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Friends

Ready; Set; GO!! Conversational Warm-Up

Tedcher Guide
Experiment: Greetings

The instructor will divide the class into two groups. One half of the class will be
Group A, and the other half will be Group B. Group A will offer greetings to
Group B. Instruct Group A to make their greetings as impolite as possible in or-
der to create a bad first impression. Students should then move around the classroom
and offer greetings to others, with Group B also trying to be impolite and making
the very worst possible impression on members of Group A.

Now have the students extend greetings to each other again, this time offering accept-
able greetings, whatever they think is appropriate in the Western world.
O ——- - Por, I @
NOTES ON EXPERIMENTS ‘
In this Experiment, the students are active learners, walking around
the room and using English naturally. Each unit in this book begins with
an interactive experiment that gets students excited about the unit and,

more importantly, speaking in English! These experiments are a way to
get your students to speak English in a fun way that loosens their inhibi-
tions.

Many teachers are intimidated by this kind of activity. They’re \

| afraid of losing control of the classroom. We’ve found, however, that

6 these kinds of activities are invaluable to the language learning experi-

O
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ence. They get students to actually use the English language to com-
municate. These Experiments greatly improve your students’ chances
of being able to speak English fluently and with ease. We strongly en-
courage you to try them out. If one Experiment doesn’t work well in your
class, don’t give up on them altogether. As we say in America, “If at first
you don’t succeed, try, try again!”

We do, however, recognize that some of you face great obstacles in
your classrooms. You may have extremely large class sizes. Your stu-
dents may not be able to move around the classroom easily because of the
way the furniture is set up. For that reason, we often offer a Modified
Version of the Experiment for those teaching in limiting situations.

Modified Version: Students can do the above experiment in groups of 4 seated at their
desks.

After the Experiment
In groups, students discuss the 3 questions in the book. Briefly discuss answers as a
large group. Outline the following Western greeting expectations. Point out or solic-
it differences and similarities with Chinese culture.

Western Greeting Expectations

Polite Impolite
Good eye contact No direct eye contact
Smiling Frowning
Invite participation Insist or order participation
Show sincerity and value for Make the person feel
the company of the individual unimportant
No slang Bad breath or dirty teeth

Clear details (time, place, purpose or theme)Vague details

e F .

o
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UNITI

Interactive Listening

Teacher Guide
Study the words and phrases in the Word Box with the students before playing the audiotape.

"Mn

12 Ask the students to close their books and listen. After listening to the tape,
ask the students if they heard all the words in the Word Box. Ask them if they
can recall how the words were used. If the students indicate that they did not
hear all the words, then review the Word Box with the class again before con-
tinuing with the second activity.

Step 2: Instruct students to listen and read along. Do not stop the tape during this ex-
; ercise. The teacher may play it again at his or her discretion.

Step3 Instruct the students to listen to the dialogue and read along. Do not stop the

tape during this exercise. The teacher may play it again at his or her discre-

tion.

Dialogue Part One: Cloze Answers

Rachel: Hi, Ben. What’s up?
Ben:  Nothin’ much, Rachel. How about you?

Rachel: T am well, thank you. It seems like it has been months since I last saw you.
Ben: It has been a while. It is amazing that we attend the same university and nev-

er see each other.

Rachel: I know. The professors keep us so busy that there is no time for anything but
class and homework.

Ben: You can say that again. I have two projects and a research paper for one
class alone.

Rachel: Wow, no wonder I never see you around. I’d better keep my eyes
peeled for you in the library if [ hope to see you again this semester.

Ben:  Well, it will be a tough semester, but my last semester before graduation will
be easy and I will be able to enjoy college life once again. Speaking of
busy, I’ d better get going.




Rachel: Yes, me too. It was nice to see you again. Take care.
Ben:  Sure thing. See you later.

Checking for Understanding

Teacher Guide

Review the answers for the cloze with the students. Ask the students to check and correct their
work. After the students have checked and corrected their work, play the dialogue again so the
students can read along and listen with the correct and complete script before them. Now pro-
ceed to Activity 3.

Discussion

This is a quick-check exercise with the entire class. Ask the students if they have encountered
any words or phrases that they need to have explained. Continue then to the questions given in
the text. These questions will help you evaluate how well the students are listening and under-
standing in context.

1. How long has it been since Rachel and Ben last saw each other?
Answer: /t has been a while. They have not seen each other recently. The exact
time is not known.

2. Where does Rachel think she will see Ben next?

- Answer: In the library. She says she had better keep her eyes peeled for

~ him in the library.

3. What does Ben say about his last semester of school?
Answer: His last semester will be easy.

Eistening Task o

Dialogue Part Two

Rachel: Hey Ben. Before you go, I wonder if you might find some time to eat once
in a while?
Ben: Let’s just say | never miss a meal. What do you have in mind?

4



Rachel: I would like for you to meet my sister when she comes to visit.

Ben:  When will she be here?

Rachel: This weekend.

Ben: I could make some time on Sunday afternoon.

Rachel: That would be great. How about 2 o’clock at the university coffee house?

Ben: That’ll work. By the way, what’s your sister’s name?

Rachel: Her name is Lisa. I want her to meet my good friends. I will introduce you
formally on Sunday.

Ben: Sounds good, see you then.

Rachel: Bye.

Teacher Guide
You may play or read the dialogue 2-3 times. Following this, review the answers with the class

to help them learn the skill of listening in context.

