English Phonetic Symbols and English Letters------------- 92

7.2 Sounds of Consonant Letters and Groups of
Consonant Letters ........................................................ 93

7.3 Sounds of Vowel Letters and Groups of Vowel

Letters in Stressed Syllables ........................................ 95
7.4 Syliables, Stress and RAyTIm -+ +=+o--os s deenstaitnabalon 101
Chapter 8 Tasks for Teaching Pronunciation and

Training Phonological Awareness ««::-:::::toeseeeereeees 107
8.1 Different Ways for Teaching Pronunciation -««-----===++-+ 107

8.2 Different Tasks for Training Phonological Awareness
.................................................................................. 116
8.3 Advice on Planning Phonetics Lessong:+-=-s=ssssssussseenes 130



Appendixes ................................................................................ 1 32
Appendix 1 Demographic Information of EC in the

. Experiment .................................................... 1 32
Appendix 2 Demographic Information of CC in the
Experiment .......................................................... 1 34
Appendix 3 Pilot-test Paper on Overall Performances---+- 136
Appendix 4 Post-test Paper on Overall Performances ==+ 141
Appendix 5 Pilot-test on Reading Comprehension »«+-++++--+ 149
Appendix 6 Post-test on Reading Comprehension:----:---+++=++-- 151
Appendix 7 Pilot-test on the Task of Phonological Awareness
............................................................................ 1 54
Appendix 8 Post-test on the Task of Phonological Awareness
............................................................................ 1 5 5
Appendix 9 Pilot-test on the Decoding Words and Non-words
............................................................................. 156
Appendix 10 Post-test on the Decoding Words and Non-words
............................................................................. l 5 7
Appendix 11 XT2EAPHERE, M ME S
XL, ICIZBRIR R Tk
uﬁmﬁﬂﬁgﬁﬁﬂgm%ﬁﬁ ............................. 158
Appendix 12 Design and Time Schedule of the Study----+---+- 161
Appendix’ 137 “List oF ADDIEVIAlIOnS ™+ st immsventbanionnaiing 162
Bibﬁography ..................................................................................... 1 63

.IV.



PART 1

INTRODUCTION




Chapter 1

Teaching and Literacy Problems

Abroad and at Home

Reading is the most important academic skill and the foundation for
all academic learning. If our children cannot read, they are on the rad to

academic failure. Teaching children to read must be our highest priority.

—California Task Force on Reading, Every Child a Reader

1.1 Some Problems in English Teaching in Middle
Schools in China

In modern society, reading is one of the basic skills for
everyone to get success in any field. How to teach students to read
well has been one of the controversial issues in the field of English
teaching, and it is not an easy job for us English teachers to do. One
of the reasons is that English teaching is always affected by
different teaching approaches and English teachers are often



confused about what method will be used.

Before 1980s, traditional approach dominated English teaching
in China, which attached great importance to knowledge and rules
about language, but neglected other functions of language and
neglected developing students’ abilities in using it. Since 1980s, the
communicative approach has come to influence English teaching
greatly, and many teachers have come to realize that English should
be taught as a kind of tool for communication. In English class, all
four skills of listening, speaking, reading and writing should be
trained and paid much attention to, among which the skills of
listening and speaking have been given special attention to.

Therefore, the teaching concept of whole language approach
has become very popular, which stresses that language should be
presented as a whole but not as isolated pieces; teachers should
attempt to teach language in a real context and situation; all four
modes of language are used, thus lessons include all four skills of
listening, speaking, reading and writing, rather than a single skill
(Richards, 2000). One of the central beliefs is that language should
be learned from “whole to part” with word-recognition skills being
picked up by children in the context of actual reading, writing and
“immersion” in a print-rich classroom, which means that we don’t
need to teach students systematic knowledge about grammar and
pronunciation. The concept of whole language has been widely
spread and accepted by many of middle school teachers in China.

Admittedly, since we began to carry out the opening and reforming
policy, environments for us to learn English have been greatly improved

in China. Students learn English not only from teachers but also from

.3-



other media such as radios, records, TV and Internet. They attend kinds
of supplementary classes after school to improve English. Furthermore,
they can have direct talk with foreigners. We must admit that we have
already made great progress in teaching and learning English,
because English has become so popular and Chinese students are no
longer so deaf-dump in using English as it used to be years ago.
Many Chinese students now can speak very fluent and idiomatic
English. However, it cannot be neglected that with the acceptation
of whole language approach, new problems in English literacy have
appeared.

