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Preface

This is a new kind of comprehension course. Its purpose is not simply to provide practice
material, but to teach, progressively and systematically, the various skills which are necessary
for successful reading comprehension. The book contains:

Five teaching units. These provide lesson material (explanations and exercises) on various
aspects of comprehension work, such as basic reading technique, guessing unknown words
and writing summaries.

Eighteen practice units. These contain texts and comprehension questions (both multiple
choice and open-ended) designed to give practice on the points dealt with in the teaching
units.

Ten practice tests. These provide additional material which can be used for testing,
assessing progress, or general revision.

A section on special forms of English. This gives training in understanding the special syntax
of telegrams, instructions and newspaper headlines.

The course is designed for advanced (or ‘ post-intermediate’) students of English as a
foreign language. The book assumes a starting level just after the Cambridge First Certificate
in English. It can be used for the first half of a Proficiency examination course, but it is
equally suitable for comprehension work with non-examination candidates.

The texts cover a wide range of different types of modern English writing, and have
been specially selected for the interest and variety of their subject matter and style. Most of
them can be used not only for comprehension wortk, but also as a basis for other language-
teaching activities such as class discussion or intensive vocabulary work.

A detailed description of the purpose and structure of the book, together with suggestions
for its use, is given in ‘ Notes for teachers’.
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Notes for teachers

What exactly Is *reading comprehension’?

If we say that a student is ‘ good at comprehension’, we mean that he can read accurately
and efficiently, so as to get the maximum of information from a text with a mmnimum of
misunderstanding. We may also mean (though this is not quite the same) that he is able to
show his understanding by re-expressing the content of the text — for instance, by writing
sentences or paragraphs in answer to questions, or by summarising the text.

Language is not the only factor in successful comprehension: some students who speak
and wnite English very well are poor at this kind of work, and of course people may be
bad at comprehension even in their own mother tongue.

Some of the reasons for failure in comprehension are connected with defective reading
habits. Not all students read efficiently, even in their own language, and there are several
things that can go wrong.

a) Some students find it difficult to *see the wood for the trees’. They may read slowly and
carefully, paying a lot of attention to individual points, but without succeeding in
getting a clear idea of the overall meaning of a text.

b) Other students (especially those who read quickly) do not always pay enough attention
to detail. They may have a good idea of the general meaning of the text, but mis-
understand particular points. Sometimes, by overlooking an important small word
{for instance a conjunction, a negation, a modal verb) they may get a completely false
impression of the meaning of a part of the passage.

c) Some students are ‘imaginative readers’: especially if they know something abou the
subject, or have strong opinions about 1t, they may interpret the text in the light of
their own experience and ideas, so that they find 1t difficult to separate what the writer
says from what they feel themselves.

Other types of comprehension problem arise directly from the text.

d) Some writers favour a wordy and repetitive style; practice is needed to be able to ‘see
through’ the words to the (often very simple) ideas which underlie them.

€) Words and expressions which the student does not know obviously present a problem
(unless he is working with a dictionary). However, students do not always realise how
easy it is to guess many unknown words simply by studying the context. Some
students, indeed, are so disturbed by unfamiliar vocabulary that their comprehension of the
whole passage suffers as a result.

Finally, some ‘comprehension’ examinations test skills which go beyond the limits of
comprehension proper. Summary-writing is a good example of this: most students, even
those with a good knowledge of the language and adequate comprehension skills, need
special training in order to be able to summarise effectively.

I



Notes for teachers

In this book, the various problems referred to above are separated ott, and specific
training is provided in each of the skills involved.

Structure of the book

The book contains four main sections. These are:

Section A Basic reading technique and multiple choice tests
Section B Open-ended tests and summary-writing

Section C  Practice tests

Section D Special forms of English

Sections A and B each contamn teaching units. A teaching unit is designed for classwork,
and contains introductory explanations and exercises on a specific element of compre-
hension technique (e.g. accurate reading; writing summaries).

Each teaching unit is followed by a number of practice units (suitable for classwork or
homework), containing texts and questions. The practice units give further work on the
point dealt with in the teaching unit, together with general comprehension practice and
revision of points dealt with earlier.

The practice tests in Section C are similar in design to practice units, but a little more
difficult. They can be used at the end of a course for vatious purposes - for instance: a) to
assess progress  b) to screen potential examination candidates ) for revision work.
Alternatively, they might be used during a course as supplementary practice matenal for
students who want to do extra work.