1 Why did Rachel continue the conversation with Ben?

. Answer: She wanted to find out if Ben could make time to visit with her over a
meal.

Who is coming to visit Rachel?

- Answer: Her sister Lisa.

@ When will Rachel see Ben again?

' Answer: On Sunday at 2 0’ clock.

Check the answers for Activity 1 with the class prior to beginning, and define any words in the
dialogue students are having problems with.

Allow the students to listen to the dialogue 2—-3 more times while they write down the
contextual meaning of the words and phrases identified in this exercise.

When checking the answers for the words below with the class, ask them to further
identify which might be idioms and why they think so.




New Words

that’ Il work: indicates agreement or an affirmative answer
I never miss a meal: indicates he always makes time to eat and he loves to eat
how about: let’s try; offers a proposal or suggestion

In Your Opinion
Teacher Guide

There can be a variety of possible re-
sponses to the questions. This exer-
cise is designed to enlist student
opinions rather than a teacher-text
concerted answer.

Your role as teacher is to
facilitate the critical thinking of
the students as they organize their
thoughts and respond to the use
of English gained through con-
textual listening and understand-
ing of a dialogue.

Like the Experiments at the beginning of
each unit, the goal of this activity is for students
to think in English and share their
thoughts with others. This kind of exercise is
invaluable in the language-learning process.

Many students have difficulties at first
with expressing their opinions in English. Be
patient and encourage them to come up with
their own ideas. By the end of the book they
will be able to express their opinions in English
with ease. When they can express opinions in a
second language, they are well on their way to
fluency!

The goal is to help students formulate opinions based on facts and realistic expec-

tations of how people interact.

This creates a language environment based on com-

munication rather than memorization.

1. How does your life as a student relate to the lives of Rachel and Ben?
The students should express ideas as they relate to their lives as students and the

demands of studying.

2. Do you think Rachel should ask Ben to meet her sister when he is so busy?
Some students may think it impolite and presumptuous to create such an obliga-

tion when she knows how busy he is.

Others may think it an act of kindness to

give Ben a break and some socialization away from the studies.




ith Purposes

Te mer
Following are some examples of greetings and/or introductions as they apply to formal, infor-
mal and casual situations. Challenge the students to imitate the word production and intonation
as modeled Allow the students to repeat each example at least 3 times.

1: Following the examples given, the instructor should ask the students to repeat
the phrase after the teacher on the tape, focusing on imitating sounds, pacing
and intonation.

tep'2: The instructor should now direct the students to get into groups of three in or-
der to do call and response practice using the examples in the textbook. You
may assign the class to get into groups either at the end of a section or after
each phrase has been spoken collectively.

teraction

Direct the students to get into pairs and practice the introductions in the student book. Stress
that an important part of language leamning is gaining the ability to hear and correct mistakes in
others in order to acquire the skill of self-correction. Instruct the students to listen for speech er-
rors and to aid one another in correcting these errors.

Next the students must create dialogue on their own with only situational guidelines to guide
their language usage. If you want to do more, write situations on small squares of paper and
have two students come to the front of the class, draw a situation and create a dialogue (using
what they have learned in this unit) before the class.

Teacher Note
No self-introductions are made when using the casual vernacular. This verbiage is used only
among friends who know each other or among strangers passing on the street who have no

7




intention of engaging in real conversation.

orrection Connection

Teacher Guide

Keep in mind that this is a teacher instructional moment. This is not meant to be a student-
directed exercise, but a chance for the instructor to touch on proper grammar use of the English
language using typical errors seen in second language speakers. These errors undermine the
speaker’ s credibility and intellectual validity with native English speakers. The goal here is to
help the students express themselves in such a way as to gain equity in any verbal exchange
with native speakers.

“Nice to meet you" is used only at one’s first introduction or first meeting.
“Nice to meet you” means that you have never met before and should never be used
with anyone that you already know. Using “Nice to meet you” with someone you’ ve
already met marks you as an undereducated second language speaker.

You can say, “Thanks for meeting me today,” if the time together is
planned. Otherwise it is appropriate to use such phrases as, “Good to see you,” or
“Nice to see you again.” One can also say, “It has been too long! It’s so nice to see

”

you.

Responding to the question “How are you?” with the same question sounds as if
you must repéat the speaker’s words in order to understand the speaker. It is polite to
answer the question first.

A: How are you?

B: Fine, thank you. How are you?




Further Listening and Speaking

Listening for Understanding

“Step 1= Allow students to hear the audio reading at least two times in this step.

5@2 Allow the students to hear the reading 3 times. Give the students 3—5 minutes
between the readings in order to allow them adequate time to formulate their
answers.

Audio Reading

First impressions are important worldwide. These first impressions are consid-
ered a science and art form, to be studied and refined in the Western world. First im-
pressions are also referred to as image. Image is how one presents one’s self and
this plays a vital role in life success or failure. It is true in school, business and per-
sonal relationships. This is especially true for citizens of North America and Western
Europe.

The concern surrounding the way in which one publicly presents oneself is especially
important. Specific outward mannerisms, behaviors, posture and speech patterns
result in higher sales, greater team motivation, positive corporate image and
more friends.

It can be as simple as the condition of your hands, teeth, hair and clothing or as
complex as table manners, vocabulary, vocal pitch, accent and clarity.

While it seems intellect and academic achievement should be the most important
contributor to success, the fact remains that a bad first impression will undermine
every effort you have made toward success. Creating and refining a positive personal
image will increase your chances for success in the global community.




