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Foreword

Intermediate Language Skills: Reading is the Af-
teenth book for language learners and teachers
produced by teachers and materials writers from the
Foundauon for European Language and Educational
Centres. Some have been designed for teachers’ use,
others for direct classroom use by students, but all
have attempted innovatory approaches. This reading
skills book is no exception, and is directed to the new
generation of language learners who want to go
beyond acquisition of a system of structures to the
development of strategies for processing and using
language communicatively. It is innovative in the
way it puts reading activity firmly in a communicat-
ive context and in the encouragement it gives to
students to use their intelligence and creativity in the
reading process. It was developed in Iran for use with
students in urgent need of study skills, but we think its
approach is one that can provide more general
relevance and even serve as a model for intelligent
and lively learning of language skilis.

E.]J. C. Waespi .

Director, Eurocentres
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Section Four: Language work

This section is printed opposite the text and contains
work on the vocabulary and structures necessary to
understand the text. The emphasis is on activities
which allow students to develop skills - ike how to
guess the meaning of an unknown word from its
G the general uses of reft reference in
written English - enabling themn to deal with other
texts outside the classroom with a greater chance of
success. In some units this section contains work on
interpreting the writer's attitude towards the subject
and some of the ways in which this is signalled to the
reader. The exercises aim o help the student to
understand the text as he goes along by asking
explicitly the kind of questions he will ask himself in
out-of-glass reading. It tries to cstabhsh a dm[ogue
betweet student and text. e

Section Ftvc Overall understanding
The activities proposed in Section Five treat the
passage as a whole - whereas Section Four is word
and sentence based. It refers back to the work of
Sections One and Two in which reading purpose and
expectations have been discussed and examines how
the information in the passage can be processed and
wransformed to mect the aims we have defined before
reading. It relates the action of reading back to
reader, setting and purpose. | .i»

e
Section Six: Using your reading
This section reinforces the major aim of the book - to
deal with reading as a purposeful activity - by relat-
ing to a task which requires the use of the informauon
acquired during the reading. This can be in the form
of a discussion, or talk to be prepared, or a role play to
be carried out, or in some units, written work -
making lecture notes, producing a sketch or plan of
action. The role sttuation introduced in Section One
is the setting for the communicative task which is set.

i

Section Seven: Syummary ’,! ..a
Each unit closes with a summaryof the reading skills
covered in the preceding work and can serve as a
reference point for both teacher and students while
working through the book and once the course is
complete.

Using the book

It 1s recommended that vou allow three teaching
hours for each unit of the book:

Sesston One for dealing with setting up the sitzanion.
talking through it, defining the reading strategy and
approach, talking about the type of text and reading
through the passage.

Session Two for dealing with the language work and
overall understanding.

Session Three for preparing and carrving out the Lk
Section Six {stng Your Reading.

Teachers will clearly want to integrate patr and group
work into the reading lesson, and the discussion
clements in Session One, the work on overall under-
standing in Lesson Two and the preparation for the
task are well suited to this. If there is a guided or seli-
study element to the course it should also be possibic
for students to attempt the
independently.

second  session

Other teaching methods which have been {found to
work when the material was being tested are:

Seting time (muts for skimming and scanning
eXercises.
Putting skeleton outlines of the text on an vverhead
projector transparency and giving students a time
limit for filling in the details in note form.
Dividing the class into two groups one ol which
reads the passage while the other, without looking
at the passage, prepares questions to elicit the
content. The two halves of the class can then be
mixed up to give the questions and answers - thisto
be followed by close reading to see whether the
information gap has been successtullv tlled. It is
probably best if both sides are given a role identity
in this activity in order to maintain the dea of

purposeful reading.

Throughout the book, reading is treated as an
intelligent activity and teachers are advised to spend
time discussing the whys and hous ot reading with their
students. The students’ notes on page x immediately
before the furst reading passage are intended as an
introduction to get studenis thinking about what they
are learning.



To the student

The reading activities in this book are designed to
help you improve your reading in English. Reading
used to be considered the passive part of learning a
language, but in this book we try to involve you
actively in the process.

To read well you need first to decide on your
reading purpose —why you are reading a particular
passage - for information, enjoyment, making plans,
confirming your opinions . . .