Section D provides explanations and exercises on certamn uses of English which present
particular comprehension difficulties because of the special syntax involved (telegrams,
inssructions and newspaper headlines).

How to use the book

Obviously the exercises and materials m the book can be used n various ways, and
experienced teachers will adopt whatever approach is best suited to their style of teaching
and the needs of their classes. The following notes are intended merely as suggestions.

a) Progression. Sections A and B constitute a progressive teaching programme for com-
prehension skills, begmnning with basic reading technique and finishing with summary-
writing. It is therefore advisable, on the whole, to work through the teaching units
‘from left to right’ — that is, in the order in which they come in the book.

b) Teaching units and practice units. After doing a teaching unit, there is no need to do all the
practice units which follow. One at least should be done straight away (either for
homework or in the next comprehension lesson); if time allows and more practice 1s
needed, teachers may wish to do a second practice unit before going on to the next
teaching unit. Others can be dropped, or used for revision at a later stage. Practice
units in each set vary a hittle in length and level, and there are great differences of style
and subject matter, so it is worth lookng at all of them to see which is most suitable
for a particular class. Note that in the section on writing summaries there are more
practice units than usual in order to give adequate work on this point, which many
students find especially difficult.

c) Handling a teaching unit in class. As well as introductory exercises on the point being
taught, the teaching units contain explanations addressed directly to the students. These
are not, of course, intended to replace the teacher’s lesson on the point; their purpose



Notes for teachers

is rather to provide students with a simple guide to which they can refer when preparing
or revising the work done in class. Teachers will decide for themselves how to present
and work through the teaching unit material; three possible approaches are as follows:

(i) Begin by giving your own lesson on the relevant point (modifying or supple-
menting the teaching apparatus in the book to suit your own approach and t.hc
nceds of the students). Then work through the exercise material in the teaching
unit. This can be done orally, or students can write their answers and then discuss
them. Group work can be very effective with some of the exercises: students can
work together to produce answers to the questions, or they can write their
answers individually and then join together into groups to compare and discuss
what they have written.

() Ifthere is not much time available, ask students to prepare the lesson by reading
the teaching unit at home before the class. Lesson time can then be devoted to
doing the exercises and discussing the problems which arise.

() If ume is really short, simply give a brief lesson on the pomnt dealt with in the unit,
and ask students to read the unit and do the exercises for homework.

Note that the teaching umts vary in length; with some of the longer ones, 1t may be
necessary to spend two lessons on the umt, or to begin the unit in class and ask the students
to finish 1t for homework.

Dictionartes. On the whole, 1t 1s advisable for students to do their comprehension class-
work and homework without dictionarues. It is important for them to get used to

dealing confidently with unfamiliar vocabulary (see teaching umit 2, * Guessing unknown
words’), and of course examination candidates need to practise working without
reference books. Where a text contams a difficult word or expression which could

hinder comprehension of the whole passage, the meaning is explained in a footnote,

Beyond comprehension

Although the passages in the book are intended to function primarily as vehicles for
comprehension training, many of them deserve more than this. It seems absurd to deal with
Neill’s views on education, for example, purely in terms of * What does the word it in line 6
refer to?’ or *Summarise the passage in a paragraph of 100 words’. Once a text like this has
been thoroughly understood, and the comprehension work is finished, it should be
possible to move on to other activities, such as intensive vocabulary work, semi-controlled
;o;npslsition, and (in many cases) discussion. The following suggestions may be

elpful.
Intensive vocabulary work. The best approach here is probably to select for teaching a
limited number (perhaps 10 to 20) of words and expressions from the text. These should
obviously be items which the students cannot yet use correctly (though they may already
understand them), but they should be common and preferably useful for speech as well as
writing. If the students are going to do writing or discussion work related to the text, the
words and expressions ought to be chosen with this in mind. When these words and
expressions have been explained and practised, give the students time to study them and
then, perhaps in the next lesson, give a *recall test” - that 1s to say, ask questions to which
the answers are the items that were studied.

Semi~controlled composition. Vocabulary is not usually learnt very effectively unless it is
actually used to express something. A good approach is to follow up intensive vocabulary
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study with a composition exercise. In this, students are asked to write about a subject _
similar to that of the text, so that they can use the new words and expressions to convey their
own ideas. (For example, after studying School and life, p. 45, students could write about
their own education, saying how effective they feel it was as a preparation for life.) Make
sure that students understand that they are expected to use words and expressions from the
text, and that they realise why this is important.