Firstly, it is investigated that spelling errors are quite serious,
which brings about so bad results that many students cannot get
good scores in some important examinations such as the exam from
Junior School to Senior School, or the entrance examination to
College (¥4 [H, 2000). The research indicates that 52.7% to 53.5%
of the errors are greatly related to students’ incorrect pronunciation,
38% of which appeared in the words, which end with the consonant
letters. These errors can be divided into the following five types (
B, 2001; fi42F, 2001).

1) Related to the mistake of final consonant of a word. For
example, caught—cough; offend—offen; hello—hellow; although—
althought; flag—flat; front—frond, etc.

2) Related to the mistake of double writing of consonants in a
word, such as difficult—dificult; impossible—imposible; untill—
until; mirror—miror; terrible—terible; satellite—satelite; suddenly—

sudenly; million—milion, etc.



3) Related to the mistake of the continuous reading of consonants.
For example,

(1) C+1: flag—fag; explained—expained; puzzled—puzzed.

(2) C+r: cross—coss; across—aross; regret—regeret; drove—
dove; surprise—surprise.

(3) n+C: wonderful—woderful; offender—offeder.

(4) Others: against—againt; instead—intead; remember—remeber;
surprised—surpride; smiled—similed; crossroads—crossroades.

Except the phonetic factor, 38.5% of spelling errors is caused by
the another factor that Chinese students do not know or sometimes
misuse the grapheme-phoneme rules in English (fif %3F, 2001). As
we all know, there exist a certain alphabetic principles in English.
Each letter or letter combination stands for a certain sound. However,
the sound of the letter or the letter combination often changes. That is
to say the relation between the sounds and graphemes is single but
multiple. For example, the sound /i:/ can be pronounced at least in 11
different ways: fee, me, machine, sea, field, conceives, key, quay,
people, subpoena, Caesar. It has the same conditions that the same
grapheme has different sounds in different words. For example, game
/el/, cat /&/, what /v/, American /a/. Therefore, the writing principles
in English are not easy to master. When writing, students may
overuse the spelling rules so that some spelling errors happen. For
example, factor—facter; instead—insted; peasant—pesant; phone—
foan; kite—cite; what—wat; right—rite, etc.

Secondly, many students cannot read a word according to

English orthography or English notation. If they learn some new



words or phrases, teachers must teach them. Without teachers’ help,
they do not know how to read a word or even a regular word.
Because most of them do not know there are certain mappings
between the sounds and printed forms of words.

And finally, when they remember words, they cannot use the
grapheme-phoneme rules but just remember them by repeating
mechanically. For the lack of phonemic awareness, students’ reading

comprehension will be influenced in some degree.

1.2 Literacy Crisis and Reading Activity in the USA

Actually, these kinds of problems in literacy have also been
quite serious in the USA since whole language approach was
adopted widely, which is called “literacy crisis” by some American
educators. Statistics shows that 95% of American students have
difficulty in learning to read. Another 20% to 30% of American
students learn to read at ease once exposed to formal instruction.
That leaves 60% for whom learning to read is a major problem. As
many as 20% of Americans above the age of sixteen are classified
as functionally illiterate—unable to use print to perform essential
tasks—and the ranks are growing every year (Levine, 1994). It was
described in an article named “Why California Kids Can’t Read?”
that Rebecca, a second-grader, wrote a page, in which there were
many spelling mistakes. For example, seed is written “sd”, and
smile is written “sinil”. When you read this page, you cannot

determine where sentences end, since the student had not been



taught punctuation. For example, the sentence “l go to my class.” is
written as “I got gum calls.” Without the student’s help, you could
not finish reading the page.

It is reported that the crisis in literacy also influences students’
reading. Many students in the USA can just derive the surface
understanding, but pay no attention to details of what they read.
Without detailed information, it’s impossible for them to gain a real
understanding of what the author is saying (Singal, 1991).

As one might expect, students who do not read at an advanced
level can’t write well either. The average incoming Harvard student
has a “utilitarian command of language” resulting in sentences that
follow a simple subject-predicate format with little variation or
richness of verbal expression. Students’ essays in college are often
composed without the slightest sense of paragraphing, and writing
that can’t sustain a thought for more than half a page.

The sharp decline in test scores is another apparent problem,
which troubles Americans. For example, the Stanford Achievement
Test, which has been served as one of the main instruments for
measuring pupil’s progress in American school, and the Scholastic
Aptitude Test, which retains its well-deserved status as the most
important educational measuring device in America, both have gone
down greatly.

Evidence is mounting that whole language approach may not be
all that effective, and that its underlying premises may simply be
false. In the USA, educators and parents have attacked many school

districts that have used the whole-language method for a subsequent