Next you must decide on how you are going to read
it — your reading approach or strategy — quickly, care-
fully, to remember all the information or to select just
the small part you want . . .

Reading is a kind of dialogue between the reader
and the writer — he adds to what you already know or
changes your opinion or knowledge about a question.
Therefore it’s useful to discuss what you know
already.

During your reading you neced to develop some
skills — how to guess the meanings of words from their
context; how to recognise the links between the
different parts of the passage; how to separate the facts
from the opinions . . .

The exercises in the book try to give you practice in
doing the things you need to do to be a good reader.
Of course, in reality, you decide what you are going to
read and why you are going to read it, but this cannot
be included in the book. So each unit of the book has a
first section called situation in which you are asked to
imagine you are a particular person and to decide why
and how he or she would read the passage. This is to
provide a context like the one you will do your own
reading in. The situation is repeated in the last section
of each unit where you are asked to perform a task in
" which you use and apply what you have read.

Frank Heyworth
September 1981
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| Interpol

Situation

T

WHAT IS YOUR READING PURPOSE?

In all of these units you are going to work on
reading with a purpose. The description of the
situation will allow you to decide on your approach to
the reading passage. In this unit you are a programme
researcher and you see the title What is International
Crime?

HOW ARE YOU GOING TO READ?

~ read the article quickly noting every fact

~ *skim’- read quickly to get the main points

- ‘scan’ - glance at quickly looking for specific
informatiory

- read in-a relaxed way to pass the time.

Use the reading approach you have decided on to
read the article. If you decide to scan or skim, read the
advice on this on page 5.

You have a job as a programme researcher in the
drama and series department of OTV, a commercial
television company. Your boss, the producer Harry
Gregg, wants to get away from the usual series of
detective stories or films about police or gangsters in
London or New York: -

‘What I want is a story about real people with a real
background: you know, based on things that really
happen. And I'd like to get a new setting, like Africa
or India, instead of staying in Britain or the States.
Now you go and find me something about the
problems of crime in Lagos or Delhi or Singapore.
I'd like you to come back with ideas for a series of
documentary adventures—with human interest,
not sensational violence.’

During your researches you found this article in the

lilustrated Weekly of India . . .

Think it over

You made notes on your tatk with Harry Gregg:

What do you know about Interpol? What does the
name suggest about its activities? What kind of crimes
would you expect an international police force to deal
with? '

WHAT DO YOU KNOW ALREADY?
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Langu_ag.e work

A Vocabulary in context

How can we find out the meanings of words we don’t -

know without having to look at a dictionary each
time? One way is through looking at the context of the
word, assessing all the information you know from the
waorgds youdo understand. For example, you may not
know the meaning of the word ‘swindler’ in line 67;
but you do know that it is used to describe the man in
the story who is a criminal —so you can guess that it is
probably another word for a kind of criminal. You
can even be more specific: what kind of criminal is he?
Not a murderer or a train robber, but someone who
cheats or tricks people. And this is what a swindler is —
a kind of criminal who cheats people.

Try to guess the meanings of the following words
using the context to help you:

1 valid (line 24) — think of the meaning of the whole -

sentence —valid can be guessed from this.

2 affiliated (line 34) - think of ‘124 member coun-
tries’. If you're affiliated to an organisation you’re
a...ofit '

3 posing (line 42) — is the man really a journalist? No,

he is . . . to be one.
4 evinced (line 44) ~ what other word could fit into
‘he . . . interest’?

5 wares (line 50) —what do shopkeepers do? They
sell . ..

6 fake (line 59) —~do you think the cheques were
genuine, real ones?

7 bounced (line 62)~-did the shopkeeper receive

. payment on the cheques? No, they .

8 extradite (line 75) — the British authorities sent him
out of the country to India, so

g rigorous (line 77)-will prison be a pleasant
experience?

B Vocabulary building

A second way of working out what werds probably -

mean is to think of the form of the word to see if it
reminds you of other words you know. Penal in line 20
is probably new to you but you will probably be able

to connect it with penalty and guess that penal code is a

system which sets out which activities are against the
~ law and will be punished.