Discussion. Some of the texts can be used as a basis for discussion. This is probably most
effective after vocabulary study and writing work have been done, so that students are
familiar with some of the words and expressions they will need.

Grouping texts. In order to facilitate discussion and composition work, two or three texts on
similar subjects can be studied in combination. Texts which could be grouped in this way
are:

—practice units 1.2, 4.3, 5.3 and practice test 8 (racialism)

—the three texts m teaching unit 4 (pretences)

—practice units 4.1, 4.3, $.I and practice tests 9 and 10 (education)
~—practice unit 5.5 and practice tests 3 and 5 (prisons)

—practice unit 5.4 and practice tests 6 and 10 (position of women)
—teaching unit 5 and practice test 7 (war and violence).

Note: contracted forms

Students are sometimes told that contractions such as don’t, it’s, they'll are only used in
writing down direct speech. This 1s not, of course, true: contractions are common in
informal written English of all kinds, and they will be found in many of the texts in this
book. The mstructions to students n the teaching units are deliberately written in a casual,
informal style,-and these too contam contractions. However, students who use the book
should perhaps be warned not to use contractions themselves when a more formal style is
appropniate. they should realise clearly t'hat contractions would be out of place, for instance
in a job apphcation or a serious essay m an exammnation.

3



Section A:
Basic reading technique

Teaching unit 1: How to read a text

In this unit you are going to practise the technique of reading a text so as to understand the
meaning as clearly as possible. It is generally a good idea to read a comprehension passage
at least twice: once to get an overall impression of what it’s about, and then a second time
to concentrate on the details. Read much more slowly than you would read a novel or a
newspaper article — most people read comprehension texts far too fast. Time spent reading
is saved later, because you can answer the questions more quickly and accurately.

First reading
Read the following text once, not too fast, and then do exercise a.

i

Night Sister

Ferzana Yusaf from Kenya is twenty-five and has been a night sister at the new Charing
Cross Hospital since last April. She’s ip®Tiasgoret 1P ten wards, including two cancer
wards and the kidney transplant unst... Wed1d 2Afasép it last night — the call came
through from Guy’s Hospital carfler, fihg.hat thidyit'edk a suitable donor, but it took
hours to locate our patient becauge ne.n gone grmkingsonwwhere ! And he was in the 5
operating theatre from 1 o’clocigtyigbout 57 Itwas quRafught, Jast night !’
She works eight nights on, sixwienieort, oM 0.15 p.n#. 10 8 a.m. ‘ We get an hour
off for lunchabout 2 a.m...." Isigled at “ iy " Wellhwhat else would you call roast
lamb and two veg ? We have anoth®halt-housifeakMter on, though we can drink as
much tea or coffee as we like - it's very Welcames®5ut midnight, when I sometimes IO
start feeling a bit sleepy.”’
She’d worked mights before, as a student nurse, and hadn’t enjoyed the experience at
all. “I was in a geriatric hospital which was rather grim. And I worked so hard that by
8 o’clock I wastoo tired to sleep. But it was only twelve wecks a year, and somehow [
got through it.’ IS
It’s perhaps surprising, then, that she chose to work nights permanently. ‘I felt I
needed a change for one thing. And for another, I hope eventually to be a sister tutor
(traming other nurses) and the experience will be useful.” This time around she’s finding
1t much easter - a sister’s work is physically less demanding than a nurse’s - and she’s
found she can sleep cight hours during the day. ‘I do find, though, that when I've 20
finished my eight nights 1t takes me three or four days to get over it. But when I go back
on duty after six days off I adjust straight away - I have to."
The only problem she has are the headaches she gets from the dim, luminous lighting
in the wards — and her weight: ‘I put on a lot in the first few months, but now I've

$



Teaching unit 1

taken it all off'so 'm trying to fatten myselfup again I" She never gets frightened, 25
though, and rarely feels lonely. ‘The odd times it’s happened, when we're very quict,

it's been boredom more than loneliness. But on the whole the atmosphere is so lively at
night that I'm very happy.’ ‘ _

During the day, she’s found, there's so much going on in the wards to dn.stract patients
that nursing is very largely confined to the practicalities — dishing out medicines, _ 30
fetching bedpans and so on. But during the night, when there’s nothing for the patients
to do but think, it becomes much more personal ~ psychological even. ‘ Patients want
to talk more at night, and we have more time to listen. For me, the most rewarding
thing of all is to have someone confide his fears in me and be able to reassure him.’

She hasn’t found that working nights has caused too great an upheaval in her 3s
domestic life. She shares a flat in a hospital house with a nurse on 2 different shift, so
shopping for food and visits to the launderette can be worked out between them. But
she doesn’t ltke not having time to wash her long thick black hair for eight days on the
trot, and she’s had to learn to cram all her socialising into six days out of a fortnight. ‘1
can go out between 6 and g on the evenings I'm working, butIdon’t because it doesn’t 40
feel right. I can have visitors too, but my friends are very strongly discouraged from
coming before 6 ! After all, if 'm going to do a night’s work I must get a good day’s sleep.’
(From an article in Honey Magazine)

Exercise a

Answer the following questions without looking at the text. You can answer in a word, a
short phrase, or a complete sentence, just as you like. If you have a lot of difficulty with the
exercise, it probably means that you read the text too fast,

1 What sort of work does Ferzana Yusaf do ?

2 Does she have a responsible position in her hospital ?

3 Is she happ¥ with her job?

4 What was the job she had before ?

5 Wasshe happy in that job?

6 Why did she choose to do night wosk ? (Two reasons)

7 How does she adjust to the change from night to day?

8 Does she haveany preblems because of doing night work ?

9 What does she find is the meét important difference between day and night nursing?

Second reading

Now read the text again. This time, read even more slowly, and pay special attention to
points that seem difficult. Don’t read a sentence until you've understood the sentence
“before as well as you can. If there’s a word you don’t know, don’t waste too much time
worrying about what it might mean. Look at what comes before and after, make an

intelligent guess at the meaning, and then g0 on. When you think you're ready, try the
next exercise.



Practice unit 1.1

Exercise b; Same or different?

Some of the following sentences say the same thing as part of the text; others have a

different meaning. Write the numbers of the sentences, and put § {=same) or D (= different)
after each one. You can look at the text if you want to.

Example:

1 Ferzana is in charge of two cancer wards. Answer: 1S
2 The hospital has existed since last April. Answer: 2D

Ferzana recently carried out a kidney transplant.

She was in the operating theatre for about four hours.

She works eight nights every fortnight.

They have a break at midnight to drink as much coffee or tea as they like.
She works twelve weeks a year.

She started mght work to have a change, and for the experience.
This job is easier than her previous nursing post.

‘When she goes off duty she adjusts straight away.

She’s fat.

10 She usually finds it quiet and boring at night.

11 Night nursing is more personal than day nursing.

12 She goes out between 6 and 9 on the evenings she’s working.

W O W e

-]

Check your answers (you may like to discuss them with other students first). If you got

several wrong, it means that you didn’t pay enough attention to detail: be careful to look
at all the words, both m the text and in the questions.

Practice unit 1.1

Read the text slowly and carefully. After the first reading, do exercise a: this will help you
to see whether you have got a good general idea of what the passage says. Then read the
text again, paying careful attention to detail,jand do exercise b.

Cleaner

“Margaret’ 1s married with two small children and for the last seven years has been
working as a night cleaner, with one of the big contractors who provide cleaners to both
private and Government office buildings all over London.
She trained as a nurse, but had to give it up when her eldest child became seriously ill
with asthma. ‘I would have liked to go back to 1t, but the shifts are all wrong for me.
They work from 8 or 9 at night till 8 in the morning, and that’s no good because I have
to be home to get the children up and off to school. They could do it themselves, I suppose.
But I don’t think it’s fair to expect them to.
So she works as a cleaner instead, from g p-m. till 6 a.m. five nights a week ~ Friday and
Saturday nights are free - for the princely sum of Justunder £ 20, before tax and insurance.
“It’s better than it was before we had the strike last year, but I still think they should pay
us more.” (A certain amount of victimisation ~ if that’s not too strong a word ~ followed
the strike. Hence ' Margaret” prefers not to be named.) She agrees that people who work

5
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Practice unit 1.1

‘unsocial hours’ should get a bit extra, though she’s pretty certain that she and the other
cleaners won't! 15

The hours she’s chosen to work mean that she sees plenty of the children, but very little
of her husband: ‘He’s going to work as I get home, and L only see him for a couple of hours
in the evenings.” But she doesn’t think that puts any strain on the relationship: ‘Secret of 2
happy marriage, that,” she says with a grin.