Even if you didn’t know the word anfi-soctal, you
will be able to work out the meaning from the prefix
anti-, meaning against, and social you will link with
society to get the sense of ‘anti-social’ as an adjective
describing actions against society.

Try thesame tcchmque on the following words (if you
don’t already know them):

1 universally (line 26) means . . linked to .

2 inlent (line 46) means . lmked to .

3 imprisonment (lines 69—70)‘ means . . . linked
o to...

4 worthless (line 71) means . . . links . . . and . .

C Comprehension

1 What do you expect to learn from the article after
you have read.the title? .

2 “The text gives two definitions of crime —one for
ordinary people, and one for pohcemcn
Ordinary people consider a crime is . . . while for
policemen the definition of a crime is . . . Why is
the policeman’s meaning different?

3 What difficulty for the activities of an inter-

national police force is raised in lines 19-30?

What are the reasons for this difficulty?

How is this difficulty overcome by Interpol?

Member countries have agreed that . . .

6 This can be illustrated by a recent case in India -
what does this mean? (lines"4o-—i)

7 This is the story of a crime:

a) Who was the criminal?

b) What did he do?

¢) Who did he pretend to be?

d) Why did the shopkeeper accept the cheques?
e) How did Interpol help?

f) What punishment did the criminal receive?

How does the story help the reader to understand the
question asked in the title of the text? It is an example

of how . ..
Overall

| I |
understanding
1. Do you ':think thé author of: the text is: (a) a -

journalist? (b) a lawyer? (c) a pollceman’ (d) a
criminal? Explain your choice.

(5, I S



2

Ls the text megnt for the general public o fos
specialists?

As a programme researcher, which parts of the
text woyld you find most interesting - the details
about the way Interpol works, or the story about
tht crimanal?-Or both? Or neither?

As a programme researcher you would obviously

want to take some notes on the passage - but anly
of the things you feel would be of use 1o you for the
job you have been given. These would probabty
be of two kinds: (a) background information
abeut Interpol and how it works (b) ideas for the
story.

NOTES On  INTERPOL ARTICLE
dao%mmd /nfafnwm:

[N
d. .
3.
4. .

Jfa(y detaidls -
. .

™ S

3. . .
1+

Using your reading

5

Remembey that in hote form you do not need 10
put in the articles or the full forms of verbs.
Instead of A confidence trickster was cavght with the
help of Interpol tnformation abuout his previous crime you
can put trickster caught by Interpol info on former
erimes.

Choose what you would note down fiom the
article and write it in note form,
Somebody sees you reading the article and says,
What's that you're reading? Give a brief answer - Of,
s aboul how ... This is illustrated by a story
aboul . . '

“The article gave you an idea for 2 TV series. Write a note 1o your boss mxp}azmng it,

One posmblhw ~a series using the background of Interpol in India—say why it would

~ be intevesting, who the main characters in the story could be, where the story would

 take place; give some ideas for further adventures. Another possibilicy ~ a series about

international criminals and swindlers, what they do, how they work, the harmfu}
effects of their trimes; give ideas for other stories.

You could begin: / think wé could do a sto(y about Interpol in India. (Why?

Background . . . Characters .

.+ Setting .



How to scan

Scanning 1s a reading skill you use when you want to
check quickly whether a text you are reading contains
information you need. Here are some ups on how o
do 1t

1 Think of some key words connected with the
information you need - look quickly down the
page to see if you can spot any of them. If you do,
read the sentences around them to check if 1U’s
what you need

2 Look for chapter headings/paragraph headings —
words 1n bold type/words underlined. They give
you a lot of quick information about the contents
of reading matter.

3 Ifit’s 1 a book, look at the list of contents and the
indexes.

You can use the same techmques to skim, that 1s, to
read something quickly to get the main points.

To practise these skills try giving yourself a very short
time (say 30 seconds) to look at a page and see how
much of the most important meaning you can get.

Summary

In this unit you have worked on selecting relevant
details from an article, on how to guess the probable
meamngs of words from their context or from their
form. You have seen how examples can be used to
illustrate a general point



2 About Chinese

Situation

Stieg, Maria and Chantal are all studying English in Britain. One day in the
coflee-break they had a discussion about learning languagcs and about whlch

languagcs were the most difficult to learn:

sTiEG: | think French is the hardest language I know —all the rules about

agreements of adjectives and participles.