The work she does - hoovering, dusting, emptying waste-paper baskets, cleaning 20
lavatories — isn't physically very hard. But it’s not exactly pleasant, either: ‘I do get irritated
with people who leave their offices like pigsties — tables and"desk tops are the worst, covered
i sticky coffee and tea stains, with crumbs of buns and biscuits all over the place - it really
can be filthy. I sometimes think people imagine their offices get cleaned by magic, by the
Little People ! If they thought about it and realised that people like me have to do it, 25
perhaps they’d be a bit more careful.’

The fact that she’s working all night doesn’t worry Margaret at all. Unlike some
buildings where there’s very little lighting at night ~ and where a cleaner who had an
accident could easily not be found for hours because no one else is working on her floor ~
the building where she works is fully lit all night, and the women work in groups of three.
‘F'm dong the job because I have to. But since I've got to be here night after night [ try and
enjoy myself - and [ usually do, because of the other girls. We all have a good laugh, so the
time never drags.’ .

She gets home about 6.30, gets the children ready for school, then starts on her own
housework. Some days she goes to bed for two or three hours; othersshe doesn't goto 35
bed at all. ‘I didn’t today, and I won’t be able to tomorrow, either, because I'm taking my
son back to his special school. But I often go two or three days without any sleep. At first I
found 1t hard, but that was because I'd never done any cleanmng before. You soon get used
to it, though.’ 3

You also, apparently, get used to the reaction of other people when you tell them what
you do for a living. ‘ They think just because you’re a cleaner you don’t know how to
read and write. I must admit, when I first started I used to think * What would my Mum
and Dad say if they knew I'd been cleaning?”” But I don’t think that way any more. It's
about the only job I can do at the moment that suits me, what with the children and
cverything. I don’t dislike the work, but I can’t say I'm mad about it. If they opened 4$
a factory round hete and the hours and pay were the same as I'm getting now, then I'd
rather take a job there. But it would have to be as close to my house as this place 1s.

Because here, 1f my son getsill, my husband can come straight round and fetch me.

‘T'll give myself another year or eightcen months at the cleaning. Though what I'll do
then I'm not sure. The children will be that much older, so perhaps I'll go back to nursing.’ 50

It’s easy to understand why she wants to do that - the work’s just as hard, the pay
probably not quite as good. But at least people know you can read and write.

(From an article in Honey Magazine)

Exercise a (first reading)

Answer the following questions without looking at the text. You can answer n 2 word, 2
short phrase, or a complete sentence, just as you like.

1 What s Margaret’s job?
2 Why did she stop being a nurse?
3 Why couldn’t she go back to nursing?

8



Practice unit 1.2

Is she well paid?

Have her conditions improved ?

Is Margaret her real name?

Who does she see more, her children or her husband ?
Does she mind?

Is her work hard?

10 What are the good sides of the job?

11 What are the bad sides?

12 Why does her son go to a special school ?

] QAW

o

Exercise b (second reading): Same or different?

Write the numbers of the sentences, followed by S (if you think the sentence says the same
as the text) or D (if you think it means something different). Look at the text if you want to

Margaret works from 8 or 9 at night till 8 in the morning.

She 1s paid £ 20 a week phus tax and insurance.

She used to be a nurse.

The strike got the cleaners more money but caused some trouble for her.
She’s sorry she doesn’t see her husband more.

Some people leave their offices very durty.

Margaret doesn’t mind working all night.

A cleaner had an accident in the building where Margaret works.

The time passes quickly because Margaret works with three other cleaners.
10 People think cleaners are badly educated.

11 Inayear or two Margaret is going to return to nursing.

W ~J ONWV o N

o

Practice unit 1.2

Read the text slowly and carefully. After the first reading, do exercise a: this will help you
to see whether you have got a good general idea of what the passage says, Then read the
text again, paying careful attention to detail, and do exercisesband c.

Raceriot

‘Blackie bastards !” yelled Kenneth Horsfall at three young Indian men who were leaving
a cafe a few minutes after midnight. * Blackie bastards, keep quiet and go !” he repeated.
Mohammed Rashid shouted at him to stop the abuse and then attacked with hus fists,

This was the beginming of the icident which triggered off the most serious racial
disturbances which have occurred so far 1n Britam. The date was 27 July 1969.