CHANTAL: It’s not nearly as difficult as German. Have you ever looked ata

German grammar? It’s frightening.

MARIA: Anyway, all European languages must be easy comparcd to Chmesc
Think of learning thousands of different characters all written the wrong way
round. It would take years even to begin to read properly.

STIEG: I’m not sure, you know. They say Chinese grammar is very simple, and
the writing’s a system of pictures. Once you know how the systcm works it would

be easy.

CHANTAL: I don’t think you're right about the writing. It used to be pictures
but now it’s much more complicated, and the wrmng g()cs from top to

bottom .

In fact none of them really knew rhuch about Chinese; as they were near the
school library they went in and found a book called About Chinese . . .

= bW R F

WHAT IS YOUR READING PURPOSE?

Note any questions you would like to get answers to
by reading the passage. Do you want to know
everything about Chinese? Do you need to memorise

what you learn? How will you approach your rcadmg'

task? .

- — close reading to understand all the details?

— skimming to get the general meaning of the
 passage?

- scanning to pick out partlcular points?

6

Think it over

What do you think about the students’ discussion?
Who do you think was right about Chinese writing?
How much do you know about Chinese? What would
you expect to be the difficulties involved in learning

it

What exactly is the information the three students
want to find out from the book about Chinese?

WHAT DO YOU KNOW ALREADY?



Text

In your first reading of this passage try to scan to see if
it contains some of the information you are looking
for. In one minute look through quickly to see if any
key words appear about the way in which Chinese
people write — these words could include direction, left
to right, backwards . . . note in which paragraphs you
find them.

Penguin Books Led.

-}



Language work

A Comprehension

1 A common belief - a lot of people think. What is
the common belief here?

2 Is this belief (a) correct? (b) mistaken?

3 Why does the writer think it is useful to examine
this idea people have about Chinese writing?
(a) because it makes Chinese less difficult?
(b) because it contains some clements of truth?
(c} because looking at the belief helps to explain
what Chinese writing really is? o

4 According to the writer, Chinese characters
are . . . pictures:

(a) always (b) sometimes (c) very rarely (d) never

In Chinese, picture characters show the meaning of

the word. In English, words like ‘cuckoo’ and ‘splash’

give the sound of the word. Can you think of 51m1lar

words in English and your own language’

5 What are the different directions in which
Chinese is written? |

— | 7

v| |v

In Communist China?
Outside China?
By old Chinese people?’

6 In 1400 BC
a) All Chinese writing was made up of pictures.
b) Pictures were used in writing to represent
objects.
¢) Chinese writing had already abandoned the
picture. systcm

B Linking paragraphs

To read effectively you must of course understand the
meaning of the sentences and paragraphs you read.
You must also understand how the sentences and
paragraphs are linked so that the passage has unity
and is not simply a list of separate sentences. In this
passage there are two kinds of link signalled by the
writer:

1) Listing —the writer gives a list of common beliefs
about Chinese and uses expressions like in the first place,
secondly, etc. He could also have used words like then
and next to show he is moving from one point to the
next.

2) Indicating a contrast - words and expressions like

~ howeuvgr, on the other hand, but are used to show that what

comes next is nol a continuation of a list, but a change in
the writer’s direction of thought - he is telling the

reader that there are points which may contrast with

or contradict what he has just said.
In this text the writer announces in his first paragraph
that he is going to examine people’s common beliefs
about Chinese writing.
1 How many points does he make about this belief?
] 2’ 3!
2 What words does he use to indicate that he is
ending one point and beginning the next onc?
1 In the first place
2 -
3 ... |
" 4 The notion of characters as pictures does,
however, give . . .

'3 Why, dbcs the writer indicate the change from one

point to the next by the use of however rather than
next or fourth{y



The English word consists of separate shapes we call letters
eace which represent the sounds we make when we say the word
The Chinese word consists of two small drawings One 1s the

drawing of a roof 3R (which is the Chinese word roof) and

one is a drawing of a woman ﬂ {which 1s the Chinese word
for woman) Put a woman under a roof and you have a home and
so the idea of Peace
Onginally all Chinese words were tiny drawings — some simple,
some complex

- Here are some of them,

Here are two words:
the Chinese word for peace
and the English word.