Horsfall, a nineteen-year-old furniture packer, ran off to get help after exchanging blows
with Rashid. A gang of white men rapidly left their homes and came down the hill to meet
the Indians. How many there were 1s uncertam because witnesses’ estimates vaned. There
Wwas a running battle but the Indians ~ who weré three in number with a fourth in the
background - were outnumbered and Bhupinder Singh drew a knufe which he had
taken from another participant, Dian Singh Ball, during a violent argument earlier 1n
the cafe. It was the only knife among them but it had tragic consequences.

b

10
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Practice unit 1.2

Seeing the knife flash, Horsfall ran off to fight the other two Indians. Singh ran after him
and buried the knife once into Horsfall’s shoulder and once into his brain. He died in
hospital at 2.20 a.m. The blood-letting stopped the fighting and the police arrested the 15
three Indians in nearby streets within a few minutes.

The events which followed that fight are of far greater significance. Kenneth Horsfall's
death happened too late for it to be reported in the morning newspapers and as the
following day was Sunday there were no evening newspapers. So it was left to word of
mouth to spread accounts of the killing around Burley and into other parts of Leeds. 20
Sunday was a fine, warm day, people were out in their gardens ~ if they had them - or sat
on their doorsteps in the sunshine, all circumstances were conducive to a high circulation
of gossip. The versions of how Horsfall died grew more exaggerated as they circulated -
one account had it that 1t was a ritual killing and forty Pakistanis had danced a trrumphal
war dance around his dead body ! 25

When the public houses opened at noon the stories spread like wildfire and as they
closed at the end of the lunch period violence was close. But it took another session of
drinking that sultry evening for enough people to acquire courage to put their talk mto
action. When the pubs closed at 10.30 people began to gather in Woodsley Road quite
near to the scene of the stabbing twenty-three hours earlier. There was talk of ‘ domng the 30
Pakis’ — throughout the whole affair people referred to the killers as Pakistanis instead of
Indians. Rumour circulated in the town that coachloads of people from other parts of
Leeds were coming to help in 2 big retaliation against the Pakistanis. As the crowd began
to move forward — it numbered between 800 and 1,000 strong — there were shouts of * We
want ariot’ and one woman yelled: ‘ We are going to smash up the Pakistani houses.” 35
Middle-aged women were promunent in the verbal viciousness.

The police tnied to persuade people to go home but the mob surged on to the cafe in
Hyde Park Road, from which the three Indrans had emerged when they encountered
Kenneth Horsfall, and smashed 1ts windows. The fronts of several other business premises
owned by Indians and Pakistanis were also damaged. Kenneth Horsfall’s father jumped 40
onto a garden wall and said: *It 1s me that 1s suffering. It 1s me that has to go to the funeral.
I don’t want to sec anything like this and my son would not have liked it either.” No notice
was taken of his appeal. Another nian also addressed the crowd from a wall: ‘I don’t like
black men esther but let us go home.” The crowd swept down into Burley Lodge Road and
any Pakistanis still on the street fled to the top of the hill and watched at a safe distance 45
from behund walls. The others kept to the shelter of their homes. Stones and bottles were
thrown at windows of houses which the mobsters thought had black owners but many of
their targets were white-owned. A white Hillman Imp saloon parked in Burley Lodge
Place, which the crowd believed belonged to a Pakistans, was overturned and set alight by
eight men. In fact 1t belonged to a white resident. As firemen put out the blaze the cries 50
of “Let’s get the Pakistanis” increased and police formed a human barricade to head off the
mob. Nazi salutes were given and cries of “ Sieg Heil” as scuffles between the police and the
crowd broke out. Four policemen were hurt making twenty-three arrests.

The anger of the white community began to turn from the Pakistanis to the police
when it was realised that the police were protecting the immigrants. A police sergeant 55
was asked: “Why don’t you black your face ?” Then he was called a ‘ Paki-lover” and told:
"Get out of the way, it's not you we’re after.’ Some of the worst violence occurred when
rioters tried to release men arrested by the police. The conduct of the police throughout the
entire disturbances was exemplary despite considerable provocation and violence used
aganst them. A few militants persisted in shouting ‘Get the wogs’ and ‘Pakis go home’,
but by 1 a.m. the area was growing quiet. Fortunately the rumoured coachloads of
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