‘5 |
Child Man Protect

Can you see that the man with his arm over the child comes to form the idea of protection?

What happens in this one? /

T

Hand Eye ?

Originally then, a Chinese word was a picture or an image of what it represented.

Our written language is totally different. A word like peace is a sound, not two drawings of real
things like a woman and a roof. But we can bring pictures into the mind of the reader through
images. We can say that Peace is a very old woman resting by the fire or that Peace is a white
dove or that Peace is the lamb and fox sleeping together.

In each of these examples | am giving you a picture, or an image — of Peace

From English Broadsheets published by Heinemann Educational Books Ltd




Overall
understanding

1

2

Here are some of the statements Suieg, Maria and
Chantal made about Chinese wniung Use the
table to 1ndicate whether the statements are true,
partly true, mistaken, or not mentioned 1 the
text

|

true | partly true | mustaken not mentioned

1 Chinese wniting 15 a
svstem of pictures

2 The wnting goes from
nght to left

3 You draw the charac-
ters starting from the left
4 The wniting goes from
top to bottom.

5 There are thousands of
different characters

6 Chinese writing used to
be a system of pictures but \
this is no longer true
7 Chinese grammar 18 4
casy | I

Imagine you have overheard the conversation 3 Do you think the text s taken from a book for the
between the three students, use the information in general public, or a book for specialists?

the text to correct their mistaken impressions -

No, you're all wrong In fact, Chinese wnting 15 . . .

Using your reading

0

Use the information in the text and in the illustrations of how Chinese can express ideas
in pictures to prepare a short talk to the class with the title:

The use of prctures tn Chinese writing:

Don’t forget to indicate that not all Chinese wnting is made of pictures and that there
are other elements involved.

Summary

In this umit you have worked on scanning to find
particular pieces of information from a text and on
understanding the ways in which 1deas are hnked
from one paragraph to another



3 How long

doesittake to

earn a kilogramme of rice?

Situation

-1 can’t dlmderstand how anyonc can- live in
Switzerland. The cost of living is at least twice as high
as in Britain.

~ Youdon’t understand. It all depends on how much
you're paid. If you have a Swiss salary the cost of
‘ lwmg in Geneva is just the same as in London; in fact
it’s probably lower because there isn’t as much
inflation. ‘

~ But that’s ridiculous. A cup of coffee costs almost
five times as much. The only places in Europe where
it’s cheaper than Britain are Portugal and Turkey.

-~ What do you mean, cheaper? It’s a matter of the -

exchange rate. If you try to live on a Portuguese
salary you'll find everything’s very expensive. The
inflation there last year was enormous.

How can you measure the cost of living? What do you
mean when you say one country has a higher
standard of living than another?

WHAT IS YOUR READING PURPOSE?

Here is a passage about costs of living in different
countries. How would you read it if: (a) You had just
had the conversation above? (b) If you had been
offered a job which involved spending six months in
India? (c) If you were a student of economics doing a
project on Iiving conditions in devcloping countries?

1 Scanning to see if there is any mformauon
relevant to your needs? .

2 Reading through rapidly for general interest?

3 Reading carefully to understand and evaluate?

North-South
Gap Widens

'By our Political Correspondent

A report published today by the Government’s
economic “‘think-tank’’ shows that the differ-
ence in living standards between the developed
and the developing countries is growing. The
survey is based on the cost of sev basnc
foodstuffs and the rate of inflation and over
forty couniries were investigated.

While the West has been badly hit by oil-based
inflation over the last three years the effects on
the poorer nations have been devastating.

Think it over

| What do you know about the cost of living in your

country? Has it been stable recently, or has there been
a lot of inflation? How does it compare with other
countries you know? Which countries do you consider
as being ‘cheap’ and which ‘expensive’? What are the
difficulties invdlved in making comparisons of this
kind? What criteria could you use to measure whether
one country has a higher cost of hvmg or a better
standard of living than another?

WHAT DO YOU KNOW ALREADY?



